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Media scrutiny of initial teacher education (ITE) programs in Australia has been intense
in recent years, with particular attention being drawn to ITE graduate preparedness to
teach. Simultaneously there is a worldwide shortage of graduate teachers to fill gaping
holes in teacher workforces, and a decline in community perceptions of the role teachers
play in our society. In such a crisis the motivations of those entering the profession
become critical. In this atticle motivations of ITE students enrolled in arts education
subjects are explored between September and December 2023 (N=120). Findings
suggest that whilst the motivations of students have not shifted away from altruistic and
intrinsic reasons, a greater focus on the values that ITE students bring to their studies is
increasingly important.

Introduction

For some time now Initial Teacher Education (ITE) programs/courses in Australia have
been the subject of extreme media scrutiny, with many graduating teachers reporting a
lack of preparedness for the classroom (Fahey, 2023). Increasing levels of teacher job
dissatisfaction, falling National Assessment Program Literacy and Numeracy (NAPLAN)
outcomes for Australian school students (Read & Mcllroy, 2023; Grace & Precel, 2023),
and a general decline in community regard for the teaching profession (UNESCO, 2024)
have contributed to the decline in the profession. Recently UNESCO (2024) released its
anticipated global report on teacher shortages. This report maintained that by 2030 the
world will need 44 million additional primary and secondary teachers and noted that the
impact of teacher shortages are costly, affecting teacher workloads, that influence the
quality of education. According to this report teacher shortages are related to the status of
teaching and that, with “a few exceptions, the appeal of the teaching profession has
declined globally, and education systems struggle to attract and retain teachers”

(UNESCO, 2024, p. 18).

In 2022 the Australian Federal Minister for Education, Jason Clare, characterised teacher
workforce challenges in Australia as “unprecedented” (Clare, 2022). The issue of teacher
shortage is happening at the same time as there are increased levels of teacher
dissatisfaction (Allen et al., 2023), coupled with graduating high school students and
general enrolment in ITE degrees also decreasing (Cassidy, 2023; Scott et al., 2023). It is
not surprising for the Australian Education Union to report that large numbers of early
career and new teachers in public schools are planning to leave the profession (AITSL,
2024; Power, 2024). In 2023 the Australian Government released a report into the
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provision of ITE in Australia which found that “the ITE landscape is complex and there
are currently limited incentives to improve the quality and consistency of ITE” (Scott, et
al., 2023. p. 8), highlighting that there is a need to strengthen Australian ITE degrees.
Also, of note are the economy wide skills shortages that feature in the recently released
Australian Universities Accord, which described teacher shortages as “chronic” (O’Kane, et
al., 2023, p. 230).

The complex issues outlined above in the provision of ITE degrees and in schools-based
education are further compounded in the provision of quality arts education in Australian
ITE degrees. The authors are tertiary educators working in the area of ITE programs
teaching in the area of arts education. In our ongoing experience which comprises more
than 50 years collectively at the tertiary level, we recognise that one of the central issues
effecting arts education in Australia is the reduction of curriculum time allocated to arts
education within ITE degrees (programs/coutses). This could be desctibed as a ‘crowded
curriculum’ (Universities Australia, 2021) effect wherein the limited hours for domain-
based learning such as arts education are significantly reduced in order to satisfy
registration requirements for graduating teachers. The diminution in curriculum time for
ITE arts education has been well documented as highlighted by Barton et al. (2013) who
identified that “Teacher education is a case in point where certain specialisation areas,
such as the arts, are given less time in programs” (p. 76). Course Directors and teaching
teams preparing accreditation documents for ratification through tertiary and professional
accreditation bodies are compounded by the necessary juggling of the number of required
curriculum subjects needed for teacher accreditation. These challenges in ITE degrees are
similar to already declining levels of arts education in Australian schools, a growing trend
that is widely reported (Bamford, 2006; Pascoe et al., 2005; Roy et al., 2019). In this
complex environment, understanding student motivations to teach is extremely important
when attracting them to the teaching profession.

Heinz (2015) conducted a systematic review of studies from 23 countries and five
continents about student teachers’ career motivations and commitment. Findings revealed
that the largest body of research about student teacher motivations has taken place in the
United States of America, citing Brookhart and Freeman (1992) which centred around
altruism and service. Brookhart and Freeman (1992) found “despite differences in
phrasing or content for different survey instruments, the consistent pattern has been that
altruistic, service-oriented goals and other intrinsic sources of motivation are the primary
reasons entering teacher candidates report for why they chose careers in teaching” (p. 46).
Over twenty years later Heinz (2015) confirmed the intrinsic motivations, adding an
extrinsic component, stating that “most studies investigating student teachers’ reasons for
entering teacher education summarise a variety of different factors under three main
sources of motivations influencing their respondents’ decision: intrinsic, altruistic, and
extrinsic reasons” (p. 263).

For Heinz (2015) intrinsic motivations included “enjoyment of teaching, job satisfaction,
creativity, and an interest in teaching subject(s)” (p. 263), and altruistic motivations
included the views that teaching was “a socially worthwhile and important job; they want
to contribute to society and work with/help children and adolescents” (p. 266). Extrinsic
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reasons included such motivations as salary, security, and holidays. More recently Fray and
Gore (2018), citing the work of Brookhart and Freeman (1992) and Heinz (2015),
undertook a scoping review of the “factors that influence people to consider or take up
teaching as a career” (p. 153). Their review confirmed the findings of Heinz (2015) “that
most studies focus on motivations for teaching, with intrinsic and altruistic motivations
most commonly identified” (p. 153) additionally they found parents and family played an
important role. Fray & Gore (2018) also confirmed that motivations were influenced by
“prevailing economic and social conditions, including earnings and employment
prospects” (p. 158), and Virtanen and Laine (2021) suggested that ‘“unrealistic
conceptions” of the teaching profession may be due to inadequate ITE teaching
experiences (p. 303).

In a later study conducted by Kwok et al. (2022) over six years at one Texas university
into pre-service teachers’ motivations to become teachers, they identified three categories
of motivation, being “altruism, motivated by their intrinsic motivation, and motivated
from their socialization influences” (p. 577). Their analysis of data from almost 3000
respondents reported altruism as a desire “to make a difference and improve current and
future generations of students” (p. 585). This category included the desire to play a part in
helping students to grow and to achieve their academic goals, and to influence socio-
emotional outcomes such as creating a positive learning environment and mentoring of
positive relationships. Kwok et al. (2022) categorise intrinsic motivations as associated
with being “motivated by an innate calling to the profession” (p. 587). This also included a
“love for students”, a personal “love of learning” and internal rewards such as the
personal satisfaction derived from teaching (pp. 587-588). The final category they
identified was “socialization influences - motivated from observing and interacting with
others” (p. 589). This category included the effect of influential others such as family, or
an educator, and socialisation influences also included their own previous experiences of
teaching such as through tutoring,.

Notwithstanding the above, research has identified that the workforce challenges facing
the teaching profession in Australia along with the pressure on ITE degrees and the
parlous state of arts education presents a perfect storm for the future of arts education in
Australian schools (Buchanan, 2020; Forrest, 2018; Grushka et al., 2020; Joseph, 2015). In
this environment understanding the motivations of becoming teachers is critical. As
tertiary arts educators (the authors) we strongly believe that all levels of arts education in
Australia are in a state of crisis. This diminishing priority has been further highlighted, in a
recent parliamentary report (Parliament of New South Wales, 2024). This crisis concerns
ITE students in respect of their financial distress whilst studying, often referred to as
“placement poverty” (Clare & O’Connor, 2024; Prendergast et al. 2021), and their feelings
about “disillusionment in teaching” and “attrition” (Sheffield et al., 2020, p. 302).

The crisis also concerns ITE arts educators who experience the impacts of changing
student motivations and capacities, coupled with reduced arts education curriculum
presence and teaching hours (Barton et al., 2013; Joseph et al., 2025; Roy et al., 2019). If
the demise of the arts continues, the predicament faced by Australian school students will
impact their sense of creativity which the arts offer (Burnard et al., 2022; Ewing, 2022). In
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this article we explore motivations of arts education ITE students from three participating
universities with the aim to better understand these motivations and to ensure ITE arts
education programs are focused and timely. Our research question in this paper explores:
Why do ITE students chose teaching as a profession?

Method

This research was part of a larger project entitled “Emerging issues and directions in Arts
Education: Perceptions and capacities of Initial Teacher Education students across
Deakin University, The University of Melbourne and University of Tasmania". Ethical
approval was granted by Deakin University to undertake the wider study. Students in ITE
degrees (Bachelor of Early Childhood, Bachelor of Education (Primary) and Master of
Teaching (Early Childhood, Primary, Primary and Secondary), enrolled in core arts
education generic subjects (units) and specialist arts education subjects during Semester 2
(2023) were invited to complete an online anonymous, voluntary Qualtrics survey. All core
subjects within the courses are accredited and aligned with the Australian Curriculum, and
Assessment and Reporting Authority (ACARA, 2025), and the Australian Institute of
Teaching and School Leadership (AITSL, 2025). The survey contained a mixture of
questions using Likert scale responses and open-ended responses (Kervin et al., 2024), see
Appendix 1 as a sample from the ongoing project. The survey collected broad
demographic data including age, gender and degree being undertaken. Additional
information about participants’ arts education including forms of arts education studied at
university, pre-university, and community arts experiences; ways in which they may use
the arts in their future teaching; attitudes to the arts; arts education on placements; and
future ambitions were collected. Open-ended questions were also included to give
students opportunities to express their beliefs in their own words. These included: Why
have you chosen teaching as a profession? Give an example of how you may include the
arts within your future teaching. What are the aspects of the teaching profession you are
looking forward to the most?

This research presents an analysis of respondent views in response to the question: Why
have you chosen teaching as your profession? Focused on this single dataset from the first
phase of data collection (September—December 2023, N=120), the analysis of the
qualitative findings took a relativist philosophical positioning which aimed to explore the
“variation and complexity of different conceptualizations” of ITE students subjective
experiences of becoming a teacher and their participation in arts education (Gough et al.,
2012, p. 5). A reflexive thematic analysis or TA approach (Braun & Clarke, 2022) was
undertaken as “it provides a means of organising and summarising the findings from a
large, diverse body of research” (Pope et al.,, 2007, p. 97) and can be used in mixed-
methods to identify the themes (Barnett-Page, et al., 2009). Thematic analysis (T'A) uses a
rigorous, six phase analysis process, moving through phases of coding, candidate,
tentative, and final well defined, named themes. We have years of experience rigorously
applying TA in our analysis of data. In line with Braun and Clarke (2022) the orientation
of the present study to the data was inductive rather than deductive — although this
fluctuated as in a continuum, the focus on meaning also fluctuated between semantic and
latent depending on data. The qualitative framework focused on “unpacking” data was
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critical rather than experiential, and the theoretical framework was subsequently
constructionist rather than realist (Braun & Clarke, 2022, p. 9). NVivo software, or
“CAQDAS (computer assisted qualitative data analysis software), and now often just
QDAS” (Braun & Clarke, 2022, p. 65), was used to analyse the data. Appendix 2 presents
the detail of the six phases of data analysis that was undertaken. From these phases six
themes were developed and are discussed in the findings with direct quotations tagged
with numeric participant codes (participant = P1-P120) (Krause & Davidson, 2021), to
illustrate the themes (Corden & Sainsbury, 20006).

Findings

The findings below do not set out to compare university programs, rather they provide an
insightful understanding of current trends across universities.

About the respondents

Whilst demographic data collected did identify respondent gender, please note that this
was not the focus of our research, nor did we seek to make gender correlations. Of the
demographic data from respondents across the three participating universities the highest
number (81%) identified as female (n=94), 14% or (n=16) as male, 4% or (n=>5) as non-
binary/third gender and 1% preferred not to say (n=1). 47% of respondents (n=55) were
under the age of 25, 18% (n=21) were between 26 and 30, 19% (n=22) were between 31,
40 years of age, 14% (n=17) were between 41 and 50, and 2% (n=2) were between the
ages of 51 and 60. The two common courses being studied by participants with the
highest percentage were the Bachelor of Education (Primary) or BEd n=62 (54%) and the
Master of Teaching or MTeach n=62 (54%) and the Master of Teaching n=38 (33%).
There was a mix of other courses represented including the Associate Degree (Education
Support) 3% (n=4), Bachelor of Education (Eatly Childhood) 8% (n=9), and 2% ‘other’
courses (n=2). Finally, data related to participant modes of learning indicated that 56%
(n=065) were on campus, 34% (n=40) were online, and 10% (n=12) were ‘other’ which we
understood to be some form of blended learning,.

Themes

The analysis of data resulted in the identification of six themes around motivations to be a
teacher, which in order of importance were: 1. To make a difference and improve lives; 2.
It is a passion, dream or calling; 3. The joy of teaching or working with children; 4. My
personal fit or background; 5. To help children to learn; and 6. Career motivations. Some
references are coded across multiple themes, as is common in reflexive TA. For example,
this response from a Bachelor of Education student who has also worked as an education
support worker:

I've worked ad [sic.] an ES for over a decade and my cutrent principal encouraged me to
pursue further studies. I love working with students and helping them grow, achieve and
succeed (Respondent 12).
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This reference was coded to Theme 1 ‘to make a difference and improve lives” because of
the reference to ‘growth’, to Theme 2 ‘it is a passion, dream, or calling’ because of the use
of the word Tove’, to Theme 3 ‘the joy of teaching or working with children’ because of
reference to the feelings of working with children, and to Theme 6 ‘career motivations’
due to the reference to their Principal and the length of time they had been working with
children. Another example of meaningful cross coding is this statement from an on
campus, BEd (Primary) student who wrote:

I love working with children and come from a family of teachers. I feel honoured to be
able to watch my students grow and learn new things everyday [sic.]. Teaching is one of
the most important jobs and I feel I can make a difference in schools (Respondent 71).

This was coded to Theme 1 ‘to make a difference and improve lives’ because of the
specific reference to making ‘a difference’, to Theme 3 ‘the joy of teaching or working
with children’ because of the phrase ‘I love working with children’, and to theme 5 ‘my
personal fit and background’ because of the reference to ‘a family of teachers’. In line with
Braun and Clarke (2022) the next section will describe each of these themes, presenting
the key words identified and the codes used, along with a synopsis or definition of what is
included with each of them.

Theme 1: To make a difference and improve lives

The key words and phrases identified, and the codes developed for this theme included:
barriers, equity and access, to help others, improve society/the wotld, to help, grow,
succeed, to flourish, important, positive, and safety. This theme highlights more ‘altruistic’
beliefs about teaching and respondents’ roles in improving the lives of others and society
more generally. References coded to this theme do not necessarily include fully explicated
references to learning; rather they are related to a broader conceptualisation of
changing/improving the lives of others. There were fifty references coded. The following
response from an online BEd student highlights the complexities and richness of many
similar responses, and the extent to which some respondents had reflected deeply about
their own teacher identities and motivations to become teachers. The reference is included
in full due to its richness, and because it is representative of the values referenced by many
other respondents that were coded to this theme.

I have chosen teaching as my profession because of my deep passion for working with

children and the immense sense of reward that comes with it. Teaching doesn't feel like a

job for me a majority of the time because I find joy in helping young minds grow, learn,

and discover the world around them. It's incredibly fulfilling to witness the progress and

development of children, knowing that I have a patt in shaping their futures. The

opportunity to inspire curiosity, ignite their thirst for knowledge, and provide them with

the tools they need to succeed is what drives my dedication to this profession

(Respondent 49).
The use of adjectives and adverbs such as ‘deep’, immense’, and ‘incredibly’ were analysed
as being indicative of a deep connection to their chosen profession. The use of
expressions such as ‘the immense sense of reward’, that it ‘doesn't feel like a job for me’
and that I find joy in helping young minds’ was particularly revealing and was a sentiment
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that was common to other responses, in that this respondent viewed their teaching as
fundamentally relational and that there were very distinct outcomes for their own identity
through the relationships of teaching. Such as this on campus, BEd (Primary) student who
acknowledged the ways in which working with children is positive for them too, writing
that ‘Because I thrive working with children and want to provide them with a safe place to
be themselves and flourish’ (Respondent 72). The expression ‘I have a part in shaping
their futures’ is representative of many responses coded to this theme and reflects what
was analysed as a more ‘altruistic’ or ‘values driven’ approach to improve the worlds of
others. At a more latent level this reference is very revealing of a slightly older (aged
between 31 and 35) student, who had developed a very powerful teacher identity and was
able to express this extremely cogently. Also of note is the self-awareness of this
respondent who referred to the reciprocal nature of teaching and the sense of satisfaction
they derive from it.

This on campus BEd (Primary) student also shared a very well-developed teacher identity
with clearly articulated values about their understanding of the role of the teacher. This
statement is also an example of a more latent interpretation of data and was also coded
under Theme 2:

I believe that every child should have a space to be free, to be loved, to experience joy
and to grow as a separate entity to those around them (Respondent 79).

Theme 2: It is a passion, dream, or calling

The key words and phrases identified, and the codes developed for this theme included
passion, love, dream, and always. This theme therefore resonates strongly with Theme 1
‘to make a difference and improve lives’. Many references are thus similarly cross-coded,
however they do make very specific semantic reference to emotive words such as passion
and love. Passion is the most used word in this theme.

Some responses coded to this theme used words such as passion or passionate multiple
times and were likewise very specific in describing the nature of their passion. This on
campus, BEd (Primary) respondent related passion to notions of equity, supporting
students with disabilities, and to their background or previous work in education support:

I really enjoy working with kids and feel really passionate about working in education and
promoting equity for all children. I also have a passion towards supporting students with
additional learning needs, having working [sic.] previously in education support

(Respondent 54).

There is of course a sense of altruism in this reference. However, the stipulations placed
around their response suggest that this respondent has based this thinking and these
values within their own context and life experience.

This on campus, MTeach student refers to their specific passion for the arts and drama
specifically stating that they have a:

Passion for drama and teaching students the art form. I also appreciate the benefits it can
have on a student's life so want to try and excite students about drama! (Respondent 4).
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This same passion for the arts was evident in the responses of this MTeach on campus
student who wrote:

I have a strong passion for promoting accessibility in the arts (especially music) and
dismantling perceived barriers to learning music through my teaching so that as many
students as possible are able to experience its widespread benefit (Respondent 119).

Theme 3: The joy of teaching or working with children

The key words and phrases identified, and the codes developed for this theme included
joy and love; but with specific reference to teaching or supporting children. This theme
therefore resonates strongly with Theme 2: it is a passion, dream, or calling, and again
many references are cross-coded, however the language coded to this theme specifically
relates to the context of teaching and were interpreted as less values driven than Theme 1
or Theme 2. A good example of one such reference is provided by this online BEd
student who wrote, ‘I enjoy working with children and am passionate about helping others
learn in ways that are creative and engaging’ (Respondent 23). Thus, the use of the word
passion resonates with Theme 2, and on a more latent level it is about making a
difference, and semantically about ‘helping others’ (Theme 1), however the context for
this provided by the student is about working with children to achieve these goals.

Theme 4: My personal fit and background

The key words and phrases identified, and the codes developed for this theme included
family and parents, skills, and always. References coded to this theme were broader than
other themes and usually to do with past experiences and with a perceived skills match to
teaching. Matched skills were not necessarily domain based such as dance or music —
sometimes these were more generic or education specific such as an ability to clearly
explain something. Skills also included those from a previous or current job, and skills
identified by respondents to be ‘matched’ to teaching in some way. Experiences included
positive or negative previous school-based learning experiences sometimes framed around
an inspirational teacher, and involvement with community groups such as was
experienced through a religious organisation. This on campus BEd (Primary) respondent
stated:

It was something that came unexpectedly. I started teaching at church and then became a
ballet instructor. Lesson planning and finding different ways to to [sic.] engage the
learners had me thinking about a career in education (Respondent 88).

One respondent simply stated that ‘I fee/ belonging in this profession’ (Respondent 109).

The ways in which ITE students were motivated by their own past experiences as learners
was both positive and negative. This on campus BEd student identified their formative,
positive experiences of education, writing:

I loved school. Home was tough but school was safe. I had a prep teacher who I've
remained in touch with over the years. She always made me feel seen and advocated for

(Respondent 84).
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Tllustrating a different perspective, family background was the reason this on campus BEd
respondent identified as their motivation:

I love working with children and come from a family of teachers. I feel honoured to be
able to watch my students grow and learn new things everyday [sic.]. Teaching is one of
the most important jobs and I feel I can make a difference in schools (Respondent 71).

Experience with or a background in the arts, and a desire to share that were referred to by
several respondents, such as this on campus MTeach respondent who

.... chose teaching as I love dance teaching and wanted to bring those skills into the
classroom setting. I love the feeling when you are able to support students to achieve
their goals and grown [sic.] and learn (Respondent 40).

An on campus MTeach student reflected on the role of his musical background and his
parents influence upon his motivation to teach, writing that he was

.... highly encouraged by parents when I was young, to pursue both music and teaching,
and I’ve passionately pursued them both without looking towards any other career paths
(Respondent 21).

This online MTeach respondent reflected on the value of their own arts background in
addition to their less than satisfactory learning experiences as motivations for their
choosing to become a teacher:

The skills that I have acquired throughout yeats of involvement in the arts are varied...
In my own school years I did not have great experiences or teachers who recognised my
strengths in creativity, these were only appreciated outside of school. I believe my
experience will be beneficial in facilitating learning in the arts (Respondent 14).

Theme 5: To help children to learn

The key words identified and codes developed for this theme included learn, learning,
help, helping, and support. References coded to this theme were specifically around the
notion of supporting or assisting students to learn. This online BEd respondent related
motivation to a sense of creativity, stating 1 enjoy working with children and am
passionate about helping others learn in ways that are creative and engaging’ (Respondent
23). Another online BEd (Primary) respondent also associated helping students to learn
with creativity:

The opportunity to educate and support children in developing thier [sic.] knowledge.
Also allows myself to explore the creativity and passions (Respondent 101).

Theme 6: Career motivations
The key words and phrases identified and codes developed for this theme included career,

upskill, change of career, salary, security, dynamic career, and balance. References coded
to this theme were in some way about career - in both negative and positive ways.
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Job and financial security were a common component to this theme. This is expressed
simply by an on campus BEd (Primary) respondent who wrote ‘Teaching is a solid
profession. A great starting salary and rewarding’ (Respondent 27). This online MTeach
student was one of two respondents who related an unremunerative, insecure arts-based
career to their decision to study teaching:

I feel like I will be a good teacher (I hope). I have a caring personality that values a
persons [sic.] interests and hobbies, I use these to build positive relationships with
students. I love all things art and media, and hope to shate that enthusiasm with
students. I also struggled [sic.] receive payment from clients and had a few negative
experiences with competitors and clients (Respondent 10).

Similarly this musician, an MTeach online student, related motivation to financial reward,
identifying:

... as a musician, instrumental teaching is an obvious choice to make decent money whilst
learning your craft. This turned into a more serious endevour [sic.] and am currently
looking to future proof my learning so as to be more employable (Respondent 13).

Some respondents referred to their motivation to upskill or refresh their learning such as
this on campus MTeach student who wrote about being ‘... currently a registered Early
Childhood Teacher looking to transition to Primary teaching and refresh my early
childhood pedagogy and practice knowledge’ (Respondent 117), and an online BEd (Early
Childhood) student who wrote about having ‘... been an eatly childhood educator for a
number of years and wanted to upskill and widen my area of expertise’ (Respondent 108).

Other responses were just brutally honest such as this on campus BEd (Primary)
respondent who revealed, “Thought the holidays and workload would be good, but wish 1
reconsidered” (Respondent 74), and an on campus MTeach respondent who simply
declared, ‘I need a job and have no other marketable skills’ (Respondent 9). Similarly
honest was this response from an MTeach respondent who simply stated, ‘Because 1
wanted to do something more rewarding than working in commercial real estate’
(Respondent 36). This brutal honesty is likewise reflected in the response of this online
BEd (Primary) respondent, that is particularly interesting because it referred to a love of
working with children but at the same time suggesting that this may be unsustainable in
the future:

I’ve always enjoyed working with children and love the nature of kids. It’s fun, energetic
and engaging and you never know what you’re going to get. However, I’'m unsure if I can
see this as a long term career (Respondent 28).

Discussion

In answering the research question that drove this study, “Why do ITE students choose
teaching as a profession?”, it was evident that our small scale study supported the findings
of Heinz (2015), Fray and Gore (2018) and Kwok et al. (2022). It also adds to the body of
research through the lens of arts education in Australia. The intrinsic motivations
highlighted by Heinz (2015) such as “enjoyment of teaching, job satisfaction, creativity, and
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an interest in teaching subject(s)” (p. 263) are certainly evident across four themes. Likewise
Heinz’s (2015) extrinsic motivations are evident. Furthermore there are elements of the
“additional influential factors” such as prior teaching experiences and family evident in our
theme four. Also, from this Heinz category socio-cultural factors are likewise evident in
theme four. Also, our findings confirm those of Fray and Gore (2018) and their categories
of “altruistic, intrinsic, and extrinsic motivation” (Fray & Gore, 2018, p. 154) which were
evident across all of our themes, and the “role of significant others” (p. 157) was evident
strongly in theme four, and “economic and social conditions” (p. 158) were evident in our
theme six. Our findings align clearly with all those of Kwok et al. (2022).

What is of particular interest in our findings is how they impact the workforce crisis giving
us as ITE educators a better understanding of student motivations that may contribute to
the crisis. What is clear from our findings is the fully embodied nature of learning in and
through the arts that ITE students so cleatly value, and the ways in which ITE students
seek to connect their values to their practice as educators. Examples of this include those
respondents who valued the significance of the ways in which they can provide safety,
purpose, and growth for the students in their care. Another aspect of this is the life
experience, both positive and negative, that ITE students bring into these units of study,
and the connections they make between these and their values as future teachers.
Examples of these include those respondents who recalled negative experiences as a
school student and aligned these recollections with their evolved understandings of their
motivations to teach.

Another area that was evident in our data was the impact of career and economic realities
on motivations to teach (Heinz, 2015; Fray & Gore, 2018: Kwok et al.,, 2022). Of
particular interest to our research were those respondents who confided the difficulties of
making a living as an arts practitioner and the ways they saw teaching to supplement and
work with their creative ambitions. This was evident in theme four regarding personal fit
and background as well as theme six. The present perfect storm relating to teacher
shortage (Allen et al., 2023; O Kane, et al.,, 2023), ITE arts education in Australia, is its
impact on reduced access to quality arts education in our school-based education systems
(Baguley et al., 2021, Klopper & Power, 2010). This finding may also have relevance to the
recent Universities Accord (O’Kane et al., 2023) which proposes ways of addressing
placement poverty in ITE. Whilst the findings do not voice the lack of curriculum time,
they speak to valuing the arts in ITE education something policy makers in education
need to heed. If motivations for entering the education profession are to inform new
directions in policy, then policy makers would do well to incorporate these motivations
into future decisions. This would likewise improve outcomes for school-based students.
We acknowledge a relatively small sample in our research and the consequent need to
explore these findings more robustly with a larger sample of arts education I'TE students
across other universities nationally. Likewise another area of future research may lie within
arts education academics and the ways in which they seek to be inclusive of ITE student
motivations.

Given the Government’s ongoing concern as noted by Federal Education Minister Clare
saying “It’s a crisis. We don’t have enough teachers in Australia. That’s just the truth of it.
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This is the most important job in the world, and we don’t have enough” (Campbell, 2024).
Students undertaking ITE programs managing part time work, family, mental health and
studies find it challenging to complete to complete their studies. Additionally, many ITE
students have recently taken up jobs with ‘permission to teach’ to ‘address a workforce
shortage” (VIT, 2024). We are also seeing a high proportion of current teachers
undertaking roles outside their area of expertise (AITSL, 2023) with the ‘Australian
Teaching Workforce Data’ report identifying that there have been minimal increases in
ITE graduates over past years, an example being in 2019 where up to 5% of the graduates
chose not to register for teaching the year after completing their tertiary study. Despite an
upward trend in enrolment into ITE programs, first year attrition has also increased, with
an upward shift from 13% to 18% across the period from 2016-2020 (AITSL, 2023).

Coupled with a shortage of teachers, 14.9% of the workforce being aged 60 or over, and
are heading towards retirement (AITSL, 2023), Australia is facing another crisis at hand as
students are not wanting to return to the classroom since the pandemic for a variety of
reasons. The terms ‘school avoidance’ and ‘school attendance problems’ are topical in
seeking solutions and interventions to manage the problem (Walters, 2022). Perhaps we
could learn from the Finns, they have invested heavily in arts education “And for good
reason: arts and culture are known to have a positive impact on children and on young
people and their future” (Huotari, 2024), making them the happiest country in the world
for the seventh year in a row (Walsh, 2024).

Conclusion

From this study, the research has shown within the context of Australian ITE arts
education, student’s beliefs around motivations to become a teacher are highly relevant
and need to be considered as systems and jurisdictions seek to grow the profession. This
small research study feeds into key government priorities such as the Australian
Government (2022) National Teacher Workforce Action Plan Priority 5 ‘Better
understanding future teacher workforce needs’. It is encouraging that our respondents
have altruistic perceptions of their contribution to the profession which emerged across
the six themes and insights from participants. These factors provide an authentic yet
focused collective voice and vision into the ambitions of graduate teachers as they look to
enter the profession. It is evident that they are keen to make a difference and contribute
to the profession, wanting to engage and share their craft, ultimately hoping to make a
difference and contribute to the lives and learning of their students. The challenge facing
tertiary arts educators is advocating and aligning these capacities and passion for teaching
against limited time within ITE programs. Perhaps it is not the preparation as much as the
value and subsequent worth (both remuneration and personal) that teachers receive that is
the bigger problem within the sector at present (Longmuir et al., 2022).

The best intentions and desire to make a difference can be impacted quickly as teachers
start their career, alongside the challenges they encounter and become dissatisfied along
their teaching journey (Heffernan et al., 2019). A question to ask then is: how well are we
listening to our students when preparing them for the profession? We recommend a
future longitudinal study be undertaken that considers ITE workload and student
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wellbeing that may better inform the attraction to the teaching profession and retention
within ITE programs. Additionally, a study that exclusively explores why arts education is
important to learners at school and to society as a whole, is necessary post-Covid.

As experienced ITE arts educators many of our students, like us, have great intentions at
this critical juncture in education. However, systems and support structures need to
improve. The findings of the study and the issues raised contribute to evidence that may
inform considered and purposeful changes to policy makers as the education sector
moves forward, looking to regenerate and sustain the profession. The quote from one
respondent “thought the holidays and workload would be good, but wish I reconsidered”
is telling in terms of teacher preparation, the profession at large, and the crisis we find
ourselves in Australia.
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Appendix 1: Item examples from anonymous Qualtrics survey

You are warmly invited to patticipate in our research project “Emerging Issues and Directions in
Arts Education: Perceptions and capacities of Initial Teacher Education students”.

Your involvement is voluntary, and your response is anonymous, so we hope that you will consider
patticipating. The information provided will be used to shape future teacher training, curriculum
design, and professional learning, and will contribute to the understanding of Arts Education ITE
(Dance, Drama, Media-Arts, Music and Visual Arts). Your insights and experiences atre highly
valued. If you do not wish to respond to a particular item, please leave it blank and move to the
next item in the survey. We thank you in anticipation for taking the time to complete this online
sutrvey.

Please read the attached PLS statement and click the grey consent button to acknowledge you are
over 18 years of age and willing to participate in this research.

Thank you.
Descriptive items

1. Please select your gender:
*  Male
* Female
* Non-binary/third gender
*  Prefer not to say.
2. Select the art forms that you have studied in your program-course of study? Select one or

more:

¢ Music

e Drama

e Visual art
¢  Dance

*  Media arts
3. Desctibe any other music/ visual art/ drama or other arts-based activity you have participated
in beyond your school or university experience?

Motivation to teach — Arts background

4. What is your reason for becoming a primary teacher?
5. What interested you about this profession?
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Please indicate your level of agreement with each statement from 0-10 (with 0 = total
disagreement, 10 = total agreement).

I think that arts are important in children’s learning.

I feel my course adequately prepared me to teach music in my classroom.

I feel my course adequately prepared me to teach drama in my classroom.

I feel my course adequately prepared me to teach the dance in my classroom.

I feel my course adequately prepared me to teach the visual and media arts in my
classroom.

I feel confident in my ability to teach music.

I feel confident in my ability to teach drama.

I feel confident in my ability to teach dance.

I feel confident in my ability to teach media and visual atts.

Teaching arts education contributes to student engagement in other learning areas.
Teaching arts education contributes to the academic achievement of students.
Teaching arts education contributes to the social and emotional development of students.

o0 TP

T ohoe

Open ended items

7.

8.

What aspect/s of att-education coursework teaching experiences have specifically enjoyed?
Give a reason why?

Select one of the arts areas you enjoyed and briefly describe this with an example of an activity
or lesson that you could use in future classrooms.

Appendix 2: Six phases of data analysis

Phase Focus Notes

1.

Familiarisation This phase consisted of reading through responses, then uploading
data into N17ve, and noting initial impressions. What stood out eatly
in the reading was an overwhelmingly positive, altruistic attitude
amongst respondents, with a very small number of relatively
negative responses.

2.

Coding During this phase 43 code labels were generated, with the most
numerous of these being around ideas such as ‘joy’, ‘helping others’
‘making a difference’ and ‘passion’, thus confirming the analytic take
on phase 1. There was also some resonance with a PERMA
wellbeing model (Seligman, 2011).

3.

Generating initial ~ This phase focussed on developing “candidate themes” describing

themes “broader, shared meanings” (Braun & Clarke, 2022, p. 35). Six
candidate themes with 182 references were developed: 1. to help
children and others, 2. to make a difference, 3. the joy of teaching
and working with children, 4. it is a passion, 5. career related
motivations, and 6. personal fit and background.
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4. Developing and ~ In this phase the lead author went back to the whole dataset and re-

reviewing themes  read this with reference to the initial candidate codes and their
individual sense of meaning and overall coherence. This phase
included reviewing the two most numerous themes around helping
children and making a difference, resulting in two new themes, one
based around helping in learning and the other around helping
students more generally.

5. Refining, defining, In this phase the final six themes were refined, defined, and named.
and naming These were: 1. to make a difference and improve lives, 2. it is a
themes passion, dream or calling, 3. the joy of teaching and working with

children, 4. personal fit and background, 5. career related
motivations, and 6. to help children to learn.

6.  Writing up This phase focused on weaving a compelling narrative (Braun &

Clarke, 2022, p. 35) around the motivations of these respondents
and relating these to extant literature and future research. This
process was iterative and involved various meetings with the full
author team.
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