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Introduction: The shifting terrain of educational scholarship 
 
Looking back at the history of educational research, it becomes evident that academic 
research has evolved continuously in dialogue with the social, technological, and 
intellectual forces of its time. Over the past two decades, thanks to advances in 
technology, there has been a transition from paper-based scholarship toward an 
increasingly digital, open-access, and globally networked ecosystem in the field. The 
widespread adoption of online journals, digital repositories, and collaborative authoring 
platforms has altered both what we research and how research is conceptualised, 
conducted, and disseminated. 
 
In this evolving landscape, artificial intelligence (AI) seems to signify the most profound 
transformation in the history of educational research since the advent of the Internet. The 
emergence of generative AI technologies such as ChatGPT, Bard, and Claude has altered 
our professional, pedagogical, and editorial vantage point dramatically. A thorough 
analysis of 6843 publications on AI over a ten-year time span from 2013 to 2023 indicated 
a significant growth in the output and an expanding diversity in the topics and 
methodologies (Guo et al., 2024). Notably, countries like the United States, China, India, 
Spain, and Germany have increasingly welcomed the integration of AI in higher 
education, including language education (Albedah, 2025). Given these shifts, such 
renowned and accredited journals as Issues in Educational Research (IIER), which have long 
advocated for rigor, ethics, and culturally-informed scholarship, are now in pressing need 
of reflection, recalibration, and revitalised commitment in light of these shifting 
circumstances.  
 
Our guest editorial, thus, aims to examine the contemporary dynamics of educational 
publishing in the era of AI, from the viewpoint of the authors: an editor-in-chief and an 
associate editor of a prestigious SCOPUS-indexed journal. We highlight both the pros and 
cons of AI integration in (educational) research, while pondering the editorial duties that 
arise from this technological shift. 
 
From conventional scholarship to the era of algorithmic mediation 
 
Scholarly publication has undergone multiple paradigm shifts—from print to digital, from 
local to global, and currently from human to human-machine collaboration. According to 
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analytical reviews of the trends in the introduction of new journals and publications in 
education-related categories, the number has nearly doubled during the last 20 years (Guo 
et al., 2024). This increase may reflect not only the expansion of research productivity but 
also the enhanced accessibility (Kim & Lee, 2022; Sezgin et al., 2022). However, this rise 
in quantity does not necessarily equate to quality, and the enhanced "publish or perish" 
research philosophy or mindset has raised concerns about methodological rigor, ethical 
authorship, and academic integrity for both educators and researchers (Altbach & de Wit, 
2020). 
 
In such a context, AI can be viewed both as a solution and a potential hazard. AI-powered 
writing assistants may potentially alleviate the linguistic and stylistic difficulties that non-
native scholars struggle with and thus, enhance clarity, coherence, and academic writing 
(Flowerdew, 2025). Nonetheless, these tools can jeopardise the uniqueness of the material 
as they may blur the boundaries of authorship and originality. Editors frequently 
encounter manuscripts that, while polished and technically accurate, lack the author's 
unique intellectual voice and genuine engagement. Consequently, here comes the critical 
question: What does it mean to be an author in the age of artificial intelligence? Additionally, how 
can we ensure that the human element prevails in academic inquiry as algorithmic 
mediation becomes more prevalent? 
 
AI in language teaching and learning: Opportunities and 
transformations 
 
Technology-assisted language education has gained prominence in the field for more than 
two decades, which has led to the introduction of intelligent tutoring systems and 
automated feedback tools. As a consequence, AI is routinely depicted as an indispensable 
component of education systems by the current policy reports (U.S. Department of 
Education, 2023). However, the latest developments in natural language processing 
(NLP), as Tiwari et al. (2023) put it, have introduced unparalleled levels of nalnalisation 
and interactivity. AI is now considered a rapidly advancing collection of tools that can 
facilitate personalisation, feedback, and administrative efficiency, while simultaneously 
raising concerns about equity, privacy, and bias (Abulibdeh, 2025). Such tools as 
ChatGPT, ELSA Speak, and Grammarly Go are increasingly recognised as semi-
autonomous teaching partners that provide immediate corrective feedback, simulate 
conversation, and scaffold learning. Thereby, ethical considerations around cultural biases, 
gender stereotyping, and excessive reliance on automated tools highlight the pressing need 
for appropriate governance frameworks (Albedah, 2025).  
 
It has been well-documented that AI tools can have the ability to be a valuable language 
learning asset because of their accessibility, capacity to simulate interactive dialogue, and 
ability to provide instant formative feedback. Yet, what if they “replace” teachers? There 
comes the need for a thoughtful integration. AI tools work best as a complement to 
teacher-led instruction rather than a substitute (Barrot, 2024). They need explicit 
instruction, learner perception, and reflective activities (Mekheimer, 2025). These 
applications are theoretically in line with sociocultural and cognitive-interactionist 
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perspectives on education in general and second language acquisition (SLA) in particular, 
where feedback, negotiation of meaning, and scaffolded participation are crucial elements 
for development (Lantolf & Thorne, 2006). Incorporating these mechanisms into a digital 
setting, we can enable learners to participate in personalised, low-stakes interactional 
practice with the help of these tools. 
 
Nevertheless, as we embrace these innovations, we must also grapple with concerns 
regarding equity, privacy, bias, criticality, reflectivity, and creativity. That is, overreliance 
on AI-generated feedback may inhibit self-editing, critical reflection, and creativity. 
Employing AI may conceal learners’ deficits, whether linguistic or discoursal, with the 
illusion of fluency. It is thus incumbent upon educators to integrate AI tools responsibly—
not as an alternative, but as a mediation. Striking a balance between harnessing AI's 
benefits and addressing these challenges will, thus, be vital for the future of (language) 
education. 
 
The editorial dilemma: Authenticity, ethics, and blurred authorship 
 
For academic editors, the proliferation of AI-generated manuscripts has introduced new 
complexities into the publication process. We now receive submissions that are 
superficially polished but conceptually thin, as they are partially or entirely produced by 
generative AI systems. Some of these texts exhibit telltale signs, including formulaic 
phrasing, uniform coherence, and absence of methodological depth, while others are 
indistinguishable from human writing. The problem is not just that authors may have used 
an AI assistant; many now do, and for multilingual scholars in particular, AI-mediated 
language support can be a form of linguistic accommodation and a type of scaffolding 
rather than misconduct. The more serious concern arises when generative AI is used to 
fabricate and/or falsify parts of a study, produce entire drafts, or mask the absence of 
genuine empirical work. 
 
The Committee on Publication Ethics (COPE Council, 2023) has responded. It stated 
clearly that AI tools cannot be listed as authors and their use must be transparently 
disclosed. However, compliance depends largely on trust and author integrity. Many 
journals and scholarly societies have now adapted this guidance into their policies, 
requiring authors to describe which AI tools were used and for what purposes. At the 
same time, editors are under pressure to “detect” AI-generated text because detecting AI-
generated content is far from straightforward: detection tools suffer from both false 
positives and false negatives, and may unfairly penalise writers whose style happens to 
resemble that of large training corpora (Bittle & El-Gayar, 2025). Moreover, sophisticated 
paraphrasing can easily evade current algorithms. There is also more. There are times 
when we assign the given manuscript to the reviewers, and we may encounter a list of 
comments on the articles generated by AI tools in response.  
 
From our editorial experience, the challenge is not merely technical but philosophical. We 
are witnessing a redefinition of what counts as “original contribution.” If originality is 
reduced to surface form rather than conceptual insight, then even human-authored papers 
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risk becoming algorithmic in spirit. We, as editors, now need to exercise a thicker kind of 
judgment: we read not only for style, but also for intellectual risk, methodological 
transparency, and the presence of a genuine research context. Thus, the task for editors is 
to nurture a culture of intellectual authenticity, where AI serves inquiry rather than 
substitutes for it. 
 
Publication trends and the rise of AI discourse 
 
As we analyse the submissions to our journal and examine the publication trends in major 
educational research databases, we can assert that AI-related publications have grown in 
many education and language education journals. We receive numerous articles containing 
the keywords “artificial intelligence” and “AI tools” these days. This might be a reflection of 
both genuine innovation and thematic opportunism because certain studies enhance 
theoretical and methodological comprehension, while others simply incorporate "AI" into 
traditional frameworks without introducing meaningful innovation. Due to such 
submissions to the journals, the necessity of robust peer review and editorial judgement 
increases since they can dilute the field’s credibility. Bittle and El-Gayar’s (2025) 
systematic review of higher-education literature highlights these concerns. Following the 
synthesis of 41 studies on generative AI and academic integrity, they concluded that, on 
the one hand, AI can enhance academic engagement and learning. On the other hand, it 
might introduce some opportunities for ghost-written assignments and plagiarism that are 
not easily detectable by traditional systems (Bittle & El-Gayer, 2025). Barrot’s review on 
the use of ChatGPT in education describes a similar tension: the same technological tool 
can be utilised for loads of reasons, including brainstorming, feedback, and explanation, or 
it may bypass the learning process (Barrot, 2024). 
 
This evolving scenario challenges some already-established assumptions for the editors. 
We used to rely on plagiarism reports, blind peer reviews, and professional guidelines and 
standards of our communities. A new layer has been introduced now. We need to 
carefully check to see whether the submitted manuscript has been partially or entirely 
generated by an AI tool. The possibility that the data, the analysis, and even citations and 
references are being fabricated or falsified is another editorial burden. 
 
Yet, there are some positive points concerning the introduction of AI tools to the context 
of publication. Thanks to the digital and AI-supported technologies, scholars who were 
under-represented in the worldwide publishing before, and researchers from varied 
linguistic and cultural contexts, are now able to generate internationally comprehensible 
texts, thereby enhancing inclusivity within scholarly communication, which might help us 
achieve educational and research equity. Moreover, we need to bear in mind that not all 
well-written manuscripts are AI-generated. Neither are all experiments with AI tools 
unethical. We, as journal editors, have seen that there are authors who disclose how they 
employed AI to polish their texts or generate ideas. Others may provide their readers with 
a thought-provoking methodological reflection on the role of AI tools in learning and 
teaching. Severe prohibitions may inhibit these legitimate uses and limit open 
conversations. 
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Future prospects: Reconsidering research and editorial practice 
 
Looking ahead, AI is here to stay. It improves efficiency and insight, from conducting 
automated literature reviews to predictive analytics for student learning. As journal editors, 
we may soon opt for some AI-based systems for reviewer assignment, plagiarism 
detection, and even initial methodological checks and in-house reviews. Additionally, 
publications in the future may involve hybrid authorship models where AI tools are 
acknowledged as methodological. We may be obliged to revise our policies to require 
disclosure of AI assistance, which results in responsible integration. 
 
However, automation should not be equated with wisdom. The fundamental essence of 
educational research—critical thinking, ethical reflection, and contextual understanding—
should not be delegated to the machines. We, as editors, must advocate for AI literacy as 
an urgent need for both authors and reviewers. Understanding the capabilities and 
limitations of generative models, ethical citation of AI outputs, and the cultivation of 
human-AI collaboration grounded in transparency (KeyFutureSkills, n.d) may be 
accounted among the most prominent tenets of AI literacy.  
 
Hence, there comes a more important question: What will remain intact from the human touch 
in educational research? Although tasks such as language polishing, developing research 
proposals, summarising, and so on can be done by AI tools, it is devoid of live 
experiences, empathy, and intuition. AI is incapable of perceiving the reality of the 
classroom dynamics. It cannot understand the complexities of multilingual identities and 
acculturation. Ethical considerations underpinning the educational inquiry mean nothing 
to AI. However, as Biesta (2020) held, education is a profoundly normative endeavour; it 
pertains to what we ought to do, not merely what we can do. Thus, editors, reviewers, and 
authors must ensure that their publications remain purposeful, contextual, and, more 
importantly, ethical by prioritising human voice and wisdom over speed and abundance. 
 
Conclusion: Toward a culture of ethical and reflective innovation 
 
In order to become adapted to this new context, we need to take the following measures. 
 
First and foremost, the long-term impact of AI-assisted (language) education research on 
authors’ and reviewers’ critical, reflective, and creative thinking skills should be 
investigated. Additionally, studies can be conducted to empirically assess how AI can 
bridge gaps in (language) education research while recognising and addressing potential 
disparities in access and effectiveness. 
 
Moreover, educationalists and technologists should collaborate with ethicists to develop 
guidelines for the responsible use of AI in educational research contexts. Furthermore, to 
gain more comprehensive insights and foster a collaborative approach to technology 
integration, the voices of all stakeholders, including authors, reviewers, journal editors, 
etc., should be heard, and they should be involved in the discussions on AI tools.  
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Finally, as far as journal editors are concerned, journals and editorial policies should 
delineate explicit guidelines for AI use in order for the researchers to integrate AI tools 
with more accountability. This needs research training programs and professional 
development courses on modules such as AI literacy, data ethics, and critical digital 
pedagogy. Journals may also collaborate to enhance editorial integrity by setting standards 
for authorship norms and including diverse perspectives in a way that the future of 
educational publishing reflects not only technological advancement but also epistemic 
justice. As mentioned earlier, the integration of AI tools into education and research is 
inevitable. Thus, whether AI becomes a tool for promotion or degradation depends on us. 
We need to ensure we take the route to innovation founded on academic integrity, not the 
other path, which leads to efficiency without authenticity.  
 
Yet, we do not have final answers. We do, however, believe that journals like Issues in 
Educational Research have the potential to offer a platform for slow, yet deliberate thinking 
in such a rapidly changing environment. An AI-enabled future that is humane, fair, and 
sufficiently critical and creative can be shaped by the integration of empirical studies, 
theoretical reflections, and critical narratives from diverse contexts. When looking forward 
to the future of educational research, we recall Freire’s (1970) enduring insight: education 
is an act of freedom, not conformity. We need to integrate AI as a collaborator in that 
freedom through which we can expand, rather than constrain, our capacity to think, learn, 
and create. 
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