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During the COVID-19 pandemic, all lecturers had to replace their physical classroom
teaching mode with online learning, albeit with challenges experienced by students and
lecturers. Drawing upon Hofstede’s cultural dimensions theory, this study attempted to
unearth Indonesian students’ learning culture by analysing written reflections on their
learning experiences. Twenty EFL (English as a foreign language) students enrolled in
the English Academic Writing courses at an Islamic university in Indonesia, wrote a
reflective essay on their online learning experiences with various platforms, such as Google
Classroom, Google Meet, Canvas, Moodle, and some other online learning platforms. Content
analysis was used to analyse the students’ reflective writing essays. Results show that the
students’ voices bring to the fore several learning issues from online learning
experiences. These include: the lecturers’ dominant use of WhatsApp as an instruction
tool, unclear explanations, assigning students too many assignments, and the
abandonment of lecturer feedback on works submitted by students. Noteworthy,
whether the students liked or disliked the online learning experience, they accepted how
the lecturers treated them in the online teaching and learning process. The findings
indicated that the students avoided conflicts, showed high respect to their superiors, and
used indirect disagreement in the online learning contexts. The findings suggest that the
‘small culture’ of online learning in higher education is governed by a strong influence of
‘large culture’ in Indonesia.

Introduction
The COVID-19 pandemic has forced educational institutions worldwide to swap face-toface learning with online learning. Likewise, this is the case in higher education institutions
in Indonesia. All lecturers, regardless of their readiness to integrate technological tools for
teaching, were required to use online platforms to deliver all their lectures to students,
thus complying with the national COVID-19 containment policy: avoiding crowds of
students in order to stop the dissemination of the deadly virus. The unexpected transition
from face-to-face to online teaching created challenges (Konig et al., 2020). In the
Indonesian higher education context, implementing the emergency policy in higher
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education institutions shocked some lecturers as many lacked the technological skills for
conducting online learning. To enable the implementation of online learning, higher
education institutions trained their lecturers to teach online using a wide range of
applications. To this end, some lecturers used the most commonly used applications, such
as the WhatsApp messaging application for content dissemination, even though it does not
enable students and teachers to interact synchronously for knowledge building and
problem-solving. WhatsApp for content dissemination is problematic because quality
learning involves more than merely placing a course online (Tschida et al., 2016).
Numerous studies have explored the use of technology in online teaching (Adnan &
Anwar, 2020; Atmojo & Nugroho, 2020; Deane & Guasch, 2015; Hewett, 2015; Jhon et
al., 2020; Martin, Stamper & Flowers, 2020; Palmer & Holt, 2009) and teaching English
(Aliyyah et al., 2020; Muslem & Abbas, 2017; Muslem, Yusuf & Juliana, 2018; Silviyanti &
Yusuf, 2015). They found that changing face-to-face learning to online learning is not a
simple undertaking, especially for those unfamiliar with using technology. Recent research
in Indonesia found that teachers faced several challenges in planning, implementing, and
evaluating online learning (Atmojo et al., 2020; Jhon et al., 2020). Other studies revealed
that students across all levels of global education are mostly not prepared to move to
online learning due to the insufficiency of infrastructure, preparation, and access (Adnan
& Anwar, 2020). Moreover, some lecturers are not familiar with online learning platforms,
but they have no other choice except to adopt technology-based instruction (Deane &
Guasch, 2015; Hewett, 2015).
In the context of online English teaching in Indonesia, many previous studies have
identified various problems related to using technology for online learning (Aliyyah et al.,
2020; Maulida & Lo, 2013; Muslem et al., 2018; Silviyanti & Yusuf, 2015). The problems
encountered include, firstly geographically, good Internet connection is not easily
accessible throughout the province of Aceh. Many remote areas where students lived and
learned online during the COVID-19 times have poor or intermittent Internet
connections. Consequently, students have to go to the city where the Internet is widely
available to participate in online learning. Secondly, not all students can afford to buy
technological devices for online learning, as experienced by students from low-income
families. Thirdly, not all lecturers were familiar with using online learning platforms for
teaching in recent years. However, these studies delimit themselves from investigating the
problems encountered by students and teachers in online learning by not listening to
students' voices related to their online learning experiences within Indonesian learning
culture. It is in this sense that our research is timely.
We argue that listening to the students' voices regarding online learning matters for their
learning success. This is so because whatever mode of learning is used, the primary focus
of all innovations and creativities in the education setting is to promote student success
(Magda & Buban, 2018). Students' online learning experiences are crucial aspects of the
learning process that lecturers should know because they correlate positively with the
quality of learning outcomes (Palmer & Holt, 2009). Like a conventional classroom, the
online classroom is also inseparable from external aspects, such as teachers' beliefs and
practices, which shape the culture of teaching and learning. The classroom is portrayed as
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a place with "small cultures" which is a particular culture played out within a particular
setting, such as classroom by Atkinson (2004, p. 77), as part of his four-part division of
conceptualisations of culture. The notion of "small cultures" was initially introduced by
Holliday (1999), which is contrasted to "large culture" or national culture. Holliday points
out that small culture, in many ways, resembles a community of discourse. Therefore,
classroom processes present how classroom talk invariably reproduces the culture outside
the institution (Pennington et al., 1996).
In this respect, exploring students’ reflections on their experiences in the classroom
process, including online classrooms, is beneficial for teachers’ resourcefulness. Moreover,
students are the target of curriculum implementation, and from them, teachers can
understand the extent to which the teaching carried out has been effective. Reflections can
monitor and self-regulate practices by deliberately provoking thinking into actions and
experiences, strengthening the link between theory and practice, and using such
knowledge to practice (Karunanayaka et al., 2017). Reflective practice helps teachers utilise
ideas, improve classroom practice, and demonstrate professionalism through learning
from classroom-related experiences (Cirocki & Farrell, 2017).
Internationally, previous studies on the relationship of the cultural dimensions on learning
have shown, for instance, that international students in Australia are expected to obtain
more formative feedback throughout their courses (Warner & Miller, 2015). However,
research on identifying the Indonesian learners’ behaviours and attitudes in online learning
through reflective writing is scanty. This study attempts to fill in the gap by analysing
Indonesian EFL (English as a foreign language) students' experiences and behaviours
through their reflective essays on using online learning tools throughout a semester during
the COVID-19 outbreak in 2020.

Literature review
Online learning

Online learning is one of the types of distance learning, defined as "the use of electronic
media for a variety of learning purposes that range from add-on functions in conventional
classrooms to full substitution for face-to-face meetings through online encounters"
(Guri-Rosenblit, 2005). Online learning can be classified into asynchronous and
synchronous learning (Aliyyah et al., 2020). Asynchronous online learning means using
technology in learning in which learners or group members interact at different times,
explore topics, and discuss ideas from various perspectives through messages (Luhrs &
McAnally-Salas, 2016, p. 31). On the other hand, synchronous learning enables students
and instructors to organise their schedules to meet simultaneously (Fadde & Vu, 2014). In
this way, synchronous activities allow instant communication and feedback on issues
under discussion (Lowenthal et al., 2017). Synchronous e-learning, supported by video
conferences or chat rooms, enables online students to develop communities (Hrastinski,
2008) for learning through interactions with peers and educators (Martin et al., 2012).
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Many studies have explored online learning from students' perspectives (Martin et al.,
2020; Meerza & Beauchamp, 2017; Palmer & Holt, 2009). Among the issues explored are
the students' perceptions of online learning, including students' readiness for online
learning (e.g., Martin et al., 2020) and their attitudes toward ICT (information and
communications technologies) (Meerza & Beauchamp, 2017). These studies show that a
positive attitude toward ICT is essential for effective teaching and learning in online
environments. However, a survey of 1862 Asian students by Zhang and Perris (2004, as
cited in Palmer & Holt, 2009) found that students "perceived the greatest disadvantages of
online learning to be in relation to their greater comfort with more traditional mediums
and their inexperience in using computers" (p. 101). This finding suggests that selecting
user-friendly tools, providing students with adequate support, and making students
comfortable by preparing them for online learning is indispensable.
Reflections on online learning

A reflection is a mental process characterised by thinking about what has been done,
learned, and experienced, which helps fulfill a purpose or achieve some anticipated
outcome (Moon, 2004). According to Schon (1983, 1987), reflection can be categorised
into one, reflection-in-action, and two, reflection-on-action. Reflection-in-action means
thinking while engaging in an action, whereas reflection-on-action is to look back on an
action already done, such as learning through an online platform. Both types of reflection
can serve as a critical strategy for self-improvement in professional settings through
involvement in critical self-analysis of their own experiences.
In the ELT context, Christodoulou (2016), Farrell (2007, 2008, 2011, 2015), and
Osterman and Kottkamp (2004) have promoted reflective practice intensively. In
meditative practice, teachers articulate their underlying beliefs about teaching and learning
and compare them to classroom practices to gauge their convergence or divergence in
practice (Farrell, 2015). In this way, teachers can shape and reshape their beliefs and
practices and, in turn, maximally support student learning (Farrell & Mom, 2015).
On the other hand, students’ reflections can be expressed in writing. Concerning ELT,
engaging students in reflective essays makes them self-aware, understand ELT issues, and
improves reasoning skills and dialogue with the teacher educator (Abednia et al., 2013).
However, these studies do not touch upon the impact of reflective writing on students’
experiences in online learning contexts, as informed by their learning culture. For this
study, reflective writing essays required students to reflect on their learning using online
platforms, on their readiness, satisfaction, and challenges.
Cultural dimensions and the Indonesian learners’ behaviours and attitudes

The influence of culture on students’ learning cannot be underestimated. It strongly
affects teachers’ teaching and students’ learning (see Kidwell, 2019). In understanding the
effects of culture, many scholars refer to Hofstede's (1980) cultural dimension theory.
Even though many scholars consider Hofstede's cultural dimensions theory too general, in
the teaching and learning context, it is helpful for use as primary references to understand
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the "large culture" as well as "small culture" in many countries, including Indonesia.
Hofstede (1980, 2011) defined culture as "the collective programming of the mind that
distinguishes the members of one group or category of people from others" (p. 3).
Hofstede (1980) proposed four cultural dimensions, namely power distance; uncertainty
avoidance; individualism versus collectivism; and masculinity versus feminism.
Additionally, the long-term versus short-term orientation dimension was added to cater
for the future and present dimensions of culture (Hofstede, 2001, 2011). However, this
study focuses only on the first four dimensions, because they are strongly linked to
learning culture.
Firstly, power distance refers to the degree to which inequality and power are tolerated
(Hofstede, 2011). High power distance is characteristic in contexts where people tend to
accept hierarchical structures and inequality within a social system, such as teacher-centred
education, the respect, and fears of older people, etc. (Ahn & Cunningham, 2017;
Hofstede, 2011). Even though culture is not static, Indonesian society seems to fall in the
category of higher power distance. People are afraid and must obey their superiors' orders
without any objections (Kurniasari et al., 2018). Kurniasari et al. (2018) elaborated that
this dimension affects teachers' and students' relationships in Indonesia. For instance,
students tend to not give their opinions openly and directly, and they must obey the
teacher's rules and commonly take for granted what the teacher says. Teachers are
perceived as faultless beings and are highly respected. Lugman (2022) studied Indonesian
students' culture and behaviours in the United Kingdom (UK). According to the study,
students tend to lie when asked to comment on a program because they assume and fear
that their grades will be affected if the instructor disapproves of their critical feedback.
Claramita et al. (2020) also examined the communication style between senior Indonesian
students and new medical students during a three-day orientation at the start of medical
school. The results revealed a communication gap between seniority and juniority. It
appeared that seniors used a one-sided communication style with their juniors, whereas
first-year students expressed a desire for a more equitable relationship with seniors. In the
orientation program, senior students dominated interactions with a more unilateral
communication style. In the Asian and Indonesian contexts, there is a culture in which
seniority, including the teacher, always has a strong voice, right or wrong.
Secondly, according to Hofstede (1980), uncertainty avoidance refers to "how people view
uncertainty and subsequently seek to eschew ambiguous situations" (Ahn & Cunningham,
2017, p. 859). Ahn and Cunningham (2017) explained that countries with substantial
uncertainty avoidance characteristics tend to develop formal rules, laws, and other
securities to avoid an unknown future. In contrast, countries with weak uncertainty
avoidance characteristics are more likely to tolerate threatening situations. In educational
contexts, Hofstede (2011) stated that teachers tend to have all the answers in higher
uncertainty avoidance cultures in educational contexts. In Indonesia's context, Kurniasari
et al. (2018) explained that Indonesian students favour avoiding conflict and maintaining
harmony and never explicitly show their disappointment, dislike, or any negative feelings
directly. It was also reported by Lugman (2022) in his study that Indonesian students lack
critical thinking skills because they are not allowed to speak without the permission of the
teacher. Because the teacher could easily blame them for their opinions, students
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eventually lost confidence in speaking their minds. It was also stated by Claramita et al.
(2020) that in the Indonesian context, seniority is consequential, regardless of whether the
teacher in the class has a lower level of knowledge than the students.
Thirdly, individualism versus collectivism refers to the extent to which societies are
integrated into groups with their perceived obligations dependent on groups (Hofstede,
2011). Ahn and Cunningham (2017) explained that people in countries with individualistic
orientations (e.g., the United States) tend to value privacy. In contrast, people in countries
with collectivistic exposure, like Indonesia, are likely to prioritise relationships among
people and take more interest in others' well-being. Hofstede (2011) stated that
maintaining harmony is emphasised in high collectivist cultures, such as Indonesia.
Fourthly, masculinity versus femininity relates to "the distribution of values between the
genders which is another fundamental issue for any society, to which a range of solutions
can be found" (Hofstede, 2011, p. 12). Ahn and Cunningham (2017) and Jandt (2017)
explained that people in countries with higher masculine cultures (e.g., Japan) have a
preference for achievement, heroism, assertiveness, competitiveness, and material reward
for success. Countries with lower masculine traits (e.g., Sweden) value cooperation, quality
of life, modesty, and caring for others. Culturally, as in the Swedish low masculinity
context, Indonesian society tends to avoid conflict and prefers harmonious lives. All
conflicts will be resolved in a soft approach through open communication.
Several studies have shown that Indonesia's large culture affects the learning culture in
classroom contexts (Cirocki et al., 2019; Lewis, 1997). Cirocki et al. (2019) found, among
others, that Indonesian students are relatively not autonomous in learning. Besides, Lewis
(1997) found that Indonesian students regard the teacher as a moral authority and the
fountain of knowledge, thus students need to submit to their superiors. Knowledge was
viewed as a relatively fixed set of facts that needed to be transmitted by teachers and
consumed by students. Similarly, Wursten and Jacobs (2013) identified Indonesia with
high power distance and collectivism. Students highly respected teachers, teaching was
teacher-centred, and maintaining harmony in class with minimal questions by students was
preferable. Additionally, Heyward (2009) also found that a teacher-centred culture
influenced Indonesia's teaching and learning practice and rote learning, where students
were expected to obey all directions, knowledge was transferred from teachers to students
for memorisation. Lugman (2022) in his study also reported that Indonesian students
lacked the confidence to participate in classroom discussions and engage in critical
thinking in essays, writing, questioning, analysing, and evaluating when learning a foreign
language, mainly in writing skills. They assume and fear making mistakes that will lower
their grades.
Nevertheless, understanding the Indonesian learners’ behaviours and characteristics is not
sufficient without looking at the Indonesian religious-based cultural beliefs. This is so
because approximately 90 percent of the Indonesian population embrace Islam as their
religion (Azra, 2020). In Islam, adab (manners or characters) is higher in position than
knowledge (Anwar et al., 202l; Mansyur, 2020). Teachers are highly respected, and
teachers are the sources of knowledge inherited from the prophet Muhammad, peace be
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upon him. Furthermore, in the Acehnese Islamic culture, the teacher is often equated to
parents, indicating that a teacher has high power in Indonesian society. In this respect,
arguing or disagreeing with teachers is avoided, and harmony is preferable. Moreover, in
Islam, especially in Islamic boarding schools, locally called pesantren, memorisation is the
primary learning method. For instance, students are encouraged to memorise the verses of
the Quran, hadiths, and doa’ (prayers) (Hsb, Syah & Rahmi, 2020). Muslims are deemed
clever if, among other things, they can memorise all verses of the Quran and use them in
prayers and other rituals in society. In this study, there is more discussion about whether
or not this traditional way of learning is still valuable in today's globalised world. A more
in-depth discussion will be reported in the findings and discussion section.

Methods
This is a qualitative research design, as it is relevant to exploring people's thoughts,
perspectives, and emotions over time (Maxwell, 2005). This research design is also rich,
stimulating, and thought-provoking (Braun & Clarke, 2006). The study was carried out in
an EFL classroom in an Indonesian higher education institution. Twenty EFL students
(16 females, 4 males), aged 20-22 years, taking a BA program in English education at an
Islamic university in the Province of Aceh , Indonesia, participated in this study. In the
course of the program, the participants used several types of online learning platforms,
including Google Classroom, WhatsApp, Canvas Learning Management System (LMS), Moodle and
Blackboard. In the last session of their courses, the students wrote reflections on their
online learning experiences during the COVID 19 pandemic in 2020.
Procedurally, the 20 EFL students (referred to as S1, S2, S3… S20) were taking the English
Academic Writing course, along with nine other EFL courses. They wrote reflections on
their experiences of using online learning tools in all courses during the semester. They
were reminded that they could freely express their opinions, and not worry about their
writing skill as this would not affect their grades. This is because their grades depend on
their ability to reflect on their online learning experiences.
To guide the students in their reflective writing, we employed six main guiding questions,
as follows:
- Name the tools (e.g., Google Classroom, WhatsApp, Canvas,) you used for online learning
during the COVID 19 pandemic?
- Which online learning platform was most frequently used? And why?
- What were your feelings about the online tools used?
- What were the problems encountered while using the identified tool?
- Did your lecturers provide sufficient training for using the online tools? If not, how
did you solve your problem?
- How satisfied are you with using the online tools for learning English? Why?
We asked students to write reflective journals at the end of the academic year as they
would have more ideas to reflect.
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Once they had completed writing their reflections, participants submitted their essays via
the Google Classroom application used during the course. The contents of the students'
reflective writing essays were then analysed using the content analysis method
(Krippendorff, 1980) to understand their learning culture, in line with Hofstede's (1980,
2001, 2011) cultural dimensions described in the section above, on Cultural dimensions.
According to Krippendorff (1980), content analysis is any method used to explore the
nature, characteristics, and inherent meaning of a unit of study, no matter how large or
small. We used several steps in conducting content analysis as suggested by Erlingsson
and Brysiewicz (2017): condensation, code, category and theme. Therefore, in analysing
our data, first, we read and re-read the texts thoroughly to gain a basic understanding of
the text to enable us condense the data. In the second stage, we contextualised
information provided in the reflective journals and then we codified the finding, which we
then in the third stage grouped the contents into categories, turning them into themes in
the fourth stage. The content analysis yielded themes drawn from the student participants'
voices and experiences, grouped into five main themes as described next.

Results and discussion
In the sections that follow, samples of student responses are presented under five
identified thematic areas.
Inhibit direct interaction

Many students stated that the most frequently used online application for EFL courses
was the WhatsApp group chat. Most lecturers in their opinion chose to use WhatsApp.
Student S1 wrote:
WhatsApp. We used it without spending a lot of Internet quota, and its chat application
quickly opens, we do not have to log in. (S1)

Similar opinions were voiced by more than half of the students who participated in this
study. It is likely that WhatsApp was used primarily due to its practicality and familiarity
amongst students and lecturers. However, the WhatsApp application group call feature
does not provide for synchronous learning in groups of more than eight people, which is
problematic in learning, as it impedes direct knowledge building interactions and feedback
between educators and students. Students S5 observed:
Actually, there are many learning applications, which make it easy to discuss materials
and submit assignments. But the media are not enough for me to learn English. In my
opinion, learning the English language directly is easy to understand. (S5)

This view suggests that students experienced limitations in learning English through
online tools suited for conveying learning materials and assignments without live
interactions with lecturers in the process of knowledge development.
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Despite feeling limited by using asynchronous online platforms such as WhatsApp, the
students concerned did not share their views directly with the lecturers who taught them.
Both students and lecturers accepted the traditional learning culture in which students
accepted or took for granted what their teacher said and did. Failure by students to show
their disagreement with their lecturers using WhatsApp for content delivery despite its
limitations for synchronous learning, which is vital for language learning, points to an
ingrained culture of higher power distance between teachers and learners as proposed by
Hofstede (1980, 2001), with negative implications for the quality of learning available to
students. This suggests that the power distance dimension is played out within the school.
Lack of learning exposure

Despite its ease of use, the commonly used WhatsApp platform has several limitations for
online language learning, as expressed by students. Students reported experiencing many
problems during online learning, both technological issues and teaching and learning
issues. An opinion from S1:
The biggest obstacle when studying online is a lack of understanding of the subject
matter because the lecturer did not adequately explain it via the application. Now I began
to realise how important a teacher is. Without a teacher's direct explanation, the
knowledge we get is not perfect. Another difficulty when studying online was that I
could not ask the lecturers directly when I didn't understand the materials. (S1)

The excerpt above indicates that students felt that their lecturers did not provide enough
explanations using online learning platforms such as WhatsApp. The reflection also
suggests that the students felt unable to ask for clarification from the lecturers in order to
fully understand concepts.
Another student, S20, also reiterated concerns regarding lack of explanation provided by
their lecturers to aid understanding, despite the volume of assignments given when
learning online:
Learning online at home is good as it doesn't have to go to campus. But there is
something that makes students upset, that is, when lecturers give many assignments. We
as students cannot do it because of little explanation. (S20)

Similarly, another student (S17) expressed her concern as follows:
It was tough for me to understand all the lessons online because I did not understand
much. I hope in the future everything will go well and as usual so that we can study as
before, face to face, in order to increase interactions between students and lecturers.
Furthermore, make it easier for students to ask questions. (S17)

This excerpt shows that students' online learning did not provide sufficient spaces for
students to ask for clarification; online learning did not allow teachers to give detailed
explanations about lessons, or provide students with enough exposure to the topic being
discussed. Again, as explained by Hofstede (1980, 2001), this finding confirms that high
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power distance is reflected in teacher-learner relationships in online learning platforms in
the Indonesian higher education context.
Uncertainty of deadline

It emerged that a lack of deadlines for the numerous assignments given to students during
online learning was problematic in relation to scheduling and completing assignments in a
timeframe. Many students voiced this concern, such as the one written by S13:
One thing that makes me overwhelmed in this class is that every assignment does not
have a deadline. It makes me difficult to focus on doing the assignments without the
deadline because, at the same time, I have to do assignments from other courses.
Especially during the current pandemic, I find it challenging to organise my time, and all
the activities I do are starting to get mixed up. (S13)

The students' voices suggest a need for specific rules to guide the execution of tasks,
which indicates a desire to avoid uncertainty. As Hofstede (1980, 2001) and Ahn and
Cunningham (2017) pointed out, people with a strong uncertainty avoidance need formal
rules. Nevertheless, the students did not directly tell their lecturers about their wishes,
indicating that they embraced the feminist culture in which cooperation and caring about
others is esteemed. However, feminist culture does not align with the large culture in
Aceh, widely known as a patriarchal or masculine culture (Dunn, 2014).
Lack of feedback

Many students also raised the issue of the lack of feedback on their assignments from
their lecturers. One of the students (S18) described his comments as in the following
extract:
Even though I had high expectations before joining this course. I thought the lecturer
would give overall feedback to all students' assignments. However, sometimes the
feedback was given to only one or two assignments. Again this may happen because of
the online class. So, I hope that the learning process can take place more effectively,
increase the interaction between lecturers and students, and more feedback in the future.
(S18)

Another concern voiced by the students was about their lecturers' lack of explanation of
the assignments assigned. S15, for instance, wrote her voice as in the following:
One of the weaknesses is the explanation of the materials by the lecturer, which were not
clear. Then, bad Internet connection and Internet quota also have a significant impact on
the course. Moreover, sometimes, when we had done the assignment, the lecturer's
feedback was only for some students in the class. (S15)

This finding suggests that the students relied too much on their lecturers' feedback on
their learning. In other words, they expect their superiors to ratify whether their work is
good or not. This corroborates the research finding by Warner and Miller (2015) that
international students in Australia expected to get more formative feedback on the whole
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of their assignments from lecturers throughout their courses. Again, this reflects
Hofstede's (1980, 2001) cultural dimension of higher power distance, in which students
expect direction from their teachers on what to do. Many previous studies also support
this practice, aligning towards the high-power culture that teachers are the primary source
of the feedback expected by students (Tasdemir & Arslan, 2018).
Discomfort with online learning

Students argued that online learning in a way discourages their learning participation. They
were not very satisfied with the platform as it limited possibilities for interaction. These
students argued that spaces for interaction during language learning is limited and thus
reduces their opportunities to interact with other language learners. S12, for instance,
stated that:
Face-to-face is the most effective way, because during the lecture we can directly listen
to, for example, their experiences studying abroad and the knowledge is very much
needed for those of us who study abroad. (S12)

In the same vein, S20 stated:
English is important for those who want to go overseas. At the time of the online class,
there was a discussion that we never experienced anymore. What we got was only points
from each material. Therefore, I was less satisfied with online learning. Hopefully, this
pandemic will quickly pass, and we can all continue learning face to face as usual on
campus. (S20)

The excerpts (S12, S20) above indicate that the EFL students prefer face-to-face learning
instead of online learning. They missed face-to-face learning, which was the most
commonly used as the mode of interaction with each other, and have experienced
difficulties interacting with each other through online learning. This finding is consistent
with the Zhang and Perris (2004) finding that the students felt disadvantages in online
learning due to the greater comfort they experienced with more traditional learning
modes.

Conclusion
Drawing from the analysis and discussion of findings, it is concluded that the large culture
prevailing in the Indonesian society strongly affects the small culture of online learning in
higher education in the province of Aceh, affecting the interactions between the teacher
educators and students in online learning platforms. In a nutshell, the four dimensions
(higher power distance, higher uncertainty avoidance, collectivism, and masculinity)
proposed by Hofstede are evident in higher education online learning environments.
However, the first two dimensions, power distance and uncertainty avoidance, are more
obvious. It is not clear whether online learning reflects masculinity or femininity because,
on one side, online learning seems to fall into femininity, as observed from student
cooperation with lecturers to avoid conflict. This is likely inseparable from the influence
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of Islamic principles embraced by most people in the Aceh province, that youngsters
respect their elders.
Nevertheless, caution should be taken in generalising the conclusions as they are based on
a small sample of students in a female-dominated class taking English as their major. This
study is limited by time, that is, at the beginning of the change from face-to-face learning
to online learning during the COVID-19 pandemic in higher education in Indonesia.
Therefore, research that involves a large population across disciplines and in the following
years of online learning is needed to come up with more representative and generalisable
conclusions. This study is expected to reference future research in online EFL studies,
particularly in other developing countries with Islamic cultures. Future research is also
recommended to observe the voices of teachers on such an issue to extend this study's
finding.

References
Abednia, A., Hovassapian, A., Teimournezhad, S. & Ghanbari, N. (2013). Reflective
journal writing: Exploring in-service EFL teachers' perceptions. System, 41(3), 503-514.
https://doi.org/10.1016/j.system.2013.05.003
Adnan, M. & Anwar, K. (2020). Online learning amid the COVID-19 pandemic students’
perspectives. Journal of Pedagogical Sociology and Psychology, 2(1), 45-51.
https://eric.ed.gov/?id=ed606496
Ahn, N. Y. & Cunningham, G. B. (2017). Cultural values and gender equity on national
Olympic committee boards. International Journal of Exercise Science, 10(6), 857-874.
https://digitalcommons.wku.edu/ijes/vol10/iss6/5/
Atkinson, D. (2004). Contrasting rhetorics/contrasting cultures: Why contrastive rhetoric
needs a better conceptualization of culture. Journal of English for Academic Purposes, 3(4),
277-289. https://doi.org/10.1016/j.jeap.2004.07.002
Atmojo, A. E. P. & Nugroho, A. (2020). EFL classes must go online! Teaching activities
and challenges during COVID-19 pandemic in Indonesia. Register Journal, 13(1), 49-76.
https://doi.org/10.18326/rgt.v13i1.49-76
Azra, A. (2020). Understanding Indonesia’s 'third way' Islam. In I. Berman (Ed.), Wars of
ideas: Theology, interpretation and power in the Muslim world (pp. 73-84). Lanham: Rowman &
Littlefield. https://rowman.com/ISBN/9781538155479/Wars-of-Ideas-TheologyInterpretation-and-Power-in-the-Muslim-World
Birney, R. (2012). Reflective writing: Quantitative assessment and identification of linguistic features.
PhD thesis, Waterford Institute of Technology, Waterford, Ireland.
http://repository.wit.ie/id/eprint/2658
Braun, V. & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706QP063OA
Butler, J. A. & Britt, M. A. (2011). Investigating instruction for improving revision of
argumentative essays. Written Communication, 28(1), 70-96.
https://doi.org/10.1177/0741088310387891

1208

When online learning and cultural values intersect: Indonesian EFL students’ voices

Christodoulou, N. (2016). Reflective development through the CARE model: Empowering teachers of
English as a foreign language. Newcastle-upon-Tyne: Cambridge Scholars Publishing.
https://www.cambridgescholars.com/product/978-1-4438-9959-8
Cirocki, A. & Farrell, T. S. C. (2017). Reflective practice for professional development of
TESOL practitioners. The European Journal of Applied Linguistics and TEFL, 6(2), 5-23.
http://www.reflectiveinquiry.ca/wp-content/uploads/2016/06/RP-special.pdf
Cirocki, A., Anam, S. & Retnaningdyah, P. (2019). Readiness for autonomy in English
language learning: The case of Indonesian high school students. Iranian Journal of
Language Teaching Research, 7(2), 1-18. https://doi.org/10.30466/ijltr.2019.120695
Claramita, M., Prabandari, Y. S., Graber, A. & Scherpbier, A. J. J. (2020). Challenges of
communication skills transfer of medical students in the cultural context of Indonesia.
The Interdisciplinary Journal of Problem-Based Learning, 14(1).
https://scholarworks.iu.edu/journals/index.php/ijpbl/article/view/28594/35087
Deane, M. & Guasch, T. (2015). Learning and teaching writing online. In M. Deane & T.
Guasch (Eds.), Learning and teaching writing online: Strategies for success. Leiden: Brill.
https://doi.org/10.1163/9789004290846_002
Dunn, K. C. (2014). Pussy rioting: The nine lives of the Riot Grrrl revolution. International
Feminist Journal of Politics, 16(2), 317-334.
https://doi.org/10.1080/14616742.2014.919103
Farrell, T. S. C. (2007). Reflective language teaching: From research to practice. London:
Continuum. https://www.bloomsburycollections.com/book/reflective-languageteaching-from-research-to-practice/
Farrell, T. S. C. (2011). Exploring the professional role identities of experienced ESL
teachers through reflective practice. System, 39(1), 54-62.
https://doi.org/10.1016/j.system.2011.01.012
Farrell, T. S. C. (2013). Reflective practice in ESL teacher development group: From practices to
principles. New York: Palgrave Macmillan.
https://link.springer.com/book/10.1057/9781137317193
Farrell, T. S. C. (2014). ‘Teacher you are stupid!’ – Cultivating a reflective disposition.
TESL-EJ: The Electronic Journal for English as a Second Language, 18(3), 1-10.
https://eric.ed.gov/?id=EJ1048626
Farrell, T. S. C. (2015). Promoting reflection in second language education: A framework for TESOL
professionals. New York: Routledge. https://www.routledge.com/Promoting-TeacherReflection-in-Second-Language-Education-A-Frameworkfor/Farrell/p/book/9781138025042
Farrell, T. S. C. & Mom, V. (2015). Exploring teacher questions through reflective
practice. Reflective Practice, 16(6), 849-865,
https://doi.org/10.1080/14623943.2015.1095734
Guri-Rosenblit, S. (2005). ‘Distance education’ and ‘e-learning’: Not the same thing. Higher
Education, 49(4), 467-493. https://doi.org/10.1007/s10734-004-0040-0
Hadi, S., Anwar, C., Syahidu, A. & Efendi, I. (2021). Character education or adab? (An
offer to the problem of education in Indonesia). Tsaqafah, 17(1), 121-140.
https://doi.org/10.21111/tsaqafah.v17i1.6661

Usman, Zainuddin, Zulfikar, Lugendo, Zulkarnaini & Yusuf

1209

Hewett, B. L. (2015). Grounding principles of OWI. In B. L. Hewett & K. E. De Pew
(Eds.), Foundational practices of online writing instruction. (pp. 39-98). The WAC
Clearinghouse and Parlor Press.
https://wac.colostate.edu/docs/books/owi/chapter1.pdf
Heyward, S. (2009). The adoption of student active learning in Indonesia: A disjunct
between policy and practice? In AARE Conference Papers 2009.

https://www.aare.edu.au/publications/aare-conference-papers/show/5894/the-adoption-ofstudent-active-learning-in-indonesia-a-disjunct-between-policy-and-practice

Hofstede, G. (1980). Culture’s consequences: International differences in work-related values. SAGE
Publishing. https://us.sagepub.com/en-us/nam/cultures-consequences/book665
Hofstede, G. (2001). Culture's consequences: Comparing values, behaviors, institutions and
organizations across nations. SAGE Publishing. https://us.sagepub.com/enus/nam/cultures-consequences/book9710
Hofstede, G. (2011). Dimensionalizing cultures: The Hofstede model in context. Online
Readings in Psychology and Culture, 2(1). https://doi.org/10.9707/2307-0919.1014
Holliday, A. (1999). Small cultures. Applied Linguistics, 20(2), 237-264.
https://doi.org/10.1093/applin/20.2.237
Houston, C. R. (2016). Do scaffolding tools improve reflective writing in professional
portfolios? A content analysis of reflective writing in an advanced preparation
program. Action in Teacher Education, 38(4), 399-409,
https://doi.org/10.1080/01626620.2016.1226201
Hsb, A. A., Syah, D. & Rahmi, S. (2020). Tradisi pesantren sebagai budaya dalam
pembentukan kepribadian santri (studi di Nanggroe Aceh Darussalam) [The tradition
of pesantren as a culture in the forming of santri personality (Study at Nanggroe Aceh
Darussalam)]. Al Amin: Jurnal Kajian Ilmu dan Budaya Islam, 3(2), 237-258.
https://jurnal.stitalamin.ac.id/index.php/alamin/article/view/63
Izadinia, M. (2013). A review of research on student teachers' professional identity. British
Educational Research Journal, 39(4), 694-713.
https://doi.org/10.1080/01411926.2012.679614
Jandt, F. E. (2017). An introduction to intercultural communication: Identities in a global community.
SAGE Publications. https://edge.sagepub.com/jandt9e
Jhon, W., Mustadi, A. & Zubaidah, E. (2020). Online learning during Covid-19 pandemic
in developing countries: Does it run well? Jurnal Pendidikan Progresif, 10(3), 440-454.
https://doi.org/10.23960/jpp.v10.i3.202005
Karunanayaka, S. P., Naidu, S., Rajendra, J. C. N. & Ratnayake, H. U. W. (2017).
Designing reflective practice in the context of OER-based e-learning. Journal of Learning
for Development, 4(2), 143-160. https://jl4d.org/index.php/ejl4d/article/view/210/218
König, J., Jäger-Biela, D. J. & Glutsch, N. (2020). Adapting to online teaching during
COVID-19 school closure: Teacher education and teacher competence effects among
early career teachers in Germany. European Journal of Teacher Education, 43(4), 608-622.
https://doi.org/10.1080/02619768.2020.1809650

1210

When online learning and cultural values intersect: Indonesian EFL students’ voices

Kurniasari, F., Jusuf, E. & Gunardi, A. (2018). The readiness of Indonesian toward
MOOC system. International Journal of Engineering & Technology, 7(3), 1631-1636.
https://doi.org/10.14419/ijet.v7i3.15431
Loh, C. Y. R. & Teo, T. C. (2017). Understanding Asian students learning styles, cultural
influence and learning strategies. Journal of Education & Social Policy, 7(1), 194-210.
http://www.jespnet.com/journals/Vol_4_No_1_March_2017/23.pdf
Lugman, E. (2022). Cultural adjustment problems in academic life experienced by
Indonesian postgraduate students in London. Eltin Journal: Journal of English Language
Teaching in Indonesia, 10(1), 1-10. http://ejournal.stkipsiliwangi.ac.id/index.php/eltin/article/view/2947
Magda, A. & Buban, J. (2018). The state of innovation in higher education: A survey of academic
administrators. The Learning House, Inc. and the Online Learning Consortium
https://onlinelearningconsortium.org/read/state-of-innovation-in-higher-education/
Mansyur, M. H. (2020). Adab dalam proses belajar mengajar [Ethics in the teaching
learning process]. Wahana Karya Ilmiah Pendidikan, 4(1).
https://journal.unsika.ac.id/index.php/pendidikan/article/view/3709
Martin, F., Stamper, B. & Flowers, C. (2020). Examining student perception of readiness
for online learning: Importance and confidence. Online Learning, 24(2), 38-58.
https://doi.org/10.24059/olj.v24i2.2053
Maxwell, J. A. (2005). Qualitative research design: An interactive approach (2nd ed.). SAGE
Publications. [3rd ed.] https://us.sagepub.com/en-us/nam/qualitative-researchdesign/book234502
Meerza, A. H. & Beauchamp, G. (2017). Factors influencing attitudes towards information
and communication technology (ICT) amongst undergraduates: An empirical study
conducted in Kuwait higher education institutions (KHEIs). TOJET: The Turkish Online
Journal of Educational Technology, 16(2), 35-42.
http://www.tojet.net/articles/v16i2/1624.pdf
Moon, J. (2004). A handbook of reflective and experiential learning: Theory and Practice. Routledge.
https://www.routledge.com/A-Handbook-of-Reflective-and-Experiential-LearningTheory-and-Practice/Moon/p/book/9780415335164
Muslem, A. & Abbas, M. (2017). The effectiveness of immersive multimedia learning with
peer support on English speaking and reading aloud. International Journal of Instruction,
10(1), 203-218. https://files.eric.ed.gov/fulltext/EJ1125152.pdf
Muslem, A., Yusuf, Y. Q. & Juliana, R. (2018). Perceptions and barriers to ICT use among
English teachers in Indonesia. Teaching English with Technology, 18(1), 3-23.
https://bibliotekanauki.pl/articles/955424
Nguyen, C. D. (2017). Connections between learning and teaching: EFL teachers’
reflective practice. Pedagogies: An International Journal, 12(3), 237-255.
https://doi.org/10.1080/1554480X.2017.1356725
Numrich, C. & Kennedy, A. S. (2017). Providing guided practice in discourse synthesis.
TESOL Journal, 8(1), 28-43. https://doi.org/10.1002/tesj.258
Osterman, K. E. & Kottkamp, R. B. (2004). Reflective practice for educators: Professional
development to improve student learning (2nd ed.). Newbury Park, CA: Corwin Press.

Usman, Zainuddin, Zulfikar, Lugendo, Zulkarnaini & Yusuf

1211

Palmer, S. R. & Holt, D. M. (2009). Examining student satisfaction with wholly online
learning. Journal of Computer Assisted Learning, 25(2), 101-113.
https://doi.org/10.1111/j.1365-2729.2008.00294.x
Pennington, M. C., Lee, Y. P. & Lau, L. (1996). Communicating in the Hong Kong secondary
classroom: The evolution of second language discourses. Research Monograph 7. Hong Kong:
City University of Hong Kong, Department of English.
Rasmitadila, Aliyyah, R. R., Rachmadtullah, R., Samsudin, A., Syaodih, E., Nurtanto, M. &
Tambunan, A. R. S. (2020). The perceptions of primary school teachers of online
learning during the COVID-19 pandemic period: A case study in Indonesia. Journal of
Ethnic and Cultural Studies, 7(2), 90-109. https://eric.ed.gov/?id=ED606349
Schön, D. A. (1983). The reflective practitioner: How professionals think in action.
https://www.routledge.com/The-Reflective-Practitioner-How-Professionals-Think-inAction/Schon/p/book/9781857423198#
Schön, D. A. (1987). Educating the reflective practitioner: Toward a new design for teaching and
learning in the professions. Jossey-Bass. https://www.wiley.com/enus/Educating+the+Reflective+Practitioner%3A+Toward+a+New+Design+for+Tea
ching+and+Learning+in+the+Professions-p-9781555422202
Silviyanti, T. M. & Yusuf, Y. Q. (2015). EFL teachers’ perceptions on using ICT in their
teaching: To use or to reject? Teaching English with Technology, 15(4), 29-43.
https://eric.ed.gov/?id=EJ1138430
Tasdemir, M. S. & Arslan, F. Y. (2018). Feedback preferences of EFL learners with
respect to their learning styles. Cogent Education, 5(1), article 1481560.
https://doi.org/10.1080/2331186X.2018.1481560
Tschida, C. M., Hodge, E. M. & Schmidt, S. W. (2016). Learning to teach online:
Negotiating issues of platform, pedagogy, and professional development. In V. Wang
(Ed.), Handbook of research on learning outcomes and opportunities in the digital age (pp. 664684). Hershey, PA: Information Science Reference. https://doi.org/10.4018/978-14666-9577-1.ch029
Warner, R. & Miller, J. (2015). Cultural dimensions of feedback at an Australian university:
A study of international students with English as an additional language. Higher
Education Research & Development, 34(2), 420-435.
https://doi.org/10.1080/07294360.2014.956695
Wursten, H. & Jacobs, C. (2013). The impact of culture on education. The Hofstede Centre.
https://www.academia.edu/12349034/The_impact_of_culture_on_education
Zhang, W.-Y. & Perris K. (2004) Researching the efficacy of online learning: A
collaborative effort amongst scholars in Asian open universities. Open Learning: The
Journal of Open and Distance Learning 19(3), 247-264.
https://doi.org/10.1080/0268051042000280110

1212

When online learning and cultural values intersect: Indonesian EFL students’ voices

Dr Jarjani Usman (corresponding author) is a senior lecturer at Universitas Islam
Negeri Ar-Raniry, Banda Aceh, Indonesia. His degrees are PhD in education (Faculty of
Arts and Education, Deakin University, Australia; MS (Texas A&M University, USA; and
MSc in educational technology (Universiteit Twente, The Netherlands. His research
interests concern educational linguistics, curriculum, and culture.
ORCID: https://orcid.org/0000-0002-3312-5825
Email: jarjani@ar-raniry.ac.id
Dr Zamzami Zainuddin is a senior lecturer in the Department of Curriculum and
Instructional Technology, Faculty of Education, University of Malaya, Malaysia. He
completed his PhD in information and technology studies in education at the Faculty of
Education, University of Hong Kong. His research has been on designing contextspecific, technology-enhanced pedagogical instruction for different education levels,
institutions, and in pandemic circumstances, especially Covid-19.
ORCID: https://orcid.org/0000-0002-4851-4102
Email: zamzami@um.edu.my
Prof. Dr Teuku Zulfikar MEd is a senior lecturer at Universitas Islam Negeri ArRaniry, Banda Aceh, Indonesia. He completed his PhD in the Faculty of Education,
Monash University, Australia; MEd from Ohio State University, USA; and MEd from
Monash University, Australia. His current research interests are in sociology of
education, sociolinguistics, and culture.
ORCID: https://orcid.org/0000-0001-6160-2855
Email: tzulfikar@ar-raniry.ac.id
Dr Dorine Lugendo is a senior teaching staff member at Maseno University, Kenya.
She completed her PhD at Newcastle University, UK. Her masters degree in educational
technology is from Universiteit Twente, The Netherlands. Her current research interests
are in education, curriculum, and English language teaching.
Email: dorinelugendo@gmail.com
Zulkarnaini MA is a senior lecturer in the Faculty of Education and Teacher Training,
University of Abulyatama, Aceh, Indonesia. He is currently undertaking a doctorate in
the Postgraduate Program of Universitas Islam Negeri Ar-Raniry, Banda Aceh, after
completing his Masters program at Institute Pertanian Bogor, Depok, Indonesia.
Email: zulkarnaini.pfis@abulyatama.ac.id
Dr Yusri Yusuf MPd is a senior lecturer in the Faculty of Education and Teacher
Training, Universitas Syiah Kuala, Indonesia, since 1986. He has a Bachelor degree in
Indonesian language and literature education (Universitas Syiah Kuala, 1985), a masters
degree (IKIP Language Studies, 1991) and a PhD (Universitas Islam Negeri Ar-Raniry,
2020). He is now Vice Chancellor for Academic Affairs, Indonesian Institute of Cultural
Arts in Aceh. His research interests are in education, linguistics, and local wisdom.
ORCID: https://orcid.org/0000-0003-2876-0987
Email: yusri_yusuf@unsyiah.ac.id
Please cite as: Usman, J., Zainuddin, Z., Zulfikar, T., Lugendo, D., Zulkarnaini &
Yusuf, Y. (2022). When online learning and cultural values intersect: Indonesian EFL
students’ voices. Issues in Educational Research, 32(4), 1196-1212.
http://www.iier.org.au/iier32/usman.pdf

