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In this article we explore the educational experiences of an Indonesian youth, Ariga 
(pseudonym), in the Lembaga Pembinaan Khusus Anak (LPKA), a youth correctional 
facility in Aceh, Indonesia. Using narrative inquiry methodology alongside social 
reproduction theory, this narrative inquiry examines how institutional policies and 
practices impact educational experiences within Indonesian justice facilities, where youth 
voices are largely unreported. The findings reveal three key themes: the need for 
personalised educational experiences, the importance of rehabilitation-focused education 
for societal reintegration, and the critical importance of role models and mentorship. 
Despite facing significant challenges to achieving his educational aspirations, Ariga formed 
meaningful connections with correctional officers, particularly his guardian who provided 
crucial mentorship. Whilst the facility’s strict regulations and lack of alignment with Ariga’s 
interests created barriers, the integration of cultural elements and mentorship support 
helped reshape his educational dreams. This research contributes vital insights into youth 
experiences within Indonesian correctional facilities, highlighting the significant need for 
more responsive and inclusive educational approaches that value young people’s voices, 
acknowledge their past experiences, and align with individual dreams and aspirations. Our 
study brings attention to the transformative potential of creating educational spaces for 
marginalised youth that extend beyond traditional academic outcomes to foster personal 
growth, skills development, and meaningful future aspirations.  

 
Introduction 
 
Youth crime presents a significant challenge in Indonesia. According to Indonesia’s 
Correctional Database System, 1,562 young people are serving sentences in correctional 
facilities, with an additional 532 awaiting trial (SDP Publik, 2024). Several factors contribute 
to rising youth crime, including erosion of cultural and religious values (Sinaga & Anshori, 
2022), economic challenges (Pertiwi & Saimima, 2022), and challenging family 
environments and peer pressure (Fairuzzen et al., 2024). Research reveals that lack of 
interest in school emerges as the most prevalent and significant barrier to higher educational 
expectations among juvenile justice-involved youth, despite their self-reported high 
aspirations (Noorman & Brancale, 2022). These circumstances result in long-term 
consequences, including lost developmental potential and recidivism, which foster public 
distrust and stigmatisation (Kurlychek et al., 2024). 
 
In Indonesia, young people under 18 are placed in youth correctional facilities (Lembaga 
Pembinaan Khusus Anak or LPKA), where they frequently experience trauma and 
diminished self-worth (Pertiwi & Saimima, 2022; Purwaningsih & Bhudiman, 2021). 
Despite government efforts to improve educational and rehabilitative aspects, incarceration 
restrictions remain challenging. Research indicates issues including lack of personalised 
education for diverse youth (Dwiantoro & Subroto, 2023), limited learning resources, 
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unqualified teaching staff (Nasrullah, 2023), and gaps in post-release educational continuity 
and mentorship (Afdalaziz et al., 2024). 
 
This study explores the educational experiences of Ariga (pseudonym), a 16-year-old in an 
Indonesian youth correctional facility, examining how institutional features shape his 
educational experiences and dreams. Employing narrative inquiry (Clandinin & Connelly, 
2004) and Bourdieu’s social reproduction theory (Bourdieu, 1986), this article enhances 
understanding of incarcerated Indonesian youth’s educational experiences and 
developmental complexities. 
 
The educational context in Indonesian youth correctional facilities 
 
Education in Indonesian youth correctional facilities is managed by the Ministry of 
Immigration and Correction, following administrative changes in 2024. Each province has 
one facility providing programs in three areas: personality development (spirituality, law, 
physical education, civics), skills development (agriculture, carpentry, art, technology), and 
formal education covering compulsory nine-year schooling from primary to secondary 
levels (Kementerian Hukum dan HAM, 2014). 
 
These programs face significant challenges. Teacher shortages force facilities to rely on 
private organisations (Widari, 2012) or voluntary activities (Ahmad, 2018). Studies 
document interagency collaboration difficulties (Budijanto, 2017), officer capability issues 
(Ariani, 2014; Putri et al., 2020), inadequate facilities, and budget constraints (Dinata & 
Indawati, 2025). 
 
Despite emerging evidence about educational challenges—including post-release 
employment gaps (Wardiansyah & Nurjannah, 2022) and policy needs (Meutia & 
Sujadmiko, 2020)—research on youth educational experiences in incarceration remains 
scarce, possibly due to complexities of doing research in correctional settings, as well as the 
stigma that may exclude them from having a voice about their education (Deakin et al., 
2020). Understanding how these experiences influence aspirations during incarceration is 
crucial for developing effective educational practices for this marginalised population. 
 
Learning in correctional facilities 
 
Education in correctional facilities has significant transformative potential when 
thoughtfully designed. These programs equip young people with essential life skills and 
prepare them for community reintegration. Research shows academic interventions can 
cultivate personal and educational aspirations (Biqy & Suyatno, 2025; Blomberg et al., 2011; 
Prayitno et al., 2023), helping develop values that reshape life trajectories. 
 
Educational interventions are especially crucial within correctional facilities, where 
challenging environments remain, paradoxically, both highly structured and inherently 
unpredictable. Quality programs help youth clarify future goals and develop positive 
outlooks. Evidence shows that literacy programs significantly reduce drug misconduct 
following completion, consistent with broader research demonstrating that prison 
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education effectively decreases non-violent infractions (Reale et al., 2024). Personalised 
instruction can further inspire inmates to discover talents and foster motivation (Steele et 
al., 2016). However, research examining educational program impact within Indonesian 
correctional facilities remains notably lacking. 
 
There are systemic tensions that operate in these institutions. For instance, while youth 
facilities prioritise safety through age-based organisation, leading to better adaptation for 
inmates (Nurse, 2021), inadequate staffing levels prevent beneficial staff youth relationships, 
highlighting the importance of balanced ratios for quality rehabilitation experiences 
(Mensah & Gyamfua Aloroku, 2022). Another tension exists around fairness. While fair 
treatment contributes to safety and wellbeing overall (Deuchar et al., 2016), overcrowding 
and poor infrastructure in correctional facilities create social support gaps (van der Laan & 
Eichelsheim, 2013). 
 
The positive impact of education in youth detention is strongly supported in the literature. 
Educational programs in correctional settings reduce reoffending whilst enhancing post-
release employment and earnings (Stickle & Schuster, 2023). These educational foundations 
are vital, as incarcerated youth face elevated reoffending risks, particularly when connected 
to criminal networks. Skills, knowledge, and qualifications gained during detention 
significantly boost post-release morale and confidence (Vandala, 2019), essential given the 
substantial challenges young people face upon release, including severe stigmatisation in the 
context of Aceh in Indonesia (Hidayati et al., 2022). 
 
Indonesian youth correctional facilities offer educational programs from primary through 
secondary levels, alongside vocational certifications in welding, barbering, and electrical 
maintenance (Simanungkalit & Sigiro, 2024). External partnerships enable some facilities to 
deliver assimilation programs featuring cultural and sports activities that foster confidence 
and facilitate reintegration (Rahma et al., 2025). Research demonstrates that family support 
via regular visitation, moral guidance, and meeting basic needs strengthens psychological 
stability and motivation for self-improvement among incarcerated Indonesian youth (Qowi 
& Butar, 2025). 
 
Challenges faced by youth inmates 
 
Young people serving longer sentences face compounded academic challenges despite 
available support systems. Beyond navigating rigid institutional policies and developing 
relationships with correctional staff, they must also manage the stigma associated with their 
offences (Deakin et al., 2020). These challenges are often intensified when youth are placed 
alongside peers with severe behavioural difficulties, which can negatively impact both 
personal development and educational experiences (Farrington, 1998). 
 
International research further reveals that poor academic performance frequently stems 
from systemic issues within correctional environments. Sallée (2022) demonstrated how 
youth justice systems maintain disciplinary and punitive practices through euphemistic 
language and clinical justifications, whilst persistent maltreatment within facilities 
undermines educational progress (Mallett, 2016). Inadequate security and overly punitive 
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environments both threaten youth in correctional settings, potentially triggering defensive 
misbehaviour rather than positive behavioural change (Liu et al., 2024). The trauma of 
incarceration itself creates additional barriers, fostering feelings of helplessness and shame 
that directly undermine educational motivation (Mallett, 2016). Moreover, exposure to 
violence generates unsafe environments that impede learning (Erdem et al., 2024), whilst 
placement in adult institutions can significantly compromise educational outcomes 
(Kurlychek et al., 2024). 
 
These educational challenges are compounded by inadequate institutional support, 
particularly in healthcare provision. Many young offenders enter facilities with pre-existing 
mental health issues (Houchins et al., 2009), often exacerbated by limited health resources. 
Ultimately, many facilities struggle to meet individual needs due to persistent shortages of 
qualified staff (Mason, 2023), insufficient resources, and ongoing funding constraints 
(Trautman, 2022), creating a cycle of educational disadvantage. 
 
Theoretical framework 
 
This qualitative study employs narrative inquiry methodology, aligned with constructivist 
epistemology (Phillips, 1995), informed by social reproduction theory (Bourdieu & 
Passeron, 1990), to explore one participant’s educational experiences and aspirations within 
an Indonesian correctional facility. The constructivist lens recognises that knowledge is co-
constructed through social interactions, emphasising the subjective and contextual nature 
of data generated from human experiences (Crotty, 1998). 
 
Young people in Indonesian correctional facilities represent diverse backgrounds with 
unique histories, educational experiences, and aspirations. To understand participants’ 
experiences, we employed the three-dimensional narrative inquiry framework (Clandinin & 
Connelly, 2004), grounded in Dewey’s pragmatism, which emphasises learning through 
practical experience and the reconstruction of experience (Dewey, 1997). This framework’s 
key elements—temporality, sociality, and place—guided data collection, analysis, and 
research text composition. We used narrative inquiry to capture participants’ evolving 
experiences within the personal, social, and institutional context of the correctional facility, 
acknowledging that experiences are shaped by broader “cultural, social, familial, 
institutional, and linguistic narratives” (Caine et al., 2021, p. 9). 
 
Temporality helps understand participants’ aspirations and lived experiences within their 
broader life context, exploring connections between past, present, and future events, places, 
and people. Sociality focuses on personal and social conditions shaping experiences, 
recognising that lives are influenced by “larger cultural, social, and institutional narratives” 
(Clandinin et al., 2016, p. 101) while considering relational dynamics between researcher 
and participants. Place, both in location and context, complements the temporal and social 
dimensions, and can be understood ontologically as existing in dynamic reciprocity with 
people and their experiences, simultaneously shaping and being shaped by them (Caine et 
al., 2021). For those in correctional facilities, places are multiple and complex, interweaving 
with temporal and social dimensions to create rich, layered narratives. 
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Social reproduction theory (Bourdieu, 1986) was employed as analytical lens, particularly 
focusing on hysteresis (Bourdieu, 2000)—the interaction between Ariga’s habitus and the 
correctional facility’s field. Young people in justice facilities often come from economically 
disadvantaged backgrounds, have experienced educational disruption, or negative peer 
influences. Bourdieu’s framework introduces the concept of capital (economic resources, 
social connections, cultural knowledge) to examine how individual resources influence life 
outcomes, suggesting potential pathways for positive change within justice systems. When 
capital becomes internalised within individual beliefs and behaviours, it transforms into 
habitus—dispositions, attitudes, and tastes developed through social and cultural 
experiences (Bourdieu & Passeron, 1990). 
 
Bourdieu’s concept of field is crucial for understanding how regulations, beliefs, values, and 
capital function within justice facilities and shape inmates’ aspirations. This connects to 
hysteresis, where social agents encounter environments “too different from the one to 
which they are objectively adjusted” (Bourdieu, 1990, p. 62), leading to dispositions “out of 
line with the field and with the ‘collective expectations’” (Bourdieu, 2000, p. 160). For young 
people entering correctional facilities, this dramatic field shift impacts their habitus, 
potentially causing uncertainty, confusion, and frustration in adapting to new environments 
(Yang, 2014). Their hysteresis response may involve attempting to maintain previous 
habitus (unlikely in correctional settings), adjusting by acquiring capital valued in the new 
field, or surrendering to conditions and becoming disadvantaged through loss of agency. 
However, hysteresis can also catalyse personal growth, motivating young people to 
overcome challenges and develop resilience. Analysis through the notion of hysteresis 
reveals how adapting habitus can trigger personal growth (Dirk & Gelderblom, 2017), 
suggesting potential pathways for positive transformation within correctional settings. 
 
Methodology 
 
Narrative inquiry was chosen as the methodological approach because it enables deep 
exploration of individual experiences across time and context (Clandinin & Connelly, 2004), 
particularly valuable for understanding the complexities of youth correction. This approach 
illuminates how personal experiences intersect with broader educational, social, and 
institutional structures. Integrating social reproduction theory (Bourdieu & Passeron, 1990) 
with narrative inquiry provided analytical tools to examine how systemic inequalities are 
reinforced or challenged within educational practices, revealing how these can either 
perpetuate inequitable social stratification or create personal transformation opportunities. 
 
This study focuses on Ariga (pseudonym), selected from eight participants based on three 
criteria: the richness of the narrative data, the strong rapport established through frequent 
facility visits by the first author, and the unique cultural perspective offered from his Gayo 
ethnic minority background. Ethical approval was obtained (Project ID: 36478) with 
participant assent and guardian consent. The first author conducted two formal semi-
structured interviews with Ariga in late September and early November 2023, totalling 54 
minutes. Audio recordings were made during the formal interviews with participant consent 
and were subsequently transcribed verbatim for analysis. Bahasa Indonesia was used for 
data collection with Ariga, with translations into English for publication purposes 
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undertaken by the first author. The first author also engaged in multiple informal 
conversations during regular facility visits from September to November 2023. Additional 
data sources included 15 pages of participant journal writings (collected in mid-November 
2023) and researcher fieldnotes. Member checking was conducted through the journal 
writing process, where the first author provided Ariga with writing prompts to assist in 
validation of  emergent themes from the interviews and conversations. This multi-method 
approach enabled crystallisation, offering varied perspectives and enhancing trust-
worthiness (Ellingson, 2009). 
 
As researcher, the first author was an insider who brought cultural knowledge and linguistic 
competence as an Indonesian Muslim from Aceh, facilitating meaningful connections, but 
also an outsider as a university-educated adult who had never experienced incarceration. 
This positioning required continuous reflexivity about how the researcher’s background 
shaped participant comfort and narrative interpretations. 
 
Interviews were conducted conversationally, enabling natural storytelling. Journal writings 
provided introspective reflection space (Janesick, 1999), whilst fieldnotes captured 
environmental nuances (Richardson, 1994). Analysis followed three steps: close readings of 
narratives, in-vivo coding (Saldaña, 2016) capturing authentic voice, and mapping themes 
onto the narrative inquiry framework. Themes were analysed using Bourdieu’s theory to 
understand how systemic inequalities and transformative opportunities emerged, revealing 
complex relationships between personal agency and structural constraints. 
 
Findings: Ariga’s story 
 
The following findings section presents Ariga’s narrative account woven through narrative 
inquiry’s three-dimensional frameworks, using the first author’s voice in present tense, and 
the direct quotes from Ariga to tell his story. Temporality emerges through his reflections 
on six months of incarceration and events leading to imprisonment, connecting past actions 
to present circumstances. Sociality appears in multiple relationships—between Ariga and 
his girlfriend, conflicting family expectations, and the culturally-informed interview 
interactions. Place is portrayed through the correctional facility’s physical setting showing 
how institutional space shapes interaction. Sub-headings reflect participant statements.  
 
Setting the scene 
 
Ariga is 16 years old and from Takengon, Aceh Tengah. Standing at 160 cm and dressed in 
the traditional Indonesian school uniform—long grey pants and a white shirt—we first met 
in the administration office of the Indonesian youth correctional facility (Lembaga 
Pembinaan Khusus Anak or LPKA). As I wait for him, I notice correctional officers pacing 
back and forth outside our meeting room, some of them chatting with young inmates. Ariga 
soon arrives, and we walk together to a small meeting room. Sitting awkwardly on a chair, 
Ariga humbly gestured toward the more comfortable sofa, offering it to me. It was an 
endearing, almost instinctive gesture, one that felt familiar in its warmth as a fellow 
Indonesian from the Aceh province. It was not uncommon for Indonesians to offer what 
they had, even if it meant sacrificing their own comfort for the sake of a guest. In keeping 
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with prison policy, the door was left ajar. Though warm at 34 degrees Celsius, the soft 
breeze from outside brought a slight relief to the otherwise stuffy room. Ariga, sitting across 
from me, broke the silence with a quiet statement: “I have been here for around six 
months,” he said, his voice calm but carrying the weight of time spent in the facility. 
 
Ariga never expected to be incarcerated, but he understood that what he did was wrong. 
Caught between his love for his girlfriend and his Islamic faith, which strictly prohibits 
sexual relationships outside of marriage under Sharia Law, Ariga was deeply conflicted at 
the time of his relationship. Despite his awareness of the cultural and religious boundaries, 
their shared feelings led them down a path neither of them had fully understood at the time. 
“In the end, her family found out about our relationship and made her report it to the 
police,” he said, looking away from me as if embarrassed to utter the words directly to my 
face. Unable to find an amicable resolution between the two families, the only option 
presented to Ariga was marriage: “Her family forced me to marry her as soon as possible, 
but my family wanted us to at least finish high school,” he said, his tone tinged with 
frustration. The clash of expectations between the two families only made things more 
complicated, and no peaceful agreement could be reached. Ultimately, the pressure 
mounted, and Ariga was charged with sexual violence and sentenced to fifty months of 
incarceration. 
 
“Sweetness does not always come from sugar” 
 
The eldest of four siblings, Ariga grew up in Takengon, a city in the highlands of Aceh 
Province, which is famous for its Arabica coffee beans. He does not remember when or 
how he developed an interest in the culinary arts. Still, he recalls that it was his mother who 
first suggested that he enrol in a nearby vocational school to pursue his dream of becoming 
a chef. “In my city, two vocational schools offer culinary arts majors. One is more oriented 
towards industrial goals, and the second is more inclined towards culinary arts. I chose the 
second one, even though my mother was more interested in the first one,” said Ariga, 
pausing almost as if recalling the conversation with his mother. At the vocational school, 
his love for culinary arts grew. He found not only a passion for cooking but also a supportive 
community of teachers and friends. “Teachers often invited me to participate in 
competitions outside of school,” he said with pride. For Ariga, school became a place where 
he could truly grow, a place where he felt both challenged and nurtured. He loved the feeling 
of discovering new things in his lessons, sometimes leaving him pleasantly surprised by what 
he learned: “For example, I learned that sweetness does not always come from sugar,” he 
said. The realisation was a small but profound one, and moments like these made him 
excited to continue his studies. 
 
However, all that changed when he started dating. “My girlfriend was possessive. She did 
not like seeing me hanging out with female friends, even though it was related to lessons, 
such as doing group assignments,” he said, becoming visibly distressed at the memory. 
When rumours of his girlfriend’s animosity spread at school, Ariga’s friends began to avoid 
him. The school soon became a gloomy place for Ariga. Furthermore, when the police 
report was processed, Ariga had to go through a tiring restorative justice process, which led 
to a transfer of schools to Banda Aceh, seven hours away from Takengon. Leaving culinary 
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school to enter LPKA, Ariga’s dreams of creativity and self-expression were quickly 
replaced by the harsh realities of strict institutional rules. He felt trapped in a system that he 
perceived focused more on punishment than personal growth, so Ariga struggled to adjust: 
“Here, everything is regulated, starting from bathing, eating, and praying. The difference 
with schools outside is that here, we must follow everything without exception,” said Ariga. 
His world, once filled with the support of encouraging teachers, was now replaced by 
unknown circumstances where he must live together with other young inmates with their 
own issues. 
 
The shift was jarring. Unable to continue with his culinary dreams, Ariga found himself 
undertaking lessons like maths and English taught by LPKA officers. Sometimes, he was 
also offered ‘random’ courses about carpentry or barbering taught by educators from 
external organisations. Ariga admitted that he did not face any significant learning 
difficulties. However, the lessons were disconnected from his personal interests and 
aspirations, leaving him feeling uninspired and despondent about his educational future. 
“When I first arrived here, I had taken an academic assessment and expressed my interest 
in culinary arts. However, until now, my hopes of getting those lessons have not come true. 
Instead, I got another lesson that was far from my interests, like carpentry.” Although 
Ariga’s days were noisy and full, his nights were still and quiet, the silence at times deafening. 
Wide awake and alone in a cell, he felt the weight of the cold, concrete walls cave in on him 
as his mind raced between memories of his nostalgic past to his current reality. “At night, 
my mind works very hard. I think of all sorts of things, such as what I did wrong that 
imprisoned me like this. At that time, I also felt a deep longing for home, for my mother,” 
he said. As the hours of silence stretched on, he found solace writing in his reflective journal, 
teasing out and unravelling his thoughts, at times, doodling and drawing, in an effort to 
make sense of the tug-of-war between his longing for the outside world and his 
overwhelming despair of his present situation. 
 
“I have even forgotten the recipe for fried rice” 
 
Fifty months is a long time to spend in detention, but for Ariga, it often felt like an endless 
stretch of hours and minutes filled with self-doubt. Each day blurred into the next, and with 
every passing moment, the weight of knowing his friends would soon be completing 
culinary school consumed him. Though he found some comfort when helping facility staff 
prepare meals for inmates, he realised that advancing in culinary arts would require far more 
than his voluntary assistance there. He questioned himself constantly—about the decisions 
that led him here, about his future, and whether he could ever escape the shadow of his 
past. “To become a chef, I am already disheartened. I have even forgotten the recipe for 
fried rice,” he joked humbly, though the pain behind his words was evident. “They [his 
friends] have progressed rapidly out there, so I am not enthusiastic about pursuing that 
career anymore,” he continued. 
 
As a way of managing his negative thoughts, Ariga forced himself to remember the constant 
support of Jannah (pseudonym), a female officer at LPKA who acted as a guardian, never 
letting Ariga lose sight of his future dream of becoming a chef. She consistently reminded 
Ariga of his potential with compassion and encouragement and helped him refocus on his 
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future. She encouraged him to channel his energy into improving his skills, particularly his 
English, knowing it would be vital for his aspirations in the culinary world. “When I was 
little, out of nowhere, I was interested in becoming an astronaut. Then, my mother said, if 
I want to be an astronaut, then I have to be able to speak English,” he said, confirming 
Jannah’s points of encouragement. Her belief in him became a steady anchor, offering Ariga 
a glimmer of hope amidst the isolation and uncertainty of his surroundings. Nearing the 
end of our interview, Ariga earnestly urged: “Please listen to our aspirations.” His tone 
showed a palpable sincerity as if he were reaching out to convey not just words but the heart 
of a more profound, unspoken desire for understanding and change. His eyes seemed to 
search mine, waiting for acknowledgement, as he emphasised the importance of hearing the 
dreams and struggles that lay behind his words. 
 
Analysis and discussion 
 
Through careful analysis of Ariga’s narrative, three critical themes emerged regarding the 
implications of incarceration on dreams and the intersection with educational experiences. 
First, there is an urgent need for personalised educational experiences that respond to 
individual needs and aspirations within incarceration. Second, the findings highlight the 
importance of focusing correctional education on rehabilitation and successful reintegration 
into society. Third, the research reveals the essential place that role models and mentorship 
play in supporting educational development and aspirations within correctional settings. 
The following sections examine each of these themes in detail, drawing on evidence from 
Ariga’s experiences and connecting them to broader implications for correctional education. 
 
Personalised educational experiences in incarceration 
 
A close analysis of Ariga’s narrative reveals the untapped potential of incarcerated 
individuals, emphasising the need to recognise their educational aspirations alongside 
emotional and social factors that impinge on their wellbeing. Within the temporality 
dimension, Ariga’s past educational experiences demonstrate his promise as a student who 
once viewed education positively. The sociality dimension shows how his strong 
relationships with friends and teachers, combined with the supportive environment of his 
vocational school (place), fostered his growth and fuelled his culinary aspirations. 
 
Entering the correctional facility presented significant challenges for Ariga, as strict 
regulations and disciplinary norms disrupted his established habitus. His adjustment was 
particularly complex during the first year, complicated by the constantly changing 
population of young people. The facility’s educational programs, misaligned with his 
culinary interests, heightened his frustration and left him feeling unsupported. This 
mismatch between institutional priorities and individual aspirations highlights how 
correctional objectives often overshadow educational development. As a result, Ariga 
experienced hysteresis—a disconnection between his habitus and the field—which 
exacerbated his mental health struggles. Research demonstrates that such adverse 
experiences, particularly when multiple challenges converge, significantly impact young 
offenders’ mental health (Turner et al., 2021). 
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Education for rehabilitation and reintegration 
 
Ariga’s post-release goals highlight the critical role of hope, personal agency, and 
transformative potential in the incarceration experience. His aspirations to rebuild his life, 
pursue education, and reintegrate into society as a productive individual highlight the 
importance of comprehensive support systems. His narrative demonstrates the necessity of 
providing reintegration opportunities through education, mentorship, and vocational 
training whilst underscoring society’s responsibility to recognise the humanity and potential 
of incarcerated individuals. 
 
Before incarceration, Ariga’s passion for culinary arts was nurtured by supportive parents 
and teachers. His school environment provided fertile ground for growth, enabling him to 
accumulate the social and cultural capital needed for a culinary career. Understanding the 
“rules of the game” (Bourdieu, 2000) in his school context, he thrived with encouragement 
from teachers and peers. However, this promising trajectory was disrupted, and though his 
aspirations initially persisted, the transition to correctional facility life significantly altered 
his path. 
 
At LPKA, Ariga encountered a disconnect between his talents and available educational 
opportunities. Despite the facility’s structured rehabilitation programs, strict regulations and 
limited culinary training options hindered his development. Though he found some comfort 
in kitchen visits, he realised that advancing in culinary arts required knowledge and skills 
unavailable within the facility. This loss of opportunity intensified his experience of 
hysteresis, as his prior educational field no longer matched his current reality, leading to a 
gradual shift in aspirations despite the facility’s rehabilitation efforts. 
 
Ariga’s experiences at LPKA substantially reshaped his future goals. Whilst the facility 
provided valuable support, including crucial mentorship from his guardian, these resources 
did not align with his original aspirations to be a chef. Nevertheless, the encouragement he 
received helped him reimagine his life’s direction. He discovered new opportunities through 
participation in the educational program, recognising that his previous ambitions might not 
suit his evolving identity and circumstances (Addae, 2020). His guardian’s positive influence 
facilitated this transformation without breeding resentment toward the justice system—
contrasting with the negative effects often seen in similar settings (Wolle, 2023). This 
mentorship guided Ariga toward new aspirations, shifting from culinary arts to more 
attainable post-incarceration goals. 
 
Role models and mentorship in correctional education 
 
Previous research reveals that correctional staff often extend beyond security duties to 
provide mentorship, guidance, and emotional support (Hogan & Lambert, 2020). Through 
the support of a mentor, Ariga gradually adapted to facility life and developed personal 
qualities such as discipline. However, the lack of educational opportunities aligned with his 
culinary ambitions left him feeling disadvantaged compared to his former peers. The fifty-
month incarceration period widened this gap, prompting a transformation in his future 
goals. Encouraged by his guardian’s recognition of his potential, Ariga reconnected with his 
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earlier interest in English, redirecting his educational aspirations towards pursuing an 
English degree. This shift demonstrates how mentorship can inspire hope and change 
within incarceration, even amid systemic limitations. 
 
There is a pressing need for more responsive and inclusive educational approaches that 
value youth voices, acknowledge their experiences and tailor learning to individual goals and 
needs. Ariga’s experiences at LPKA highlight this necessity, particularly in identifying how 
the facility’s inability to support his aspirations represented a significant shortcoming. 
Whilst he raised no major concerns about the teaching-learning process itself, his unmet 
educational expectations and lack of alignment with his interests reveal an urgent matter 
requiring policy attention. Despite procedures designed to assess aspirations at the start of 
incarceration, the facility had no capacity to effectively address Ariga’s learning interests and 
needs, potentially impacting his motivation and sense of agency. 
 
The sociality dimension reveals a disconnect between the facility and incarcerated youth, 
where Ariga’s voice, though initially sought, was ultimately disregarded. This lack of 
responsiveness indicates a distant relationship between the facility and its young residents, 
raising questions about how their input influences policy and practice. The place dimension 
of LPKA shows a site that is constituted through rigid regulations that appear to disregard 
individual aspirations and lack tailored educational experiences. Within the temporality 
dimension, initial interest in Ariga’s aspirations created optimism, but failure to act on these 
led to disappointment and altered goals. This pattern reflects broader disparities in 
educational opportunities for incarcerated individuals who, despite being capable of active 
agency in their learning, often lack a voice in shaping their educational journeys 
(Groundwater-Smith, 2023). 
 
At the same time, Ariga’s narrative points to the transformative potential of education in 
youth correctional facilities that can extend beyond traditional academic outcomes to foster 
personal growth, skills development and meaningful aspirations. A restorative approach 
focused on rehabilitation, understanding, and holistic needs could profoundly transform  
the lives of incarcerated youth. Ariga’s experiences emphasise the necessity of systemic 
changes in educational policies and practices, showing how such shifts could significantly 
impact the trajectories and opportunities of those in correctional facilities, empowering 
incarcerated youth to envision and pursue fulfilling futures, post-release. 
 
Implications 
 
Methodological contributions 
 
This study demonstrates the rich potential of a narrative inquiry approach, particularly for 
research about vulnerable populations that have little or no voice. The three-dimensional 
framework of temporality, sociality, and place also proved valuable for understanding how 
institutional environments shape educational experiences whilst maintaining focus on 
individual agency. The temporal dimension revealed how Ariga’s past educational success 
influenced his adaptation to correctional education. The social dimension illuminated how 
relationships with family, peers, and staff mediated his educational engagement. The place 
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dimension showed how institutional environments shaped possibilities for learning and 
identity development. 
 
Working within the constraints of a correctional facility required methodological 
adaptations that may inform future research. For example, participant releases from 
incarceration prevented follow-up interviews, and supervised interactions and institutional 
gatekeeping all limited the depth of the stories that could be told.  
 
Implications for educational policy 
 
Ariga’s story reveals critical gaps between rehabilitation rhetoric and educational practice 
within Indonesian correctional facilities. His plea to “listen to our aspirations” highlights 
the disconnect between institutional procedures and meaningful incorporation of youth 
voice in educational planning, suggesting the need for systematic mechanisms to genuinely 
respond to incarcerated youths’ educational interests and goals. 
 
The research reveals how longer sentences can derail educational trajectories and diminish 
aspirations. Ariga’s fear that he had fallen behind whilst his peers progressed illustrates how 
detention can erode both skills and confidence, suggesting the need for programs that 
maintain connections to pre-incarceration interests whilst building new capabilities. 
 
Cultural responsiveness in correctional education 
 
The study highlights the importance of cultural and religious elements in correctional 
education, particularly within the Indonesian Islamic context. Ariga’s navigation of Islamic 
values, family expectations, and personal desires shaped both his pathway to incarceration 
and his experiences within the facility, suggesting that effective correctional education must 
acknowledge and work constructively with cultural and religious identities. 
 
The role of mentorship from correctional officers emerged as crucial for maintaining hope 
and educational engagement. Jannah’s consistent support helped Ariga maintain connection 
to his aspirations despite institutional limitations, suggesting the need for explicit 
recognition and support of mentoring relationships in staff training and role definition. 
 
Conclusion and recommendations 
 
This narrative inquiry into Ariga’s educational experiences within an Indonesian 
correctional facility illuminates both the potential and limitations of current correctional 
education approaches in Indonesia. Through three-dimensional narrative inquiry and social 
reproduction theory, we can see how individual educational experiences are shaped by 
complex interactions between personal agency, institutional structures, and broader social 
forces. 
 
Ariga’s narrative demonstrates how supportive educational experiences that foster agency 
and hope can profoundly impact incarcerated youth. His story reveals the importance of 
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creating educational environments that authentically incorporate young people's voices, 
honour their aspirations, and acknowledge their past experiences 
 
Recommendations for practice 
 
Based on our findings, we propose three key recommendations. First, facilities must 
implement inclusive educational practices that are culturally responsive and built on trauma-
informed approaches. Second, programmes should cultivate hope and personal agency, 
creating environments where young people feel empowered to rebuild their lives, supported 
by staff who believe in their potential for positive change. Third, educational policies must 
value young people's voices and align learning opportunities with individual aspirations 
through flexible, responsive environments that accommodate diverse needs and goals. 
 
Future research 
 
Further research is needed to understand the diversity of experiences within Indonesian 
correctional facilities and beyond. Future narrative inquiries might explore how gender, 
ethnicity, socioeconomic background, and offence type influence educational experiences. 
Longitudinal studies following young people through incarceration and post-release 
transitions would provide valuable insights into longer-term impacts. Additionally, research 
examining perspectives of correctional officers, educators, and family members could offer 
multiple viewpoints, whilst comparative studies across different cultural contexts could 
illuminate how local values and practices shape correctional education. 
 
These recommendations emphasise that transforming correctional education requires 
collective commitment from all stakeholders. By implementing evidence-based approaches, 
facilities can create more equitable learning environments that genuinely serve a 
rehabilitative purpose. As Ariga’s story demonstrates, investing in inclusive, transformative 
education represents a crucial step toward greater justice and equity for society's most 
marginalised young people. 
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