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Education is crucial to shaping attitudes, values, and moral conduct essential for
compassionate and responsible societies. The professionalism of teachers must be
emphasised in attaining equitable human flourishing, avoiding a focus solely on personal
happiness and attaining sustainable and regenerative futures. Thus, our study explores
the factors contributing to teachers engaging in unprofessional behaviour. Also, we
examine the role of leadership in shaping teachers’ professional conduct, and its
implications for equitable student flourishing beyond the 21st century. Strategies that can
be implemented to address teachers” unprofessional behaviour effectively are identified.
An exploratory research design was adopted to understand the phenomenon in a sample
of two Nigerian schools. To choose study participants, purposive and snowball sampling
approaches were applied. Data obtained through interviews were transcribed and
thematically analysed using the atlas#i software package. Results indicate that
absenteeism, battery, yelling, discrimination, breaking school rules, and improper or
immoral dressing, among others, are unprofessional behaviours among teachers. We
recommend that the school leader must be a role model, adequately monitor staff, offer
financial and moral support, and provide training and emotional platforms, for
effectiveness.

Introduction

Understanding the intricate relationships between ethics and morality, integrity and
established belief systems, distinctions between right and wrong, and even conventional
perceptions of good and evil can be more complex than one might initially perceive
(Asturias, 2021; Haron et al., 2020). Acts of misconduct that were previously overlooked
are now being taken more seriously. Given their crucial role in shaping the minds and
lives of young students, teachers are expected to uphold ethical and professional standards
in all aspects of their work. In fulfilling their responsibilities, they must navigate ethical
considerations related to teacher-student relationships, collaboration with parents and

colleagues, assessment practices, instructional strategies, and the selection of teaching
materials (Komba & Mukadi, 2021).

Over time, increasing attention has been directed toward transforming education, with
research focusing on enhancing academic provisions and providing emotional support for
learners (Darling-Hammond et al., 2020). Various teaching strategies have emerged,
integrating insights from 21st-century learning design into lesson delivery. Teaching in the
modern era necessitates that educators become lifelong learners, dedicating time to
professional development to meet evolving educational demands that extend beyond
academic achievement. It is increasingly evident that education systems play a vital role in
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shaping attitudes, values, and moral conduct, which are essential for fostering
compassionate and responsible societies and influencing our daily interactions with the
environment.

Recognising this, there is a growing awareness of the need to shift from a predominant
focus on individual happiness and achievement toward a more balanced emphasis on
equitable human flourishing to support sustainable and regenerative futures (Ellyatt,
2022). This shift entails reconsidering the traditional prioritisation of personal success and
happiness while valuing these aspects. Instead, the focus is broadening to encompass a
more holistic perspective known as equitable human flourishing, which promotes
conditions that enable all individuals to thrive. This concept underscores the importance
of fairness, justice, and inclusivity in creating a future that supports both individual
wellbeing and the collective welfare of society (See et al., 2024).

In the past, many school communities did not view offering private lessons to students
needing additional support, while receiving payment for the service, as an ethical concern.
However, the potential for favouritism toward such students in the classroom raises
questions about a teachet's integrity and commitment to equity in education.
Consequently, the absence of integrity, unclear boundaries, and inequitable treatment in
the classroom contribute to the ethical dilemmas faced today, as teachers are often found
to unintentionally favour students with whom they have additional teaching engagements
(de Ruyter et al., 2022).

Other behaviours considered unprofessional among teachers include various forms of
discrimination, cultural and religious biases, nepotism, fostering environments detrimental
to student wellbeing and learning, failure to meet role expectations, absenteeism,
unprofessional communication with parents, disregard for professional standards,
tardiness, bullying, inappropriate attire, improper language use, and abrupt resignation,
among others (Louw, 2023; See et al., 2024). The persistence of these unprofessional
behaviours in schools threatens the realisation of equitable human flourishing beyond the
21st century. This underscores why more than half of the ethical codes for teachers across
various countries explicitly mandate educators to avoid conduct that could bring
dishonour to the profession (Ayenalem et al., 2022; Ting et al, 2021; Teachers’
Registration Council of Nigeria, 2023; Government of Alberta, 2018; Maxwell, 2020,
National Education Association, 2020).

Research has shown that financial distress or low financial wellbeing negatively impacts an
individual's mental and physical health, self-confidence, and productivity at work (Darling-
Hammond et al., 2020). In 21st-century education, teachers are expected to be confident,
productive, mentally and physically present, and critical and creative thinkers, equipping
students with skills beyond cognitive intelligence (Darling-Hammond et al., 2020). While
studies on teacher wellbeing have primarily explored the relationship between teacher pay
and retention (Wilson et al., 2025), less attention has been given to teachers’ everyday
struggles and how these challenges contribute to unprofessional behaviour, ultimately
affecting their mental and emotional wellbeing.
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Maslow’s motivational theory provides insight into how individuals are driven and
influenced in their behaviours. Examining the effects of daily challenges on teachers’
personal and professional lives, alongside the role of school leaders in 21st-century
education, is crucial, as maintaining motivation and drive is essential for thriving within a
learning community (Ahmad Dar & Sakthivel, 2022). Moreover, the established working
conditions and systemic structures significantly impact teachers’ motivation and priorities.
Ahmad Dar and Sakthivel (2022) offered a fresh perspective, arguing that if individuals
become ovetly preoccupied with certain needs due to personal struggles, their long-term
happiness may be compromised.

Given these considerations, our research acknowledges both the strengths and skills that
teachers possess, as well as the significant challenges and obstacles they face in the 21st
century.

While extensive research exists on student misbehaviour, there is comparatively little
scholarly focus on teacher misconduct, particularly within the Nigerian context.
Discussions on teacher unprofessionalism often remain confined within the walls of the
schools where such incidents occur, rather than being explored in academic literature
(Abacioglu et al., 2021; Kengatharan & Gnanarajan, 2023; Perera & Diliberti, 2023). Even
media coverage on teacher misconduct tends to centre around cases of student sexual
abuse, often gaining attention through social media influencers and bloggers rather than
systematic scholatly investigation.

Although Page (2014) observed that media interest in teacher misconduct exists in
countries such as the UK, China, India, South Africa, Australia, and the USA, he also
contended that this attention has not translated into substantial empirical research on an
international scale. The limited focus on teacher misconduct may imply that certain forms
of unprofessional behaviour are not regarded as direct threats to student safety or
learning. However, the responsibilities of teachers extend beyond classroom instruction to
include wider interactions with colleagues, parents, and school leaders (Weatherby &
Burns, 2020). Therefore, teacher misconduct must be examined within this broader
context, recognising its potential implications for students’ ability to thrive beyond the
21st century.

Research questions

RQ 1: What constitutes unprofessional behaviour in a school setting?

RQ 2: What causes unprofessional behaviours in a school setting?

RQ 3: How can teachers’ professional behaviour foster student success beyond the 21st
century?

RQ 4: What role does leadership play in shaping teachers’ professional behaviour in
order to enable students to flourish beyond the 21st century?

RQ 5: What strategies can be used to prevent teachers’ unprofessional behaviour for
equitable human flourishing beyond the 21st century?

RQ 6: What interventions can be implemented to address unprofessionalism?
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Literature review
Theoretical framework

The theoretical framework underpinning this study is the theory of ethical leadership
proposed by Brown, Trevifio, and Harrison (2005). According to their definition, ethical
leadership involves "exhibiting normatively appropriate behaviour through one's own
actions and interpersonal relationships and promoting such conduct to followers through
two-way communication, reinforcement, and decision-making" (p. 120). This theory
suggests that ethical leadership is an ongoing social learning process in which subordinates
view leaders as role models for their behaviour.

Brown et al. (2005) highlighted that the first component of this definition, “demonstration
of normatively appropriate conduct through personal actions and interpersonal
relationships...”, implies that leaders perceived as ethical model behaviours that followers
consider normatively appropriate (e.g., honesty, trustworthiness, fairness, and care),
making the leader a legitimate and credible role model. The second part of the definition,
“promotion of such conduct to followers through two-way communication...”, suggests
that ethical leaders not only emphasise the importance of ethics by explicitly discussing it
with their followers but also provide them with a voice, fostering a procedurally or
interpersonally just environment (Ren & Chadee, 2020).

The component of “reinforcement” within the definition indicates that ethical leaders
establish ethical standards, reward ethical conduct, and discipline those who fail to adhere
to these standards (Yuan et al., 2023), thereby contributing to vicarious learning. The final
element, “decision-making”, highlights that ethical leaders are mindful of the ethical
consequences of their decisions and make principled, fair choices that others can follow
(Yuan et al., 2023). The normative approach examines the characteristics and behaviours
that leaders use to influence subordinates. In an educational context, these leaders include
the principal, head teacher, assistants, and other senior leaders in administrative roles, such
as heads of human resources or board members.

The definition of ethical leadership can be broken down into four key elements:
demonstrating normatively appropriate behaviours through one's actions and
interpersonal interactions; encouraging such behaviours through two-way communication;
reinforcement; and ethical decision-making (Yuan et al., 2023; Hlongwane & Bhengu,
2025). Ren and Chadee (2020) aligned with this concept, suggesting that ethical leadership
is a social learning and sense-making process in which leaders communicate and outline
ethically appropriate behaviours to their followers, enabling them to develop ethical
judgement skills. In an educational setting, teachers are considered the followers. They
play a pivotal role in the success of educational institutions by significantly contributing to
student achievement and serving as key agents of academic and social progress (Hosseini
& Haghighi Shirazi, 2021). Exceptional educators inspire positive outcomes in their
students, not only through innovative teaching methods but also by fostering creativity
and engagement in the learning process (Lahreche, 2024). Given the wide-ranging
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responsibilities teachers hold in driving change and improving schools, their professional
behaviour is of utmost importance.

Research on organisational leadership highlights a strong positive correlation between a
leadet's behaviour and the attitudes and actions of their subordinates (Tsai, 2023;
Walumbwa & Schaubroeck, 2009). Similarly, studies on educational leadership indicate
that the effectiveness of primary school leaders in implementing educational policies
depends on their leadership behaviour, practices, and resource management. Thus,
leadership effectiveness involves individuals in leadership roles positively influencing
group performance within a supportive organisational environment (Awodiji & Ayanwale,
2023; Lee et al, 2019; Lunenburg & Ornstein, 2021). Positive work attitudes and
employee behaviours are strongly linked to ethical values and conduct, underscoring the
need for further research in this area (Kerse, 2021; Tsai, 2022).

Teachers' professional and unprofessional behaviour

In the modern world, teachers play a crucial role in achieving educational objectives and
societal progress. They are instrumental in educating future generations about ideological,
emotional, and moral values (Lakew, 2023).

The professional code of ethics for teachers serves as a guiding principle, ensuring that
teaching professionals work with commitment, dedication, sincerity, honesty, and integrity
(Sherpa, 2018, p. 3). This code fosters public confidence in the profession and encourages
teachers to maintain ethical conduct in the classroom (Maxwell, 2020). Despite cultural
and individual variations in defining an effective teacher, professional ethics remain a
critical component of teacher effectiveness (Ayenalem et al., 2023; Peterson & Arthur,
2020). Strong professional commitment and ethical responsibility are key predictors of
effective teaching performance and high-quality education (Demirbilek, 2023)
Consequently, school leaders must prioritise ensuring that teachers uphold high
professional ethics, as this is the most fundamental professional trait needed to support
students in flourishing beyond the 21st century (Sherpa, 2018).

"Professional behaviour" refers to the conduct, attitudes, and ethical standards expected in
a specific profession or workplace. It encompasses actions, demeanour, and practices
demonstrated by individuals in their professional roles and responsibilities (Demirbilek,
2023). In teaching, professional behaviour includes ethical conduct, integrity, respect,
accountability, effective communication, confidentiality, adaptability, teamwork, ongoing
professional development, and compliance with institutional policies (Edubirdie, n.d.).
Teachers are expected to uphold high levels of professionalism in their interactions with
students, colleagues, and the school community (Cheng et al., 2021).

However, unprofessional behaviour can occasionally arise (Demirbilek, 2023). Some
common examples include engaging in inappropriate relationships with students or
colleagues, which constitutes a severe breach of professional ethics (Demirbilek, 2023).
Teachers must treat all students with respect, regardless of background or ability, as
discriminatory behaviour is considered unprofessional (Chen, 2025; Wang et al., 2023).
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Lack of lesson preparation, disorganisation, and failure to cover the required curriculum
are also deemed unprofessional (Nuraeni et al., 2023). Additionally, using one's position to
manipulate or intimidate students or colleagues—such as through unfair grading or
favouritism—is inappropriate (Johari et al., 2025).

Failure to communicate transparently with students, parents, and colleagues, as well as
non-compliance with school policies on attendance, dress code, or ethical guidelines, is
also considered unprofessional behaviour (Louw, 2023). Moreover, offensive language,
inappropriate jokes, or harassment are unacceptable in an educational setting (Downes et
al., 2021). Teachers must maintain confidentiality regarding student and school
information, as unauthorised disclosure constitutes a breach of trust (Olaniyi, 2021).

In summary, unprofessional behaviour in teaching refers to actions, attitudes, or conduct
that violate ethical and professional expectations, potentially undermining students' ability
to thrive. As role models, teachers play a significant part in shaping students’ moral and
personal development (Emilia et al., 2023). Their behaviours influence students' values,
attitudes, and future actions (Longobardi et al, 2021). Thus, ensuring professional
conduct among teachers is essential for fostering a learning environment where students
can flourish and contribute positively to society.

Method

The study adopted a qualitative approach to comprehensively explore participants’
perceptions and lived experiences regarding teachers’ unprofessional behaviour. This
approach was chosen to ensure that participants' voices were accurately represented and
that the study's conclusions were grounded in their experiences. Qualitative research
values perspective and subjectivity while providing in-depth descriptions of the social
structures in educational settings and the interpersonal dynamics related to the
phenomenon under study (Usman et al., 2025).

An exploratory research design was employed to generate a comprehensive and multi-
faceted understanding of a complex issue within its real-life context. This design enabled
researchers to gather insights from various stakeholders regarding school leaders' roles in
shaping teachers’ behaviour to support students' flourishing beyond the 21st century.
Exploratory research is particularly valuable for examining the characteristics, dynamics,
and complexities of both personal and social factors—elements that are often overlooked
in quantitative research methods (Makri & Neely, 2021).
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Study participants

Table 1: Participant profiles

Participant id. Gender Age range Teaching exp. Qualification
1. Teacher 1 Female 35-40 years 18 years BA
2. Teacher 2 Male 31-40 years 9 years PGCE
3. Teacher 3 Female 21-40 years 10 years MEd
4. Teacher 4 Female 30-40 years 10 years PGCE/ Prof. Dip. Ed.
5. Leader 1 Female - 19 years PGCE
6. Leader 2 Male - 30 years -
7  Leader 3 Female - - -
8. Leader 4 Female 40-50 years 17 years BSc/Masters in view
Age(s) of children
9. Parents 1 Female 25-35 years 4 years
10. Parents 2 Female - 8, 5 years
11. Parents 3 Male - 8, 6 years
12. Parent 4 Female 40-45 11,9, 5 years

Sampling techniques

Purposive and snowball sampling techniques were employed to select participants for this
study. Schools offering boarding programs and meeting international standards in Lagos,
Nigeria, were purposively chosen (Zaheer & Munir, 2020). In Nigeria, international
schools are elite institutions offering globally recognised curricula and learning
experiences, tailored to cater to expatriates and affluent Nigerians, as a means of preparing
students for higher education and career opportunities in an increasingly interconnected
world (Cheung Judge, 2024; Nwala, 2024; Ukwu et al,, 2023). There is a significant
disparity in teacher quality between international and public schools, with the former
generally having better-qualified teachers. Furthermore, international schools in Nigeria
often have higher income levels due to tuition fees, which can be significantly higher than
those in public schools (Jennifer, 2015). Snowball sampling was particularly valuable in
this exploratory research, allowing researchers to access participants who might otherwise
remain unreachable. Initial contact was made with school leaders from the selected
institutions, who were willing to refer the researcher to additional participants, including
teachers and parents. After interviewing the initial participants (school leaders), they were
asked to refer other individuals (teachers and parents) who met the study's criteria.

Using a snowball sampling approach, four senior school leaders (principals, vice-
principals, and heads of departments) who expressed willingness to participate were
selected. Additionally, four teachers and four parents were identified from two
international schools through referrals by school leaders and their willingness to engage in
the study (Kirchherr & Charles, 2018). The principle of saturation was applied, resulting in
a total of 12 participants, comprising two school leaders, two teachers, and two parents
from each of the two selected international schools.
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Data collection

The interview guide was validated by experts in educational leadership, educational
psychology, guidance, and counselling, with their feedback incorporated into the final
version. The study began with structured interviews to comprehensively document,
understand, and interpret participants’ perspectives and lived experiences. The responses
gathered during these initial interviews informed the development of the final English-
language interview guide. The data was gathered between May and June 2023. Audio
recording technology was used during data collection, and participants were required to
sign a consent form to confirm their voluntary participation. Interviews were conducted
through both online and face-to-face modes, accommodating participants’ preferences
and availability. All audio recordings were transcribed verbatim, with strict adherence to
ethical considerations.

Participation in the study was entirely voluntary, with no coercion, inducement, or
enticement. Permission to engage participants in the study’s subject matter was obtained
from school gatekeepers. To maintain confidentiality and anonymity, participants were
presented with a consent form at the beginning of the interview, which granted
permission for audio recording. They were also informed that the interviews were solely
for research purposes, aimed at exploring teachers’ professional and unprofessional
behaviour and the role of school leaders in fostering professional conduct to enhance
students' success in the 21st century.

Trustworthiness

To ensure trustworthiness, the study adhered to the four criteria outlined in Lincoln and
Guba's (1989) framework (Ahmed, 2024). Credibility was ensured through expert review
by qualitative research and educational leadership specialists (Falaye, 2018). Transferability
was considered by assessing the applicability of findings to other contexts. Dependability
was addressed by ensuring consistency in data collection and analysis, while confirmability
ensured that findings were detived objectively from participants' responses (Lim, 2025).

To enhance reliability, transcripts and analysis results were shared with participants for
verification. Before data analysis was conducted using software, an independent researcher
reviewed the transcriptions. The analysis was performed using A#as.ti by an external
analyst to ensure accuracy and objectivity.

Data analysis

Thematic analysis was adopted to explore the participants’ responses in answering the set-
out research questions using A#as.#, version 23, computer-aided qualitative data analysis
software. The recorded interview sessions were transcribed from audio to textual form;
afterwards, the transcripts were imported into the qualitative data analysis software. The
transcripts were coded appropriately; the process allowed the researchers to identify
important quotations from the transcripts which were then labelled with appropriate code
names. The generated codes were then systematically grouped into categories, sub-themes
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and themes which aided the analysis and interpretation of responses generated from the
study participants to provide adequate answers to the research questions. Code trees
(tigures) and direct quotations from the participants were used to authenticate findings
from the study.

Results

RQ 1: What constitutes unprofessional behaviour in a school setting?

The participants, during the interview sessions expressed the various acts that constitute
unprofessional behaviour in a school setting, namely:

* Absenteeism * Discrimination * Teacher's biases

* Battery * Dressing * Unprofessional communication
* Breaking school rules ¢ Inability to meet deadlines  * Yelling

* Denial of participation ¢ Lack of plans

Figures 1a and 1b illustrate further.
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Figure 1a: Unprofessional behaviour in a school setting
(use PDF or web reader "zoom in" function to read)

RQ 2: What causes unprofessional behaviours in a school setting?

The participants further expressed the various factors that can cause unprofessional
behaviours in the school setting. As presented in Figure 2, these factors are:

* Economic situation * Lack of understanding
* Lack of clear goals * Laziness

* Lack of school rules and regulation ¢ Misalignment

* Lack of training * Transfer of aggression

Lack of training was the factor most identified by the participants.
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RQ 3: How can teachers’ professional behaviour foster student success beyond
the 21st century?

All the participants asserted that teacher’s professional behaviour will foster student’s
success.

A good model to the students

According to a participant, when a teacher has acceptable professional behaviour such one
will become a good model and thereby foster students’ success in the 21st century. The
professional behaviour will enhance modelling in communication, collaboration, critical
thinking, etc. According to the teachers,

Children learn by what they see than by what you tell them. So if a teacher is professional
in their rules, a teacher walking past and picks litters on the floor for example, a student
knows that oh my teacher can do this. So will I, when they see that adults are modelling
communication, we'te speaking to them respectfully, we're speaking to fellow adults
respectfully, without tapping in the cutriculum, the world has evolved beyond paper and
test and all of those things it’s the four skills of collaboration, creative thinking,
communication, and critical thinking, critical emotion, critical thinking, collaboration,
critical thinking, communication and creativity. So when they see all of these things
embedded in the teachet’s lifestyle, the teacher comes to school eatly, consistently, they
know that they also have to be in school early, for example, you can't query a child for
coming late to school, when you yourself are late, you can't query a child for not dressing
propetly, when you also are not dressed propetly, ... So all of these things, it's all it's a
total package... (Teacher 3).

Additionally, one of the parents also affirmed that teachers’ professional behaviour
can foster students learning. In her words,

I mean if a teacher is professionally behaved, is well behaved, children pick things from
their teachers, from their parents, you know so when they see how their teachers
behaved with theit, there are sometimes that my son comes home and he says a word
right and I know that I am not the one that taught him, I know he did not learn that
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thing from home, then he must have learnt it from school. So, I mean, it can either be
positive or negative ... (Parent 1)

Supporting these views, one of the leaders asserted that

... How we behave professionally is also something the children see. So the children see
how we behave, how we respond to things, how we even plan our lessons... You know,
the way we communicate with our colleagues is also something that they emulate as well.
So we actually don't only give them the academic success, but morals... They learned
from us (Leader 4).

A mentor to the students
One of the teachers further shared that the professional behaviour of teachers will
make them good mentors. From her personal experience, she shared that

I remember when I was teaching in Ikorodu that was about four years ago, before 1
move to the island, I, you know, I used to have a particular set of students and till date, 1
still have some of them, about two of them, as my mentees, they're now in SS three, ... I
got to call them, and I'll talk to them. And a number of them said they wanted to be
teachers why? Because they liked me as a teacher liked how I dressed like how I speak,
like, how I teach and all of that. So because of my way, you know because of the way I
was relating with them, we were able to, you know, say that they are going to be, to go in
this line of profession. And they kept at it till date I still have two of them that are very
close to me. They share their result with me every term now that is to show that I was
professional in my behaviour with them. Right? And that is the reason they could pick
me as a role model so to speak, or a mentor. So I believe that teacher’s behaviour would,
can and definitely would make learners to look up to them, to make them role models,
and to help them become successful in the future or in life (Teacher 4)

Summarising, the participants affirmed that in the 21st century, teachers’ professional
behaviour will foster the success of their students.

RQ 4: What role does leadership play in shaping teachers’ professional
behaviour in order to enable students to flourish beyond the 21st century?

The participants expressed that school leaders are very important in shaping teachers’
professional behaviour. One of the teachers asserted that school leaders

... have a big role in doing that to be honest, first by making sure that all the teachers are
aware of the standards that the school is expecting, the policies, ... the tone I'm speaking
to you should not be different because I am supetior to you... (Teacher 1)

According to a parent, the school leader are the ones to provide the needed materials for
the teachers, monitor their activities, training and all round support for the teachers. In
her wotds,

... The management of school has a big role because the school is in charge of training
the teachers about how to deal with children propetly and any problem they have, they
need to get, they need to get across to management, to provide the teachers with
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materials they need with the proper materials to be able to perform and do the job
propetly, even more the teachers need to be appreciated, supported and financially; if the
teachers are affected through the salary or through the worst condition they won’t be
motivated to work and then it will affect his mood which will affect the children. Yes,
the management has a big role (Parent 2)

Also, one of the leaders pointed out that school leaders must be role models to the
teacher. In her words,

A leader must be credible at every point in time. Yes, we are humans I mean, you just
have to, you know, you have to hide your pains and hide your own struggles and
challenges and put up, you know, things of modelling expected behaviour to the teachers
around, not only in your talk, you walk into the class and they know that oh this person
does not only tell us what to do. I can see from experience that this particular leader will
make sure that you follow through... (Leader 1)

Summarising, the participants shared that the leadership has the role of supporting the
teachers financially, morally, for training, emotionally, etc., to enhance their performance
at work. Also, the school leader must be a role model and must adequately monitor the
staff for effectiveness.

RQ 5: What strategies can be used to prevent teachers’ unprofessional
behaviour for equitable human flourishing beyond the 21st century?

To prevent unprofessional behaviour in the school, the participants suggested the
following:

* Adequate teacher welfare * Tairness of leaders

¢ Adequate training * Proper recruitment process

* Effective middle managers * Provision of enabling environment for
* Effective monitoring of teachers teachers

Most of the participants identified that there should be adequate training for the teachers
on how to prevent any form of unprofessional behaviour.

Figures 3a and 3b illustrate further.



1340 Can role modelling by school leadership reduce the incidence of unprofessional bebaviour by teachers?

Lo ] | o
oo | [

TEACHERS

‘ H
_ z

Figure 3a: Strategies that can be used to prevent teachers’ unprofessional
behaviour impacting upon an equitable human flourishing beyond the 21st century
(use PDF or web reader "zoom in" function to read)

© 1:32 125 in Teacher 4
creating a positive and
safe environment for
teachers now n & toxic © 9:4 155 in Parents 2
environment the

teachar will not do well _ have like a monthly or © 627135 in Leader 2
and the school will not O 14119 In Parent 4 q;‘a"e"Y lesson ions to
flourish that's the true. effective of the data wise, going in and
So when a positive and effective monitoring , lets say you have one observing lessons or
a safe learning having process in person in charge of doing those
environment is created place, there is also checking that the observations, all of
for teachers, then another check to what teachers are following those give us

® 85125 in Parents 1 there'll be positive somebody else is the school as a information about how

reactions from teachers. doing and of course teaching school, doing well a staff member is
— E— the security, observation and if doing and those that
they see anything they are falling below the
should address it within the
this setting, | cannot
do this even without

being told, | cannot
do this apart from () 10:4 180 in Parents 3
training the person. the

process, before you
employ a teacher you
need to be sure that
the teacher is actually
able to do whether he
or she has been empl...

surveillance camera

lassroom that we © 10:5 182 in Parents 3

would expect.

J

helping teachers as well
even in their welfare

student,, so if teaches
are not happy, giving
the best , it might be
difficul

38 145 in Leader 1

a leader or school
STRATEGIES TO PREVENT leaders must focus on

UNPROFESSIONALISM AMONG i _ developing or create a
very effective middle

TEACHERS

management because
of course it trickles
down.

(© 5:37 145 in Leader 1
If you want to have

© 10:2 176 in Parents 3 —[® 6:26131in Leader 2

A teacher that is not | think for me, a lot of

that is how we induct...

:3 155 in Parents 2

) 8:4 123 in Parents 1
the tone for equitable N | think the first
behavior for the 21st : strategy to come to

___|raining, training,
training, training,
training, training

century. mind is training. when
people are trained,
when they are well-
trained

Figure 3b: Strategies that can be used to prevent teachers’ unprofessional
behaviour for an equitable human flourishing beyond the 21st century
(use PDF or web reader "zoom in" function to read)



Abregbesola & Awodjji 1341

RQ 6: What interventions can be implemented to address unprofessionalism?

As a corollary to the above, the participants further shared the different interventions that
can be put in place to curb unprofessional behaviour in the school setting. These include:

* There should be consequences for breaking *  Guiding rules and regulations for teachers
the guiding rules * Induction for teachers

*  There should be counselling sessions for *  Workshops and training for teachers
teachers

Figures 4a and 4b illustrate further.

_ Guiding rules and regulations
for teachers

' Workshops and training for INTERVENTIONS TO CURB ~
S TEACHERS UNPROFESSIONAL ~_ Induction for teachers
BEHAVIOURS
_ Counseling sessions for
teachers
- Consequence for breaking
guiding rules

Figure 4a: Interventions that can be implemented to address unprofessionalism
(use PDF or web reader "zoom in" function to read)
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Figure 4b: Interventions that can be implemented to address unprofessionalism
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Discussion of findings

The result as shown in Figure 1 revealed that various acts constituting unprofessional
behaviour in schools include absenteeism, battery, breaking school rules, denial of
participation, discrimination, dressing, inability to meet deadlines, lack of plans, teacher
biases, unprofessional communication, and yelling. The findings imply that in the context
of the study, teachers exhibit some traits that are unprofessional in the school and could
have a negative influence on the learners’ whole life learning and flourishing. The findings
corroborate with Louw (2023) that substandard teaching techniques, poor communication
with students, uncaring behaviour, no explanations, off-task behaviour, overly emotional
behaviour, inadequate classroom management, unethical behaviour, illegal behaviour, and
violent behaviour are some of the unprofessional conducts exhibited by teachers.

Sexual harassment of female students or abuse of schoolgirls is a common unethical
behaviour among African teachers (Matselane, 2021). In Louw's study (2023),
unprofessional behaviour among preschool teachers included disrespect and inappropriate
dress during work-integrated learning. According to Nuraeni et al. (2023), teachers'
unprofessional behaviour was related to lack of preparation, disorganisation, or lack of
coverage of the required curriculum. It is important to note that the vast majority of
teachers are dedicated and professional in their roles, but like any profession, there can be
exceptions. These examples serve as a reminder of the behaviours that should be avoided
to maintain professionalism in the teaching field.

Furthermore, the possible factors contributing to teachers’ unprofessional behaviours in
schools as expressed by the participants shown in Figure 2 include economic situations,
lack of clear goals, lack of school rules and regulations, lack of training, lack of
understanding, laziness, misalignment, and transfer of aggression. Aside from human
nature or traits, the study identified societal factors, leadership or management deficiency,
and rules and regulations as possible elements that allow teachers’ illegal conduct on duty.
It implies that economic or financial factors, lack of training or reorientation, inadequate
clear goals by the school, laziness and transfer of aggression can induce teachers’ unethical
behaviours in school. The findings, therefore corroborated with Chen (2025), that
teachers' misconduct is influenced by social, economic, political, academic, traditional, and
cultural forces, as well as technological factors. Hence, these factors are prone to induce
teachers’ unprofessional behaviours in the school system.

According to findings, participants affirmed that teachers' professional behaviour
significantly influences students' success. They noted that children learn by example and
that professional behaviour, such as punctuality and respectful communication, plays a
crucial role in students' development of skills like collaboration, critical thinking, creativity,
and communication. This asserts the submission that teachers serve as the foremost
catalyst in improving both the academic and social accomplishment of schools and
contribute greatly to the success of students (Hosseini & Haghighi Shirazi, 2021).
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Further findings also confirm that school leaders play a vital role in shaping teachers'
professional behaviour. School leaders are responsible for setting standards, policies, and
providing necessary support and materials. Leaders must be credible role models for
teachers to follow. This is an assertion of Brown et al. (2005) and Ren and Chadee (2020)
theory of ethical leadership who play great importance on leadership through the
demonstration of appropriate behaviour in their actions, interpersonal relationships and in
decision making. Leaders set the tone for teachers by exemplifying the desired character
traits (Donley et al., 2021; Shaked, 2020).

Following Figure 3, participants shared strategies to prevent unprofessional behaviour,
including ensuring adequate teacher welfare, providing training, having effective middle
managers, monitoring teachers, ensuring fairness in leadership, implementing a proper
recruitment process, and creating an enabling environment for teachers. Adequate training
was emphasised as a critical preventive measure. These strategies align with the
contributions of Awodiji and Ayanwale (2023) and Lee et al. (2019), that the effectiveness
of school leaders in implementing educational policies results from their leadership
behaviour, practices and resource management, as well as leaders positively influencing
group performance within a conducive organisational environment. School leaders ensure
teachers understand their responsibilities by setting clear expectations and standards
(Shava et al., 2021; Tedla & Kilango, 2022). Educational leaders can incorporate character
education into the curriculum to promote morals among teachers and learners (Bellibag et
al., 2021). Also, to enhance virtues like empathy, integrity, and responsibility in lessons
and activities, school leaders can provide resources, guidelines, and support (Shaked,
2020). Studies have observed that it is imperative to reward and acknowledge teachers
who demonstrate excellence as role models for moral development (Awodiji et al., 2022;
Lazarides & Schiefele, 2021; Mbindyo et al., 2021).

Finally, in Figure 4, participants suggested interventions to address unprofessional
behaviour, such as imposing consequences for breaking the rules, conducting counselling
sessions for teachers, establishing guiding rules and regulations, providing teacher
induction, and offering workshops and training. In order to encourage character
education, leaders should maintain constant contact with teachers (Khan et al., 2020;
Prabahar & Jerome, 2023). School leaders can foster a sense of shared responsibility for
cultivating students' character. Teachers can be held liable for their role in character
education by their leaders (Khan et al., 2020; Kin et al., 2020). Remember that fostering
professional conduct among teachers is an ongoing process that requires leadership
commitment, effective communication, and a supportive school culture. These
interventions can contribute to creating a more conducive environment for both teachers
and students.

Conclusion

In summary, the findings highlight the multifaceted nature of unprofessional behaviour in
schools, its causes, and the crucial role of teachers' professional behaviour in student
success. Effective leadership, prevention strategies, and interventions are essential
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components in promoting professionalism and equitable human flourishing in education
beyond the 21st century.

Implications of the study

This research highlights the significance of training and professional development
programs for teachers to alleviate teachers’ unprofessional behaviours. To prevent
unprofessional behaviour and foster equitable human flourishing in education,
investments in teacher training are crucial. Furthermore, school leaders have a pivotal role
in shaping teachers' professional behaviour. Effective leadership involves setting clear
standards, providing support, and being credible role models for teachers. Providing
opportunities for teachers to take on leadership roles within the school can help them
develop their professional skills and conduct. In addition, ensure that school policies
related to professional conduct are effectively communicated and consistently enforced.
This includes policies related to ethical behaviour, harassment, and discrimination.

Teachers' professional behaviour profoundly influences students. Modelling ethical and
professional conduct can positively impact students' character development and success in
the 21st century, extending beyond academic subjects to include skills like critical thinking
and creativity. The focus on equitable human flourishing implies that schools should strive
to create an environment where all students have equal opportunities for success,
irrespective of their backgrounds or circumstances.

Our research also suggests a range of preventive measures, including setting clear rules
and consequences, conducting counselling sessions, and providing induction and training,
These interventions are essential to maintain professionalism in schools. Collaboration
between teachers, leaders, and other stakeholders is necessary to address unprofessional
behaviour effectively. Adequate support, regarding resources and emotional wellbeing,
plays a significant role. Effective communication and interpersonal skills are essential for
teachers and leaders. Respectful communication fosters a positive school culture and can
influence students' behaviour. Moreover, acknowledge and reward teachers who
consistently exhibit exemplary professional conduct and performance. This can be done
through awards, bonuses, or other forms of recognition.

Lastly, the research emphasises the need for continuous improvement in educational
institutions. Regular workshops, training sessions, and monitoring are essential to
maintain and enhance professionalism among educators. Overall, the implications suggest
that fostering professional behaviour among teachers is crucial. School leaders are vital in
creating a positive learning environment that promotes student success and equitable
human flourishing in the 21st century.

Limitations
The sample size is relatively small, which limits the generalisability of the findings. The

experiences and perspectives of these 12 participants may not represent the broader
population of educators, parents, and school leaders. Also, there may be a bias in
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participant selection. Those who agree to participate in the study may have unique
experiences or perspectives that differ from those who chose not to participate,
potentially introducing bias. The in-depth interviews provided rich qualitative data but did
not cover the entire range of factors or perspectives related to the research topic. Certain
aspects of the phenomenon under investigation remain unexplored. Thus, a qualitative or
mixed-method approach could be adopted to have a comprehensive understanding of the
study. Additionally, the in-depth interviews were time-consuming, and it was not possible
to interview a larger sample size due to time and resource constraints. This research
primarily provides descriptive data. It does not lend itself to statistical analysis or
quantification of relationships, making it difficult to measure the strength or significance
of findings. Lastly, the findings from this research are context-specific and may not easily
apply to different settings or populations, limiting their generalisability.
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