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Philosophical homogeneity in pre-service education:
A longitudinal survey

Thomas G. Ryan
Nipissing University, Canada

Thisinvestigatiomisplayshe findingsof a5 yearlongitudinaburveywhichuncovered
trendin datavia a sampleof 2600preserviceeducatiorstudentsEachyear520pre-
servicestudentteacherswho were enrolledin a oneyear full-time, after degree
professionaBachelonf Educationprogramin Ontario, Canadaompletedhe survey.
Beginningn the Fall of 2002until the Fall of 2007eachof the studentscompletecan
educational philosophy survey to identify their philosophical orientation.
Overwhelmingly90% or more preservicestudentsselectecand identifiedwith the
statementemanatingrom the progressivistchool.The majority(+90%) of preservice
studentteacherswho completedthe surveystrongly agreedwith the statements
underpinningprogressivisnA smallminority of lessthan10%or 52 of the 520surveyed
indicatedheywerestronglyalignedwith otherphilosophicaideologiesTheseoutcomes
demonstratea level of homogeneitythat signifiesagreementvith the tenetsof
progressivism.

Introduction

Thislongitudinakurveycovereda five yearperiodfrom 2002until 2007andwasa means
to expose,identify and discusspreserviceteachers@ducationalphilosophy.A

progressivisrendwasuncoveredndit wasthis finding thatinformedandorientedpre-
serviceteacherQiebatesand practiceteachingeachyearas we examinedhe annual
findings in classroom sessions.

This projectdetailsCanadiapre-servicstudentGesponse a surveytheycompleted
duringa prescribedne-yeanfterdegregprogram.The perspectivlereinemanatefrom

this researchewho wasthe instructorwithin a curriculummethodscoursetakenby a

differentgroupof pre-servicstudentgsamplegachyear.Throughoutthe paperl detalil
the researciprojectasit unfolded.To do this it wasnecessarto includethe contextof

pre-serviceand the requiremenfor pre-servicestudentsto reflecton teachingwhile
completingwritten tasksthat were requiredelementswithin our Canadiaroneyear
Bachelor of Education after degree program.

Variousphilosophicabrientationsare presentedvithin the text andwithin AppendixB
which provideanintroductoryview.The outcomef this surveyarethenlinkedto these
orientationswhich infusedpre-servicdeachergduring our one yearprogramas they
completedboth practiceteaching(practicum)andtheoryclassesSeveratationalesare
presented to facilitate understanding and provide clarity.
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Pre-service: A time of reflection and growth

Undergraduatpreserviceteachettrainingis a time of concernestablishmengndthe
beginningf anoccupationglurneyfor studentsaimingto becomeeachersPre-service
is admittedlya time of forcedreflectiondueto in-classtasksand practicum(practice
teachingyesponsibilitieyet thesereflectivetasksare necessarto beginthe reflective
processProfessorgequirereflectiveexercisebecauset is generallybelievedthat,
OunderstandingneOphilosophicalapproachwould foster evaluationof teaching
decisions@Pryor, Sloan& Amobi, 2007,p.3). As a professorl hopeto connectthe
contentof writtenreflectiongo their thoughtsandactionsthat fuel practicumdecision-
making.The needto reflecton selfin relationto societyis a fundamentatievelopmental
outcomewithin teachetraining.Becomingawareof andmakingsensenf a philosophical
stancas important.The abilityto thenrelateteachinglecisiongo astancen apre-service
programrequiresieepreflectionuponselfin relationto othersasa meango self-monitor
(Schoonmaker, 1998), grow and improve teaching action. Overall,

the aim of reflecting on philosophical approaches is not to cement preservice teachersO
orientations into prégured, categories that could minimize their efforts to make sense

of the complexities of classroom life. Rather, the aim is for preservice teachers to draw
upon prompts such as a metaphoric image or an analytic survey to facilitate a self-
examination process. The goal of thiseselfaination was the creation of a coherent
philosophic framework, which makes possible the navigation of classroom complexities
(Pryor et al., 2007, p. 4)

Assemblin@g personabeliefframeworkis a significantheoreticabtepin the pre-service
yearasit influencestudenteacher@dentityandoften leadsto a constructivisapproach
with new understandingef self (Ryan,2007).As professorghe reflectivetaskis an
opportunityto addressvhat hashappenedn practicumand peerinto currentstances.
This is necessarpecaus@ifwe are not equippedto talk about practice,we are not
equippedto talk abouttheory.We must as far as possibleaddressoth theory and
practiceO (Beck, 1993, p. 2), irsereice coursework.

From the onsetof ateachetrainingprogramwe mustbe awarethat teacheknowledge
Obeginwith whatteachersireadknow andenactin their practicesatherthanbeginning
with knowledgehat needsto be givento teachers@Clandinin2007,p. 15). Thereis a
needto look at the element®f knowledgehat studentteachergarryinto a Schoolof
Education.After all, Oteacheknowledgerefersto teacher@arrativeknowledgetheir
personapracticaknowledgecompose@dndrecomposedvertime andin the contextsof
personaland professionaknowledgdandscapes(Tlandinin,2007,p. 15). Practicum
experiencesf student-teachersaydirectandinform their actionsandreflectionshence
variedoutcomessurfacean their reflectionsand commentdollowing preserviceteacher
educatiorexperienceflasses/practicumy.is a procesghatis not entirelypredictabler
troublefree.

As we observestudentteachersn classandin teachingpracticumwe senseemotionand
readthe behaviourof pre-servicestudentsin action.We canthen possiblylink these
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teacherehaviorgo a philosophy.embeddedeliefs,and valueswhich becomeovert
during teachingbecausdeachingdemandsaction, reflectivethought and revisionas
successs pursuedand growth appearsn the fastpacedrealityof the classroon{Ryan,
2007).

Preservicestudentswithin a faculty of educationclassroomand within the teaching
practicumlearnaboutthe curriculaand its surroundingcurriculumvia the actionsof
professorsand in-serviceteachersvho are importantfacilitatorsand modelsduring
teachetraining.Whilein teachingpracticumassociatéeacher®bserveand mentorpre-
servicestudentteachersia supportivediscussionsvhich transpireas necessanyt is
throughthesespontaneousdiscussionghat we learnabouta studentteacher@pinions,
perspectivandsensef self.Studenteacherén turn describeheseassociatéeachersn
multihuedtermsand may evenimitate their actionsand generaldispositionsinceit is
linkedto a philosophicabrientationof anassociatémentor)teacherThis relationships
profoundlyinterestingo a studenteachemwho will not only be evaluatedby this associate
in practicumthey may decideto becomelike them as a teacher.Thesepracticum
impressionganfuel storiesof teachersvhichaboundin our societyfor instancethere
havebeenseverapopularmoviesreleasedboutteachersuchas,FreedoWritersThe
DeadPoetSocietyTheEmperor€lub and Mr. HoIIandC@pus In eachmovie,whatis
apparents that theseteacherdiavea philosophywhich unfoldson screerandserveso
inform and steer their teaching (Ryan, 2007).

Purpose

The purposeof this longitudinaltrend surveywasto identify pre-servicestudents®
philosophicabrientationeachyearwith the hopeof discoveringa trend within this five
yearperiod. Yearly,it waseasyto labeltheir beliefsin orderto assigna philosophical
identitythat could be discussedexaminedand reflecteduponin Facultyof Education
classroonsessionsEach yearstudentteachersvhereremindedthat identifyingyour
philosophicabrientationcanleadto answersynderstandingf eventsandgeneratlarity
within their teaching.The efforts hereinfacilitateidentity formation, growth and the
developmentf selfunderstandingdgain,eachyearone of our goalswasto identifypre-
servicestudentsghilosophyof educatiorvia our surveyto exposdrendsandnurtureself
awareness. The following questions served as a guide each year:

1. What is the philosophical orientation of ager@ice education student?
2. What are the theoretical preferences ogméee students with regard to teaching
and learning?
3. Will preservice teachersO philosophical orientations be similar or dissimilar each year?
4. Will a trend emerge?

Theoretical background

Intenseand impassionedliebateabout educationa({teaching/learningbeliefsmay be
uncertainandtentativein a Facultyof Educationhoweverthe discussionarethe means
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to expossestudentpositionsandfosterdeepreflectionuponthosebeliefs Oftenit is these
debateshat raisethe pulseof participantandbring the theoryto newlevelsof scrutiny.
Debateis reallythe lifeblood of a Facultyof Educationandwithout it theoryis merely
glossed over.

A first steptowardsthis debatenvouldbeto requirepreservicestudentgo put on papera
teachinghilosophyThisis criticalto the developmentf newteacher#n teachetraining
programs(Witcher,Sewall Arnold, & Travers,2001).The constructionof a teaching
philosophyis usuallydescribedsan indispensabl&askwithin ateachetrainingprogram
that does affect the teachindearningprocessas it contextualizesand connects
educationalheoryto praxis(OnwuegbuzieNitcher,James& Minor, 2002).The actof
writing down beliefsmakesthesepositionsstaticand oncemadepublic thesepositions
cancausesstudentalignmentsainderan umbrellaterm, theoryor position.Manywritten
beliefswhenreadaloudin classprovokestudentsto respond.Debatesmay ensueas
student-teachemnaketheir positionsknown and objectto elementsnoted in peer
statementgetasMcMullenandAlat (2002)remindus, Oteachgsreparatiorprogramsn
generahavea very poor recordwhenit comesto influencingchangein pre-service
teachers@eliefs. . . . [and]students . . tendto maintainthe beliefsthat theyhadwhen
theyenteredO(p. 1). Doesthis imply that classroonexerciseand discussioraremerely
actedout by studentteachersand thereforeFacultyof Educationtasksmay only be
superficially worthwhile?

In fact one could suggesthat this inquiry may have actuallyuncoveredpre-service
teachersghilosophicabtanceghat wereconnectedo beliefsparticipantfashionedn
secondarynd/or elementargchool Ultimatelyeachteacher@snceptiorof educational
philosophyis and wasinformedby beliefsabouthumanexistenceeducationaproduct
andproces§Ozmon& Craver2008) Thesebeliefsnourishstudentieacher@sitionsas
they may be calledon to speakaboutissuegelatingto personatopicsthat skirt the
curriculain teachingpracticumTo not examineour philosophyof educatiorwouldbe a
mistake since,

The distinctions and conceptualizations we make in our thought are not just of theoretic
interest; on the contrary, they have practical consequences, for our thought is inextricably
related to our actions. If we misconceptualize a situation, or if we erect a false

dichotomy, our practical efforts will bear the misshapen fnilitp§21998, p. 410)

The needto examineself requiresself-knowledgeskills and sensitivity All teachers
whetherin-serviceor preservicedraw on their personalphilosophysincephilosophy
infusesour Omoralkand socialcompassbehavioralattitudinal,and valueguideposts,
essentigbersonabndprofessiongbrescriptionsanda consistenbut alterableassessment
meandor professionadvaluation@Petress2003p. 1). Indeed an educator@ilosophy
impactgperceptionsheliefsunderstandingndvaluedo the point whereall decisiongan
be tracedbackto their educationgbhilosophyNaturally asis the casan mosteducation
fundamentalsducationgbhilosophyis arrangednto branche®f philosophywhichcan
be viewed and recognized as orientations to teaching and education.



Ryan 77

Orientations: Philosophy within education

Our longitudinalsurveywas limited to six pillars often branded;Behaviourism,
EssentialismPerennialismProgressivismExistentialismand Socialreconstructionism
(AppendixB). To thoroughlyaddres®achpillar exceedshe scopeof this paperhencea
cursory view is presented herein.

Behaviourism. It wasintroducedin the 1920swith corereflexiveresponseso stimuli
and the positiveclassroonenvironmentcharacterizinghis mode wereemphasizedo

producedesirecbehaviorsn a classroomPeoplesuchaslvan Pavlov,JohnWatsonB.F.

Skinner,E.L. Thorndike,and Albert Bandurahavecontributedto this sociallearning
mode. It is related to AristotleOs realism.

Essentialism is often describedas a focus on core subjectsrather than student
behaviorsandcentreson basicsthe threeROf readingwriting andarithmeticlt isa
teachecentredapproactwith detailedorescriptivestructure|ecture practiceanddrill in a
Opracticai@nner(Bagley1941).Peoplesuchas William Bagley Arthur Bestor,E. D.

Hirsch,DianeRavitch,and TheodoreSizerhavecontributedto this orientation.Training
in rules of conductis commonlylinked to this realismorientationalso noted in

behaviourism.

Perrenialism is closelyalignedwith Essentialisnyet Perrenialisnemphasizea liberal
educatiorto facilitaterationalethought,and European-Americatraditionalvaluesin a
prescriptivecurriculum(Hutchins,1954).JacqueMaritain, Mortimer Adler, and Allan
Bloom arelinkedto this stancewhich developedrom Platoand Socratesvho lectured
and put forward weighty ideas to ponder.

Progressivism involvesthe wholestudenttheir interestsandabilitiesandendeavourto
produceindependenthinkerswithin a democratisociety Progressivisiis activitybased
andinclusiveasall studentsarepreparedo live andcontributeto a democratisociety
(Dewey,1916).The purposeof thoughtis actionandtruth is relativewhichis popularin
contemporary society.

Social reconstructionism, an outgrowthof progressivismgemandedeform to instill

noble idealsand erasesocialinjustices(prejudice,discrimination)via multicultural
exposureand communityservicein the Oreaibrld. Beingpoliticallyactive workingin

societyand challenginghe statusquo wasencouragedithin this curriculum(Counts,
1934) Linkedto SartreandKierkegaardhe individualhasresponsibilityor decisionsand
preferences in life.

Existentialism, whichis not a questfor truth, ratherit is a matterof choiceasstudents
choosewhat mattersand constructthere own curriculumvia electivesAgain,as with
socialreconstructionisraxistentialisiis linkedto SartreandKierkegaar@sthe individual
hasresponsibilityor decisionsnd preferencef life. Educationis student-centreend
teachers promote personal responsibility in a consequential environment (Neill, 1960).
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In sum,our goalwasto uncoverthe strengthof connectionto a particularorientation
eachyearin orderto identify studentpositions.Onceidentifiedstudentscould usethis
orientationto efficientlyand effectivelydebateand build their own belief statement#n
written tasks and while making contributions to education.

Sample

Eachyearfrom 2002until 2007a purposefutross-sectionabmplg N=520) wasselected
due to accessibilityand convenienceAll participantswere studentswho attended
Universityclassein classroonmanagemerthat this researcheinstructed Participants
werelimited to pre-servicestudentswho wereenrolledin the Bachelorof Education
(BEd) programa one-yeafull-time professiongbrogramthat meetsthe requirementsf
the Ontario Collegeof Teachersor teachecertification(Certificateof Qualification)No
external exam is required following graduation.

All participantshad an approvedundergraduatdegreefrom an accrediteduniversity
beforeenrollmentParticipantsvereenrolledin one of two divisionsin the Bachelorof

Educationprogram.Eachyearthe sampleincluded320 pre-servicaeacheravho were
trainingto becomel/l (Junior/Intermediate Grades4 to 10) teachersand 200 pre-
service students in the I/S (Intermediate/Sennades 7 to 12) levels.

Over five years2600studentscompletedhe surveyduring their Octoberclassesvhile
completingcoursesin curriculumstudies,curriculummethods,and foundationsin
educationln addition,eachyeartherewerethreepracticeeachingsession$or atotal of
13 weeksof placemenin elementarand secondargchoolshroughoutthe provinceof
Ontario,CanadaThroughoutthe five yearwindowagerangedirom 22 to 57 andthere
were 1659 females and 941 males respectively.

Research design

Since,the intent of this researchwasto facilitatethe discoveryunderstandingnd
identificationof educationaphilosophy,a survey(AppendixA) wasconstructecand
pilotedduringthe 20022003academigearduring Septembeof the Facultyof education
year.During this time, eachof the 48 surveyitemswaseditedto ensurecomprehension,
accessibilityand ethicalsoundnessChangesvere madeto severakurveypromptsto
enhancdacevalidity,and eachitem wasreviewedby a teamof Professorsvithin our
Facultyof Education.Closed-endedtatementavere developedwhich requiredthe
respondento indicatethe extentof agreementn a scalethatrangedrom stronglyagree
(SA/ 5),Agree(A/ 4),Neutral(N / 3)to disagre€D / 2),stronglydisagre¢SD/ 1).
Each statementvaslinked to one of the six educationaphilosophiesReactionto a
statementouldbe addedo a total with the higherscoreindicatingnoreagreementith
philosophythat representedhat viewpoint.The highestpossiblescorein anyone area
was40,andthe lowestpossiblescorewas8. Scoresn the mid to high 30sindicatestrong
agreementand scoresbelow 20 indicatedisagreemenwith the tenetsof a particular
philosophy.
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The followingmonth (2002-2003 5 refinedsurveytool allowedeachparticipanto write
the numberof his or her responséen a blank space(seebelow).Next, they addedthe
numbersn eachcolumnto illuminatetheir stanceconcerningtatementthat werelinked
to identify educational philosophies (see Appendix A).

Scoresin columnsA throughF respectivelywerethenexaminedo determinghe extent
of agreemenor disagreemenwith the beliefsof six major educationaphilosophies.
Participantsvereaskedo comparesachof the six scoresand highlightthe highestand
lowest.Resultswerepresentedn eachclassand a philosophicalabelcould be usedto
identify that personO=ducationaphilosophy Discussionsvereheld recursivelyn each
classwvhichaddressedow an educationabhilosophycaninfluenceteachingThis survey
(AppendixA) wascompletedaftereachstudenthadexperienced teachingracticumand
several educational theory classes.

Results

Preliminaryanalysisof eachcompletedsurveywas first completedas part of the
University class/sectionthis researcheinstructed.Participantswere instructedto
completethe surveyand calculateaotals.Each studentthen postedtheseresultson a
whiteboardat the front of the classin eachclass/sectiomearlyall participantslaimedo
be a progressivist as his or her highest total score indicated.

Since2002-2003ne outcomegemainedn the 90%rangefor progressivisnBpecifically,
2600 students responded in this manner.

200203 (90%), 468 out of 520 mervice student teachers
200304 (96%), or 499 out of 520 pexvice student teachers
200405 (92%), or 478 out of 520 pezvice student teachers
200506 (91%), or 473 out of 520 pezvice student teachers
20062007 (95%), or 494 out of 520 peevice student teachers.

In somecasesthe scoresverecloseto anothercategoryettheir highestscorewasalways
noted. Each year a very small percentage scored higher in another area, for instance,

200203 (4%), 20 out of 520 pservice student teachers indicated they were

behaviourists and only 3% or 15 teachers indicated they were Social Reconstructionists
(an outgrowth of progressivism), and 3% or 15 indicated that they strongly agreed with
the Existentialist statements.

200304 (3%), or 15 out of 520 wervice student teachers indicated they were Social
Reconstructionists (an outgrowth of progressivism) and only 1% (5) indicated that they
strongly agreed with the Existentialist statements.

200405 (4%), or 20 out of 520 ervice student teachers indicated they were
behaviourists and only 3% or 15 teachers indicated they were Social Reconstructionists
(an outgrowth of progressivism) while another 1% (5) indicated thegneializts.

200506 (6%), or 31 out of 520 ervice student teachers indicated they were
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behaviourists and only 3% or 15 teachers indicated they were Social Reconstructionists
(an outgrowth of progressivism),

* 20062007 (3%), or 15 out of 520 pexvice student teachers indicated they were
Social Reconstructionists (an outgrowth of progressivism) and only 2% (10) indicated
that they strongly agreed with the Existentialist statements.

Discussion

Beingawareof a philosophyof educationinformsandprovidesanidentityfor pre-service
teachersvho arebeginningheir careersBecomingawareof the six pillarsof educational
philosophyfurther informs,guidesand offersa meansof labelingandunderstandinthe
decisions a teacher makes and we are reminded that,

A philosophy of education addresses why we educate so that we make better
choices about who, where, when and how we educate. A philosophical view of
education involves asking questions about the role of education in a society and
seeking answers to these questions. (Harris, Cavanagh, Giddings, & Reynolds,
2004, p. 7)

Not beingableto declareyour philosophicabrientationcould causesometo feel less
informedor inadequatelgreparedo enterinto a debatewith otherswho maybe using
thesetermsin conversationAlso, a lack of philosophicalidentity (progressivist/
behaviouristandknowledgeof selfin the classroontanimpactteachersasuncertainty
and confusion can quickly grow. Conversely, having an educational philosophy,

provides a sense of identity and strengthens the convictions that form a
foundation for professional vision. Although it is important for teachers working
together to have a common understanding of the reasons for their instructional
practise, in reality, teachers display a variety of philosophical orientations.
(Harris, et al., 2004, p.)

Looking awayfrom educationaphilosophy(belief statementsgan only increasethe
probabilityof tacitknowledgehatis unnamedandunaccessibléll educatorsmieedto ask
who theyareasa professionalwhatdo theybelievein, andhow do their beliefsimpact
theirteachingn this educationgburney(Crews& Glasscott1998p. 234).Consequently,
revealinga pre-serviceeducators@ducationaphilosophyis essentiasinceit prompts
reflection, discussion, and can lead to the revision of educational actions.

One of our taskswasto identify philosophicabrientationfor eachstudentand connect
theseorientationgo pre-servicéeacher@stionswithin practicewhich,in our study,was
a yearlyand somewhatasiettask sinceso manyparticipantsstronglyagreedwith the
progressivisstatementsWe concludedn classdiscussionshat this modelis just as
strongandappealin@sit oncewas.lt is not a point of concernijt is a point of interest,
sincewe couldnow labelandrelateactionsandobservationin practiceeachingsessions
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to a particulamphilosophywhich provideda labeland body of knowledgeghat servedto
inform and clarify their current educational stance.

For exampleparticipantsespondedndansweredtronglyagreenith most,if not all of

the following statement$3, 9, 15, 21,27, 33,39, and45). More specificallyparticipants
stronglyagreedhat, (3) studentdearnbestby engagingn realworld activitiegatherthan
reading.This statementvasdrawnfrom the tenantof experientialearningwhichis an
importantmechanisnof both democracyand the Progressivé&ducationAssociation.
Next, participantstronglyagreedhat (9) Schoolsshouldpreparestudentsor analyzing
andsolvingthe typesof problemstheywill faceoutsidethe classroomThis aspecbf the
progressive curriculum seeks to instill in each student concern for, and a role in society.

Participantalsoindicatedin item (15) that, curriculumwithin a schoolshouldbe built
aroundpersonakxperienceandthe needsof the studentsand, (21) Art classeshould
focusprimarilyon individualexpressiomandcreativityMoreover participantdbelive that,
(27) Sincestudentdearneffectivelythroughsocialinteraction,schoolsshouldplan for
extensive social interaction in their curricula.

Our yearlysurveyhelpedme to discoverthat pre-serviceducatordelieve(33) schools
must placemore emphasi®n teachingaboutthe concernsof minoritiesand women.
Schoolsand,(39)studentshouldbe activeparticipantsn the learningorocessAnd lastly,
(45)Teachersnuststresdor studentghe relevancef whattheyarelearningo theirlives
outside,aswell asinside,the classroomThesebeliefswerenow public and could be
discussed, debated and further refined by the conversations and analysis.

Outcomes: A rationale

The outcomesof this investigatioded to supplementarguestionsvhich areexplored
henceforth. Br instance, we asked the following questions.

1. Why did these students so strongly believe and embrace the progressive orientation?
2. What are the implications for progressivism in our schools and senvjire-
programs?
3. What are the next steps for thesesprgice students in practice and for me as a
researcher?

In responséo the first supplementarguestionl reflecteduponour pre-servic@rogram
and locatedwithin our own philosophicaframeworkan expectatiorfor our students
within the programwhich statedthat Oitis anticipatedhat the pre-servicénteractionof
theory,practicecontextandselfknowledgewill serveasentrypointsto the professiorof
teachingQ(Nipissing University, 20062007, p.2). Our framework included six
interconnected points.

1. An interdisciplinary program focused on the development of professional
understandings.
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2. The integration of professional understandings through performance.

3. An understanding of the diversity of our society and communities and the concomitant

attitudes, knowledge, and skills necessary to create effective learning environments.

An understanding of self as developing professional teacher.

The development of critical reflective practice through guided introspective analysis of

emerging professional/practical attitudes, knowledge and skill.

6. The development of technological knowledge, skills and values to support effective
practice (Nipissing University, 2Q087, p. B).

ok

Theseconceptuakssentialgetailedhow staff shouldteachandit seemghe resultant
programwhich couldbe labeledconstructivistvasactuallyOgroundeth the philosophy
of Deweyandthe theoriesof Piage{1950)andVygotsky(1978)[sincelconstructivisinis
basedon the premisethat studentslearnbestwhenthey are ableto constructtheir
knowledgepften from hands-oninteractions@Henniger,2004,p. 258).In fact my
teachingactivitieccomplementhesestructureandasl furtherreflecteduponmy specific
clasgiscussiondessomlans,assignmentsctivitiesandnotesdevelopediuringclasses
| noted my Oprogressivpf@disposition] recalledstudentfeedbackrelatedto our
classroonactivitieswhich werevery much concrete handson activitiesin which pre-
servicestudentsinteractwith one-anotheand work togetheron meaningfutasksthat
wereoften authenticcasestudiesdrawnfrom the schoolin whichtheytaught.Our classes
wereactivitybasedand| assumedhe positionof facilitatorin discussionandtasks.
wonderedCouldit bethat| haveinfluencedhe studentsor wherethe studentsalready
progressivist from the onset of ttecity of Education program?

The 2600surveyegre-servicéeachersverechoosingone-wayfbein¢progressivistience
this couldbe viewedasa point of tensionasour programphilosophysuggesttherés no
onavayofbeing teachandhereinliesthe plausiblenextstepsor thisresearchThe survey
needgo be continuedin practiceto seeif therearechangesn philosophicabrientation
within the teachingourneyandeachyearl needto surveyin-servicgeacherso monitor
the philosophical orientations in order to address the third supplementary question.

A secondsupplementarguestionsurfacedasa concernfor the future of the Facultyof
Educationprogramandthe programmingn all schoolghat our preservicestudentdind
employmentwithin. Specificallywhat are the implicationsfor progressivisnin our
schools and our ps®rvice programs?

Eventhoughprogressivisrhasa deephistoryasa philosophicabrientationgrowingout
of the pragmatistof Europe (Ozmon & Craver,2008),it is in its formativeyears
comparedo other educationaphilosophiesWithin this studyprogressivisnmasbeen
embracedby most of the pre-servicestudentsand is a reality for many Faculty of
Educationprogramswvho seekto surviveandthrivein the 22t centuryl believelndeed,
Oprogressisivisviewsnatureasbeingin flux, aseverchangingandthereforeknowledge
mustcontinuallybe redefinedand rediscoveretio keepup with that change@Ryan&
Cooper2004 p. 281).The suggestiorfpr our schoolsandour preservicegprogramsis to
confrontchangeandrespondaccordinglyOSpendingearin andyearout performingthe
sameaoleis inherentlydeadeninglwentyyearof experiencdoingthe samehingis only
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one yearof experiencéwentytimesoverQ(Fullan& Hargreaves]991,p.11).Hence,
thereis a needto changeolesand amendcurrentcurriculaandinstructionto keepup
with the demand®f societyln otherwords,wewill needto continueto do whatwe have
been doing in education and that is to revise periodically to keep pace, change and grow.

Keepingup with societycan meanfor instance keepingup with the technological
revolutionandinformationhighwaywhich hascausedur Facultyto becomea laptop
programand studentsareconfrontedwith newandcurrentissuesuchascyber-bullying
in schoolsln responsewe embracehe issuesdiscusghe possibilitiesn our Faculty
classeandstaff meetingsandit is this changehatis necessanp meetthe needf pre-
service students who are creating new lived experiences in classrooms.

Progressive educators believe that the place to begin is with the student rather
than the subject matter. The teacher identifies what the studentOs interests and
concerns are and tries to shape problems around them. The student®s motivation
to solve the problem is the key and posing problems based on student interests
helps heighten their motivation. (Ryan & Cooper, 2004, p. 281)

Overall,it was DeweyOsoncernfor socialfunctioningwithin a societythat remains
appealingoday possiblydue to the daily dysfunctionthat reacheaus via the media
coverageof educationand schooling.Preserviceteacheroften find fault within the
educationasystentheyareplungednto eachpracticumsuggesting is wantingandthat
they intend to make it better.

Conclusion

A teacher@slucationaphilosophyOconstitutea moral and socialcompassbehavioral,
attitudinalandvalueguide-postsssentigbersonabnd professionaprescriptionsanda
consistenbut alterableassessmemeangor professionagévaluation{Petress2003,p.
1). As educatorsye cananticipateyuestiongrom our studentsoncerningur beliefsas
studentsaaskus not only whatwe believeput alsowheredid thesebeliefscomefrom, and
whatsupportsour beliefs The writing andstanceof Deweyappealso participantsn this
researcteffort andinforms both our theoryand our praxes(practice)After all, it was
Deweythat suggested)meaningandpurpose®f educatiormustbe activelyconstructed
by individualpersons@Dewey,1916,p. 96). The option of beingan activestudentwhile
developingknowledgeskills and attitudesis attractiveto both the participantandthe
observer/teacheil.eachingn this manneiinstillsa feelingof prideandownershipanda
senseof commitmentto our own philosophythat underpinsand defines our
understanding of good teaching.

This five yearlongitudinalsurveywas part of an effort to facilitatediscussiorand
encouragedebateeachyearamongFacultyof Educationpre-servicéeacherd. wantedto
influencestudentsandassistn the developmenof pre-servicstudenteacherdeliefsvia
the alterationof basicthinking, which hasmerit within anyteachertrainingprogram
(Webster, 2004).
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In fact,it wasthis perspectivéhat motivatecthis inquiryin aneffort to discoverandlabel
pre-servicgeachersphilosophicalorientation. The developmentaiode of teacher
educationis often a processof self-analysiand discoveryThe requiremento clearly
formulateand expres®neseducationaphilosophyseemainderstandabland necessary
in orderto constructsturdyinternalandexternaktanceshat canwithstandquestioning.
Knowingyourseltbettercanimproveself-analysiandan educationgbhilosophygrounds
us, as we can stand tall in turbulent times amidst debate and criticism.
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Appendix A
Philosophy of education

What do you accept as true in teaching and education?

Facts: Every one of us has a philosophy of teaching and education.

This philosophy is a position which emerges when we discuss issues related to our deep-
seated beliefs concerning the operation of schools.

Instructions

Read and respond to each statement that follows.
Decide on your position by assigning a number to communicate your reaction.

(5= Agree strongly) (4= Agree) (3= Neutral) (2= Disagree) (1= Disagree Strongly)

1. The curriculum should be subject centered. Student learning should be centred
on basic subjects such as reading, writing, history, math, and science.

2. The curriculum should focus on the great thinkers of the past.

3. Students learn best by engaging iedd activities rather than reading.

. Students should be permitted to determine their own curriculum.

5. Material is taught effectively when it is broken down into small parts.

6. The curriculum should place multidisciplinary analysis and action regarding
social problems and themes from social life at the heart of students school
experience.

7. The curriculum of a school should be determined by information that is
essential for all students to know.

8. Schools, above all, should develop students' abilities to think deeply,
analytically, and creatively; this is more important than developing their social
skills or providing them with a useful body of knowledge about our ever-
changing world.

9. Schools should prepare students for analyzing and solving the types of
problems they will face outside the classroom.

10. Reality is determined by each individual's perceptions. There is no objective
and universal reality.

11. People are shaped much more by their environment than by their genetic
dispositions or the exercise of their free will.

12. Schools should engage students in the analysis of major institutions and social
issues so that social problems, causes, and ways to respond could be identified.

13. Students should not be promoted from one grade to the next until they have
read and mastered certain key material.

14. An effective education is not aimed at the immediate needs of the students or
society.

15. The curriculum of a school should be built around the personal experiences
and needs of the students.
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28.

32.

16.
17.
18.

19.
20.

21.
22.
23.
24.
25.
26.

27.

29.
30.

31.

33.
_ 3a
35
36.
37.
38.

39.
40.

41.

42.
43.
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Students who do not want to study much should not be required to do so.
Programmed learning is an effective method of teaching information.

School curriculum should emphasize the common good over that of the
individual.

Academic rigor is an essential component of education.

All students, regardless of ability, should study more or less the same
curriculum.

Art classes should focus primarily on individual expression and creativity.
Effective learning is unstructured and informal.

Students learn best through reinforcement.

Students learn more outside the classroom than in.

Effective schools assign a substantial amount of homework.

Education should focus on the discussion of questions such as "What is
beauty?" or "What is truth?"

Since students learn effectively through social interaction, schools should plan
for substantial social interaction in their curricula.

The purpose of school is to help students understand and find the meaning of
their existence.

Frequent objective testing is the best way to determine what students know.
Students need to have experiences which develop their desire and capacity to
respond to social needs.

Canada must become more competitive economically with countries such as
Japan, and schools have an affirmative obligation to bolster their academic
requirements in order to facilitate such competition.

Students must be taught to appreciate learning primarily for its own sake,
rather than because it will help them in their careers.

Schools must place more emphasis on teaching about the concerns of
minorities and women.

Each person has free will to develop as he or she sees fit.

Reward students well for learning and they will remember and be able to apply
what they learned, even if they were not led to understand why the
information is worth knowing.

A projectbased curriculum based on social needs is necessary training to
participate in a democracy.

Canadian schools should attempt to instill traditional Canadian values in
students.

Teacheguided discovery of profound truths is a key method of teaching
students.

Students should be active participants in the learning process.

There are no external standards of beauty. Beauty is what an individual decides
it to be.

We can place a lot of faith in our schools and teachers to determine which
student behaviors are acceptable and which are not.

Curriculum must encourage participation, critical analysis, and action.
Schools must provide students with a firm grasp of basic facts regarding the
books, people, and events that have shaped Canadian heritage.
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44. Philosophy is ultimately at least as practical a subject to study as is computer
science.

45. Teachers must stress for students the relevance of what they are learning to
their lives outside, as well as inside, the classroom.

46. It is more important for a student to develop a positives®iept than to
learn specific subject matter.

47. Learning is more effective when students are given frequent tests to determine
what they have learned.

48. The overall education experience should minimize the importance of
individual student achievement.

Now that you have responded to all 48 items, write the number of your response to each
statement in the spaces below. Add the numbers in each column to determine your
attitudes toward key educational philosophies.

A B C D E Social F
Essentialism Perennialism Progressivisn Existentialisn] reconstruct-| Behaviourism
ionism
1. 2. 3. 4. 5. o.
7. 8. 9. 10. 11. 12.
13. 14. 15. 16. 17. 18.
19. 20. 21. 22. 23. 24.
25. 26. 27. 28. 29. 30.
31. 32. 33. 34. 35. 36.
37. 38. 39. 40. 41. 42.
43. 44. 45. 46. 47. 48.

These scores, in columns A througbpgfesent how much you agree or disagree with the
beliefs of six major educational philosophies:Essentialism, perennialism, progressivism,
existentialism, social reconstructionism, and behaviourism.

The higher your score, the more you agree with philosophers who represent that
viewpoint. The highest possible score in any one area is 40, and the lowest possible score
is 8.

Compare your six scores. What is your highest? What is your lowest?
(Ryan, 2007, p. 469
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Philosophical
orientation

Key
elements

Instructional
mode

Origins/
proponents

1. Rerrenialism

Teacher will put forward
ideas that are eternal and
to uncover enduring truths
which are constant,
unchanging, through grang
literature, art, philosophy,
religion.

The teacher will hope t
enable students to
handle large ideas via
lectures and class
discussion. Debates ar
nurtured and key to
development

Robert Hutchins,
Jacque Maritain,
Mortimer Adler,
Allan Bloom

2. Essentialism

Teach the common core,

“"the basics" of information
and skills (cultural heritage
needed for citizenship.
(Curriculum evolves slowly

Individual as entity

within social context.
Individual responsibility
for decisions and
preferencestasks

William Bagley;
Arthur Bestor,
E. D. Hirsch,
Chester n,
Diane Ravitch,
Theodore Sizer

3. Rogressivism

Ideas should be tested by
active experiments. Learni
was rooted in questions of
learners via interaction wit
others. The experiences a
student centered.

Problem solving and a
project approach with
group and individual
tasks emphasizing soc
skills development.

John Dewey,
William Kilpatrick

4. Social
reconstructionism

Critical pedagogy via the
analysis of world events,

Individual as entity
within social context

George Counts,
J. Habermas,

result of reinforcing
responses to stimuli. Socig
learning is aided by
observing and imitating
others.

controversial issues and | therefore group work | Ivan lllich,
diversity to provide vision |and accountability key | Henry Giroux,
for better world and social | for each participant Paulo Feire
change.

5. Behaviourism | Behavior shaped by desigr Learning by observing | lvan Ravlov,
and determined by forces i and imitating others. |John Watson,
mileau. Learning occurs ag Use of external reward| B.F. Skinner,

and punishment leads
systematic and
conditioning in classes

E.L. Thorndike,
Albert Bandura

6. Existentialism

Reality is subjective within
the individual. Individual
rather than external
standards.

Foci: Feedom

Individual as an entity
within social context an
an individual is
responsible for decisio
and preferences

Sartre,
Kierkegaard




