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This study examines the effects of distance learning on teaching practices and digital
skills of future teachers of English, using data from the Kazakhstan Online Teacher
Community (OTC) training program. The program emphasises the importance of using
digital tools and resources to improve teaching and engagement of learners. The present
study was conducted in a private University “Miras” to investigate digital literacy and
teaching growth among pre-service English teachers who were fourth year students in
the “Foreign Language: Two Foreign Languages” specialisation. Data were collected
from 18 student participants, using a researcher-made questionnaire designed to
investigate the students’ digital proficiency in various settings, and a focus group
interview to obtain supplementary qualitative data. The findings from our study provide
insights into the challenges and opportunities of digital transformation in education for a
middle-income economy such as Kazakhstan's.

Introduction

The digital revolution has fundamentally transformed the global educational landscape,
emphasising the critical importance of digital literacy in modern education systems. As
technology permeates every facet of contemporary life, the ability to effectively navigate
and leverage digital tools has become an essential skill set for students' academic and
professional success (Ahmad et al., 2023). This paradigm shift is particularly significant in
the context of Kazakhstan, a nation grappling with both the challenges and opportunities
presented by the digital transformation of education (Bordiyanu et al., 2022). Despite
these obstacles, Kazakhstan has made considerable progress in its efforts to enhance
digital literacy in education. The state program of accelerated industrial and innovative
development has articulated the objective of universal integration of e-learning systems
into the education system, with the aim of ensuring equitable access to high-quality
resources and technology for all participants in the learning process (Puri, 2022). This
strategic emphasis on the digitalization of education underscores Kazakhstan's recognition
of the pivotal role that digital literacy plays in preparing students for the demands of the
21st-century knowledge-based society.

Globalisation and the digital divide, a persistent issue in Kazakhstan's educational system,
highlight the need for enhancing digital proficiency and pedagogical skills among teachers
in the country (Bugubayeva et al., 2022). With this growing need for enhanced digital
proficiency and pedagogical skills, it is imperative to understand the current state of digital
integration in the classroom and the barriers that impede its effective implementation.
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Numerous studies have emphasised the critical importance of empowering teachers with

the necessary digital competencies and pedagogical expertise to navigate the demands of
the modern digital era (Yun, 2023).

Recognising the significance of digital competence and pedagogical growth, Kazakhstani
policymakers and educational institutions have initiated efforts to address this issue. One
such initiative is a comprehensive training program to equip future teachers to thrive in
the 21st-century classroom named Online Teacher Community (OTC), organised by the
British Council in Kazakhstan (British Council, n.d.). This program aims to empower
future teachers with the ability to create and utilise a wide range of digital educational
resources, thereby enhancing the quality and accessibility of digital learning experiences
for students (Asaoka & Watanabe, 2022). The Kazakhstan OTC was established as an
online platform for collaboration, professional development, and the creation of
innovative educational resources (Balginbayeva & Mubarakov, 2022).

Aims and contribution

Our research article explores the potential of online communities of practice to enhance
capabilities for future teachers of English in the context of distance education in
Kazakhstan. It investigates the current state of distance education in Kazakhstan,
identifies the key challenges and opportunities facing future teachers of English, and
examines how the development of online communities can be leveraged to improve
teaching practices and foster a more robust and effective distance learning.

The attitude of future teachers of English towards the possibilities of digital technologies
is an important factor that must be considered in the context of distance education in
Kazakhstan.

Literature review
Concept of distance education

Distance education has become a crucial component of the educational landscape in
Kazakhstan, particularly in the wake of the Covid-19 pandemic. As educational
institutions adapt to the changing realities of the digital age, there is a growing need to
explore the ways in which distance education can be leveraged to improve teaching
methodologies and foster stronger communities of practice among educators (Eradze et
al., 2023).

One promising avenue for improving the quality of distance education in Kazakhstan is
the development of online communities of practice, where educators can collaborate,
share best practices, and engage in continuous professional development. By leveraging
the power of digital platforms and tools, teachers can come together to collectively
address the challenges of teaching in the online environment, discuss innovative
pedagogical approaches, and support one another's professional growth (Smirnova et al.,
2023).
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Distance education has been a subject of extensive research and discussion among
educators wotldwide. According to the online Cambridge Dictionary (n.d.), the phrase
“distance education” means a “way of studying in which you do not attend a school,
college, or university, but study from where you live, usually being taught and given work
to do over the internet”. Another definition, for example, in UNESCO (n.d.), states “A
generic term for modes of education in which the student and the teacher are separated in
time and space. It includes online education (with 80% of the content delivered online)
and blended education (with 30-79% of the content delivered online), as well as modes of
education using printed material delivered by post and/or other tools for bridging the
distance”.

One of the defining aspects of distance education is its ability to transcend geographical
boundaries, providing educational opportunities to individuals who might otherwise be
unable to access traditional classroom-based instruction (Srivastava, 2023). This has
become increasingly relevant in the wake of the Covid-19 pandemic, which has disrupted
traditional educational systems around the world. As Al-Rikabi & Montazer stated,
“Distance education is defined as a teaching-learning process utilizing print and electronic
media, enabling students to learn without direct contact with instructors” (Al-Rikabi &
Montazer, 2022).

Thus, this flexibility not only accommodates individual schedules but also fosters a more
personalised learning experience, catering to the unique needs of each student.

Digital proficiency in education

Technological advances have reshaped education, demanding new skills from future
educators. In English language teaching, digital literacy is essential, enabling effective use
of technology in pedagogy. As education becomes more digital, mastering these skills is
crucial for academic and professional success. Educators recognise its vital role in modern
learning. Irwandi et al. (2023) highlighted that the widespread availability of digital
resources in educational contexts has created new opportunities and introduced significant
challenges, necessitating a re-evaluation of pedagogical approaches to better align with the
demands of the digital age. This perspective underscores the importance of adapting
teaching strategies to effectively incorporate digital tools and resources into the learning
process.

Duraipandi and Murugan (2024) concurred, emphasising that within the field of language
education, digital literacy is particularly vital. Given the role of English as a global /ngua
franca, the ability to access and utilise digital resources in English has become
indispensable for learners worldwide. Therefore, it is crucial that future English language
teachers are equipped with the necessary digital proficiency to integrate technology into
their teaching practices, addressing the evolving needs and preferences of their students.
However, the integration of digital literacy into English language teaching must be
supported by a robust and comprehensive pedagogical framework.

Lucas et al. (2022) highlighted that digital proficiency requires skillful use of various tools
for content creation, collaboration, and communication. In the 21st century, teachers
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must master these technologies to enhance learning. This proficiency enables dynamic,
engaging, and accessible teaching, improving student engagement and comprehension.

Thus, digital technologies have reshaped education, requiring teachers to develop essential
digital skills. Digital proficiency enables effective teaching, professional growth, and
personal use of technology. It is crucial for enhancing learning, fostering digital literacy,
and preparing students for the digital age.

Pedagogical growth and technology integration

The integration of technology with pedagogy is key to improving student learning.
Effective teaching uses digital tools to create interactive, engaging environments.
D’Angelo et al. (2022) stress aligning technology with pedagogical goals, advocating a
constructivist approach that fosters collaboration and critical thinking. Rather than just
technical skills, modern research highlights the need for digital competence, including
pedagogical and sociocultural awareness.

Bhadri & Patil (2022) highlighted blended learning as an effective model, combining
traditional and digital methods to enhance engagement and motivation. Nisa et al. (2023)
showed that technology-driven differentiated instruction meets diverse learning needs,
enhancing educational outcomes. Adapting to varied paces and styles ensures all students
benefit.

According to many researchers, integrating technology in learning, when complemented
with strong teaching practices, offers numerous advantages. Research shows that a
constructivist approach using digital tools encourages collaboration and critical thinking.
Beyond technical skills, educators should focus on digital competence within teaching and
cultural contexts. Blended learning, which combines traditional and digital methods,
enhances student engagement. Additionally, technology helps tailor instruction to diverse
learning needs, creating a more inclusive and impactful educational experience.

Online teacher training programs

In today’s global education landscape, developing digital creative competencies among
future English teachers is becoming increasingly vital, particularly in the context of
distance education—a trend gaining traction in Kazakhstan. Recognising the importance
of foreign language learning, especially English, Kazakhstan has implemented policy
changes to encourage interest among teachers and students (Polatova et al., 2020).
Research consistently highlights the role of online teacher training programs in enhancing
digital proficiency and pedagogical skills, underscoring their relevance in modern
education.

Studies by Gecu-Parmaksiz & Hughes (2023) demonstrated that such programs
significantly improve teachers’ technological capabilities, enabling them to integrate digital
tools effectively into their teaching. Similarly, Cerchez et al. (2022) emphasised that well-
designed online training fosters a deeper understanding of pedagogical strategies, essential
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for adapting to contemporary educational demands. However, they noted that program
success depends heavily on design and delivery quality, as not all initiatives equally
promote growth or proficiency.

Community-based platforms, such as the British Council in Kazakhstan's Owline Teacher
Community (OTC) (British Council, n.d.), exemplify this approach by fostering
collaboration and peer support, boosting teacher confidence. While these platforms align
with global trends, challenges like digital literacy gaps and content relevance remain.
Despite these hurdles, they offer a promising pathway for modernising teacher education
in Kazakhstan, with ongoing feedback being crucial for improvement.

The OTC, launched by the British Council in Kazakhstan in December 2022, is a notable
initiative aimed at enhancing professional development among future English teachers.
Hosted on the “eNetEnterprise” platform, the program targets third and fourth-year
students, providing a space for reflection, experience-sharing, and skill-building. The OTC
focuses on improving the four core language skills through self-access modules, forums,
and live Zoom meetings, fostering a teacher-centred, collaborative learning environment.
Structured around the British Council’s Continuing Professional  Development (CPD)
framework, the program includes five self-access modules, facilitated forum discussions,
live meetings, and expert-led webinars. Key module themes include:

- Understanding learner motivation

- Understanding learning strategies

- Planning lessons: Understanding learning outcomes
- Integrating ICT: Teaching English Online

- Understanding Assessment for Learning

Participants engaged in a 10-week, 45-hour program (40 hours for students, 5 hours for
facilitators) that combined asynchronous and synchronous activities (see Appendix 1).
Tasks included contributing to forum discussions, attending bi-weekly live meetings,
participating in webinars, maintaining reflection journals, and compiling e-portfolios. This
experiential learning approach allowed participants to experiment with new teaching
methods, reflect on their effectiveness, and collaborate with peers.

As an experimental initiative, the OTC was conducted separately from academic curricula,
with English as the medium of instruction. It represented a significant step toward
preparing future English teachers in Kazakhstan for the demands of modern education,
emphasising the value of online communities of practice in professional development.

Our study seeks to contribute to the broader discourse on digital literacy in education,
offering insights for policymakers, educators, and researchers in Kazakhstan and beyond.
Specifically, it examines the effectiveness of the Kazakhstan OTC Online Training
Program for fourth-year English language teaching students in the Kazakhstani
educational context. To guide this investigation, the study addresses two key research
questions:
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1. To what extent does participation in the Kazakhstan OTC Online Training Program
improve the digital proficiency of pre-service English teachers in Kazakhstan?

2. How does developing digital competence through programs like the Kazakhstan
OTC influence the pedagogical practices of pre-service English teachers in
Kazakhstan?

By exploring these questions, our study aims to provide a deeper understanding of the
program’s impact on both digital skills and teaching methodologies.

Method
Research design

This analytic and descriptive study was conducted from December 2022 to March 2023 at
Miras University, a private experimental institution in southern Kazakhstan. The research
focused on fourth-year students enrolled in the Bachelor of Education (BEd) program
6B01701 — "Foreign Language: Two Foreign Languages," which prepates highly qualified
specialists in language and literature education. The program, aligned with Kazakhstan’s
educational standards, was developed in collaboration with educational institutions and is
offered in both full-time and distance learning formats over four years. Instruction is
primarily in English, except for the "Foreign Language A1" course, which is taught in
Kazakh or Russian for students with limited English proficiency (Miras University, n.d., a;
n.d., b).

We aimed to evaluate future English teachers’ perceptions of the Online Teacher
Community (OTC) virtual program in open and distance learning environments. Using
qualitative methods, including case studies, the research sought an in-depth assessment of
the program’s impact within a specific context (IChan, 2022). An experimental group was
formed, with classes designed to enhance professional and pedagogical competencies. The
curriculum, developed by the British Council, included lesson procedures, PowerPoint
presentations, audiovisual materials, and online resources provided to both facilitators and
students in Kazakhstan. This approach allowed for a comprehensive exploration of the
program’s effectiveness in developing digital and pedagogical skills among pre-service
English teachers.

Participants

Participants were selected using convenience sampling, based on availability. Despite a
larger pool of potential candidates, only 20 students were allowed to participate, as per
project requirements. From three groups of fourth-year students in the "Foreign
Language: Two Foreign Languages" specialty (28 students per group), 18 volunteers
demonstrating strong English proficiency, B1 level or above, were chosen. A high level of
English was essential for completing the program’s tasks, including five self-access
modules, forum discussions, live meetings, and webinars led by ELT experts. To ensure
anonymity, participants were assigned codes (81, S2, 83, etc.).
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The lead researcher, who also served as the facilitator, was already teaching the
"Methodology" course to the same groups. The study involved 18 fourth-year students
with a mean age of 18.2 + 1.2 years (range: 17 to 21). All participants were female, from
the same region but of different nationalities: 11 were Kazakh (L1: Kazakh, L2: Russian),
and seven were Uzbek (L1: Uzbek, L2: Kazakh/Russian). For all, English was a third
language (L3). None had prior experience with the OTC platform, but all expressed
strong interest in the British Council’s Future English OTC Training Program for Pre-
service Teachers - Kazakhstan. The facilitator informed third and fourth-year students
about the program, and 20 initially volunteered. Two withdrew due to personal reasons
(childcare), leaving 18 participants. Informed consent was obtained, with assurances of
confidentiality and the right to withdraw at any time.

Data collection

In this study, the lead researcher aimed to explore potential skill development practices
among fourth-year students—future English language teachers—using qualitative
approaches. Data were collected by tracking students’ progress through the following
activities:

1. Self-access online conrse modules

These comprised five methods topics: learner motivation, learning strategies, lesson
planning and learning outcomes, integrating ICT for teaching English online, and
assessment for learning. Each module consisted of three units and required approximately
three hours to complete (one hour per unit), including topic-related exercises.

2. Discussion forums
These were designed for students to share ideas and engage in asynchronous discussions
with peers and the facilitator.

3. Live Zoom meetings
These meetings were held biweekly, focusing on topics from the Teaching for success module,
in which the lead researcher and facilitator was actively involved.

The project spanned 45 academic hours, with specific participation requirements for
successful completion. Students were expected to dedicate a set number of hours per
week or month to various activities and interactions (see Appendix 1). Additionally, one
of the researchers also served as a facilitator, allowing her to observe and engage with
participants enrolled in her class.

Data were collected through a questionnaire and a group interview.
Questionnaire
Students were informed about the questionnaire via WhatsApp and email, and the survey

was administered using the Survey Monkey platform. The questionnaire comprised 10 items
focusing on opinions, attitudes, and knowledge regarding the OTC program and online
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learning in the discipline of Methods of English teaching. 1t was divided into three sections
(see Appendix 1 for details):

Section One

Titled General impressions, this section included two questions aimed at understanding
students' perceptions, expectations, and hopes regarding their participation in the four-
month program.

Section Two

Six items related to online course modules, forums, live meetings, and the
contextualisation of the program within the Kazakhstani educational setting. These
questions were designed to assess students' progress in mastering the five topics covered
in the course.

Section Three
Two questions that allowed students to share their personal opinions and preferences
about the project.

The data collected from the questionnaire were analysed using the Szatistical Package for
Social Sciences (SPSS version 29) and MS Exel.

Group interview

Following the questionnaire, a group interview was conducted to explore students'
knowledge and attitudes toward the OTC program and online learning in greater depth.
This interview provided an opportunity for students to exchange ideas and draw
inspiration from one another. The online interview also provided an opportunity to
observe the participants' emotions, behaviour, and communication skills. It also gathered
information about the students' English proficiency level, reasons for participating in the
project and interview, interests, knowledge, and experiences. Since the students were
future English teachers, their immediate and future goals related to the English language
were also explored. It is well-known that interview activities have been proven to
significantly enhance students' speaking skills in various educational settings. Studies have
demonstrated the effectiveness of interview techniques in improving students' fluency,
grammar, vocabulary, pronunciation, and comprehension (Idham et al., 2024).

The participants were 18 students of Miras University as described in a previous section.
The questions used in the group interview (Appendix 3) were similar to the items in the
questionnaire (Appendix 2). However, compared to the questionnaire data, it was possible
to elaborate on the answers to gain a deeper understanding of the students in reality.

Prior to the scheduled date, these students were given the group questions in English
(Appendix 2), along with the codes of all participants. This step was taken to provide
them with sufficient time to prepare and share their opinions with one another, practising
their communication skills. The group interview was conducted in a classroom at the
University. Eighteen students participated offline and actively engaged in the interview
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which took place after the completion of the OTC program, on 27 March 2023. Two
teachers served as observers during the interview. One teacher observed, recorded, and
made notes, while the other teacher asked the questions and supported communication.
The interview lasted for 60 minutes and was recorded and transcribed. During the
interview, the teacher-note taker took notes and filled in a table (Appendix 2). This was
done for thorough analysis, capturing only the key points of the interviewees' responses.

The teacher-observer instructed the students to prepare for the interview by reviewing the
long term OTC project process. The interview began with a brainstorming session to
generate key themes, key words, and key questions. The focus group questions were
designed to cover a wide range of topics related to the OTC project and attitudes towards
online learning. The objective of the group interview was to reach a consensus through
group discussion on each question in the questionnaire and the list of group questions.

Findings and discussion
English proficiency

Students' English proficiency was assessed at the beginnings of semesters (and later on at
the ends of the semesters), based on Comzmon Enrgpean Framework of Reference for Langnages
(CEFR) (Education First (n.d.). English proficiency levels were obtained from University
records.

Table 1: Summary of levels of English proficiency (N=18)

Level Frequency Cumulative %
Intermediate 8 83.8
Upper intermediate 7 89.2
Advanced 3 94.6

Table 1 summarises the English proficiency levels of 18 participants, categorised into
Intermediate, Upper Intermediate, and Advanced levels. The majority of participants
(44%) were at the Intermediate level, with a relative frequency of 83.8%. The relative
frequencies represent the cumulative distribution, showing that approximately 84% of
participants achieved at least the Intermediate level, nearly 90% attained the Upper
Intermediate level or lower, and about 95% reached Advanced or lower proficiency.

Questionnaire findings

The first section of the analysis presents students' perceptions, expectations, and
aspirations regarding their involvement in the four-month OTC program (Table 2). It
included two main questions, each with four response categories. The most frequent
responses were "Gaining practical teaching skills", "Developing lesson planning skills"
(both n=5, 27.8%), "Practical teaching skills for immediate classroom application", and
"Improved understanding and use of digital tools for online teaching" (both n=6, 33.3%).
These findings shed light on participants' primary motivations and anticipated benefits
from the program, emphasising a strong focus on practical skills and digital competencies.
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Table 2: General impressions

Items Responses n %
What were your  Gaining practical teaching skills 5 278
expectations of  Developing lesson planning skills 5 278
this course? Networking and mentorship opportunities 4 222

Acquiring both theoretical and practical knowledge 4 222
What did you Practical teaching skills that I can immediately apply in my 6 333
hope to gain by classroom
participating in  Improved undetstanding and use of digital tools for online 6 333
it? teaching

A combination of theoretical and practical knowledge for 3 167

comprehensive learning
Personal growth in terms of confidence and staying updated on 3 167

educational trends

Table 3 presents data on participants' interests in contextualising aspects of online
teaching to the Kazakhstani educational setting. The survey question presented three
response categories, with two categories receiving responses. "Opportunities for online
teaching" was the most prevalent response (n=11, 61.1%), followed by "Challenges in
online education" (n=7, 38.9%). Notably, the third category, "Cultural and linguistic
diversity in teaching," received no responses.

Table 3: Participants' interests in contextualising aspects of
online teaching to the Kazakhstani educational setting (N=18)

Items Responses n %
Which aspect of online teaching were Challenges in online education 7 389
you most interested in contextualising to  Opportunities for online teaching 11 o611
the Kazakhstani educational setting? Cultural and linguistic diversity in teaching 0 0

The Table 3 distribution suggests that participants were focused primarily on the practical
aspects of online teaching, both its opportunities and challenges, within the Kazakhstani
context. The absence of responses for cultural and linguistic diversity may warrant further
investigation in future research, to understand its perceived relevance in this educational
setting.

Table 4 presents survey data on participants' preferences and suggestions regarding
various aspects of an educational program, with multiple response categories for each of
the three main questions. For live meetings, "Integration of ICT tools" was the most
frequent response (n=9, 50.0%). For self-access online course modules, "Interactive
online exercises" (n=8, 44.4%), and "Detailed content on methodological topics" (n=8§,
33.3%) were the most common preferences. To enhance future forum sessions, "Greater
focus on student engagement strategies”" received the highest response (n=9, 50.0%),
closely followed by "More opportunities for peet-to-peer learning" (n=8, 44.4%). Notably,
some response options across all questions received no responses. These findings provide
insights into participants' preferences for interactive and technologically integrated
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learning experiences, with a strong emphasis on peer engagement and practical teaching
strategies.

Table 4: Students' preferences and suggestions regarding
various aspects of an educational program

Ttems Answers n %
What did you appreciate Interactive nature of the sessions 0 0
most about the live Real-time discussions on lesson planning 4 222
meetings? Integration of ICT tools 9 500
Discussion on assessment strategies 0 0
Opportunity to improve communication skills 5 278
What did you like most Detailed content on methodological topics 8 333
about the self-access online Interactive online exercises 8 444
course modules? Use of digital assessment tools 4 222
Developing cultural competence 0 0
Receiving certificates for completion 0 0
In your opinion, what More opportunities for peer-to-peer learning 8 444
would enhance the forums Greater focus on student engagement strategies 9 50.0
in future sessions? Better technical support 1 56

Figure 1 illustrates the results of a survey question asking participants which of the three
types of session they found most beneficial. The majority of respondents (around 72.2%)
indicated that they found the self-access online course modules most beneficial.

80 722
70

60
50
40
30
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Self-access online Forums (peer Live meetings
course modules learning and (interactive
community support) discussions)

Figure 1: The most beneficial sessions in the program
The distribution in Figure 1 suggests that the self-paced, independent learning modules

were preferred by most participants, while interactive or peer-supported elements were
less commonly viewed as the most beneficial.

Statistical hypotheses were tested for the presence or absence of a relationship/
association between students’responses for the question “What were your expectations of
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this course?” and the question “How has this program contributed to your professional
development?” By examining this potential relationship, researchers can assess whether
the program met students' initial expectations and whether these expectations influenced
their perceived professional growth (Table 5).

Table 5: Students' preferences and suggestions regarding various aspects
of an educational program (See Appendix 2 for options given)

95% confidence
intervals (2-tailed) (a)
Lower Upper
What were your expectations of this course? .582 011 142 .819

How has this program contributed to your
professional development?
a. Estimation is based on Fishet's r-to-z transformation with bias adjustment.

Pearson  Sig. (2-
correlation  tailed)

Table 5's Pearson correlation coefficient of 0.582 with significance value .011 indicates a
moderate positive relationship between the responses to the two questions. In summary,
there is a statistically significant relationship between participants' expectations of the
course and their perceptions of how the program contributed to their professional
development. This positive association suggests that participants who had higher
expectations of the course were more likely to perceive greater professional development
benefits from the program.

Table 6: Students' preferences and suggestions regarding various aspects
of an educational program (See Appendix 2 for options given)

Cfggunze o I

sig.
To what extent do you feel confident in your understanding of 8.222 (a) 3 .042
the following topics?
What did you appreciate most about the live meetings? 2.333 (b) 2 311
What did you like most about the self-access online course 1.333 (b) 2 513
modules?
In your opinion, what would enhance the forums in future 6.333 (b) 2 .042
sessions?

a. 4 cells (100%) have expected frequencies < 5. Minimum expected cell frequency is 4.5.
b. 0 cells (0%) have expected frequencies < 5. Minimum expected cell frequency is 6.0.

The four questions presented in the Table 6 above were also analysed to help towards a
comprehensive evaluation of the training program. By assessing participants' confidence
in understanding the course topics, their appreciation of live meetings, preferences in self-
access online modules, and suggestions for forum improvements, the organisers sought to
gauge the effectiveness of different learning components. Based on the Chi-square test
results, two of the four questions were statistically significant, while two were not.
Specifically, the questions about participants' confidence in understanding topics (p =
0.042) and opinions on enhancing future forum sessions (p = 0.042) showed statistical



288 Distance education in Kazakhstan: Enbancing digital proficiency throngh online teaching communities

significance. Overall, these results suggest that there are meaningful differences in
participants' confidence levels and ideas for forum improvement, while their appreciation
for live meetings and online modules is more uniformly distributed.

Group interview findings

All participants reported high effectiveness. Out of the three sessions, online exercise was
the most commonly mentioned learning skill (n = 18) and all participants expressed
positive feedback in the survey and group interview (Appendix 3).

In terms of overall experience (Appendix 3), we found that all 18 respondents (§1-S18)
unanimously reported a positive engagement with the Future English Online Teaching
Community Training Program. They highlighted the well-organised structure,
comprehensive content, and supportive environment created by the trainers. This suggests
that the program is effective in delivering a structured and supportive learning experience
for pre-service teachers in Kazakhstan. Students stated very similar statements to this
point. One student stated, “My overall experience with the program has been incredibly
positive. The training sessions were well-organised and comprehensive, covering a wide
range of topics essential for modern English teaching. I felt supported by the trainers and
appreciated the interactive nature of the lessons”. Another added her point as “The
community aspect was also beneficial, as it allowed me to connect with fellow pre-service
teachers and share experiences.”

Regarding the acquisition of specific skills and knowledge, respondents indicated
significant gains. For instance, S2, S5, and S9 mentioned integrating digital tools into their
teaching practices. S2 asserted, “Through this training program, I have gained valuable
skills in integrating digital tools into my teaching practice. I learned how to effectively use
platforms like Zoom and Google Classroom to facilitate online lessons”. S5 shared, “The
program also enhanced my knowledge of assessment techniques in a virtual environment,
ensuring I can accurately measure student progress.” S9 added, “Additionally, I now have
a better understanding of student engagement strategies and how to create interactive and
engaging content.”

In terms of understanding digital tools, we found that respondents such as S1, S6, and S11
benefited from hands-on experiences with various educational technologies as recorded in
their statements. For instance, S1 cited,

The training program provided hands-on experience with various digital tools, which was
incredibly beneficial. We were guided through the setup and use of educational
technologies, and I now feel comfortable using them to enhance my lessons. (S1)

S6 supported this idea and continued, “The practical sessions on creating multimedia
presentations and interactive quizzes were particularly helpful.” S11 added,

I also appreciated the tips on maintaining student interaction and managing virtual
classrooms effectively. This knowledge has made me more adept at incorporating
technology into my teaching practice. (S11)
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With respect to the application of teaching strategies, respondents such as S8, S13, and
S17 mentioned as,

One teaching strategy I learned was the flipped classtoom approach. During the
program, we discussed how to create video lectures and assign them as homework, thus
using classroom time for interactive activities (S8)

S13 shated: "I implemented this strategy during my practicum by creating short

instructional videos for grammar lessons. This approach not only made the classroom

sessions more engaging...". S17 continued with "... but also allowed us to learn at our own
n

pace.

In terms of challenges faced, time management emerged as a common issue among
respondents. S2 highlighted this challenge as "One of the main challenges I faced was
managing my time effectively while balancing the training program with other
commitments.” Regarding this point, S14, and S18 had the same opinions,

The program required a significant amount of self-discipline and organisation. To
overcome this, I created a detailed schedule and set aside specific times each day for
coursework and practice. (§14)

The study revealed that participants highly rated the program's materials and resources for
their effectiveness in improving teaching skills. Specifically, S1, S7, and S12 expressed
their appreciation for the comprehensive lesson plans, video tutorials, and interactive
modules. S1 stated, "The program's materials and resources were extremely effective in
enhancing my teaching skills.”

About teaching English online, respondents such as S3 reported significant
improvements:

The training program has significantly improved my confidence in teaching English
online by equipping me with the necessary skills and knowledge. Before the program, I
was apprehensive about using digital tools and managing an online classroom. (S3)

S9 shared, “The positive feedback from trainers and peers also boosted my self-
assurance...” S15 continued her point, commenting:

I feel confident in my ability to deliver engaging and effective online lessons, manage
virtual classtooms, and address any technical issues that may arise. (S15)

Regarding support and feedback, respondents S4, S10, and S13 rated it as excellent,
highlighting the availability of the facilitator and their constructive feedback. S4 stated, "I
would rate the support and feedback provided by the facilitator as excellent. The
facilitator was always available to answer questions and offer guidance, both during and
outside of scheduled sessions.” S10 shared this idea, expressing “The feedback on
assignments was constructive and detailed, helping me identify areas for improvement and
build on my strengths. S13 continued,
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The trainers also created a supportive learning environment where we felt comfortable
sharing our challenges and successes. Their expertise and encouragement played a
significant role in my progress throughout the program. (§13)

With professional development, respondents found the practical teaching strategies and
emphasis on digital literacy to be the most beneficial aspects. For example, S6, and S14
appreciated learning about student-centred teaching approaches and how to integrate
technology into their lessons. S6 stated, "The aspects of the training program that I found
most beneficial for my professional development were the practical teaching strategies and
the emphasis on digital literacy." S14 commented,

Learning how to effectively integrate technology into my lessons has been a game-
changer. The program also provided insights into student-centred teaching approaches,
which have helped me create more engaging and interactive lessons. (S14)

Our study discovered that the program had a notable impact on participants' attitudes
towards incorporating technology in language education. Specifically, participants like S5,
S11, and S16 now considered technology to be a vital instrument for facilitating interactive
and immersive learning experiences. As S5 participant expressed, "The program has
greatly shaped my viewpoint on using technology in language education.” S11 continued,
“I now recognise technology as an indispensable tool for improving student engagement
and learning outcomes.” $16 added,

The program showcased how digital tools can create interactive and immersive learning
experiences that traditional methods may not be able to provide. (S16)

About additional topics, respondents S2, S7, and S18 expressed a desire for more
coverage of advanced assessment techniques and cultural competence in virtual
classrooms. They also suggested more peer teaching practice and feedback sessions, which
were mentioned by 89, §12, and S17. S7 and S18 had the same point, “I would have liked
more in-depth coverage of advanced assessment techniques for online learning...”.

Regarding the likelihood of recommending the program, respondents like S3, S6, and S15
expressed a high probability of recommending it to other pre-service teachers. S3 stated,

I recommend the Future English Online Teaching Community Training Program to
other pre-service teachers. The program has been instrumental in developing my
teaching skills and confidence, particulatly in an online setting. (S3)

S6 supported this, adding, “The comprehensive curriculum, supportive trainers, and
practical resources make it an invaluable experience for anyone entering the teaching
profession.” S15 also continued expressing, “I believe other pre-service teachers would
greatly benefit from the knowledge and skills acquired through this program, just as I
have."
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Conclusion

Overall, this study demonstrates the positive impact of the Future English Online
Teaching Community Training Program on pre-service teachers organised by the British
Council in Kazakhstan. The program effectively improved digital literacy, teaching
strategies, and confidence in online teaching, while also providing strong support and
practical resources. The program's success in preparing pre-service teachers for the
demands of modern language education was recognised by receiving high-graded
certificates from the British Council.

Limitations and further research

This study was a first attempt toward assessing attitudes, opinions and experience for
improving the pedagogical aspects among future teachers of English in the Kazakhstan
OTC Pre-service Program. However, one of the limitations in the current research was
the relatively small number of respondents, questionnaire items and group interview
questions. Therefore, further research is needed to refine the questionnaire and the group
interview procedure, and to produce more specific and more detailed recommendations
for teaching the course “Methodology of English language” using this project. Important
aspects for further research are the embedding of OTC Pre-service Program into courses
such as “Methodology of English language” and the integration of ICTs (information and
communication technologies) into English learning.
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Appendices

Appendix 1: Kazakhstan OTC pre-service program timeline
(05 December 2022 - 03 March 2023)

Weeks/ Intro / | Discussion lee Se88- . E-portfolio Total Webinar
Hours Dates Module| forum | with | Webinar plus.reﬂec— hours dates
facilitator tive journal
Onboarding + Introduction Tasks + Forum Intro
Week 0 |5 to 9 Dec 2022
Module 1 - Understanding learners: Understanding Webinar
motivation in the classroom dates
Week 1 | 12to 16 3 0.5 1 4.5 |12 Dec 2022
Dec 2022 2:00 pm
Week 2 | 19 to 23 1 0.5 1.5 |Live session
Dec 2022 with facilitator
Hours: 3 0.5 1 1 0.5 6
Module 2 - Understanding learning strategies
Week3 | 9to 13 3 0.5 1 4.5 |9 Jan 2023
Jan 2023 2:00 pm
Week 4 | 16 to 20 1 0.5 1.5 |Live session
Jan 2023. with facilitator
Hours: 3 0.5 1 1 0.5 6
Module 3 - Planning lessons: Understanding learning outcomes
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Week 5 | 23 to 27 3 0.5 1 4.5 |23 Jan 2023
Jan 2023 2:00 pm
Week 6 | 30 Jan to 1 0.5 1.5 |Live session
3 Feb '23 with facilitator
Hours: 3 5 1 1 0.5 6
Module 4 - Integrating ICT: Understanding learning
technologies: teaching English online
Week 7 | 6to 10 3 0.5 1 4.5 |6 Feb 2023
Feb 2023 2:00 pm
Week 8 | 13 to 17 1 0.5 1.5 |Live session
Feb 2023 with facilitator
Hours: 3 0.5 1 1 0.5 6
Module 5 - Understanding assessment for learning
Week 9 | 20 to 24 3 0.5 1 4.5 |20 Feb 2023
Feb 2023 2:00 pm
Week 10|27 Feb to 1 0.5 1.5 |Live session
3 Mar '23 with facilitator
Hours: 3 0.5 1 1 0.5 6
Opverall total hrs 15 2.5 5 5 2.5 30

The OTC training program for students was based on 30 hours and included:

* 15 hours of self-study of Teaching for Success modules 1 to 5.
* 2.5 hours of asynchronous participation in forums led by facilitators under the

guidance of the OTC moderator.

* 5 hours of live communication with facilitators under the guidance of the OTC

moderatot.

* 5 hours of webinars with Neil Harris, UK expert.
* 2.5 hours of filling out reflection journals and maintaining electronic portfolios led by

facilitators under the guidance of the OTC moderator.

The program required approximately 3-4 hours of study per week, some of them at set
times (fortnightly live sessions with a facilitator and webinars), but mostly asynchronously,
at a time convenient for students. The practical part of the program should be
implemented through micro-learning at universities for groupmates or junior students.
This is an important aspect of the program as it will allow them to try out new ideas and
methods and then provide feedback based on their experience.

Appendix 2: Kazakhstan OTC pre-service program

This questionnaire was designed to determine what you have learned about the course.
The questionnaire has questions about a wide variety of topics that were covered in this
course. You should complete all questions on your own and to the best of your ability.

Personal background

*  What is your name, surname?
* How old are you?
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Items assessing an understanding of the students' perceptions, expectations, and hopes regarding their
participation in the program. For each item, please select one from the listed expectations that best reflects
_your initial goals for this course:

1.

What were your expectations of this course?

* Gaining practical teaching skills

* Developing lesson planning

* Improving communication strategies and cultural understanding

* Networking and mentorship opportunities

* Acquiring both theoretical and practical knowledge

What did you hope to gain by participating in it?

* Practical teaching skills that I can immediately apply in my classroom.

* Improved understanding and use of digital tools for online teaching

* A combination of theoretical and practical knowledge for comprehensive learning
* Personal growth in terms of confidence and staying updated on educational trends
* Insights into the challenges and opportunities of online teaching in Kazakhstan

Items assessing online conrse modules, fornms, live meetings and question regarding the general opinion of
respondents’ interest in contextualising to the Kazgakbstani educational setting. Please select the option that
best represents your experience or opinion:

3.

Which aspect of online teaching were you most interested in contextualizing to the
Kazakhstani educational setting?

* Challenges in online education

* Opportunities for online teaching

* Cultural and linguistic diversity in teaching

To what extent do you feel confident in your understanding of the following topics?
* Learner motivation (intrinsic and extrinsic factors)

* Learning strategies (techniques to enhance learning)

* Assessment (evaluating student progress)

* Learning outcomes (defining student achievements)

* Learning technologies for teaching English online

Which session did you find most beneficial in the program?

* Self-access online course modules

* Forums (peer learning and community support)

* Live meetings (interactive discussions)

What did you appreciate most about the live meetings?

* Interactive nature of the sessions

* Real-time discussions on lesson planning

* Integration of ICT tools

* Discussion on assessment strategies

*  Opportunity to improve communication skills

What did you like most about the self-access online course modules?
* Detailed content on methodological topics

* Interactive online exercises

*  Use of digital assessment tools

* Developing cultural competence

* Receiving certificates for completion
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8. In your opinion, what would enhance the forums in future sessions?
* More opportunities for peer-to-peer learning
* Greater focus on student engagement strategies
* Better technical support

Items assessing students’ personal opinions and preferences regarding the project. Select the option(s) that
best reflect your personal experience and preferences
9.  How has this program contributed to your professional development?
* Increased my digital proficiency
* Enhanced my practical teaching skills
* Developed my lesson planning skills
* Improved my understanding of online teaching
* Strengthened my confidence as a future educator
10. What additional support or resources would you like in future courses?
* Practical examples from experienced educators
* More focus on theoretical knowledge
* Additional digital tools training

Appendix 3: Group interview questions

Questions

1. How would you describe your overall experience with the Future English Online
Teaching Community Training Program for pre-service teachers in Kazakhstan?

2. What specific skills or knowledge have you gained from this training program?

3. How has the training program helped you in understanding the use of digital tools
for teaching English?

4. Can you provide an example of a teaching strategy you learned from the program
that you have applied in your classroom?

5. What challenges did you face while participating in the online training program,
and how did you overcome them?

6. How effective were the program's materials and resources in enhancing your
teaching skills?

7. In what ways has the training program improved your confidence in teaching
English online?

8.  How would you rate the support and feedback provided by the trainers throughout
the program?

9. What aspects of the training program did you find most beneficial for your
professional development?

10. How has the program influenced your perspective on using technology in language
education?

11.  Are there any additional topics or skills you wish had been covered in the training
program?

12.  How likely are you to recommend the Future English Online Teaching Community
Training Program to other pre-service teachers?
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