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Professional learning communities (PLCs) have been commonly implemented in 
educational context, specifically in English language education. While prior studies have 
continuously reported PLCs’ contribution and impacts on teacher professional 
development (TPD), some also reported several challenges in implementing PLCs. In 
this regard, a comprehensive review on the studies on PLCs in recent years may provide 
a comprehensive depiction of PLCs in supporting TPD. Employing the PRISMA 
framework, our systematic review explores the studies on PLCs in the context of English 
language education in the last six years, the actual implementation, and the impacts on 
teaching practices and students’ learning. Drawing from several databases, 18 articles 
were selected in accord with the inclusion and exclusion criteria. Our review mainly 
uncovers that PLCs were mostly conducted in Asian contexts compared to Western and 
have been changed in their implementation over the last six years with online, offline, 
and mixed-mode coming into use. Furthermore, positive impacts on teaching practices 
were also reported, but the impacts on students’ learning were rarely explored. This 
review identifies potential for future research on PLCs and effective forms of PLCs 
implementation.  

 
Introduction  
 
Originally developed in 1990s in a Western context, professional learning communities 
(PLCs) were defined as a concept to enhance teacher professionalism for school 
development (Louis et al., 1996). While there has been no universal definition of PLCs 
due to different theories and the complexity of its implementation in various contexts 
(Lomos et al., 2011), scholars somehow have agreement that PLCs mainly highlight job-
embedded and community-based sharing, reflection, and teacher collaboration toward 
professional development and school improvement (Liu & Yin, 2020). PLCs further have 
four interconnected dimensions of shared responsibility for the school mission, 
organisational learning, reflective dialogue, and deprivatisation of instructional practices 
(Liu & Yin, 2020; Lomos et al., 2011).  
 
PLCs have served as an effective media for teacher professional development as PLCs 
have been introduced in many countries to support teaching improvement for the last 40 
years (Zheng et al., 2020). PLCs provide an opportunity for teachers to engage in 
continuous and collaborative sharing, interrogations, reflections, and improvement of 
their professional practice (Zhang et al., 2022). Specifically in the context of English 
language education, PLCs bring positive impacts to teaching and student learning from 
various groups of students, including those from different linguistic and cultural 
background (Wu & Miller, 2019). By participating in PLCs, teachers could enhance their 
teaching practices and increase their students’ learning quality (Dastgahian & Scull, 2022). 
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With the rapid development towards digitalisation, PLCs have adapted to this change by 
fostering online communities in which teachers can learn digital tools by sharing 
knowledge, teaching practices, and experiences in employing these tools in their classes. 
Lee & James (2018) reported that PLCs facilitate knowledge exchange between digital 
native and immigrant teachers, enhancing technological pedagogical content knowledge 
(TPACK) and inspiring greater technology integration in ESL classrooms. Ho et al. (2016) 
further reported that PLCs increase the frequency of occasions for teachers to improve 
their teaching practice through mutual observations and meaningful feedback from 
colleagues. Furthermore, PLCs promote innovative idea generation and implementation 
by teachers (Liu et al., 2022). Those studies highlight the significant roles of PLCs in 
supporting teacher professional development. 
 
Despite the potential of PLCs, their implementation for teachers brings encounters 
challenges. These challenges include heavy workloads for teachers, ambiguities in 
understanding and implementing PLCs, and hierarchical work structures (Hairon & Tan, 
2017). Thus, it becomes important to know about effective PLC practices globally to 
develop better and more effective PLCs for teachers. However, studies of PLCs have not 
been explored comprehensively to serve a model for effective PLCs, specifically in the 
context of English language education. Therefore, reviewing recent studies on PLCs in 
English language education is valuable, to uncover research trends, prevalent 
methodologies, and crucial areas for further exploration. Our systematic review provides a 
comprehensive analysis of recent literature on PLCs in the context of English language 
education in recent years. Explicitly stated, this review was conducted following these 
research questions. In the context of English language teaching in the last six years: 
 
1. What are the characteristics of the current research in PLCs? 
2. What are the practices of PLCs? 
3. What are the impacts of PLCs? 
 
This systematic review seeks to contribute to a deeper understanding of the role of PLCs 
in English language education. By analysing findings from recent studies, this review aims 
to inform educators, policymakers, and researchers on effective PLC practices that can 
enhance teacher collaboration, teaching quality, and student learning outcomes in English 
language settings. Additionally, it identifies research gaps in the current literature, offering 
directions for future studies to support the successful implementation of PLCs in diverse 
educational contexts. 
 
Research method 
 
Design 
 
This study follows a systematic review design, employing the Preferred Reporting Items for 
Systematic Reviews and Meta-Analyses (PRISMA) guidelines (Moher et al., 2009) to ensure 
transparency and rigor in the selection, assessment, and synthesis of relevant literature. 
The PRISMA framework facilitates a structured approach to systematic reviews, 
enhancing reproducibility and clarity throughout the review process. 
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Database 
 
The databases used for identifying relevant studies are published by Taylor & Francis, 
ScienceDirect, Sage Publications, Wiley, and Scopus, chosen for their extensive collection 
of scholarly peer-reviewed research articles across various fields, including education and 
language studies. Each of these databases offers robust indexing, advanced search 
functionalities, and access to high-impact journals, ensuring the inclusion of credible and 
high-quality research. These databases were accessed to retrieve empirical research articles 
focused on professional learning communities (PLCs) within the context of English 
language education from 2019 to 2024. 
 
Inclusion and exclusion criteria 
 
Ensuring that only relevant and high-quality studies were included in the analysis, the 
following inclusion and exclusion criteria in Table 1 were applied. 
 

Table 1: The inclusion and exclusion criteria for article selection 
 

 Inclusion criteria Exclusion criteria 
Publication 
period 

Published from January 2019 
to December 2024 

Published prior to January 2019 or after December 
2024 

Language  Written in English Not written in English 
Paper type Empirical research Non-empirical research such as reviews, conceptual 

papers, editorials, etc. 
Focus  PLCs for English language 

teachers 
PLCs for other non-English language teachers such 
as for students or teachers from different teaching 
subjects 

Context  Formal English language 
education 

Not set in formal English language education 

Note: For inclusion purposes, we have used published online to December 2024. For citation 
purposes, we have used the publisher's assignment of volume number, issue number and year, 
which in a few cases is later than published online.  
 
Search string 
 
The search was conducted using the following search string: (“professional learning 
community” OR “learning community”) AND (“English language education” OR EFL 
OR ESL), that was applied to article titles, abstracts, and keywords to identify relevant 
studies in the selected databases. The search terms were carefully chosen to capture 
variations in terminology commonly associated with PLCs, specifically in English language 
education. The term “community” was purposefully used to emphasise the ongoing, 
collaborative, and relational nature of professional learning, in contrast to broader 
constructs such as professional development (PD) and continuing professional education 
(CPE), which often refer to episodic, individual, or workshop-based activities. 
Furthermore, unlike PD and CPE, which may involve short-term or one-off training 
sessions, a learning community implies sustained interaction among educators, shared 
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goals, and the development of collective professional identity over time, that are often 
absent in more transient or top-down forms of professional learning. 
 
Screening and selection process 
 
The initial search results were systematically screened to identify and remove duplicate 
records retrieved across the selected databases, ensuring the accuracy and integrity of the 
dataset for subsequent analysis. The remaining data were then reviewed by the title and 
abstract to remove studies that clearly did not meet the inclusion criteria. Full texts of 
potentially eligible articles were then reviewed for eligibility based on the defined criteria. 
Last, only unique studies meeting all criteria were included in the final synthesis. The 
PRISMA flow diagram illustrates the study selection process, detailing the number of 
records identified, screened, excluded, and included at each stage of the review (Figure 1). 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1: PRISMA diagram 
 
Data analysis 
 
Firstly, we extracted the selected articles based on Table 2 to answer the first research 
question which is to find the characteristics of the selected studies. Then, we separately 
read the full-length article, identified keywords, provided highlights, and coded in 

Records identified: 
Taylor & Francis (n = 306) 
ScienceDirect (n = 200) 
Sage pub (n = 92) 
Wiley (n = 87) 
Scopus (n = 68) 

Records removed before screening: 
Duplicate records removed (n 
= 65) 

Records screened 
(n = 688) 

Records excluded: 
Editorial (n = 23) 
Book review (n = 38) 
Review (n = 22) 
Encyclopaedia (n = 5)  
Other (n = 49) 

Reports sought for retrieval 
(n = 551) Reports not retrieved: 

Not addressing teachers’ PLC  
(n = 428) 

Reports assessed for eligibility 
(n = 123) 

Reports excluded: 
Not in the context of English 
language education (n = 105) 

Studies included in systematic 
review  
(n = 18) 
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accordance with the focus of the systematic review with the focus of PLCs practices 
reported in the selected articles (second research question), and PLCs’ impact on the 
teachers’ teaching practices and students’ learning (third research question). The analysis 
of the resulting data was then put together in a table to ease the interpretation process. 
Then, we conducted a review according to the research questions, followed by discussion 
to further explore the issue. 
 
Results 
 
Characteristics of research into PLCs in English language education 2019-2024 
 
We report the emergent context of the reviewed studies in this part. Of 18 studies 
included in this review, the selected study was conducted in Asia (n = 13), Australia (n = 
1), United States of America (n = 1), and Europe and the Middle East (n = 2). The 
teachers involved in PLCs varied in their teaching levels, including primary education (n = 
4), secondary education (n = 4), a mix of primary and secondary education (n = 2), higher 
education (n = 2), and unknown (n = 6). Related to the research design, the selected 
studies employed varied research designs in which qualitative study (the most frequently 
found with n = 12), quantitative study (n = 1), mixed-method study (n = 3), design-based 
research (n = 1), and action research (n = 1). The duration of the selected studies was 
varied from weeks, months, years, and unknown duration. The research participants 
numbers ranged from 1-10 participants (n = 6), 11-20 participants (n = 3), 21-50 
participants (n = 1), 51-100 participants (n = 3), 101-200 participants (n = 2), to more 
than 200 participants (n = 3).  
 

Table 2: Characteristics of the reviewed studies (use web or PDF reader 'zoom in'  
function if improved readability needed; numerous abbreviations are used) 

 

No. Authors 
(Year) 

Title 
(some are abbreviated) 

Cou-
ntry Level  Research 

design Duration  Research 
participants 

1. Cheng & Pan 
(2019) 

English language teach-
er learning in PLCs: A 
case study of a Chinese 
secondary school 

China Secondary 
education 

Longitudinal 
case study 

2009 to 2012 8 female secondary 
school teachers 
who teach English 

2. Wu & Miller 
(2021) 

Raising native cultural 
awareness through 
WeChat: a case study 
with Chinese EFL 
students 

China N/A Design-
based 
research 

First cycle at 
the end of 
2015 and 
second cycle 
in the second 
half of 2016 

12 student-teacher 
in in 1st cycle from 
China and Taiwan; 
8 Business English-
major students 
from China 

3. Li, Zheng & 
Zheng (2019) 

Towards a new 
approach to managing 
teacher online learning: 
Learning communities 
as activity systems 

China Primary 
education 

An 
exploratory 
study 

Two months 117 teachers from 
30 primary schools 
in Qinglong county 
sin rural China area 
of Hebei province 

4. Zheng, Yin 
& Liu (2020) 

Are PLCs beneficial for 
teachers? A multi-level 
analysis of teacher self-
efficacy and 
commitment in China 

China Primary 
education 

Multilevel 
analysis 

June 2017 to 
June 2018 

586 teachers were 
from 23 rural 
schools and 617 
teachers were from 
16 urban schools 
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5. Zhang & 
Yuan (2020) 

How can professional 
learning communities 
influence teachers’ job 
satisfaction? A mixed-
method study in China 

China Primary 
education 

Explanatory 
sequential 
mixed-
method 
study 

N/A 488 teachers from 
16 primary school 
in Shanghai, China 

6. Saputra, 
Hamied & 
Suherdi 
(2020) 

The development of 
beliefs and practices of 
language assessment 
literacy: Does a profes-
sional learning comm-
unity help? 

Indo-
nesia 

Secondary 
education 

Case study N/A 6 English teachers 
of secondary 
education in 
Indonesia  

7. Ulla & 
Perales 
(2021) 

Emergency remote tea-
ching during Covid-19: 
Role of teachers’ online 
CoPs in times of crisis 

Thai-
land 

Higher 
education 

Descriptive 
phenomen-
ological 
method 

May 2020 6 EFL teachers in 
higher education 

8. Chung & 
Tang (2022) 

Understanding politen-
ess in an online comm-
unity of practice for 
Chinese ESL Teachers: 
Implics. for sustainable 
PD in the digital era 

Hong 
Kong 

N/A Interpretive 
study 

6 weeks 24 student teachers 

9. Gore & 
Rosser 
(2022) 

Beyond content-focus-
ed professional devt: 
Powerful professional 
learning through 
genuine LCs across 
grades and subjects 

Aust-
ralia 

Primary 
and 
secondary 
education 

Mixed 
method 

N/A 192 teachers from 
24 diverse public 
schools in New 
South Wales 
(NSW), Australia. 

10. Dastgahian 
& Scull 
(2022) 

Implementing English 
language teaching 
reforms through 
professional learning 

Iran Secondary 
education 

Qualitative 
study 

Six 90-min. 
obs. of each 
teachers’ 
class, 4 x 30-
min. ivs. wi. 
every teach., 
2x 30-min. 
works. obs., 
3x30-min. 
FGIs 

3 experienced 
junior high school 
English language 
teachers in Iran 

11. Prado, 
Lachenaye, 
Hodgesa, 
Spezzinia & 
Austin (2022) 

Relational mentoring 
and teacher motivation 
in an English as L2 
master’s program, 5 yr 
study in the context of 
cohorts and PLCs 

USA N/A An instrum-
ental case 
study design 

2013 to 2017 82 teachers 

12. Hu & 
Hemchua 
(2023) 

Understanding the 
effect of PLC on EFL 
teachers’ intercultural 
teaching competence 

China Higher 
education 

Exploratory 
sequential 
design 

2 academic 
years 

7 university 
lecturers 

13. Meihami 
(2023) 

Exploring the role of 
PLC in EFL student-
teachers’ imagined 
identity development 

Iran N/A  Descriptive 
narrative 
design 

Unknown 12 Iranian EFL 
student-teachers 
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14. Hou, Chen & 
Yu (2023) 

Intersection of culture, 
professionalism, and 
gender: Why Chinese 
female novice teachers 
fail to manage conflicts 
in professional learning 
communities 

China Primary 
and 
secondary 
education 

A longitudi-
nal qualitat-
ive approach 

Two rounds 
of semi-stru-
ctured inter-
views condu-
cted in 2016 
and 2021 

4 female English 
teachers 

15. Wang, Liu & 
Tong (2023) 

Teacher development 
in an evolving online 
professional learning 
community: An action 
research study 

China N/A Action 
research 

N/A 55 teachers 

16. Wang & 
Zhang (2023) 

Understand teachers’ 
online PL: A 'Comm-
unity of inquiry” pers-
pective on the role of 
Chinese middle school 
teachers’ sense of self-
efficacy, and online 
learning achievement 

China Secondary 
education 

Linear 
regression 

N/A 456 teacher 
participants from 
20 middle schools 
across China 

17. Kourkouli 
(2024) 

Unlocking in-depth 
forum discussion and 
perceived effectiveness: 
Teaching and social 
presence categories in 
online TCs 

Greece Primary 
education 

Mixed-
method case 
study 

N/A 4 coordinators and 
49 primary 
teachers 

18. Bon & Inpin 
(2024) 

Roles of two PD 
modes in technology 
integration for EFL 
classes: Training and 
PLCs 

Thai-
land 

N/A Case study N/A 15 EFL teachers 

 
PLCs practices in the context of English language education 1919-1924 
 
A PLC was conducted offline in Cheng & Pan (2019). A total of six English teachers 
participated in this PLC with the focus on lesson planning and administrative affairs. This 
PLC was conducted mainly in the form of weekly grade level faculty meetings, and 
biweekly or monthly faculty meetings at the school level, and casual chat during breaks in 
schools. In details, the weekly meeting concerned with lesson planning and administrative 
affairs. The meeting was commonly conducted in a flexible and casual manner, usually 
hosted by a staff room, and lasted for approximately 40 minutes. Then, the next meeting 
would be in the form of observations of classroom practices followed by discussion 
session about the lesson just observed. These meetings commonly included observations 
of two or three lessons followed by approximately one-hour discussion afterwards.  
 
In the same year, Wu & Miller (2019) conducted an online PLC through a WeChat 
application participated by twelve first-year students including eleven female student-
teachers and one male student-teacher. The activities in the WeChat application lasted for 
approximately eight weeks. The activities included materials sharing in the form of short 
WeChat articles via hyperlinks, videos, and audio recordings followed by designated time 
for participants’ discussion. One PLC mentor provided scaffolding related to vocabulary 
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and ideas. The participants, then, were asked to discuss any affordances and constraint 
and offer suggestons via WeChat for PLC improvement. 
 
Another online PLC was conducted by Li et al. (2021) through QQ software in China. 
Two PLCs involved teachers from the same subject teachers, namely Chinese and English 
languages. The Chinese PLC involved 70 teachers while the English PLC involved 47 
teachers. The activities were in form of weekly discussion and observations of teaching 
practices. These PLCs focused on language assessment by discussing the concepts, 
designing authentic assessment models, and reflecting on its implementation in their own 
class. This type of PLC with the same focus (i.e., language assessment) was similarly 
conducted in Indonesia by Saputra et al. (2020). Involving 25 English teachers, this PLC 
provided practical evidence on how teachers could enhance their understanding of the 
policies, theories, and practices of authentic assessment. Different from the online PLC 
previously discussed (Wu & Miller, 2019), this PLC was conducted in a combination of 
online and offline modes, though this was not reported in detail. The activities were quite 
similar, starting with the introduction of the theory, development of the authentic 
assessment model, and reflection on the implementation.  
 
A similar online PLC was reported by Ulla & Perales (2021) in supporting English as a 
foreign language (EFL) instructors at a Thai university during the Covid-19 pandemic. 
The PLC, created via the LINE messaging app, comprised six EFL teachers who used the 
platform to share experiences, teaching practices, and challenges. Initially formed for 
socialisation and academic exchange, the group evolved into a critical support system 
when emergency remote teaching was implemented. This online community served three 
main functions: as a support group where teachers could share emotional and professional 
struggles; as a source of solutions to online teaching issues, such as using Facebook for 
assignment monitoring; and as a learning community where members exchanged 
strategies, held informal online meetings, and collaboratively adapted their teaching for 
digital delivery. Through continuous peer interaction and mentorship, it enabled members 
to develop pedagogical resilience and fostered professional growth in a time of crisis. 
 
Another type of PLC was conducted in Australia, namely Quality Teaching Rounds (QTR) by 
Gore & Rosser (2022). This PLC aimed to enable diverse teachers to work together to 
engage in lesson observation, analysis, and discussion. Involving 192 teachers from 24 
public schools in New South Wales, Australia, this PLC was conducted from 2014 to 
2015. The participants focused on three pedagogical goals including intellectual quality, 
quality learning environment, and significance. During QTR, teachers worked in groups of 
four including various categories such as school leaders, experienced teachers, early-career 
teachers, and student-teachers from different teaching levels and subject teaching. A 
‘round’ took place over the course of one school day and involved four sessions. Firstly, 
they met and discussed a selected professional reading to share ideas and perspectives, and 
collaborate in analysing their lessons. Then one PLC member taught a lesson observed by 
the rest of members. PLC members and the ‘host’ teacher coded and evaluated the quality 
teaching (QT) by agreement. Then, each PLC member took turns in teaching a lesson 
observed by other members. Last, at the QTR workshop, teachers discussed the norms to 
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guide the ‘rounds’ process, including confidentiality to increase trust in sharing their 
teaching experiences.  
 
In the USA, a PLC reported by Prado et al. (2022) comprised three to five teachers. The 
participants met weekly at flexible times and places to implement learning activities 
described in online modules. Also, all PLCs within each district cohort met together 
monthly at a district site for class with the instructor and for guidance from the director. 
After the first year, members still met occasionally to help each other in solving their 
classroom problems. 
 
The type of PLC that commonly existed in China was in the form of Teaching Research 
Groups (TRGs), reported by Zhang and Yuan (2020), Zheng et al. (2020), and Hou et al. 
(2023). These TRGs comprised teachers from the same teaching subject within a school. 
They commonly met weekly and conducted collective lesson planning, peer coaching and 
peer observation, joint preparation for open lessons with post-lesson discussions, 
collaborative action research (Zhang & Yuan, 2020). This type of PLC was proven to be 
able to improve teaching and student learning (T. Wang, 2014). Unfortunately, those 
studies did not provide details about the TQR.  
 
In Hong Kong, an online professional learning community was hosted on a closed, blog-
based platform designed for student teachers, graduates, and mentors in an English 
teacher education program, reported by Chung & Tang (2022). The members, 24 student 
teachers and 8 mentors, actively participated in the community by uploading lesson plans, 
teaching reflections, and teaching videos during a six-week practicum. PLC activities 
included giving and receiving written feedback on teaching through interactive blog 
comments, offering positive and negative evaluations, and making pedagogical 
suggestions. These interactions were conducted in English and served as opportunities for 
both mentoring and peer learning. Politeness strategies such as modals, intensifiers, and 
emoticons were used to maintain constructive and respectful discourse. Mentors offered 
pedagogical guidance, while student teachers engaged in reflection and exchanged teaching 
ideas. The blog also served as a digital portfolio and encouraged sustained professional 
communication, critical dialogue, and culturally informed interaction within a hierarchical 
yet collaborative teacher development environment. 
 
Reported by Kourkouli (2024), four online PLCs were established for in-service primary 
school English as a foreign language (EFL) teachers in Greece. These PLCs were hosted 
on a platform called “2gather” and coordinated by appointed education coordinators. The 
PLC members included 49 in-service EFL teachers and 4 coordinators, who had no prior 
experience with online communities. Each PLC had its own closed discussion forum, 
where coordinators posted structured monthly activities on topics such as teaching 
context, Gardner’s theory of multiple intelligences, classroom management, student 
motivation, differentiated instruction, and project-based lesson planning. PLC activities 
were implemented in two stages: self-reflection and study, followed by forum-based peer 
discussion and feedback. Key practices included asynchronous forum discussions, peer-to-
peer commentary, and coordinator-led prompts that encouraged reflection and sharing of 
teaching practices.  
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In Thailand, the implementation of PLCs was combined with PD trainings, as reported by 
Bon and Inpin (2024). The focus of the PD was to help teachers in integrating technology 
in their teaching, and the participants could learn more by participating in the PLCs to 
share their classroom experiences, receive peer feedback, and continue learning in a 
context-sensitive environment. This combination not only helped teachers apply newly 
acquired technological skills more confidently but also fostered a culture of mutual 
support and continuous professional growth. Teachers particularly valued the opportunity 
to discuss subject-specific challenges and solutions in PLCs, which deepened their 
understanding and encouraged the sustained integration of technology into their 
instructional practices. Thus, the synergy between structured training and collaborative 
professional learning communities resulted in more effective, relevant, and sustainable 
technology use in EFL classrooms. 
 
In conclusion, over the past six years, the implementation of PLCs in English language 
education has diversified significantly in terms of format, focus, and function. Across 
various contexts including China, Indonesia, Thailand, Australia, the USA, Hong Kong, 
and Greece, PLCs have evolved from traditional, in-person faculty meetings and teaching 
research groups (TRGs) into dynamic, online, and hybrid learning communities. While 
early models such as Cheng and Pan (2019) emphasised localised, offline collaboration 
among teachers, focusing on lesson planning, more recent studies (e.g., Kourkouli, 2024; 
Ulla & Perales, 2021; Wu & Miller, 2019) demonstrate how digital platforms like WeChat, 
LINE, blogs, and specialised forums can facilitate sustained peer interaction, mentoring, 
and reflection, even under pandemic conditions or among geographically dispersed 
educators. Furthermore, PLCs have shifted from simply addressing administrative and 
instructional needs to supporting deeper pedagogical inquiry, assessment literacy (e.g., Li 
et al., 2021; Saputra et al., 2020) and inclusive professional development (e.g., Gore & 
Rosser, 2022). Notably, the inclusion of mentors, student-teachers, and education 
coordinators across several models has enhanced the depth and inclusivity of the learning 
experiences. Also, a combination of different types of PDs, reported by Bon and Inpin 
(2024), could be more beneficial as teachers could learn from the training and share ideas 
and experiences in the PLC. This trend reflects a growing recognition of PLCs not merely 
as collaborative spaces, but as adaptive ecosystems for continuous professional growth, 
innovation in teaching practices, and resilience building in response to changing 
educational demands. 
 
Impacts of PLCs in English language education on teaching practices and 
student learning 2019-2024 
 
Participation in PLCs clearly provides positive impacts for teaching practices. It somehow 
supports teachers in building their self-efficacy in teaching and high commitment to 
provide best learning for the students (Cheng & Pan, 2019; Li et al., 2021). Furthermore, 
studies revealed that PLCs experience gradually enhance teachers’ professional 
competence such as confidence and precise decisions in coping with professional 
problems (Hou et al., 2023; Li et al., 2021; Ulla & Perales, 2021; Y. Wang et al., 2023). 
Reported by Bon and Inpin (2024), teachers’ knowledge of technology integration in their 
teaching has improved as they actively participated in a weekly PLC. Furthermore, as 
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teachers’ collegiality increased by participating in PLCs, they can more precisely develop 
the learning materials, decide the teaching approach, and design lesson plans, supported 
by teacher colleges’ supports and discussion (Prado et al., 2022; Zhang & Yuan, 2020). 
This positive working environment will potentially lead to job satisfaction and reduce 
teachers’ stress (Hou et al., 2023; Meihami, 2023; Y. Wang et al., 2023; Zhang & Yuan, 
2020). 
 
PLCs for teachers also contributes positively to their learning motivation and quality that 
potentially leads to better understanding of teaching content and practices (Gore & 
Rosser, 2022; Hu & Hemchua, 2023; M. Wang & Zhang, 2023; Y. Wang et al., 2023; Wu 
& Miller, 2019). Also, as teachers access collaboration with teacher colleagues, they 
somehow practise their competence in proposing their opinions (Li et al., 2021), and 
negotiating with different opinions (Hou et al., 2023; Wu & Miller, 2019). It surely impacts 
on their teaching practices dealing with students’ different opinions and background 
knowledge. Furthermore, teachers access opportunities to reflect on their teaching 
practices as they could observe and learn from the other teachers’ practices included in 
PLCs (Dastgahian & Scull, 2022; Hu & Hemchua, 2023). They gained greater 
responsibility in improving their teaching practices as they learned from more experienced 
teachers’ teaching demonstrations.  
 
Unfortunately, the selected studies explored the impacts of PLCs on students’ learning 
outcomes only to a limited extent. Studies mostly reported that as teachers’ teaching 
practices were improved, the students’ learning and achievement will improve 
simultaneously (Dastgahian & Scull, 2022; Gore & Rosser, 2022; Hou et al., 2023; Prado 
et al., 2022). Hu and Hemchua (2023) reported that students' understanding of 
intercultural competence improved significantly as a result of teachers' participation in an 
effective PLC. Furthermore, as teachers collaboratively developed learning materials, 
decided on teaching approaches, and discussed classroom problems, it potentially created 
similar achievements for their various classes (Zhang & Yuan, 2020). It somehow avoids 
too large a gap amongst student achievement in different classes in the same school. 
 
In conclusion, participation in PLCs has shown substantial positive impacts on teachers’ 
professional growth, instructional practices, and collaborative culture. By actively 
participating in PLCs, teachers strengthen their self-efficacy, grow their pedagogical 
competence, and develop greater confidence in addressing classroom challenges. Also, 
enhanced collegiality and institutional support, including collaboration with teacher 
colleges, enable more precise instructional planning and material development. These 
environments foster job satisfaction, reduce stress, and improve teaching quality. 
Furthermore, PLCs contribute to teachers’ reflective practice and dialogue, encouraging 
open exchange of ideas and negotiation of diverse perspectives in addressing students’ 
varied backgrounds and learning needs. Although limited, emerging evidence suggests that 
improved teaching practices fostered through PLCs can positively influence student 
learning outcomes and promote greater equity across classrooms. As such, PLCs serve not 
only as professional development mechanisms but also as strategic platforms for 
advancing both teacher effectiveness and student achievement. 
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Discussion 
 
Related to the characteristics of the studies on PLCs for English language education 
teachers, it was found that most studies were conducted in Asia (n=15), 9 of them were in 
China. Reported by Chen (2020), PLCs in China were widely implemented since 1949 in 
the form of Teaching Research Groups (TRGs) with various developments and changes 
shown in present day TRGs. PLCs’ principles have been deeply embedded in the 
implementation of TRGs with the focus of teacher collaborative works (T. Wang, 2016). 
This continuous implementation of PLCs in China implies that China has effectively 
adopted the concept of PLCs to support teacher collaboration and professional 
development. The successful implementation of TRGs in China has also been widely 
acknowledged globally (T. Wang, 2014) as results from a top-down educational system 
implemented in China. Chen (2020) further emphasised that PLCs have been a part of 
daily teacher work in China that leads to successful implementation in Chinese schools. 
PLCs in China have been developed continuously compared to Western contexts (Qiao et 
al., 2017). 
 
Our findings also reported that PLCs were mostly implemented in primary or secondary 
schools. It probably implies that PLCs effectively support teacher development in primary 
and secondary schools but no sufficient proof was found in tertiary education, specifically 
for university teachers. Cherrington et al. (2018) reported several challenges for tertiary 
PLCs: (1) the institutional pool of potential PLC members is large; (2) specific issues 
about learning and teaching practice are distributed across disciplines and professional 
units; and (3) members are separated by disciplinary silos and professional/academic staff 
divides. Also, common factors such as competing demands of teaching and research, lack 
of time, or other commitments, have brought another challenge for sustainable tertiary 
PLCs. However, reported by Clark et al. (2023), PLCs built in a university provided 
positive impacts such as enhancing confidence in their ability to share knowledge and 
resources, and valuing the diversity within the PLCs members. It probably implies that 
PLCs in tertiary education varied in implementation, depending on its program, members’ 
commitments, and management. 
 
Related to the PLCs implementation, there was a gradual change from 2019 to 2024. In 
2019, PLCs were mostly conducted offline, such as one reported by Cheng & Pan (2019) 
consisting of six English teachers in China. However, due to the Covid-19 pandemic 
outbreak in the end of 2019, PLCs were mostly conducted in a full online mode, such as 
reported in Wu & Miller (2019) using WeChat and Li et al. (2021) using QQ software, 
with relatively different activities compared to offline PLCs. In offline PLCs, members 
could collaborate directly in face-to-face meetings; in online PLCs the activities were in 
the form of sharing learning materials and online discussion. Related to the effectiveness 
of two different modes for PLCs, we could notice that online PLCs were more flexible 
but encountered other challenges such as technical problems and passive participations of 
some members. Furthermore, a mixed-mode PLC combining online and offline meetings 
probably created a more comprehensive learning experience for the teachers, potentially 
leading to effective and sustainable PLCs such as TRGs in China, that could enhance 
teaching practices and student learning experiences (T. Wang, 2014). 
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PLCs conducted in 2019-2024 continuously highlighted the importance of teacher 
collaboration by conducting activities such as collaborative lesson planning (Cheng & Pan, 
2019; Kourkouli, 2024), class observation (Gore & Rosser, 2022), and weekly/monthly 
discussion (Bon & Inpin, 2024; Prado et al., 2022). The successful PLCs implementations 
demonstrated by Li et al. (2021) highlighted the essential roles of moderators among the 
PLCs members, each member takes turn in moderating the discussion. The QTR 
conducted by Gore & Rosser (2022) seemed to provide opportunities for the members to 
discuss school-related topics with various participants such as school leaders, experienced 
teachers, early-career teachers, and student-teachers from different teaching levels and 
subject teaching. It potentially offered diverse perspectives and more comprehensive 
solutions to solve their school-related issues. 
 
Our review also provides an overview of PLCs’ impacts for teaching practices and 
students’ learning. PLCs potentially bring positive impacts such as increased self-efficacy 
(Cheng & Pan, 2019; Li et al., 2021), increased collegiality (Prado et al., 2022; Zhang & 
Yuan, 2020), and teacher job satisfaction (Hou et al., 2023; Meihami, 2023; Y. Wang et al., 
2023; Zhang & Yuan, 2020), if conducted effectively. Otherwise, it will only put more 
burdens for teachers, without any significant benefits. Reported by Lujan & Day (2010), 
PLCs in some cases faced several challenges such as time constraints, the isolated nature 
of teaching, and diverse perspectives of members that potentially hinder collaboration. 
 
Despite numerous mentions of positive impacts on teaching practices, the impact of PLCs 
on students’ learning is under-explored. Most studies (Dastgahian & Scull, 2022; Gore & 
Rosser, 2022; Hou et al., 2023; Prado et al., 2022) have reported increased student 
achievement as a result of improved teaching practices, but have not explicitly reported 
evidence about students’ improvement. Previous studies (e.g., Mariani-Petroze, 2023) only 
reported positive impacts of students’ PLCs on their achievement, not the impact of 
teacher PLCs. There is a need for further research into the impacts of teacher PLCs on 
students’ achievement.  
 
Conclusion 
 
To conclude, we can note that research on teacher PLCs found in our review was mostly 
conducted in Asia, as it has been more widely implemented in Asian contexts compared to 
Western contexts. It could provide opportunities for further studies exploring PLCs in 
Western countries, to compare its implementation and impacts on teachers and students. 
Furthermore, the forms of more effective PLCs could be seen from sustainability and 
impact on members. Developing PLCs should consider the principles of PLCs including 
collaboration, lesson sharing, and potentially diverse perspectives of members with diverse 
backgrounds. This review lastly notes several impacts on teaching practices and students’ 
learning. To maximise these impacts, PLCs should be able to provide opportunities for 
the teachers to work collaboratively, learn from each other, reflect on their teaching 
practices, and build collegiality among members. 
 
The findings of this review further underscore the value of PLCs as a strategic approach 
to enhancing teacher professional development, particularly in English language 
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education. Schools and educational institutions are encouraged to adopt flexible and 
context-sensitive PLC models, whether online, offline, or blended, to accommodate 
teachers’ varying needs and environments. Embedding reflective practice, peer 
observation, and mentorship into PLC activities can significantly improve teachers’ 
instructional competence and adaptability. Furthermore, collaboration with teacher 
education institutions can further enrich PLC discussions, supporting more informed 
decisions in lesson planning, material development, and teaching approaches. School 
leaders also play a critical role in fostering a collaborative culture by providing institutional 
support, time allocation, and recognition for teachers’ active involvement in PLCs. 
 
Despite the international orientation in the inclusion criteria, our systematic review is 
limited by the geographic concentration of studies in Asian contexts, which may affect the 
generalisability of findings across diverse educational systems. Furthermore, while the 
positive impact of PLCs on teaching practices is evident, few studies directly examine 
their PLC's effects on student learning outcomes. Most research also focuses on short-
term implementations, with limited insight into the long-term sustainability of PLCs. 
Future studies should therefore explore the direct impact of PLCs on student 
achievement, conduct longitudinal investigations to assess lasting effects, and examine 
how PLCs function in varied and under-represented school settings. Comparative 
research across different PLC formats (online, offline, hybrid) and cultural contexts would 
also provide valuable insights into effective, scalable models for professional learning. 
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