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Research competencies are vital for teacher educators at Battambang Teacher Education 
College (BTEC) to improve their efficacy and professional development. Since 2017, 
BTEC has instituted supplementary training centred on action research. Nonetheless, 
numerous instructors continue to grapple with their research acumen and competencies. 
This study investigated BTEC teacher educators' attitudes, challenges, and obstacles in 
executing action research. A survey was conducted with 48 randomly chosen educators, 
gathering quantitative and qualitative data. The findings indicated that although 
educators recognise the advantages of action research in enhancing their pedagogical 
techniques and research skills, they face considerable obstacles. These include an absence 
of a research-oriented culture, insufficient skills, excessive workloads, and constrained 
financial resources. However, by prioritising continual training, BTEC can reassure 
educators about the continuous improvement in their research skills, thereby enhancing 
oversight in action research and yielding superior results for student teachers.  

 
Introduction  
 
Education has been emphasised as crucial in supplying the human resources essential for a 
nation's socioeconomic advancement in globalisation and regionalisation (Om et al., 2019). 
With the ongoing evolution of globalisation, education has become crucial in cultivating 
proficient individuals for a knowledge-driven society. The Ministry of Education, Youth, 
and Sport (MoEYS) in Cambodia has prioritised "Improving the Quality of Education, 
Science and Technology" in its Strategic Plan for 2019-2030, a plan that involves all of us in 
ensuring that teacher educators at Battambang Teacher Education College (BTEC) 
demonstrate requisite competency in progressive education. In 2017, Battambang Teacher 
Education College was amalgamated with the Provincial Teacher Training Center (PTTC) 
and Regional Teacher Training Center (RTTC) to improve educational quality by cultivating 
proficient educators, a collaborative effort that we are all part of. 
 
Since the new school's founding, significant changes have been made to the curricula. The 
institution now consistently implements a credit-based system, replacing the previous 
method. To achieve the MoEYS reform objective, the BTEC governing bodies have 
devised a comprehensive plan that is both ambitious and practical, to elevate BTEC into a 
cutting-edge educational establishment for the 21st century. In this case, BTEC and its 
partners have sought to activate teacher educators in various skills, including classroom 
management, lesson study, and action research (BTEC, 2018). 
 
Promoting action research to enhance the quality of teaching and learning constitutes the 
second objective of the strategic plan to develop teachers' competencies (Adelman, 1993; 
Bendtsen et al., 2021; Esparza et al., 2022). Consequently, research is essential for national 
development by enhancing our comprehension of social challenges and their solutions, 
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particularly in education (Buczynski & Hansen, 2010; Din, 2022; Elabbar, 2017). One 
prevalent assumption is that engaging in action research enhances instructors' effectiveness 
and elevates the quality of student learning (Dang, 2013; Esparza et al., 2022; Miller et al., 
2021). Teacher research is anticipated to foster advantageous transformations in school 
culture and productivity while enhancing the teaching profession's societal status (Alzoraiki 
et al., 2024; Bariu et al., 2022; Boudouaia et al., 2024). Zeichner (2003), Krasniqi (2022), and 
Ulvik (2014) have shown that action research, under specific settings, provides opportunities 
for teachers' professional growth. Leavitt (2010) noted the growing body of data in the 
literature regarding the positive outcomes linked to teachers engaging in research. However, 
Lee (2013) said that the effectiveness of teacher research as a professional development 
activity, based simply on these assertions, remained ambiguous. Heng and Sol (2023), Heng 
(2024), and Heng et al. (2023) identified that research in Cambodian teacher education 
institutions encounters obstacles, including inadequate government funding, restricted 
research capacity and engagement, insufficient incentives for researchers, and a dearth of 
national publications and research platforms. Therefore it is crucial for all stakeholders to 
remain determined and committed to overcoming these obstacles to research for the 
betterment of Cambodian education.   
 
Nonetheless, novice teacher-researchers may encounter difficulties undertaking classroom 
action research (Jaipal & Figg, 2011). The workshop endorsed by JICA (2022) revealed that 
teacher educators at BTEC remain uncertain regarding the methodology of doing action 
research, encompassing the development of research instruments, data analysis, and 
interpretation of research findings, even though they have already undergone 
comprehensive instruction. Despite the challenges in establishing an extensive research 
program, BTEC's unwavering dedication to enhancing the action research competencies of 
teacher educators is a reassuring sign. Our study findings have proven to be advantageous 
for BTEC's administrators and partners, who are dedicated to enhancing the competence of 
teacher educators in action research. Consequently, educators are more adept at 
incorporating more effective teaching methodologies rooted in empirical knowledge and 
competencies. 
 
Our study focused on three primary research objectives. First, the research aims to describe 
teacher educators' conceptions regarding the practice of action research. This foundational 
exploration will provide insights into how these educators perceive their roles and 
responsibilities in conducting research. Second, the study seeks to identify the difficulties 
these educators face when engaging in action research, highlighting the challenges hindering 
their efforts. Finally, the research intends to investigate additional hindrances that may 
impede teacher educators from conducting action research effectively, thereby uncovering 
broader systemic issues. Collectively, these objectives will offer a comprehensive 
understanding of the challenges and perceptions surrounding action research within the 
context of teacher education, contributing to a nuanced discourse on improving research 
practices in this field.  
 
 
 



Bou, Sran & Phorn 907 

Literature review 
 
Un and Sok (2018) asserted that Cambodia's higher education system is relatively nascent 
and inequitable compared to other Southeast Asian countries. Sam et al. (2024) and Sok 
and Bunry (2024) observed that higher education in Cambodia has a historical lineage 
extending to the 12th-century Angkor Empire, characterised by seven crucial 
developmental phases. These phases, spanning the eras of French colonisation, Prince 
Sihanouk, the Khmer Republic, the Khmer Rouge, the Vietnamese occupation, the 
UNTAC and Coalition Government, and the Hun Sen dictatorship, are of significant 
importance in understanding the historical context of Cambodia's higher education 
system. Chealy (2009) asserted that higher education was gratuitous during the Khmer 
Rouge regime for three years and recommenced upon their ousting in 1979. More than 62 
higher education institutions in Cambodia provide both degree and sub-degree programs. 
 
Notwithstanding political turmoil and violence, the higher education system has been 
revitalised after the conclusion of the civil war in the 1990s, with the establishment of new 
institutions and the renovation of existing ones. Research has emerged as a prominent 
priority in recent years, playing a crucial role in this revitalisation. Heng and Sol (2021) 
underscored the importance of research in advancing knowledge, innovation, and 
socioeconomic development. Research is vital for generating, disseminating, and applying 
knowledge in a knowledge-driven economy, fostering innovation, technology, and 
knowledge development. Finally, as articulated by Pinter (2021), Dick (2004) and 
Glassman et al. (2013), action research denotes self-reflection and critical inquiry 
conducted by participants. 
 
Wangdi & Tharchen (2021) characterised action research as a collaborative endeavour 
designed to enhance comprehension of a specific social context through cyclical data 
feedback and practical problem-solving, while advancing scientific knowledge and 
improving the competencies of the involved participants within an agreed-upon ethical 
framework. Furthermore, action research refers to a diverse array of evaluative, 
investigative, and analytical methodologies designed to identify issues or deficiencies 
within organisations, educational institutions, and classrooms while also aiding educators 
in formulating pragmatic solutions for prompt and effective resolution (Johnson, 2020; 
Lassonde & Galman, 2019; Oranga & Gisore, 2023). Furthermore, in recent years, action 
research in education has attracted heightened interest, signifying a burgeoning and 
dynamic subject in which the audience is engaged. This logical yet systematic investigative 
approach enables educators to assess their instructional competencies and students' 
learning outcomes (Nolen & Putten, 2007). Dancis et al. (2023) and Baum et al. (2006) 
contended that action research is a systematic approach wherein participants employ 
research methodologies to assess their instructional practices. Similarly, Pelton (2010) 
explained that action research within the educational context is a methodical strategy to 
enhance pedagogical practices. Mastering its use will fulfill numerous educational 
objectives. 
 
Aguilar-de Borja (2018) asserted that action research projects benefited students' learning 
and instruction. This demonstrates that, as perceived and evaluated by educators, action 
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research plays a crucial role in enhancing the teaching-learning process. As outlined by the 
Alberta Teachers' Association (2000) and Burns (2009), the action research technique 
comprises four stages: preparation, activity, observation, and reflection on the results of 
the action. The action research method can be delineated into cyclical stages, with the 
researcher commenting on each phase (Hammersley, 2004). Sharma (2022) elucidated that 
action research has six steps, as illustrated in Figure 1. 
 

 
 

Figure 1. Steps of action research (after Sharma, 2022) 
 
Creswell and Poth (2016) delineated eight steps in the execution of action research: 
determining its suitability as a design, identifying a problem for investigation, sourcing 
resources to address the issue, pinpointing necessary information, executing data 
collection, analysing the data, formulating an action plan, implementing the plan, and 
reflecting on the process. Additional work has seen the beneficial impacts of action 
research on educators' teaching methodologies and pedagogical and instructional expertise 
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(Hine, 2013; Tindowen et al., 2019). Furthermore, they can acquire knowledge and 
enhance student learning, a crucial responsibility that educators must uphold. Yet, 
educators encounter difficulties in executing action research (Abrenica & Cascolan, 2022; 
Mitchell et al., 2009). Marie Paz E. Morales et al. (2016) and Dobber et al. (2012) 
identified that the principal problems in executing action research encompass literature 
searches, results presentation and publication, data gathering, increased effort, writing 
anxiety, time constraints, and insufficient knowledge. Tulung et al. (2022) and 
Kunlasomboon et al. (2015) similarly determined that understanding statistics or data 
analysis presents time-consuming obstacles that impede instructors' ability to perform 
action research. Abelardo et al. (2019), Kohonen and Kaikkonen (1996), Lummis et al. 
(2022), and Srivastava and Singh (2022) identified the primary challenges faced by teachers 
in conducting action research as inadequate training and seminars on research, excessive 
teaching responsibilities, ambiguity regarding teachers' roles in research within the school, 
and demanding personal lives. Educators at Battambang Teacher Education College may 
similarly encounter these issues.  
 
Method 
 
The study employed a comprehensive approach, utilizing both quantitative and qualitative 
methods to investigate teacher educators' challenges in conducting action research. Survey 
questionnaires were distributed to 48 randomly selected teacher educators serving as 
supervisors at Battambang Teacher Education College (BTEC). The survey comprised 
four sections aligned with the research objectives, and the collected data were analysed 
using mean and standard deviation to understand the educators' perceptions and 
obstacles. The survey included closed-ended and open-ended questions, clarifying the 
concepts and challenges of executing action research. A research instrument adapted from 
Tindowen et al. (2019) was utilised, with the first section (Part A) consisting of seven 
items to delineate the demographics of the teacher educators (Table 1). The second 
section (Part B) featured five items to capture their perspectives on action research 
outcomes (Table 2). 
 
The third section (Part C) contained 17 items assessing the difficulties faced by educators 
in this context (Table 3). The fourth section (Part D) included an open-ended question 
aimed at identifying additional challenges (Table 4). The data obtained were analysed 
through quantitative and qualitative methods, with descriptive statistics employed for 
Parts A, B and C, and thematic analysis applied to the qualitative data in Part D. These 
findings contribute to a deeper understanding of the complexities of action research in 
educational settings, which can inform the development of more effective teacher 
education programs and policies. 
 
Results 
 
Respondents’ profiles 
 
This section analyses the percentiles derived from the survey questionnaire in Part A, 
which addressed the demographic characteristics of teacher educators and their 
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experiences with action research on a one-to-one basis. Table 1 indicates the demographic 
and experience profile of the 48 randomly selected teacher educators serving as 
supervisors at Battambang Teacher Education College (BTEC).  
 

Table 1: The personal profiles of teacher educators (N=48) 
 

Items Statements N Percentage (%) 
Gender Female  17 35.4 

Male  31 64.6 
Qualification High school  0 0.0 

Association degree 0 0.0 
Bachelor degree 7 14.6 
Masters degree 41 85.4 
PhD degree 0 0.0 

Teaching 
experience 

Less than 1 year 0 0.0 
1 to 2 years 0 0.0 
2 to 3 years  1 2.1 
4 to 5 years 1 2.1 
More than 6 years 46 95.8 

AR training Never 9 18.8 
1 time 7 14.6 
2 times 4 8.3 
3 times 8 16.7 
4 times 3 6.2 
5 times  2 4.2 
More than 5 times  15 31.2 

AR conducting None of the AR conducted  32 66.7 
1 action research  11 22.9 
2 action researches  5 10.4 
3 action researches  0 .00 
4 action researches  0 .00 
5 action researches  0 .00 
More than 5 action research  0 .00 

Publication No process for publishing journal articles  37 77.1 
1 journal article  10 20.8 
2 journal articles  1 2.1 
3 journal articles  0 .00 
4 journal articles  0 .00 
5 journal articles  0 .00 
More than 5 journal articles  0 .00 

Satisfaction Strongly dissatisfied 2 4.2 
Dissatisfied 5 10.4 
Satisfied 32 66.7 
Strongly satisfied 9 18.7 

 
A notable gender disparity exists, with males comprising 64.6% of the sample compared 
to 35.4% of females, raising questions about the program's inclusivity and appeal to 
diverse educators. The educational background is predominantly advanced, as 85.4% hold 
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masters degrees, indicating that the program attracts individuals with substantial academic 
credentials, which may enhance their competencies in conducting research. Furthermore, 
95.8% of participants have over six years of teaching experience, suggesting a highly 
experienced cohort likely to contribute effectively to AR practices. However, despite this 
robust background, 66.7% reported that they have not conducted any action research, and 
77.1% have not pursued publication of their findings. This indicates potential barriers to 
engaging in AR, despite varying levels of training, where 31.2% have received training 
more than five times. These barriers may include a lack of institutional support, 
insufficient time due to teaching responsibilities, and a limited research culture within the 
institution. 
 
Importantly, most participants expressed satisfaction with the program, with 66.7% 
indicating satisfaction and 18.7% reporting intense satisfaction, a testament to the 
program's effectiveness in meeting participants' immediate needs. This suggests that while 
the training may meet participants' immediate needs, it does not necessarily translate into 
practical application or research output. The findings highlight a disconnect between 
training and practical application, suggesting a need for additional support and resources 
to translate training into actionable research outcomes within the educational setting. By 
addressing these barriers and fostering a more supportive research environment, 
institutions can empower teacher educators to effectively engage in action research, 
ultimately enhancing the quality of teaching and learning. 
 
What are teacher educators' conceptions when doing action research? 
 
Table 2 illustrates a positive perception of action research among teacher educators, as 
evidenced by the mean scores and standard deviations for five items in the survey. The 
highest mean of 4.31 (SD = 0.66) relates to the belief that action research is crucial for 
activating teaching methods, suggesting a strong consensus on its efficacy in enhancing 
pedagogical practices.  
 

Table 2: The conception of BTEC teacher educators  
on outcomes from action research (N=48) 

 

Items Statements Mean SD Description 
1. Action research is a valuable way to improve 

teaching and learning 
4.29 0.65 Strongly agree 

2. Action research is a valuable way to develop 
knowledge as a teacher educator 

4.27 0.71 Strongly agree 

3. Action research is important to activate teaching 
methods. 

4.31 0.66 Strongly agree 

4. Action research will positively impact on my 
student teachers’ learning 

4.10 0.78 Agree 

5. I view myself as a teacher-researcher. 3.54 0.90 Agree  
All items mean 4.10 0.74 Agree 
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Item 1 regarding action research as a valuable means to improve teaching and learning 
received a score of 4.29 (SD = 0.65), reinforcing that educators recognise its potential to 
enhance educational outcomes. The perception of action research as a tool for 
professional growth is further supported by a mean score of 4.27 (SD = 0.71) for its role 
in developing knowledge as a teacher educator.  
 
While the statement 'Action research will positively impact my student teachers' learning' 
received a slightly lower mean score of 4.10 (SD = 0.78), it still reflects a strong 
agreement, indicating that educators believe in the benefits of their research efforts on 
their students' learning experiences. The moderate score of 3.54 (SD = 0.90) for the 
statement 'I view myself as a teacher-researcher' suggests that, despite recognising the 
value of action research, educators may not fully identify with the role of teacher-
researchers. The total mean score of 4.10 (SD = 0.74) underscores a favourable attitude 
toward action research as a critical component of professional practice. These findings 
highlight the need for continued support and training to help educators embrace their 
roles as researchers, enhancing their instructional strategies, benefiting student learning 
outcomes, and making them feel supported and valued.  
 
What are the difficulties of teacher educators in doing the action research? 
 
Table 3 reveals moderate difficulty in conducting research among participants. The overall 
total mean score of 3.32 suggests a consensus that participants face manageable challenges 
in their research processes. Specifically, identifying issues and problems to be investigated 
scored the lowest at 3.06, indicating that participants find it somewhat challenging to 
pinpoint relevant research questions. Similarly, selecting sampling methods and selecting 
respondents received mean scores of 3.00 and 3.04, further highlighting difficulties in the 
initial stages of research design. Selecting data analysis methods emerged as the most 
challenging aspect, with a mean score of 3.67, followed closely by analysing qualitative 
data at 3.60 and quantitative data at 3.56. These higher scores suggest that participants 
struggle more with the complexities of data analysis, which is crucial for drawing valid 
conclusions from their research. Other aspects, such as developing research processes and 
writing literature reviews, also reflect moderate challenges, with mean scores ranging from 
3.33 to 3.46.  
 
The consistent moderate difficulty reported across various items suggests that while 
participants possess a foundational understanding of research methodologies, there 
remains a significant gap in their practical application. This gap underscores the urgent 
need for targeted support and training to enhance participants' research skills. The 
challenges associated with using technology for literature reviews and data presentation, 
which scored means of 3.10 and 3.27, further emphasise the need for integrating 
technology training within research-focused professional development programs. 
 
The results suggest that while participants generally perceive the research process as 
manageable, significant difficulties persist in critical areas like data analysis and 
methodological design. This highlights the need for immediate action to address these 
challenges. By providing the necessary support and training, educational institutions can 
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foster greater confidence and competence in research endeavours, ultimately leading to 
more robust and impactful educational practices. Such initiatives may include workshops, 
mentoring programs, and collaborative research projects that enhance technical skills and 
promote a culture of inquiry and continuous professional development among educators. 
 

Table 3: The difficulties of BTEC teacher educators in doing action research (N=48) 
 

Items Statements Mean SD Level of 
difficulty 

1. Identifying issues and problems to be investigated 
in the chosen study 

3.06 1.06 Moderate 

2. Searching for relevant literature to the chosen 
study 

3.35 1.18 Moderate 

3. Using technology to find the literature reviews of 
the chosen study 

3.10 1.15 Moderate 

4. Developing the processes of doing research and 
collecting the relevant evidence for the chosen 
study 

3.33 1.10 Moderate 

5. Writing the literature reviews of the chosen study  3.38 1.10 Moderate 
6. Selecting the sampling methods for the chosen 

study 
3.00 1.19 Moderate 

7. Selecting the respondents to the chosen study 3.04 1.27 Moderate 
8. Designing the effective research tools for the 

chosen study 
3.46 1.18 Moderate 

9. Using the data collection methods for the chosen 
study 

3.46 1.11 Moderate 

10. Selecting the data analysis methods for the chosen 
study 

3.67 1.12 High 

11. Analysing quantitative data for the chosen study  3.56 1.24 High 
12. Analysing qualitative data for the chosen study 3.60 1.16 High 
13. Using technology in statistical analysis of the 

chosen study 
3.31 1.27 Moderate 

14. Using technology in data presentation to the 
chosen study  

3.27 1.38 Moderate 

15. Organising and writing the findings of the chosen 
study 

3.19 1.23 Moderate 

16. Making a relevant presentation on the project and 
writing an article for publication 

3.40 1.23 Moderate 

17. Using technology in bibliographical/ references 
entries to the chosen study  

3.19 1.21 Moderate 

 All items mean 3.32 0.08 Moderate 
 
What are the other hindrances for teacher educators doing action research? 
 
Table 4 presents the main themes emerging from the qualitative data collected, also 
revealing significant challenges that impact their ability to engage in action research.  
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Table 4: Other hindrances for teacher educators doing action research (N=48) 
 

Themes Descriptions Supporting quote Frequency 
Workload Teacher educators commented that 

there is much work to do, such as 
being a mentor during students' 
practicum, teaching, and 
supervising.  

“…I have to prepare lesson 
plans for teaching, guide 
student teachers to do action 
research, and mentor student 
teachers during practicum…”  

25 

Lack of time Respondents claimed that another 
hindrance was a lack of time. This 
means that teacher educators do not 
have time to conduct action research 
because they have many responsib-
ilities in teaching, supervising, ment-
oring, and caring for their families.  

“… I have to teach many 
classes with two or three 
different subjects and levels.” 
“…I have to take care of my 
children and family…”; “…I 
need time to relax after 
working time…” 

22 

Financial 
support 

Respondents demanded that doing 
action research requires time and 
money to support the research 
process.  

“… doing action research 
need to spend money; no 
financial support; no 
processing…”  

1 

 
The theme of workload is prominently highlighted, with 25 respondents (52%) noting 
their extensive responsibilities, including mentoring student teachers during practicum, 
preparing lesson plans, and supervising research activities. The supporting quotes 
underscore teacher educators' multifaceted roles, which can hinder their capacity to 
dedicate time and energy to action research initiatives. Additionally, the theme of lack of 
time resonated strongly, with another 22 respondents (46%) expressing that their 
numerous obligations—ranging from teaching multiple classes across different subjects to 
family responsibilities—leave little room for conducting research. The supporting quotes 
indicate a struggle to find adequate time for professional development activities like action 
research amidst competing demands. Lastly, the theme of financial support emerged, 
though with low frequency, as only one respondent (2%) explicitly mentioned the 
financial constraints associated with conducting action research. The lack of financial 
support is not just a challenge, but a pressing issue that needs to be addressed to enable 
educators to pursue meaningful research endeavours that can enhance their teaching 
practices and contribute to their professional growth.  
 
Discussion and implications 
 
Our study revealed that teacher educators regarded action research as beneficial, 
enhancing their pedagogical methods, advancing their research skills, and positively 
influencing the learning of their student teachers. Faikhamta and Clarke (2015) elucidated 
the function of action research in augmenting teachers' pedagogical and instructional 
expertise as a professional development. Marie Paz E Morales et al. (2016) asserted that 
Filipino educators had favourable perspectives on action research due to its capacity to 
enhance student learning in science and mathematics and to foster lifelong learning. 
Although teacher educators held a favourable view of conducting action research, which 
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notably enhanced their pedagogical methods and research competencies, they also 
exhibited challenges. Overall, the findings indicate that Battambang Teacher Education 
College teachers continue to engage in action research to a modest degree.  
 
The primary obstacles identified were "Selecting data analysis methods for the chosen 
study"; "Analysing quantitative data for the chosen study"; and "Analysing qualitative data 
for the chosen study". The teacher educators also faced challenges in identifying suitable 
research methodologies and data analysis techniques for their research design. Which 
research methodologies and data analysis techniques should be employed in their research 
design? This necessitates that teacher educators at Battambang Teacher Education College 
enhance their research skills. The overall mean of all items indicated a moderate level of 
difficulty. 
 
Zhou (2012) asserted that action research necessitates enough knowledge or skills. The 
absence of theoretical guidance or understanding of research methodology was the 
primary obstacle to achieving successful study outcomes (Ioannidis, 2005). Tingabngab 
and Binayao (2023) asserted that instructors' insufficient grasp of statistics or data analysis 
constituted a significant challenge in conducting action research. Marie Paz E Morales et 
al. (2016) and Norasmah and Chia (2016) indicated that statistics, data management, 
literature review, and report writing posed significant challenges for Filipino educators. 
Moreover, Shokpour et al. (2024), Temtime and Desta (2014), and Thalho et al. (2021) 
identified that the primary problems faced by Iranian instructors conducting action 
research included logistical issues, necessitating adequate information, support, and 
attitudinal resources. 
 
Moreover, Oestar and Marzo (2022) and Kho et al. (2017) established that action research 
necessitates not only the research skills of teacher educators but also a reduced workload, 
adequate time, financial backing, and a supportive research culture. Antonio Jr (2020) and 
Wangdi & Tharchen (2021) asserted that educators without adequate time or reduced 
work responsibilities do not participate in action research. Tindowen et al. (2019), Yang 
(2009), and Doqaruni (2022) identified added workload, writing anxiety, time constraints, 
and insufficient expertise as significant hurdles in performing action research. Our survey 
indicated that 66.7% of teacher educators had not engaged in action research due to their 
responsibilities, which included mentoring during students' practicums, teaching, and 
supervising. 
 
Furthermore, Abelardo et al. (2019), Ulla et al. (2017), and Mahani and Molki (2012) 
identified that the primary obstacles faced by educators included inadequate training and 
seminars on research, excessive teaching responsibilities, ambiguous roles regarding 
research within the school, and demanding personal lives. Thompson et al. (2024), Stacey 
et al. (2023), and Ramirez-Montoya et al. (2023) proposed that a reduced teaching load for 
educators is necessary to allow additional time for institutional research and to facilitate 
the development of larger numbers of teacher researchers. Esparza et al. (2022) and Lo et 
al. (2024) asserted that the successful implementation of action research is attainable and 
can assure the sustainability of teacher educators' engagement in such research; however, 
financial assistance must be provided. Ulla (2018) and Thalho et al. (2021) posited that 
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undertaking action research necessitates financial expenditure or the provision of 
incentives for several research components, including equipment, materials, facilities, data 
collecting and analysis, experiments, and publication assistance. 
 
According to Suppiah Shanmugam and Mee (2017), the absence of a research culture in 
teacher training institutes and teachers' lack of confidence, stemming from insufficient 
scaffolding in obtaining research-based knowledge and skills, were significant obstacles in 
action research. A supportive research culture is crucial to overcoming these obstacles and 
fostering a collaborative and encouraging environment for action research.  
 
Conclusions and implications of the study 
 
Following analysis and discussion, our study determined that the conception and 
challenges associated with doing action research by teacher educators were essential 
considerations. Teacher educators regarded action research as valuable, beneficial, 
pragmatic, and insightful. However, enhancing the research culture at BTEC requires 
ongoing support and training. Teacher educators expressed poor confidence due to 
insufficient knowledge of research skills. Substantial workloads for teacher educators, time 
limitations and lack of funding were seen as significant hurdles.  
 
Our study reveals that teacher educators encounter considerable barriers to undertaking 
action research, viewing themselves as beginner teacher researchers. The main 
implications are that BTEC administrators have to diminish their workload by allocating 
time for research, whilst continuing with research training programs to enhance research 
competencies, the research culture and the quality of supervision for student teachers' 
action research at BTEC.  
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