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Schools play a crucial role in shaping the understanding of local identity, citizenship, and
culture to counteract the negative impacts of transnationalism. This study aims to
understand kinship systems, explore social dynamics, identity, and citizenship of students
along with the factors that influence them, and review existing educational strategies in
Indonesian-Malaysian border schools, especially for Dayak and Malay ethnic students.
Previous findings suggest that local cultural preservation programs must be revised and
may even reinforce transnational identities. Through a multisite-ethnography approach,
this research focuses on the Entikong, Aruk, Sambas and Jagoi Babang Districts,
strategically chosen as migrants' entry points and status as home to the Dayak-Malay
tribes with cross-border kinship ties in West Kalimantan. Data collection involved direct
observation, in-depth interviews, and school document analysis. The research findings
reveal students' perspectives on transnationalism, the impact of circular migration, place
attachment, and kinship ties on their national identity, as well as the effectiveness of
educational programs in mitigating the negative impacts of transnationalism. Our
research aspires to uncover more effective educational strategies to strengthen local
identity and citizenship among students at the border, contributing to inclusive and
adaptive educational policies in response to the complexity of the transnational social
environment.

Background

The experiences of students who live and have kinship relationships across the Indonesia-
Malaysia border contribute to a range of identity-related issues, including the emergence
of anarchists towards the state. Indonesian students with ancestral ties to the Dayak and
Malay ethnic groups in Malaysia occasionally grapple with a citizenship identity conflict,
which manifests as anarchism. The complex issue of identification in border areas has a
significant psychological impact on students, resulting in a decline in national identity
among youths of Dayak and Malay heritage. They must decide between maintaining their
original beliefs or embracing complete allegiance to Indonesia as citizens. The results of
this study make essential contributions to researchers studying cross-border areas. The
transnational studies conducted in West Kalimantan, Indonesia, are a distinctive and
captivating phenomenon, distinguished by their unique and specific traits rarely found in
other countries. This transnational phenomenon arises from the prevalence of cultural
identities of the Dayak-Malay tribes, both of which are deeply dedicated to preserving
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their respective local identities. As an illustration, the Dayak community exhibits a
profound emotional connection to their inherited territories. Typically, they strongly resist
moving to Malaysia and prefer to reside in their traditional or inherited territories.
Meanwhile, the Malay community frequently partakes in circular movements to sustain
their livelihoods. Their families reside in Malaysia but lack a conventional connection to
their ancestral regions. Transnationalism in the Entikong and Jagoi Babang border zones
exhibits a distinctive intricacy when examined via different social science perspectives.

Previous research on schools on the Entikong border has explored aspects related to
national identity but has not emphasised the existence of local cultural identity (Dewantara
et al., 2023; Kwirinus & Saeng, 2023; Martono et al., 2022). In the editorial of IIER 33(3),
Atkinson & McBeath (2023) highlighted the growing significance of research on the
connection between Indigenous education and identity topics (national identity and social
identity). Thus, it is essential to dig deeper into topics in education that revolve around
culture, interculturality, and identity (Castafieda-Trujillo et al., 2023; Fatgehipon, 2023;
Vargas-Arteaga et al, 2024). Afterward, I (JAD) wrote an editorial about my
autoethnographic research journey on the Indonesia-Malaysia border (Dewantara &
Budimansyah, 2024). In this critical review, we thoroughly re-examined whether the local
cultural preservation programs implemented by teachers and schools at the Indonesia-
Malaysia border truly contribute to strengthening citizenship identity, or whether they do
the opposite. Moreover, the hegemony of tribal identity, which often dominates
citizenship identity at the border of both countries, frequently causes students with cross-
border kinship and ethnic ties to experience national identity degradation due to the
strong dominance of ethnonationalism.

Students' transnational experiences create a dilemma between maintaining their national
identity as Indonesian citizens or identifying as Dayak and Malay people, disregarding
national borders (Sulistyarini et al., 2021). At the Indonesia-Malaysia border, issues related
to transnational identity arise among kindred communities due to the post-colonial
decolonisation of citizenship. Students in these border schools are heavily influenced by
the dominant culture, circular migration, and strong kinship ties (Efriani et al., 2020;
Fatmawati & Dewantara, 2022; Musa et al., 2022), leading to confusion and identity crises
as they navigate between their citizenship and local identities. They face the challenge of
balancing their ties to two kindred nations bound by ethnicity but separated by nationality.
This study challenges the role of schools and citizenship education at the border in
addressing transnationalism. However, some border schools promote cultural values
(Dewantara et al., 2020) and strengthen national identity (Martono et al., 2022; Narimo et
al., 2019); more efforts than these are needed to prevent border violations. Additionally,
people in both countries often need to pay more attention to the significance of national
borders and respect constitutional principles, which are influenced by strong kinship ties,
circular migration, and vital place attachment. Previous research by Dewantara et al.
(2023) has explored and discussed the role of school culture at the border, focusing
primarily on strengthening the ethnocultural identity of students to support the nation-
state concept in Indonesia.
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As the main objective of this research is to investigate the roles of schools, teachers, and
transnational students experiences in understanding and addressing the phenomenon of
transnationalism at the Indonesia-Malaysia border, we explored the experiences of Dayak
and Malay ethnic students who attended schools on the border of West Kalimantan,
Indonesia. We also identified effective strategies to strengthen local identity, citizenship,
and cultural understanding amidst the complexities of a transnational social environment.
Furthermore, analysing how schools deepened their understanding of local identity,
citizenship, and culture, as well as discovering strategies that enhance their effectiveness in
addressing the influence of transnational citizenship, are the main focus of this study.

Henceforth, this research is crucial as it offers a more comprehensive understanding of
the social dynamics, identity, and citizenship in the Indonesia-Malaysia border region. The
tindings of this study will significantly contribute to developing educational policies and
intervention strategies to mitigate the negative impacts of transnationalism and reinforce
local identity and citizenship in border schools experiencing similar phenomena. Thus,
this study aims to provide deeper insight into educational issues related to identity and
culture in confronting the challenges of transnationalism in this globalisation era.

Theoretical approach

The problem-solving efforts in this research focus on a theoretical approach using
literature review techniques and field exploration through critical ethnography. Data
collection was participatory to ensure in-depth insights. Ethnographic field data writing
must accurately describe the lifestyle and mindset of a specific group of students with
transnational characteristics, capturing the phenomena being studied and observed. This
approach goes beyond simple recordings or field notes, serving as a reflection,
examination, and argument about experiences from a particular perspective. Our
ethnographic approach aims to answer questions rooted in the history of anthropological
thought, requiring thorough exploration and interpretation of the data collected from field
research.

Recently, issues of nationalism and citizenship have garnered significant interest among
Southeast Asian academics (Bijl & van Klinken, 2019). Their perspectives on national
identity appear to differ. Academics in Asia and Africa often view these issues through a
Eurocentric lens rather than from an Asia-Africa perspective. This difference is rooted in
the history and nationalism that have shaped concepts of nationhood. The formation of
European states, dominated by racial and ethnic homogeneity, has led to biases in national
identity and citizenship concepts in Asia and Africa. In contrast, Asian and African
countries are not dominated by such homogeneity. Nation-building in these regions is
characterised by cultural, racial, and ethnic multiculturalism. For example, Indonesia is
based on a primary dimension (nation) and a secondary dimension (state). These
dimensions are interconnected, creating a dominant and harmonious nation-state concept.
Indonesia's nation-building is rooted in a primordial society with an emotional connection
to its homeland, influenced by shared life experiences and colonial history.
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Currently, a serious threat facing post-colonial multicultural countries is the emergence of
transnational ideologies that can erode national identity based on the nation-state concept
(Kastoryano, 2025). One of the forms of threat is the extinction of cultural and national
identity. For some Southeast Asian countries, such as Indonesia, whose citizens still draw
from primordial virtues, this issue is a particular concern as it can shift their national
identity. Indonesia, as an actual nation-state, is the most vulnerable to identity
degradation. This issue is crucial in specific cases, such as the border zone between
Indonesia and Malaysia, because they ate in a 'trans' zone. We call it "trans" because this
zone is vulnerable to the influences of globalisation, and a troubled history of border
disputes between the two countries exacerbates broader issues. For instance, conflicts
arise concerning cultural and territorial boundaries (Sylvander, 2021). However, these
disputes extend beyond cultural and territorial aspects. The complexity of border issues
presents new and critical challenges that contemporary academics find difficult to resolve,
one of which is the emergence of transnational community identities (Dyrness & Abu El-
Haj, 2020; Hertzman, 2023; Sulistyarini et al., 2021; Tapia Ladino, 2023). This complexity
is attributed to the solid ethnic identity forces in both Indonesia and Malaysia.

From our ethnographic travel records over the past five years, starting from 2019-2023,
the majority of the population residing in the Entikong border area are in the Dayak
Bidayuh community (Dewantara et al., 2020, 2023; Efriani et al., 2020; Martono et al.,
2022; Musa et al., 2021), although other ethnic groups such as Malays, Chinese, and
Javanese also live in the border area. However, the Dayak community dominates in
strength and character, making the Dayak-Malay ethnicity predominant in cross-border
activities (Fatmawati & Dewantara, 2022). The degradation of nationalism is marked by
the emergence of a "grey atea" in national identity; administratively, they hold Indonesian
citizenship, but on the other hand, they consider Indonesia-Malaysia as merely a boundary
without sovereignty (Sulistyarini et al., 2021). Despite the significant roles played by
schools, teachers, and local governments in strengthening nationalism and national
identity (Atmaja et al., 2020; Dewantara et al., 2023). There has yet to be any substantial
change to improve the border communities' social, economic, and cultural conditions.
These changes are more directed toward the border communities' actions, behaviours, and
psychological aspects, especially the younger generation today. We do not deny that
Malaysia surpasses Indonesia in all aspects (economics, culture, infrastructure, health, and
education). However, this is not the main issue causing them to become transnational
communities; it stems from their strong kinship ties and emotional attachment to their
culture post-decolonisation of the border. High emotional attachment to ethnicity
becomes antithetical to emotional attachment to their residence. In this era, emphasising
ethnicity, race, and culture can be seen as ethnocentrism (De Nisco et al., 2020).

Nationalism in the postmodern era differs from the nationalism believed in the pre-
postmodern era. Nationalist ties are no longer viewed solely as primordial bonds but
rather as political ties to the institution called the state. A society can be considered
transnational if it has a strong basis of nationalism. Indonesian nationalism, rooted in
primary and secondary national identities, is an inherent part of shaping the dimensions of
Indonesian citizenship (Aspinall, 2016). The phenomenon of transnational societies must
be understood as a dialectic derived from thesis, antithesis, and synthesis. The thesis
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represents 'national identity', antithesis represents 'Dayak community kinship ties', and
synthesis represents transnational society.

State of the art

Transnationalism is the condition of governance influenced by relationships between
individuals, social communities, and governments of two countries’ government
(Kraiwatanapong & Akarapattananukul, 2024). Within the context of nation-states,
scholars in citizenship education have developed an understanding of transnational
citizenship from various critical perspectives. Several studies have explored concepts of
transnationalism, such as those works on religious transnationalism (Dikici, 2022), identity
transnationalism (Tang & Zheng, 2025; Wang, 2022), diaspora transnationalism (Chen &
Fan, 2022), border transnationalism (Tedeschi et al.,, 2022), language transnationalism
(Qiu, 2025), migration and cultural transnationalism (Duany, 2025; Klingenberg et al.,
2021), and economic transnationalism (Ietto-Gillies, 2022; Zeng, 2024). Nevertheless, no
comprehensive research is currently attempting to propose a more advanced and coherent
conceptualisation of transnational citizenship that transcends the nation-state concept.
Therefore, our study aims to develop a perspective on transnational citizenship identity
considering the intersectionality of Dayak-Malay students attending schools at the border.
This aims to achieve a transnational citizenship identity recognised by both countries
without compromising their primordial rights. Students who are 'trans' like the Dayak-
Malay often find themselves perceived as ambiguous in choosing their citizenship identity.
We argue that individuals with kinship ties, such as Dayak students, become transnational
when they depend on resources, family status, and place attachment.

Research methodology
Research design

This study employed an multisite-ethnography approach involving collecting qualitative
data through participant observation, in-depth interviews, and document analysis
(Creswell & Creswell, 2017). The research sample was purposively selected, involving
Dayak-Malay students living and studying at the Indonesia-Malaysia border in West
Kalimantan. This research used ethnography as the primary method to understand the
Dayak-Malay kinship system and the phenomenon of national identity degradation at the
Indonesia-Malaysia border. Through this method, the researcher directly engaged in the
daily lives of Dayak-Malay students, observing their cultural practices, kinship systems,
and social dynamics. The study was conducted in border schools in West Kalimantan,
involving 22 Dayak-Malay student respondents with specific kinship ties, frequently
engaged in circular migration, and had strong place attachment. The researcher also
directly observed the activities of the Dayak-Malay community living across the border.
Research data was collected through participant observation, interviews, and ethnographic
tield notes and was analysed inductively and interpretatively. This study is expected to
provide an understanding of the Dayak-Malay community’s kinship system, social
dynamics, and the factors influencing their national identity degradation.
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Research location

The research was conducted in the sub-districts of Entikong and Jagoi Babang, located in
West Kalimantan. The selection of these locations was based on several scientific
considerations: (a) Entikong, Aruk, Sambas and Jagoi Babang sub-districts border directly
with Malaysia (Tebedu District); (b) these areas serve as the main entry points for migrants
from Indonesia, patticularly West Kalimantan; to East Malaysia/Sarawak (Sontas District),
as they have Cross-Border Checkpoints or Immigration Checkpoints equipped with
complete and well-functioning CIQS (Customs, Immigration, Quarantine, and Security)
facilities; (c) the largest ethnic group in West Kalimantan, the Dayak, predominantly
resides in West Kalimantan, especially in Entikong, Jagoi, Badau, and Sarawak, particularly
in Tebedu, resulting in a high intensity of cross-border activities for various purposes
(kinship, religion, work, shopping, and others).

Selection of informants

Informants for this study were selected purposively based on the study’s objective at the
border area (Entikong to Tebedu). The factors considered include the emergence of
transnational identities and various individual factors influencing national identity from
social, economic, and cultural perspectives, particularly kinship. The criteria for
informants were as follows: (a) Informants were students aged between 13-18 years old
attending schools at the borders of Entikong and Jagoi Babang, including both males and
females; (b) Students who frequently engaged in circular migration and cross-border
activities with their relatives and had family members in both countries; (¢) Informants
were selected proportionally based on gender, age group, and must belong to the Dayak-
Malay ethnic group; (d) Supporting informants involved in cross-border activities; (e) Key
informants who understood the dynamics of cross-border migration from Indonesia to
Malaysia. Additionally, the informants were identified using a snowball sampling method,
where certain informants were asked to refer to other relevant informants within the
Entikong area. The number of informants used varied depending on the complexity and
diversity of the Dayak-Malay community at the Indonesia-Malaysia border in West
Kalimantan.

Findings and discussion
Ethnographic notes from students’ experiences in border schools

These ethnographic notes are based on two perspectives: our roles as first-person and
third-person observers in the research. As described by Blasco and Wardle (2019) in their
work on ethnographic writing, the "first person" refers to the ethnographer who is directly
involved in the observation and interaction with the community being studied. In other
words, the first person is the active subject investigating and observing the phenomena in
the field. They may conduct interviews, participant observations, and various other data
collection methods to understand and record the experiences and practices of the
community being studied. On the other hand, the "third person" refers to the reader or
external observer who reads the ethnographic research conducted by the first person.
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They are not directly involved in data collection or interaction with the studied
community. Instead, they rely on the researchet's natrative, analysis, and interpretation in
the ethnographic report. The third person uses the results of the ethnographic research to
understand the studied community and gain insights into its culture, social structure,
values, and practices. The distinction between the first person and the third person in the
context of ethnography is essential as it reflects different roles and perspectives in the
research process and the understanding of the studied community. The first person
provides direct field experience, while the third relies on the presented research results for
a broader understanding. This approach ensures that our ethnographic notes provide a
comprehensive and multifaceted view of the student's experiences in border schools,
capturing both the immediate observations and the broader analytical context.

Our research journey began on an afternoon in July 2019. My research team and I set out
from Pontianak, heading towards the Indonesia-Malaysia border at Entikong, West
Kalimantan. We encountered numerous challenges throughout the journey, from poor
road conditions to ongoing road repairs along the route. After five years of conducting
field research at the Indonesia-Malaysia border, from 2019 until December 2023, we
reviewed previous research (Dewantara et al., 2023; Martono et al, 2022). Despite
(Atkinson & McBeath, 2023) highlighting the critical nature of multicultural and cross-
cultural topics in the IIER Editorial 33(3), we discovered that issues encompassing
culture, identity, and transnationalism among students at the border are complex and
unique. Our previous research focused on the role of schools in fostering Nusantara
culture and strengthening local identity to maintain diversity and prevent ethnocentrism
among cross-border youth. However, upon reviewing our five-year research, we found
that strengthening local identity had a negative impact on national identity by 2023.
Therefore, our current focus is on re-evaluating the roles of schools, teachers, and
community involvement in addressing the significant impact of transnationalism.
Although the initiatives by schools to strengthen the local cultural identity of Dayak and
Malay students were well-intentioned, aiming to bolster local cultural identity, the
prevailing context of transnationalism at the border rendered these initiatives
counterproductive for the nation. One of the negative impacts was the emergence of
ethnonationalism, viewed as an ideology that could undermine nationalism, identity, and
citizenship among cross-border individuals.

Our team interviewed 22 Dayak-Malay kids and teachers for this critical review. An
ethnographic journey to the border revealed that students with kinship relationships
shared similar views on transnationalism. They said circle, attachment, and kinship
transnationalism shaped their citizenship identification ideas. Kinship was the most
significant influence on students' views on transnationalism. We also considered the other
two features of transnationalism that contributed to their opposing views. My colleagues
and I observed that transnationalism complicates social dynamics and conflicts in this
region. In Dayak-Malay schools, this was especially evident. We found that "circular
transnationalism", "attachment-based transnationalism", and "kinship-based trans-
nationalism" have moulded their mindsets, altering their emotions, identities, and feelings
of citizenship across boundaries. To summarise our definitions:
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1. Circular transnationalism: recurrent cross-border migration that sustains social and
emotional ties in two locations.

2. Attachment-based transnationalismr: the persistence of emotional and cultural connections
with a community or ancestral land despite being separated by national borders.

3. Kinship-based transnationalism: the practice of maintaining family networks across
national boundaries that shape transnational social and ethnic identities.

We visited every Indonesian school directly adjacent to the cross-border area, and the
children who attended the school lived across the border. My team and I divided the tasks
to conduct observations and research in these schools, more or less at 10:00 am during
the students' break time. We had time to invite Dayak and Malay ethnic student
informants to conduct an interview session; at that time, I was assisted by my two team
members in recording and documenting the activity. In less than 15 minutes I chatted
with Dayak and Malay informants, this chat revealed their experiences when visiting
family homes to attend Dayak ‘gawas events in Malaysia, not only experiences about family
visits that cross borders. In this chat, I also dug up information about their circular
migration relationships, such as placing attachment and kinship ties across borders. The
questions I asked emphasised more on the kinship aspect.

The sub-sections labelled “Informant 1, 27, “Informant 3”, and so forth, refer to mini
focus group interviews or short conversational sessions involving one or two participants.
Each interaction lasted approximately 10-15 minutes and was conducted in a mix of
Bahasa Indonesia and Malay. For the purposes of analysis and publication, the statements
were paraphrased and translated into English by the researcher. Accordingly, these data
are categorised as mini focus group discussions rather than full in-depth interviews. This
section summarises the findings from both individual and small group interviews,
highlighting cross-border kinship relations between Dayak and Malay communities along
the Indonesia-Malaysia border. The informants described family ties that extend across
national boundaries, intermarriages between Indonesian and Malaysian citizens, and the
complexities of family identity shaped by circular migration and shared cultural proximity

(Table 1).

In a series of interviews conducted with informants at SMA 1 Sekayam, various
experiences, and views on identity, migration, and cross-border relationships were
revealed. Informant 1-2, 'Fransisca', explained her family background of having different
nationalities, revealing that she preferred being Dayak rather than being trapped in a
limiting national identity. Meanwhile, Informant 3, an ethnic Malay student, felt that
national borders should not separate ethnic ties, asserting that the state should not limit
our ethnic ties with territorial boundaries. Informants 4-5 also spoke about feeling
connected to Malay culture when returning home but still wanting to be part of Indonesia,
feeling caught between two identities they loved. Informants 6-7 expressed their pride in
being Dayak and feeling torn between two identities when visiting family in Malaysia, with
the belief that they always felt closer to their homeland despite frequent interactions with
Malay culture.
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Table 1: Interviews: Kinship ties across borders

Mode of data  Informant Composition of 1l .
. . ustrative paraphrases
collection group # informants
Mini Focus 1,2 Dayak students  Our father is Malaysian, while our mother is
Group (2 Indonesian. We identify as Dayak. We chose to
participants) remain in Indonesia to safeguard our ancestral
land, even though much of our extended family
lives in Malaysia. At times, I feel more strongly
connected to being Dayak than to either Indonesia
or Malaysia.
Individual 3 Malay student My parents work in Malaysia, yet I believe national
Interview borders should not restrict ethnic ties.
Mini Focus 4,5 Malay students ~ We come from families of mixed nationality. Our
Group (2 father is Malaysian, and our mother is Indonesian.
participants) When we return to our hometown in Malaysia, we
feel connected to our cultural roots, but deep
down, we still want to belong to Indonesia. It is
difficult, especially when forced to choose a single
identity between two countties we both hold dear.
Mini Focus 6,7 Dayak students  Although our father’s family lives in Malaysia, we
Group (2 take pride in being Dayak. Each visit across the
patticipants) border leaves us divided between two identities,
but our hearts remain rooted in our homeland.
Mini Focus 8,9 Malay students and We have lived in the border area our entire lives.
Group (2 border residents Despite family members being spread across two
participants) countries, we maintain strong ties and mutual
support. Living on the border has taught us the
deeper meaning of cross-national kinship.
Mini Focus 10,11 Dayak high school Circular migration is part of our lives. Yet every
Group (2 students and  time I return to Indonesia, I feel a renewed sense
patticipants) border residents  of belonging to my Dayak identity.
Mini Focus 12,13 Teachers at As teachers, we often witness how our students
Group (2 schools near the  are shaped by transnational experiences. They
patticipants) border frequently struggle between national and local
identities. Our role is not only to teach academic
subjects but also to help them find peace within
their identities amidst cross-border complexities.
Mini Focus 14,15 Malay students ~ We sometimes feel that circular migration traps us
Group (2 between two nations, leaving us without a true
participants) sense of home. On the other hand, it has also
taught us to value the cultural diversity that
surrounds us.
Mini Focus 16, 17 Dayak students ~ Living at the border feels like existing between
Group (2 two wotlds. Nevertheless, we remain proud to be
patticipants) patt of Indonesia. Our Dayak identity never fades,

even as we constantly interact with Malaysian
culture around us.
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On the other hand, Informants 8-9, residents around the border, shared their experiences
of living on the border and how they feel more connected to Indonesia despite having
roots in Malaysia, stating that after years here, they feel more connected to Indonesia.
Informants 10-11 discussed circular migration and how it shaped their identity as Dayaks,
affirming that their ancestral land is everything to them. From an educational perspective,
Informants 12-13, a teacher, explained the challenges students face in finding identity
amidst the complexities of cross-border, hoping to help students find peace in their
identities. Informants 14-15 talked about feeling trapped between two countries due to
circular migration and how they learned to appreciate the culture and diversity around
them. Lastly, Informants 16-17 expressed pride in being part of Indonesia despite
frequent interactions with Malay culture, affirming that their identity as Dayaks has never
faded. Through these interviews, it becomes clear how identity, migration, and cross-
border relations mutually influence and shape the lived experiences of the informants,
especially in the context of strong tribal ties between Dayak and Malay communities.

In the interviews, we felt the strong sense of nationalism and place attachment they have
towards their country and culture, leading us to conclude that three main aspects play a
role in shaping transnational communities. First, strong kinship relationships degrade
national identity. Second, persistent circular migration develops state-undermining ideas.
Third, ethnonationalism not nationalism becomes stronger with ancestral land attachment.
From these conversations, we asked how schools and citizenship education at borders
may confront transnationalism founded on these three complicated elements. Some
border schools promote cultural character and the Indonesian language, although
transnationalism dominates identification and citizenship across borders. This is a
violation, and both countries' citizens disregard their borders and fundamental norms.
Strong kinship, circular migration, and attachment variables lead to this belief. A previous
study by Dewantara et al. (2023) only studied culture at borders to build ethnocultural
conceptions to promote the nation-state concept and prevent youth ethnocentrism. The
drawback is the emergence of new forces like one-lineage idealism that shapes
transnational community identities, despite genuine intentions to support nation-states
and diversity in Indonesia. Given that the Entikong area borders directly with Malaysia,
which has ethnicities like Dayak and Malay, the majority and ethnic relatives of Indonesia-
Malaysia, this might result in adverse effects in addition to strengthening transnational one
lineage.

Cultural preservation and challenges in border schools (3rd-person perspective)

Border schools' cultural preservation can develop pupils' transnational identities by
honouring their heritage and deepening their understanding of local and national
identities, Entikong and Jagoi Babang District students on the Indonesia-Malaysia border
experience severe identification issues. School cultural preservation programs help
strengthen local identities and national citizenship. First and foremost, cultural
preservation programs help pupils learn their history, traditions, and language.
Understanding one's culture is essential for self-identity in border areas with varied
nationalities and civilisations. Students can gain pride in their heritage by studying their
culture and strengthening their local identity. Cultural preservation programs can also
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assist students in appreciating their connection to the bordering culture. Students should
accept and comprehend their neighbours' culture in the Indonesia-Malaysia border region,
where cross-border exchanges ate common. Learning about their neighbours' cultures
helps children realise their global identity and be inclusive.

Figure 1: Cultural festival activities at an Indonesia border school

Through cultural preservation programs, students can participate in cultural exchange
activities with surrounding communities (Figure 1). Students can strengthen their local
identity and create strong contacts with communities across the border through cultural
performances, festivals, and student exchange visits. Cultural preservation programs in
border schools can also boost pupils' national citizenship. Understanding and appreciating
their culture helps kids love and serve their country. In border regions, where neighbours
are often closer than one's state, pupils must develop a strong feeling of citizenship.
Border school cultural preservation programs struggle despite their potential. Developing
a relevant and inclusive curriculum for all pupils, especially those from diverse ethnic and
cultural backgrounds, is difficult. Additionally, these programs should develop students'
local identities and broaden their cultural understanding and appreciation.

Cultural preservation programs must consider border regions' complex social and political
situations. Cultural preservation programs must not promote narrow nationalist
boundaries in Indonesia-Malaysia border areas, where ties are often heated. Instead, they
should foster international understanding and tolerance. Thus, despite significant hurdles,
border school cultural preservation programs can develop kids' transnational identities.
Cultural preservation programs can help students feel connected to their local and
national identities and strengthen their sense of citizenship in border regions by
acknowledging and respecting their past and promoting cross-border understanding and
tolerance.
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Discussion

Identity status and nationalism among Dayak-Malay students: Kinship
perspective

Indigenous communities in Indonesia became citizens after the end of colonialism, similar
to nation-states following independence. After Dutch colonial rule ended and World War
1T concluded, Indonesia declared independence in 1945. This historical fact shaped a new
political bond based on national identity and citizenship. Indigenous communities living
on borders, such as the Dayak and Malay, were profoundly affected, particularly in terms
of separating from relatives and families due to decolonisation. Decolonisation emerged
when the Dutch established the post-independence juris doctrine at the Round Table
Conference. Indigenous communities, unaware of the state formation process, were
forced to separate politically and nationally from their kin (Ellasante, 2021; Mills, 2024).
They were not consulted in determining their own territorial boundaries, leading to solid
kinship bonds that contributed to transnational identity among the Dayak and Malay in
Indonesia and Malaysia. Various petspectives on this phenomenon in West Kalimantan's
border areas have emerged, including circular transnationalism, attachment
transnationalism, and kinship transnationalism.

Malaysian and Indonesian domestic migration limitations intensify this identity crisis.
Indonesian students attending border schools in Malaysia struggle to embrace their
Indonesian identity due to these movement constraints completely. Past political
interactions between Indonesia and Malaysia have worsened the border situation (Zein et
al., 2023). Students in both countries may have loyalty difficulties due to political issues.
They may be torn between Indonesia and Malaysia, their host country. They may face
pressute to adopt either country's political views. Indonesian-Malaysian border school
pupils' transnational experiences raise questions about their national identity and
difficulties. These experiences demonstrate the complexity of identity and the difficulties
students encounter in preserving their national identity amid cultural pressures. Students
at Indonesia-Malaysia border schools have identity crises due to transnational experiences.
Students must reconcile their Indonesian and Malaysian identities while striving to fit in
with local cultural groupings.

This phenomenon can damage their Indonesian identity and cause self-identity conflicts.
Malaysian students face internal migration limitations, aggravating their identification
issues. Political tensions between Indonesia and Malaysia may cause students to feel split
between their home nation and the host country and force them to choose a political
stance. Transnational experiences raise challenges about how students maintain national
identity and negotiate cultural pressures. Border schools between Indonesia and Malaysia
challenge pupils' national identities as they balance assimilation demands and loyalty to
each country. Cultural, economic, and political conflicts divide citizenship into regional
and federal components, putting indigenous groups against each other. These
disagreements may hinder Malaysia's ambition of a Malay-based national citizenship.
Border school pupils in Indonesia and Malaysia face transnationalism that challenges their
national identity and creates issues. These students are caught between their "home"
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country and the "host" country, redefining their feeling of belonging and practising their
national identity in connection to family, nostalgia, and practical requirements.

Indonesian and Malaysian ethnicities are similar; therefore, studying their relationship
must consider this. Even though they are related, colonialism has politically divided
Dayak-Malay groups. New questions about ethnicity and ethnicity definitions arise. Van
Vollenhoven's Het adatrecht van Nederlandsch (Fasseur, 2007) impacted Indonesia's founders
on this idea. We can easily distinguish ethnicity and nationalism regarding state and
national identity. Not all ethnic groups want their state, and not all countries are nation-
states. Minorities may suffer in homogeneous European states with dominant ethnicities.
Nationalism underpins the nation-state, which symbolises ethnic fusion. While ethnicity
dominates anthropology, nationalism is more tied to citizenship, history, and political
science. These fields are interconnected but can overlap. Although appealing to certain
scholars, nationalism is exclusionary and can lead to murderous extremism. Therefore,
ethnicity and nationalism studies must comprehend the intricacy of the relationship
between ethnic and national identity and its political and social repercussions. Thus, the
nation-state represents ethnic integration at its maximum level, while nationalism is its
ideological reference (Bielewska & Amit, 2020; Fisher, 2022). Nationalism and ethnicity
have many aspects; however, nationalism studies produce distinct and unique social
theories.

Two frequently cited works in anthropology and citizenship studies are those by Lazar
(2013) and Isin and Turner (2003). According to Isin and Turner (2003), nationalism was
the foremost tool for the rise of the middle class in the eatly 19th century, akin to
capitalism, industrialisation, and constitutionalism. This movement, coupled with World
War I, was transformed by multi-ethnic states, dynasties, and largely agrarian societies that
had become outdated, such as Russia, Austria-Hungary, and Turkey. While nationalism
did not erase class divisions, it masked them to a great extent to foster cultural unity and
an ideology that subdued ethnocentrism. Ventura (2025) and Bondarenko (2021)
emphasised post-colonial states outside Europe and the cultural metaphor of the
homeland. This is akin to claims made by some of our informants regarding their ancestral
lands. They argued that long before nationalism and cross-border zones, they were already
bound by ancestral lands and ethnic identity.

Table 2 summarises the main perspectives of informants on how kinship, circular
migration, and attachment to ancestral land shape transnational identities among Dayak
and Malay students in border-area schools. The data are drawn from mini focus group
discussions and individual reflections, which were paraphrased and translated by the
researcher to ensure analytical clarity.
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Table 2: Interviews: Ancestral land and ethnic identity

Mode of data Informant Composition

. . Illustrative paraphrases
collection group #  of informants parap

Mini Focus Group 18,19  Dayak students We feel a strong attachment to our ancestral land,
(2 participants) especially during gawai (harvest festivals). Even
though we often travel to Malaysia, we always
return with a renewed sense of being Dayak.

Mini Focus Group 20,21 Dayak students Kinship plays a central role in shaping our identity.

(2 participants) Although we frequently cross into Malaysia, our

loyalty to Indonesia has never wavered.

Individual 22 Dayak students Since childhood, I have lived within a pattern of

Interview circular migration. At times it brings confusion, yet
my connection to the ancestral land has never
faded.

Individual 23 Dayak students Whenever I am in Malaysia, I feel close to my

Interview cultural roots, but Indonesia remains an

inseparable patt of who I am as Dayak.

The interviews depict the complexity of transnational identity and the strong ties to their
ancestral land and culture. From the interviews, it is evident that despite feeling deeply
connected to their roots in Malaysia and enjoying cultural activities there, they maintain a
strong Dayak identity. The significance of ancestral land and kinship is reflected in their
statements, showing that cultural values and family ties play a crucial role in shaping their
identity. Despite their involvement in circular migration and having family connections in
Malaysia, these students never doubted their loyalty to Indonesia and their Dayak identity.

The findings from the interviews highlight that transnational identity does not necessarily
threaten national identity, but can coexist with pride in cultural heritage and strong family
bonds. This reflects the complex dynamics of identity in border regions, where Dayak
students maintain emotional ties to their ancestral land while engaging in cross-border
relationships with Malaysia. Thus, an educational approach that strengthens understanding
of local identity and citizenship can help them mitigate the negative impacts of
transnationalism while preserving their cultural heritage (Sianturi et al., 2022). However,
some interview findings indicate a preference for ancestral land over relocation to
Malaysia, which is logically based on place attachment theory. De Backer (2022) and Arani
et al. (2021) asserted that place attachment is a positive and affective relationship between
an individual and a specific place. Therefore, place attachment can be defined as the
affective relationship individuals build with a particular environment where they tend to
reside and feel comfortable and secure.

The samples used in most studies are Indigenous residents who have long lived in those
places, leading us to believe that identity and place attachment often overlap with
citizenship identity (Galway et al., 2022; Linjean & Semanchin Jones, 2025). Therefore,
differentiation between the two is always high, and it is difficult to determine which
relationship precedes the other empirically. As a result, using these samples may lead to
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difficulties in empirically distinguishing between them. However, in reality, one can be
attached to a place without identifying with it (for example, someone who enjoys living
there wants to stay there but does not feel that the place is part of their identity, at least
not as their primary identity). Conversely, one can have a strong personal identity with a
place without being attached to it (Le Roux & Groenewald, 2021). For instance, someone
may feel that a place is part of them.

Conclusion

This study provides a reinterpretation of the phenomenon of transnationalism in the
Indonesia—Malaysia border region by highlighting the lived experiences of Dayak and
Malay students. Over five years of research, we found that identity formation in border
areas is far more dynamic and complex than previously understood. Our initial
assumption was that strengthening local identity through culture-based education would
automatically reinforce students’ sense of nationalism and citizenship. However, reflection
and in-depth analysis of the field data indicate that this assumption requires
reconsideration.

Efforts to reinforce local identity, in some cases, instead foster ethnic solidarity and
kinship that extend beyond national boundaries. While this solidarity plays an important
role in sustaining cultural diversity, it can also generate ethno-nationalistic tendencies that
may weaken national cohesion. These findings mark a shift from our earlier interpretation
that local identity is always aligned with national unity. We now recognise that local
identity is ambivalent: it can serve as both a unifying force and a potential source of
division, depending on how it is managed through education and community life in the
border region.

The findings show that transnationalism among Dayak and Malay students is shaped by
three interrelated dimensions: circular migration, emotional attachment, and kinship.
Among these, kinship emerges as the most dominant factor in sustaining cultural
continuity and fostering a sense of cross-border solidarity. The students’ narratives reveal
that their identities are negotiated through everyday mobility, familial relationships, and
spiritual ties to ancestral land. Expressions such as “we fee/ that we are Dayak first before being
Indonesian or Malaysian” illustrate that borderland identities are not oppositional but exist
within an ongoing space of negotiation.

Our perspective as researchers has also undergone a fundamental shift. We now
understand that education in border regions cannot focus solely on strengthening local
identity as a means of fostering nationalism. Instead, education must develop a
transnational citizenship approach that enables students to engage critically and
reflectively with multiple layers of ethnic, national, and transnational identities while
maintaining civic awareness. Schools, teachers, and communities must act as dialogical
agents that bridge cultural preservation with national consciousness.
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Thus, this study marks a conceptual transition from viewing border education primarily as
an instrument of national integration to recognising border schools as cultural arenas
where identity negotiation and civic mediation take place. By acknowledging the
interweaving of kinship, ancestral land, and ethnicity, civic education in border regions can
be designed to be more inclusive and reflective, sustaining cultural diversity while
simultaneously strengthening national identity within the context of transnational life.

References

Arani, Z. A., Zanjari, N., Delbari, A., Foroughan, M. & Ghaedamini Harouni, G. (2021).
How do Iranian older adults define place attachment? A qualitative study. Hea/th
Promotion Perspectives, 11(2), 186-193. https://doi.org/10.34172/hpp.2021.23

Aspinall, E. (2016). The new nationalism in Indonesia. Asiz & the Pacific Policy Studies, 3(1),
72-82. https://doi.org/10.1002/app5.111

Atkinson, R. & McBeath, C. (2023). IIER Editorial 33(3): (i) IIER’s first one third of a
century; (i) The Voice and voices; (iif) Peer review ... Revisited! Issues in Educational
Research, 33(3), ii-viii. http://www.iier.org.au/iier33/editorial33-3.pdf

Atmaja, T. S., Dewantara, J. A. & Utomo, B. B. (2020). Penguatan pendidikan karakter
berbasis Sekolah Menengah Atas Perbatasan Entikong Kalimantan Barat
[Strengthening character education based on Entikong Border High School, West
Kalimantan)|. Jurnal Basicedn, 4(4), 1257-1260.
https://doi.otg/10.31004/basicedu.v4i4.545

Bielewska, A. & Amit, K. (2020). Israeli and Polish policies toward returning residents as a
reflection of nationhood. Infernational Migration, 58(5), 29-44.
https://doi.org/10.1111/imig.12686

Bijl, P. & van Klinken, G. (2019). Citizenship in Asian history. Citizenship Studies, 23(3),
189-205. https://doi.org/10.1080/13621025.2019.1603268

Blasco, P. G. y. & Wardle, H. (2019). How to read ethnography (2nd ed.). Routledge.
https://www.routledge.com/How-to-Read-Ethnography/GayBlasco-
Watdle/p/book/9781138126251

Bondarenko, D. M. (2021). Nation-building in post-colonial states: Historical past and
present-day realities. Journal of Globalization Studies, 12(1), 18-37.
https://doi.org/10.30884/jogs/2021.01.02

Castafieda-Trujillo, J. E., Mosquera-Pérez, J. E. & Rojas-Barreto, L. (2023). EFL student
teachers’ renewed comprehension of interculturality and research about interculturality.
Issues in Educational Research, 33(1), 23-40. https:/ /www.iier.org.au/iier33/ castaneda-
trujillo.pdf

Chen, Z. & Fan, X. (2022). Transnationalism and migrant entrepreneurship: A case study
of self-employed foreigners in Hangzhou, China. Journal of Small Business &
Entreprenenrship, 34(4), 443-474. https:/ /doi.org/10.1080/08276331.2021.1965368

Creswell, J. W. & Creswell, D. (2017). Research design: Qualitative, quantitative, and mixed
methods approaches. Sage Publications. [6th ed.] https://us.sagepub.com/en-
us/nam/research-design/book270550



Dewantara, Budimansyah, Komalasari, Darmawan, Prasetiyo, & Sulistyarini 1465

De Backer, M. (2022). Between place and territory: Young people’s emotional geographies
of security and insecurity in Brussels’ deprived areas. Emotion, Space and Society, 45,
article 100911. https://doi.org/10.1016/j.emospa.2022.100911

De Nisco, A., Massi, M. & Papadopoulos, N. (2020). Partners or foes? Cross-country
consumer animosity, ethnocentrism, and nationalism in times of international crisis.
Journal of Global Marketing, 33(3), 207-222.
https://doi.org/10.1080/08911762.2020.1744209

Dewantara, J. A. & Budimansyah, D. (2024). Using multicultural and ethnographic
approaches in educational research: The Indonesian-Malaysian border. Issues in
Educational Research, 34(3), invited guest editorial viii-xiii.
http://www.iier.org.au/iier34/dewantara.html.

Dewantara, J. A., Efriani, E. & Sulistyarini, S. (2020). Caring national identity through
teacher contributions in the border: Pancasila actionistic basic implementation. Jurnal
Basicedu, 4(3), 649-661. https:/ /doi.org/10.31004/basicedu.v4i3.407

Dewantara, J. A., Sulistyarini, Prasetiyo, W. H., Efriani, Riyanti, D., Afandi & Ulfah, M.
(2023). School teachers, national identity and an Indonesian-Malaysian border
community: A case study in Entikong. Issues in Educational Research, 33(2), 510-528.

Dikici, E. (2022). Integration, transnationalism and transnational Islam. Identities, 29(6),
863-882. https://doi.org/10.1080/1070289X.2021.1883258

Duany, J. (2025). Migration, identity and belonging. In Elpar encyclopedia of global migration
(pp- 372-374). Edward Elgar Publishing.
https://doi.org/10.4337/9781035300389.ch121

Dyrness, A. & Abu El-Haj, T. R. (2020). Reflections on the field: The democratic
citizenship formation of transnational youth. Awnthropology and Edncation Quarterly, 51(2),
165-177. https://doi.org/10.1111/aeq.12294

Efriani, Hasanah & Bayuardi, G. (2020). Kinship of Bidayuh Dayak ethnic at the border
of Entikong-Indonesia and Tebedu-Malaysia. ETINOSLA: Jurnal Etnografi Indonesia, 5(1),
136-149. https://doi.org/10.31947 / etnosia.v5i1.8300

Ellasante, I. K. (2021). Radical sovereignty, rhetorical borders, and the everyday decolonial
praxis of Indigenous peoplehood and Two-Spirit reclamation. Ethnic and Racial Studies,
44(9), 1507-1526. https://doi.org/10.1080/01419870.2021.1906437

Fasseur, C. (2007). Colonial dilemma: Van Vollenhoven and the struggle between adat law
and Western law in Indonesia. In J. S. Davidson & D. Henley (Eds.), The revival of
tradition in Indonesian politics: The deployment of adat from colonialism to indigenism. Routledge.
https:/ /www.routledge.com/The-Revival-of-Tradition-in-Indonesian-Politics-The-
Deployment-of-Adat-from-Colonialism-to-Indigenism/Davidson-
Henley/p/book/9780415542081 [see also
https:/ /tengkudhaniigbal.wordpress.com/wp-content/uploads/2015/03/ colonial-
dilemma-van-vollenhoven-and-the-struggle-between-adat-law-and-western-law-in-
indonesia-2007-c-fasseur.pdf]

Fatgehipon, A. H. (2023). Multicultural education through social studies subjects for
junior high school students in Maluku, Indonesia. Issues in Educational Research, 33(3),
937-956. http://www.iier.org.au/iier33/ fatgehipon.pdf



1466 Multisite ethnography of transnational experiences of border school students: Culture, identity, and citizenship

Fatmawati & Dewantara, J. A. (2022). Social resilience of indigenous community on the
border: Belief and confidence in anticipating the spread of COVID-19 through the
Besamsam custom in the Dayak community. Journal of Community & Applied Social
Psychology, 32(6), 1216-1233. https://doi.org/10.1002/casp.2611

Fisher, N. (2022). Dynamic ethnonationalism: The ongoing changes in the ethnonational
borders—Israel in a global perspective. Relgions, 13(12), article 1130.
https://doi.org/10.3390/1el13121130

Galway, L. P., Esquega, E. & Jones-Casey, K. (2022). “Land is everything, land is us™:
Exploring the connections between climate change, land, and health in Fort William
First Nation. Social Science & Medicine, 294, article 114700.
https://doi.org/10.1016/j.socscimed.2022.114700

Hertzman, E. Z. (2023). An international turn: Rebuilding Chinese temple networks in
Indonesia 20 years after the Suharto era. Global Networks, 23(3), 616-632.
https://doi.otg/https://doi.otg/10.1111/glob.12398

Tetto-Gillies, G. (2022). Transnationality in the XXI century. Concept and indicators.
Critical Perspectives on International Business, 18(3), 338-361.
https://doi.org/10.1108/cpoib-11-2020-0135

Isin, E. F. & Turner, B. S. (Eds.) (2003). Handbook of citizenship studies. Sage Publications.
https:/ /us.sagepub.com/en-us/nam/handbook-of-citizenship-studies /book210767

Kastoryano, R. (2025). Transnational nationalisms reflections on nationalism and territory
in globalization. Nations and Nationalism, online first.
https://doi.org/10.1111/nana.13125

Klingenberg, A., Luetz, . M. & Crawford, A. (2021). Transnationalism—Recognizing the
strengths of dual belonging for both migrant and society. Journal of International
Migration and Integration, 22(2), 453-470. https://doi.org/10.1007 /s12134-019-00744-2

Kraiwatanapong, V. & Akarapattananukul, Y. (2024). Networked governance in
transnational cooperation and politics: Responding to COVID-19 pandemic along
Thai-Laos cross-border communities. Journal of Population and Social Studies, 32, 223-242.
https://doi.org/10.25133 /JPSSv322024.014

Kwirinus, D., & Saeng, V. (2023). Ancestral Beliefs, Religious Systems and Views of Life
Traditional Dayak Community. Jurnal Penelitian Iinm-Iimu Sosial, 4(1), 12-32.
https://journals2.ums.ac.id/index.php/sosial

Lazar, S. (2013). The anthropology of citizenship: A reader. Wiley-Blackwell.
https://www.wiley.com/en-us/The+Anthropology+of+Citizenship%3A+A+Readet-
p-9781118424452

Le Roux, A. & Groenewald, E. (2021). The elusiveness of a sense of place-belonging: One
student’s struggle on a diverse South African campus. Issues in Educational Research,
31(3), 854-870. http://www.iier.org.au/iier31/le-roux.pdf

Linjean, M. & Semanchin Jones, A. (2025). Exploring Indigenous adoptees’ stories of
reconnection after adoption through the lens of the Indigenous connectedness
tframework. Qualitative Social Work, 24(2-3), 180-201.
https://doi.org/10.1177/14733250241293759



Dewantara, Budimansyah, Komalasari, Darmawan, Prasetiyo, & Sulistyarini 1467

Martono, M., Dewantara, J. A., Efriani, E. & Prasetiyo, W. H. (2022). The national identity
on the border: Indonesian language awareness and attitudes through multi-ethnic
community involvement. Journal of Community Psychology, 50(1), 111-125.
https://doi.otg/https://doi.otg/10.1002/jcop.22505

Mills, A. (2024). First Nations’ citizenship and kinship compared: Belonging’s stake in
legality. The American Journal of Comparative Law, 72(4), 892-932.
https://doi.otg/10.1093/ajcl/avae032

Musa, D. T., Efriani, Praptantya, D. BSE. & Dewantara, J. A. (2022). Strategi adaptasi
akonomi aengrajin dan aukang ajek pada masa kebijakan penutupan perbatasan di Desa
Jagoi, Kecamatan Jagoi Babang, Kalimantan Barat. Sosio Konsepsia: Jurnal Penelitian dan
Pengenmbangan Kesejabteraan Sosia, 11(1), 320-335. https://e-
journal.kemensos.go.id/index.php/SosioKonsepsia/atticle/view/2492/1523

Narimo, S., Sutama, S., & Novitasari, M. (2019). Pembentukan Karakter Peserta Didik
dalam Pembelajaran Pendidikan Pancasila dan Kewarganegaraan Berbasis Budaya
Lokal. Jurnal IVARIDIKA, 31(1), 39—44. https://doi.otg/10.23917 /varidika.v1i1.8902

Qiu, T. (2025). Here, there, and in-between: The poetic narratives of a transnational
family’s translingual, multiliterate, and trans-geographic reality. Reading Research
Quarterly, 60(2), article €70002. https:/ /doi.org/10.1002/1rq.70002

Sianturi, M., Chiang, C.-L. & Sumarsono, A. (2022). The preservation of the identity and
culture of the Indigenous Lanninese people of West Papua, Indonesia, through
education. Culture and Education: Cultura y Educacion, 34(2), 424-465.
https://doi.org/10.1080/11356405.2022.2034287

Sulistyarini, S., Dewantara, J. A., Purnama, S. & Mirzachaerulsyah, E. (2021).
Transnationalism threat to the Indonesian society in the border area of Indonesia-
Malaysia (study on Camar Bulan society). Jurnal Pertahanan, 7(3), 484-500.
https://doi.otg/10.33172/jp.v7i3.1346

Sylvander, N. (2021). “Territorial cleansing’ for whom? Indigenous rights, conservation,
and state territorialization in the Bosawas Biosphere Reserve, Nicaragua. Geoforum, 121,
23-32. https://doi.otg/10.1016/j.geoforum.2021.02.013

Tang, X. & Zheng, Y. (2025). I am a ‘|” not a - A phenomenographic study of
bi/multilingual adolescents’ conceptions of transnational identity. International Journal of
Bilingnal Education and Bilingualism, 28(3), 261-274.
https://doi.org/10.1080/13670050.2024.2420753

Tapia Ladino, M. (2023). Migrations and borders: Contributions to understand mobility in
cross-border areas. Journal of Borderlands Studies, 38(3), 441-459.
https://doi.org/10.1080/08865655.2021.1948897

Tedeschi, M., Vorobeva, E. & Jauhiainen, J. S. (2022). Transnationalism: Current debates
and new perspectives. GeoJournal, 87(2), 603-619. https://doi.org/10.1007 /s10708-
020-10271-8

Vargas-Arteaga, J., Gravini-Donado, M., Ortiz-Padilla, M. & Vargas-Ortiz, L. E. (2024).
Cultural heritage education for high school students in Colombia : A socially
appropriate measurement scale. Issues in Educational Research, 34(1), 340-358.
http://www.iler.otg.au/iier34/vargas-arteaga.pdf



1468 Multisite ethnography of transnational experiences of border school students: Culture, identity, and citizenship

Ventura, F. (2025). Homeland’s future in the Kurdish freedom movement: Openness,
prefiguration, legitimization. Geografiska Annaler: Series B, Human Geography, online first.
https://doi.org/10.1080/04353684.2025.2485092

Wang, S. (2022). Self in mobility: exploring the transnational in-between identity of
Chinese student returnees from the UK. Compare: A Journal of Comparative and
International Education, 52(06), 861-878.
https://doi.org/10.1080/03057925.2020.1840335

Zein, Y. A., Syaprillah, A. & Idris, R. (2023). The regulations for management of coastal
natural resource conflicts in Indonesia-Malaysia border. Bestuur, 11(2), 191-216.
https://doi.otg/10.20961/bestuur.v11i2.69205

Zeng, Y. (2024). Asset building among U.S. lawful permanent residents: The role of initial
legal status. Journal of Immigrant & Refugee Studies, 22(4), 769-788.
https://doi.org/10.1080/15562948.2022.2128497

Appendix: Informant demographics table

Inform- Type of person  Gender .Ethn.ic T}p ¢ O.f Additional notes
ant # identity ~ participation
1,2 Dayak students Male Dayak Mini group  Malaysian father, Indonesian
(2 people)  mother
3 Malay student Female Malay Personal ~ Parents work in Malaysia
4,5 Malay students ~ Male & Malay Mini group  Malaysian father, Indonesian
Female (2 people)  mother
6,7 Dayak students ~ Female Dayak Mini group  Father's family in Malaysia
(2 people)
8,9 Malay border Female Malay Mini group  Born and raised on the
residents, Malay (2 people)  border
students
10, 11 Dayak border Male & Dayak Mini group  Circular mobility every year
residents, Dayak ~ Female (2 people)
students
12,13 Teachers at Female & Not Mini group  Witnessing the dynamics of
border school Male available (2 people)  students across identities
14,15  Malay student Female Malay Mini group  Caught between two

(2 people)  countries

16,17  Dayak students ~ Male & Dayak Mini group ~ Still proud to be Indonesian
Female (2 people)

18,19  Dayak students ~ Female Dayak Mini group  Participate in the 'gadget'
(2 people)  culture event

20,21  Dayak students Male Dayak Mini group ~ Emphasising kinship ties
(2 people)
22 Dayak student Female Dayak Individual  Circular migration since
childhood

23 Dayak student Male Dayak Individual ~ Emphasising kinship ties
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