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Intercultural competence (IC) has been one of the main targets of multicultural 
education. Our research investigated the conceptualisation of IC by lecturers at the State 
Islamic Universities of Bengkulu (known as PTAIN Bengkulu) and their efforts to 
internalise IC into learning processes. This mixed-method research employed a 
concurrent-embedded model with a sample of 435 lecturers. Results revealed that the 
lecturers had considerable understanding of IC demonstrated by a mean = 3.94. Their 
conceptualisation of IC was represented by attitudes of openness to cultural diversity, 
consciousness and acceptance of cultural stereotypes, skills in cross-cultural 
communication and conflict resolution, sensitivity to cultural norms and values, cultural 
flexibility, and willingness to learn from other cultures. They internalised IC by using 
intercultural materials, facilitating intercultural discussions, using language and teaching 
style responsive to cultural diversity, presenting cultural sensitivity materials, providing 
intercultural experiences, providing feedback supporting IC development, and 
collaborating with other lecturers and students from different cultural backgrounds.  

 
Introduction  
 
Multiculturalism refers to diversity in social demographics, including race, ethnicity, way 
of life, religion, and language (Fittante, 2024). Indonesia's population naturally exhibits 
this kind of demographic diversity (Badrun et al., 2024). According to consensus data 
highlighted by Sahibudin et al. (2020), Indonesian society consists of various tribes, races, 
and religions spread across more than 17,000 islands. Indonesia is home to over 500 
regional languages, making it the country with the largest number of local languages in the 
world. The country's diverse social landscape is a unique characteristic of its people. In the 
context of education, this multiculturalism implies the need for a multicultural education 
system for all students in Indonesia. 
 
Multicultural education is a movement and educational reform process that aims to 
provide equal learning opportunities for students from all social classes, genders, races, 
languages, and cultures (Kuppens et al., 2020). It allows educational institutions to 
prioritise equitable inclusion of students from diverse backgrounds. The diversity of 
student variables encompasses not only macro-cultural elements, such as ethnic, racial, 
and linguistic diversity, but also micro-cultural elements. Students possess diverse micro-
cultural elements, including viewpoints, ideas, interests, and social practices. Therefore, 
students who share the same macro-cultural elements may have different micro-cultural 
elements (Barton & Ho, 2020). Multicultural education is necessary to reform the 
education system and meet students’ cultural needs.  
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When implementing multicultural education, discourses and learning materials should 
ideally include non-essentialist paradigms, concepts of social relations between humans, 
gender equality, multi-ethnicity, bilingual and bicultural concepts, and anti-racist concepts 
(Munalim, 2020). Since the 21st century, the Indonesian education system has included 
ideas of interculturalism. This ensures that all levels of education in Indonesia are 
coordinated with students’ multicultural demographics (Fatgehipon, 2023). This condition 
is also found in the educational context of state Islamic universities (in the Indonesian 
abbreviation called PTAIN, which stands for Perguruan Tinggi Agama Islam Negeri). 
Multicultural education has several general goals oriented towards promoting cultural 
awareness, providing access to equal educational opportunities, and guiding students to 
actively engage in cross-cultural interactions and develop noble character (Barton & Ho, 
2020). These objectives share the common thread of orienting learning in a multicultural 
education system towards equipping students with intercultural competence (IC).  
 
IC refers to the ability to interact, collaborate, and build social relationships in cross-
cultural settings. It involves integrating affective, cognitive, and conative elements (Li & 
Longpradit, 2022). A preliminary study conducted by the researchers in one of PTAINs in 
Bengkulu, a southwest coast province in Sumatra, Indonesia, revealed that despite being 
affiliated with multiculturalism in terms of macro and micro-cultures, many students had 
not sufficiently acquired IC. As observed, the students preferred to collaborate in learning 
with colleagues just from the same cultural areas, indicating a preference for interactions 
based on the same macro-culture. Some of them preferred not to collaborate with 
colleagues who were overly critical of insignificant matters. Also, some students preferred 
collaborating with colleagues who had a similar way of thinking and used the same local 
languages. This demonstrates that such students merely preferred to communicate with 
colleagues having the same micro-culture.  
 
The foregoing phenomenon poses a challenge for lecturers to instil IC in their students. 
However, to effectively internalise IC, lecturers must themselves possess a mastery of IC 
and a comprehensive understanding of learning practices based on multicultural 
education. As suggested by Imsa-ard (2023), educators must be adept in IC to effectively 
impart it to their students. The acquisition of IC is crucial for educators to develop 
inclusive learning strategies that accommodate the diversity inherent in students' micro 
and macro-cultural variables (Munalim, 2020). 
 
In recent years, numerous studies have addressed the issue of IC. However, most of these 
studies focus on foreign language education, particularly English. To mention a few 
examples, research has been conducted by Birlik & Kaur (2020); Idris (2020); Mahbub et 
al. (2024); and Morganna et al. (2020). The research is based mainly on the theoretical 
argument that globalisation and technological developments have led to more intense 
cross-border communication. This communication occurs between communicants and 
communicators from different cultures, mediated by English as a global mode of 
communication. However, as stated in the background for this research, Indonesian 
society already has a multicultural demographic portrait, not only in global discourse but 
also in national discourse. It exists naturally. As part of the effort to implement 
multicultural education in Indonesia, educators must internalise IC across all disciplines, 
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not just limited to a particular field of learning. Therefore, it is important to conduct 
research on IC in cross-disciplinary learning to fill the gaps in previous research. 
 
Based on the essence of multiculturalism inherent in the demographic portrait of society, 
particularly among students in Indonesia, and our preliminary study's depiction of 
students’ weak IC, coupled with limited comprehensive research in the domain of IC 
across disciplines, our current research is oriented towards examining PTAIN lecturers' 
conceptions of IC and their efforts to internalise IC within the context of their respective 
fields of expertise. The study confines its sample to PTAIN lecturers across the Bengkulu 
province. Guided by two research questions, our investigation sought to address: 
 
(1) How do PTAIN lecturers in Bengkulu conceptualise IC? 
(2) What efforts do PTAIN lecturers in Bengkulu make to internalise IC to 

students during learning processes? 
 
Intercultural competence 
 
In an educational context, culture is considered a crucial element, particularly since the 
emergence of critical pedagogy theory (Nayasi et al., 2022). Critical pedagogy employs 
culture as a means for students to acquire knowledge and skills. Learning is viewed as a 
process of constructing knowledge through psycho-socio-cultural interactions. Critical 
pedagogy promotes cultural diversity, social justice, and equal rights for students (Joseph 
Jeyaraj, 2020). This theory is the foundation of multicultural education, which views 
culture in four categories: culture as products, culture as practice, culture as perspectives, 
and culture as an individual (Mehra, 2021).  
 
The main goal of multicultural education is to help students internalise IC, which is the 
ability to interact with people from different cultures while respecting their differences 
(Tualaulelei, 2021). Byram et al. (2002) elucidated that IC comprises several elements: 
intercultural attitudes, intercultural knowledge, the skills of comparing, interpreting, and 
building relationships, discovery and interaction skills, and critical awareness of cultures. 
Intercultural attitudes involve openness and suspending biases. Intercultural knowledge 
spans social groups and interaction dynamics, aiming not for perfection but effective 
interaction tools. The skills of comparing, interpreting, and building relationships aid 
cross-cultural interactions and conflict prevention. Discovery and interaction skills involve 
merging knowledge from others while acknowledging its imperfection. Critical cultural 
awareness fosters mutual respect and appreciation for diverse values. 
 
Method 
 
This mixed-method research employed the concurrent embedded mode l (Mertens, 2023). 
The research framework was operationalised to address each research problem using both 
quantitative and qualitative methods. The oriented problems of this research subsumed 
PTAIN Bengkulu lecturers’ conceptualisation of IC and their efforts to internalise IC 
during learning processes. The quantitative method adopted survey research, and the 
qualitative method employed grounded theory research.  
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The quantitative data sources involved PTAIN lecturers in Bengkulu, selected using a 
convenient sampling technique (Johnson & Christensen, 2019). This aimed to recruit as 
many participants as possible, provided they were willing to complete questionnaires 
distributed online by the researchers. Demographically, two universities in Bengkulu fell 
into the PTAIN category. The total number of lecturers from both universities was 507, 
with 277 from PTAIN A and 230 from PTAIN B. After the questionnaires had been 
distributed, 435 lecturers provided complete answers. PTAIN A had 231 lecturers willing 
to participate, while PTAIN B had 204 lecturers willing to be part of this research. 
 
The qualitative method involved several PTAIN lecturers selected by a purposive 
sampling technique using several basic criteria. Firstly, the participants were PTAIN 
lecturers with substantial teaching experiences (more than 5 years). Secondly, the selected 
participants were lecturers in Islamic and social science subjects. This was due to broad 
discursive spaces and identifiability of intercultural discussions in the previously 
mentioned subjects. Thirdly, the selected participants were willing to sign the given 
consent letters. We were able to get access to 50 lecturers who were willing to provide 
qualitative data. They were 25 lecturers from PTAIN A and 25 lecturers from PTAIN B. 
It is important to note that the confidentiality of all lecturers' names and identities was 
maintained to adhere to research ethics. 
 
Data collection took three months from 3 May to 30 August 2024. Quantitative data were 
collected using questionnaires developed from the theoretical integration of multicultural 
education domain (Kuppens et al., 2020) and IC domain (Byram et al., 2002) (Appendix 
A). Both theoretical domains can be found in the "relevant concepts or theories" section. 
The questionnaire instrument was developed and validated for both content and 
construct. Content validation involved three professors who were experts in the fields of 
multicultural education and IC. Construct validation was conducted through a field try-out 
or pilot analysed using the bivariate Pearson formula. Subsequently, the questionnaire 
instrument's reliability was tested statistically using the Cronbach alpha formula. For the 
ease of participants’ understanding and bias avoidance, the questionnaires were translated 
into Indonesian. The questionnaire blueprint is presented in Table 1. 
 
The total number of items from both domains was 35 items (Appendix A). Initially, there 
were 40 items, but the results of content validation involving three experts indicated that 
one item needed to be removed for content validity. Subsequently, the results of construct 
validation eliminated four more items. Based on these 35 items and the trial results with 
20 lecturers who were not part of the study sample, the bivariate Pearson calculation 
showed r values ranging from 0.52 to 0.78. The r table value was 0.4438. These r values 
were obtained based on criteria (df = 18, with sig 5%). The data indicated that the r value 
for each item (out of the 35 items in this questionnaire) was greater than the r-table value. 
 
The construct validity results demonstrated that the 35 items were valid. Furthermore, 
reliability testing was conducted using Cronbach alpha. The obtained alpha value was 
0.832, which exceeded the threshold of 0.70. This data indicated that the 35 items were 
reliable. 
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Table 1: The questionnaire blueprint for research questions 1 and 2 (35 items) 
 

Domains Indicators Item numbers 
Lecturers' 
conceptualisation 
of IC 

Openness to cultural diversity 1, 2 and 3 
Awareness and acceptance of cultural stereotypes 4, 5 and 6 
Intercultural communication skills 7, 8 and 9 
Intercultural conflict resolution skills 10, 11 and 12 
Sensitivity to cultural norms and values 13, 14 and 15 
Cultural flexibility 16, 17 and 18 
Willingness to learn from other cultures 19, 20 and 21 

Lecturers’ efforts 
to internalise IC 

The use of intercultural materials and examples 22 and 23 
Facilitation of intercultural discussions 24 and 25 
Using language and teaching styles responsive to cultural 

diversity 
26 and 27 

Presentation of material on cultural sensitivity 28 and 29 
Providing practical intercultural experiences 30 and 31 
Offering supportive feedback for the development of IC 32 and 33 
Collaboration with lecturers and students from diverse 

cultural backgrounds 
34 and 35 

 
Regarding qualitative data collection, the researchers employed interview and observation 
techniques (Appendices B and C). The interview and observation guides were developed 
based on the theoretical integration of multicultural education (Kuppens et al., 2020) and 
IC (Byram et al., 2002). The interview questions were translated into Indonesian for the 
sake of building ideal interactions with the participants. 
 
The quantitative data were analysed using a descriptive analysis technique to obtain mean, 
standard deviation, and survey results for each research problem. The qualitative data, 
based on a grounded theory method, were analysed using the techniques comprising open 
coding, axial coding, and selective coding. Open coding was employed to extract 
representative themes and sub-themes of all raw data. Axial coding was used to group 
themes and sub-themes for easy interconnections. Selective coding was applied to 
construct a conceptual model or theoretical model that depicted the overall 
interconnections of all themes and sub-themes. These themes and sub-themes could be 
some latent variables and sub-variables as psychometric analysis materials for subsequent 
research by others. 
 
Findings 
 
Lecturers' conceptualisation of intercultural competence 
 
Quantitative data regarding lecturers' conceptualisation of IC were acquired using a survey 
method. The survey was conducted online by distributing validated and reliability-tested 
questionnaires to 435 lecturers from PTAIN in the Bengkulu province. A summary of the 
survey results is presented in Table 2. 
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Table 2: Summary of survey results on the conceptualisation of PTAIN  
lecturers in Bengkulu regarding intercultural competence 

 

No. Indicators Mean SD Level 
1 Openness to cultural diversity 3.6 0.51 High 
2 Awareness and acceptance of cultural stereotypes 3.8 0.34 High 
3 Intercultural communication skills 4.2 0.50 High 
4 Intercultural conflict resolution skills 4.1 0.64 High 
5 Sensitivity to cultural norms and values 3.7 0.40 High 
6 Cultural flexibility 3.6 0.35 High 
7 Willingness to learn from other cultures 4.6 0.33 High 
The average of all means 3.94  High 
 
Table 2 presents seven indicators used as the parameters for the conceptualisation of IC. 
On the indicator of openness to cultural diversity, lecturers on average scored 3.6 with a 
standard deviation of 0.51, indicating that they had open attitudes towards cultural 
variations. The indicator of awareness and acceptance of cultural stereotypes also showed 
a high level, with a mean of 3.8 and SD of 0.34. On the indicator of intercultural 
communication skills, lecturers demonstrated high competence with a mean score of 4.2 
and SD of 0.50. Similarly, on the indicator of intercultural conflict resolution skills, 
lecturers also exhibited high skills with a mean score of 4.1 and SD of 0.64. The 
importance of the indicator of sensitivity to cultural norms and values was also evident in 
this table, with a mean score of 3.7 and SD of 0.40. Furthermore, the indicator of cultural 
flexibility also received a high assessment with a mean score of 3.6 and SD of 0.35. The 
last indicator, willingness to learn from other cultures, indicated the willingness of 
lecturers to learn from the cultural diversity of others, with a mean score 4.6 and SD0.33. 
 
Overall, the average mean of all indicators was 3.94, consistent with a high level. This 
illustrated that PTAIN lecturers in Bengkulu had a good understanding of the concept of 
IC, and they had positive attitudes towards cultural diversity, as well as a readiness to 
interact and learn from other cultures. The standard deviations also indicated variation in 
assessments, but overall, these lecturers were considered to have sufficiently high 
competence in conceptualising IC. 
 
Interview data with PTAIN lecturers in Bengkulu related to the discourse of 
conceptualising IC were codified into several themes and sub-themes, which were 
subsequently depicted in the form of a concept map based on the flow of grounded 
theory research analysis (Figure 1). 
 
Codified from interview data as showcased in Figure 1, the first theme representing 
lecturers’ conceptualisation of IC is the attitude of openness to cultural diversity. An 
openness to cultural diversity was represented by actions that embraced cultural diversity. 
In the academic context, embracing cultural diversity involved exploring cultures with 
curiosity and respect, fostering an inclusive learning environment that valued students' 
cultural identities, and integrating diverse perspectives for creative problem-solving. This 
is highlighted in an interview with Lecturer 22:  
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For me, cultural diversity in the context of academic environment is a vast treasure trove 
of knowledge. Interpreting and embracing this diversity means exploring various cultures 
with curiosity and respect. I strive to create an inclusive and dynamic learning 
atmosphere where students are valued for their cultural identities. In academic 
collaboration, I consistently seek diverse perspectives to formulate holistic and creative 
solutions in addressing the challenges of the modern world (Lecturer 22). 

 
Figure 1: The conceptualisation of PTAIN lecturers in Bengkulu regarding 

intercultural competence (use web or PDF reader ‘zoom in’ function to read) 
 
The second theme is consciousness and acceptance of cultural stereotypes. Challenging 
cultural stereotypes involved wise and open dialogue, prioritising individual uniqueness 
over broad generalisations. Real-life examples helped break stereotypes, fostering 
understanding and reducing prejudice, as seen in Lecturer 4's interview transcript:  
 

Cultural stereotypes are something that must be dealt with wisely. When stereotypes arise 
among students or fellow professors, I try to prioritise open dialogue and an educational 
approach. I encourage them to see individuals as unique personalities and not to tarnish 
an entire culture with a narrow view. I also strive to provide examples and real-life 
experiences that can help break down any stereotypes that may arise (Lecturer 4). 

 
The third theme is cross-cultural communication skills. Cross-cultural communication 
included openness, empathy, and understanding. It emphasised attentive listening, 
sensitivity to language and cultural differences, patient communication, avoiding 
assumptions, and fostering mutual respect, as shown in Lecturer 6's interview transcript: 
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In facing challenges in communicating with students or colleagues from different cultural 
backgrounds than mine, I strive to be a good listener and more sensitive to potential 
language differences or cultural nuances. I encourage communication with patience and 
empathy, always seeking ways to bridge understanding. In case of any ambiguity, I 
consistently advocate for open questioning and make efforts to avoid incorrect 
assumptions. With a spirit of mutual respect, I believe we can overcome these 
communication challenges and foster harmonious relationships in the academic 
environment (Lecturer 6). 

 
The fourth theme is cross-cultural conflict resolution skills. Resolving cross-cultural 
conflicts in academia involved mediating objectively, fostering dialogue, encouraging open 
communication, finding common ground, using empathy, and valuing cultural uniqueness. 
This aimed to create a harmonious, inclusive academic environment, as highlighted in 
Lecturer 5's interview transcript below: 
 

In managing conflicts arising from cultural differences within the classroom or other 
academic environments, I strive to be an objective mediator and create a space for 
dialogues. I encourage the involved parties to speak openly about their feelings and 
perspectives, seeking mutually beneficial common ground. I also employ an empathetic 
communication approach and value the cultural uniqueness of each individual. By 
strengthening mutual respect, I believe conflicts can be resolved in a harmonious 
manner, contributing to the creation of an inclusive academic environment (Lecturer 5). 

 
The fifth theme is sensitivity to cultural norms and values. Sensitivity to cultural norms 
and values meant respecting differences and creating an inclusive environment. It 
involved active listening, understanding diverse norms without judgment, using polite 
language, and sharing cultures to foster mutual respect. This is highlighted in Lecturer 30's 
interview transcript below:  
 

In my interactions with students or colleagues, I demonstrate respect and sensitivity to 
diverse cultural norms and values by actively listening. I try to understand existing 
cultural differences and recognise the norms upheld by each individual. I steer clear of 
passing judgment or criticising these cultural differences. Additionally, I consistently use 
polite language, respecting the unique communication styles stemming from their 
cultural backgrounds. Throughout this process, I also encourage sharing and openness to 
understanding each other's cultures, fostering harmonious relationships and mutual 
respect (Lecturer 30). 

 
The sixth theme is cultural flexibility. Cultural flexibility was achieved by appreciating 
differences, effective communication, and inclusivity. This aimed to create a mutually 
respectful atmosphere for diverse interactions. Active listening avoided prejudicial 
assumptions, fostering a comfortable space valuing cultural differences for mutual 
learning. This point is depicted in Lecturer 14's interview transcript below: 
 

In facing cultural differences in environments distinct from my own cultural background, 
I strive to be a good listener. I am always open to listening and understanding the 
perspectives and cultural values of those around me. I try to avoid prejudice or 
assumptions towards any specific culture and consistently maintain an inclusive 
approach. With a mindset of mutual respect and effective communication, I hope to 
foster harmonious relationships with all parties in the environment (Lecturer 14). 
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The seventh theme is willingness to learn from other cultures. Willingness to learn from 
other cultures involved cultivating enthusiasm to recognise and explore experiences from 
diverse individuals. This enthusiasm aimed to derive joy and motivation from interactions, 
seeing each encounter as an opportunity to broaden understanding and enrich knowledge 
about cultural diversity. The foregoing is portrayed in Lecturer 27's interview transcript: 
 

I always feel enthusiastic and motivated to continue learning from the experiences of 
people from different cultures. I believe that each encounter with a new person brings 
the opportunity to gain new insights into the world and enrich my knowledge of cultural 
diversity. I am always open to listening and learning from others' experiences, aiming to 
enhance my understanding of cultural differences and see the world from different 
perspectives (Lecturer 27). 

 
The above transcripts, in translations by the authors, expressed a proactive and 
enthusiastic approach to cross-cultural learning, emphasising the continuous acquisition of 
insights from diverse experiences. Acknowledging that each encounter with someone new 
offers an opportunity to enrich understanding of cultural diversity underscores a 
commitment to broadening perspectives. The openness to actively listen and learn from 
others' experiences reflects a deliberate effort to enhance IC. This aligns with the 
academic discourse on the importance of continual knowledge pursuit in diverse contexts. 
 
The efforts of PTAIN lecturers to internalise intercultural competence 
 
Quantitative data regarding the efforts of PTAIN lecturers to enhance students' IC during 
learning processes were collected using a survey method (Table 3). Table 3 provides a 
comprehensive overview of the efforts made by PTAIN lecturers to internalise IC during 
learning processes. It is evident that the lecturers have been sufficiently committed to 
creating an inclusive learning environment that supports the development of students' IC. 
Various indicators were used to measure these efforts. The first indicator was the use of 
intercultural materials and examples. This indicator had a mean of 2.8, with variations 
reflected in a standard deviation of 0.62. This indicated an effort to incorporate materials 
reflecting cultural diversity in teaching and learning processes. 
 

Table 3: Summary of survey results on the efforts of PTAIN lecturers  
in Bengkulu to internalise intercultural competence during learning 

 

No. Indicators Mean SD Level 
1 The use of intercultural materials and examples 2.8 0.62 Moderate 
2 Facilitation of intercultural discussions 3.1 0.56 Moderate 
3 Use of language and teaching styles responsive to cultural 

diversity 
3.2 0.70 Moderate 

4 Presentation of materials on cultural sensitivity 2.9 0.62 Moderate 
5 Provision of intercultural practical experiences 3.0 0.50 Moderate 
6 Providing feedback that supports the development of IC 3.4 0.56 Moderate 
7 Collaboration with lecturers and students from different 

cultural backgrounds 
3.5 0.55 Moderate 

Average of all means 3.13  Moderate 
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The second indicator was facilitation of intercultural discussions. The mean of this 
indicator was 3.1, with a standard deviation of 0.56. This illustrated the lecturers' efforts to 
encourage interactions and discussions that promoted cross-cultural understanding. The 
use of language and teaching styles responsive to cultural diversity, as the third indicator, 
had a mean of 3.2 and a standard deviation of 0.70. The foregoing indicated that lecturers 
strived to create an inclusive and relevant learning environment. The fourth indicator was 
presentation of materials on cultural sensitivity. This indicator had a mean of 2.9 with a 
standard deviation of 0.62. 
 
The fifth indicator was the provision of practical intercultural experiences with a mean of 
3 and a standard deviation of 0.50. The sixth indicator was providing feedback supporting 
the development of IC. This indicator had a mean of 3.4 and a standard deviation of 0.56. 
Collaboration with lecturers and students from different cultural backgrounds was also 
deemed essential, reflected in the seventh indicator. This indicator had a mean of 3.5 and 
a standard deviation of 0.55. The average of overall means fell into 3.13, providing a 
comprehensive picture of the lecturers' collective efforts to internalise IC. The foregoing 
average score was categorised into a moderate level. Hence, this research indicated that 
PTAIN lecturers in Bengkulu had considerable awareness and efforts to internalise IC to 
students, leading to the creation of more inclusive and relevant learning experiences.  
 
The qualitative data related to PTAIN lecturers’ efforts to internalise IC during learning 
processes were collected from observations. These were coded into several themes and 
subthemes and depicted in a concept map based on the grounded theory research flow, as 
presented in Figure 2. 
 
Codified from observational data as displayed in Figure 2, the first theme representing 
PTAIN lecturers’ efforts to internalise IC is the use of intercultural materials and 
examples. Regarding this theme, the lecturers positively acknowledged and integrated 
diverse cultures into learning processes. They used teaching materials that incorporated 
cultural diversity, providing examples and case studies from various cultures to enhance 
students' understanding. 
 
This inclusive approach not only broadened students' awareness of global cultural 
diversity but also enriched their grasp of concepts in real-world contexts. Lecturers 
demonstrated sensitivity to cultural differences, actively avoided negative stereotypes, and 
fostered an inclusive learning environment.  
 
The second theme is facilitating cross-cultural discussions. Observational data indicated 
that the lecturers actively fostered inclusive discussions on diverse cultural perspectives. 
They openly invited students to share their views and experiences, ensuring equal 
opportunities for all to participate. The use of inclusive language and encouragement from 
lecturers created a comfortable and respectful environment. Students engaged confidently 
in discussions, appreciating open and judgment-free atmospheres. The lecturers 
demonstrated appreciation for every viewpoint, fostering supportive atmospheres where 
students felt accepted and respected, regardless of their cultural backgrounds. 
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Figure 2: PTAIN lecturers’ efforts to internalise intercultural competence during  

learning processes (use web or PDF reader ‘zoom in’ function to read) 
 
The third theme is the use of language and teaching style that is responsive to cultural 
diversity. Data indicated that the lecturers consistently employed inclusive language, 
avoiding terms that could offend specific cultures. They communicated with cultural 
sensitivity, steering clear of degrading or offensive expressions. The lecturers were 
meticulous in providing examples and analogies, ensuring no discomfort or negative 
judgments towards any culture. They acknowledged diverse learning preferences, adapting 
teaching styles to meet individual students' needs. Encouraging students to share their 
preferences, lecturers created an inclusive learning environment, fostering active 
participation. 
 
The fourth theme is presenting materials on cultural sensitivity. Observation results 
revealed that the lecturers at PTAIN Bengkulu effectively taught materials on cultural 
sensitivity, emphasising their importance in academic and social settings. They used real-
life examples to illustrate how cultural norms influence interactions. Encouraging critical 
thinking, they prompted students to reflect on their own cultural backgrounds. Lecturers 
facilitated open discussions on respecting cultural differences, emphasising mutual respect 
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and tolerance. Appreciating diverse viewpoints without judgment, they supported 
dialogues that promoted understanding and enriched learning experiences.  
 
The fifth theme is providing intercultural practical experiences. Data indicated that the 
lecturers actively fostered diverse cultural interactions by organising projects, field 
activities, and guest sessions. They invited speakers from various cultures, facilitating 
discussions and seminars to broaden students' insights. Some courses involved projects 
with direct community interactions from diverse cultures, encouraging field research and 
case studies. Lecturers prioritised experiential learning, designing activities for students to 
directly engage with other cultures and practise intercultural skills. Emphasising respectful 
dialogues, they utilised simulations, group discussions, and role-playing games to enhance 
intercultural understanding.  
 
The sixth theme is providing feedback that supports the development of IC. Data 
indicated that the lecturers provided comprehensive feedback on students' intercultural 
interactions and assignments. They carefully reviewed tasks involving intercultural aspects, 
offering clear and informative feedback, including praise and profound suggestions for 
improvement. Demonstrating understanding and empathy, the lecturers acknowledged 
students' efforts in enhancing IC. They provided focused guidance to improve skills and 
understanding of cultural differences, encouraging reflection on intercultural experiences. 
In reflective discussions, students shared challenges and lessons learned, with lecturers 
acting as empathetic listeners. Lecturers also assisted in identifying areas for improvement 
and, through counselling sessions, helped students develop action plans to enhance 
intercultural skills, providing advice on relevant resources. 
 
The seventh theme is collaboration with lecturers and students from different cultural 
backgrounds. Data revealed that the lecturers at PTAIN Bengkulu actively collaborated 
academically with other lecturers from diverse cultural backgrounds, participating in 
seminars, workshops, and joint research projects. This inclusive spirit of academic 
cooperation enriched teaching and research perspectives on campus. During 
collaboration, the lecturers exhibited open-minded attitudes, appreciated contributions 
from colleagues with different cultural backgrounds, and fostered positive and inclusive 
atmospheres. They also played active roles in supporting intercultural collaboration within 
student groups, organising diverse workgroups, and providing guidance to navigate 
cultural differences.  
 
Discussion 
 
This research was initiated with two problem formulations: (1) How do PTAIN lecturers 
in Bengkulu conceptualise IC? and (2) What efforts do PTAIN lecturers in Bengkulu 
make to internalise IC to students during learning processes? Each problem formulation 
was answered using both quantitative and qualitative methods. The quantitative method 
adopted survey research, and the qualitative method employed grounded theory research.  
 
The survey related to the first problem regarding PTAIN lecturers’ conceptualisation 
about IC encompassed some indicators extending to openness to cultural diversity, 
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awareness and acceptance of cultural stereotypes, intercultural communication skills, 
intercultural conflict resolution skills, sensitivity to cultural norms and values, cultural 
flexibility, and willingness to learn from other cultures. The survey results fell into a mean 
of 3.94, categorised as a high level.  
 
The foregoing quantitative data aligned with and were supported by qualitative findings. 
The lecturers’ conceptualisation of IC was qualitatively demonstrated by some portrayals. 
The lecturers appreciated cultural diversity and responded to cultural differences with 
positive attitudes. They provided constructive responses to stereotypes which highlighted 
the importance of open attitudes, empathy, and understanding to create inclusive 
academic environments. They understood the essence of cross-cultural communication. 
They had inclusive, collaborative, evidence-based, and culturally appreciative attitudes. 
They showed respect and sensitivity to cultural differences, created inclusive 
environments that respected one another, and encouraged dialogues to achieve academic 
inclusivity. They made efforts to adapt to new norms and customs when interacting or 
teaching. Lastly, they generated enthusiasm to explore and understand experiences from 
different cultures and integrated such experiences into teaching approaches or academic 
collaborations to foster inclusivity and harmony in diversity.  
 
Based on the quantitative and qualitative findings on the conceptualisation of IC above, 
the first theme discussed is an open attitude toward cultural diversity. To be theoretically 
interpreted, an open attitude toward cultural diversity can be viewed through the 
theoretical lenses of cultural pluralism and interculturalism. Cultural pluralism emphasises 
the recognition and acceptance of cultural diversity as a crucial element in society 
(Wodon, 2021). In this context, lecturers who perceive cultural diversity tend to believe 
that society consists of various cultures contributing to valuable and significant diversity. 
They are inclined to support the idea that cultural diversity can be considered a resource 
that adds values in both intellectual and social aspects (Stewart et al., 2020).  
 
The second theme is awareness and acceptance of cultural stereotypes. This theme can be 
understood through the theoretical lens of anti-stereotype and cultural inclusivity. The 
anti-stereotype theory highlights the importance of recognising and challenging 
stereotypes that can influence perceptions and intercultural interactions (Lee et al., 2022). 
In this context, the emphasis on constructive responses to stereotypes indicates that 
lecturers strive not only to avoid narrow understandings but also work actively to unpack 
and address stereotypes that may arise. This perspective aligns with theories supporting 
the need for awareness of the influence of stereotypes in shaping better understanding 
and intercultural interactions (Gandhi & Ghia, 2021).  
 
The third theme is cross-cultural communication skills. This theme can be analysed 
through the lenses of cross-cultural communication theory and effective communication 
approaches. Cross-cultural communication theory emphasises the importance of 
understanding and being aware of cultural differences in communication (R’boul, 2022). 
Lecturers who exhibit open, empathetic, and understanding attitudes in cross-cultural 
communication may be striving to overcome barriers that can arise due to cultural 
differences (Dasli & Simpson, 2023). This perspective underscores the need to address 
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stereotypes and intercultural miscommunication through deep and responsive 
communication.  
 
The fourth theme is cross-cultural conflict resolution skills. This theme can be analysed 
from the perspective of conflict management theory and cultural inclusivity approaches. 
The conflict management theory highlights the importance of managing conflicts in a 
constructive way to achieve solutions beneficial to all parties involved (Owsiak, 2021). In 
this context, the emphasis on the role in facilitating cultural harmony indicates that the 
lecturers recognise the complexity of intercultural conflicts and strive to address conflicts 
with an approach that promotes peace, understanding, and cooperation (Levi-Keren et al., 
2022).  
 
The fifth theme is sensitivity to cultural norms and values. This theme can be analysed 
through the theoretical perspectives of interculturalism and cultural construction. The 
interculturalism theory emphasises the importance of awareness of cultural differences 
and promotes intercultural dialogues and collaborations (Safdar et al., 2023). Lecturers 
who demonstrate respect and sensitivity to cultural differences may reflect the view that 
each culture has different norms and values, which should be respected and understood. 
 
The sixth theme is cultural flexibility. Lecturers who appreciate and understand cultural 
differences tend to hold the viewpoint that diverse cultural norms, values, and 
perspectives can provide valuable insights. This view aligns with the theory emphasising 
the importance of recognising cultural diversity in shaping a more comprehensive 
perspective (Holliday, 2020).  
 
The seventh theme is willingness to learn from other cultures. This theme can be analysed 
through the theoretical perspectives of cross-cultural learning and inclusive academic 
collaboration. The cross-cultural learning theory emphasises the value of exchanging 
knowledge and experiences across cultures (Shadiev & Sintawati, 2020). Lecturers who 
generate enthusiasm to explore and understand different cultural experiences tend to seek 
to broaden their own insights as well as students' understanding of the wider world. This 
view aligns with theories emphasising the importance of cross-cultural exploration and 
learning to enrich understanding of cultural diversity. The inclusive academic 
collaboration theory highlights the importance of collaboration among diverse cultures to 
achieve common goals (Paju et al., 2022). Lecturers who integrate knowledge from other 
cultures into their teaching approaches or academic collaborations tend to strive to 
leverage diverse cultural resources in the academic context. This perspective aligns with 
the theory that encourages cross-cultural cooperation to achieve better solutions and 
create an inclusive academic environment.  
 
The quantitative survey related to the second problem regarding PTAIN lecturers’ efforts 
to internalise IC involved some indicators. These subsumed the use of intercultural 
materials and examples, facilitation of intercultural discussions, the use of language and 
teaching styles responsive to cultural diversity, presentation of materials on cultural 
sensitivity, provision of intercultural practical experiences, providing feedback that 
supports the development of IC, and collaboration with lecturers and students from 
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different cultural backgrounds. Of the foregoing indicators, the survey revealed a mean of 
3.13, providing a comprehensive picture of the lecturers' collective efforts to internalise 
IC. The foregoing average score was categorised into a moderate level. 
 
The qualitative data supported the above quantitative data. To internalise IC during 
learning processes, the lecturers implemented various approaches. First, they integrated 
materials covering cultural diversity in their teaching. This involved demonstrating 
sensitivity to cultural differences, avoiding negative stereotypes, and using intercultural 
examples to enhance understanding of cultural diversity. This is in line with a multicultural 
learning approach. What the lecturers did in this context is an effort to create a learning 
environment that reflects the diverse realities of the world (Smits & Janssenswillen, 2020). 
In line with this, Shapira and Mola (2022) emphasised that teaching should mirror the 
diverse realities of society in terms of culture, backgrounds, and experiences. 
 
Second, the lecturers encouraged active participation in intercultural discussions, created 
inclusive learning environments, and fostered positive benefits in students' learning 
experiences alongside harmonious relationships among class members. This is in line with 
the theory of inclusive education, emphasising the importance of creating a learning 
environment accessible to all students regardless of their backgrounds (Mu, 2021). Third, 
the lecturers used inclusive language, were responsive to diverse learning preferences from 
different cultural backgrounds and valued cultural diversity to create friendly learning 
environments. The use of inclusive language and responsive attitudes towards diverse 
learning preferences can serve as modes that support the formation of intercultural 
communication experiences for students and promote the acquisition of collaborative 
competencies in learning (Markey et al., 2021).  
 
Fourth, the lecturers taught cultural diversity using an informative and broad perspective 
and encouraged critical and reflective thinking about the influence of cultural 
backgrounds. They also emphasised the values of mutual respect and tolerance within 
academic and social environments. The foregoing was also advocated by Yadati et al. 
(2025) who suggested that ideally education should encourage students to question 
existing assumptions, reflect on cultural implications in life, and contribute to positive 
social changes. Fifth, the lecturers facilitated cross-cultural practical experiences through 
meetings with people from different cultures via projects and field activities, prepared 
intercultural skills through practical learning activities, and created learning environments 
rich in cultural diversity. Experiences like these could accelerate the acquisition of 
students' ICs (Collins & Redden, 2021).  
 
Sixth, the lecturers provided constructive feedback on interactions and tasks involving IC, 
encouraged reflection and self-development in cross-cultural interactions, and created 
inclusive and empathetic learning environments. Feedback, reflective learning, and 
inclusive education significantly contribute to enhancing students' metacognitive abilities, 
enabling them to independently improve their ICs and monitor the development process 
of their intercultural skills (Asha et al., 2022). Seventh, the lecturers encouraged cross-
cultural academic collaborations, exhibited open-minded and appreciative attitudes in 
cross-cultural collaborations, and supported cross-cultural cooperation within students’ 
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workgroups or projects. This is in line with the argument of Yanto et al. (2022) that the 
cross-cultural collaboration process is a strong variable contributing to the acquisition of 
IC. In such a way, the lecturers could strengthen students' IC and provided inclusive and 
relevant learning experiences. 
 
Conclusion 
 
This research is concluded into two sets of information. First, concerning PTAIN 
Bengkulu lecturers’ conceptualisation about IC, the lecturers have considerable 
understanding of IC as shown by survey data with a mean of 3.94 and within the category 
of a high level. Qualitatively, their conceptualisations are reflected in several aspects. They 
embrace cultural diversity with open and responsive attitudes, show responsive and 
constructive attitudes towards stereotypes, demonstrate open and empathetic attitudes in 
cross-cultural communication, facilitate cultural harmony, encourage inclusive and 
collaborative attitudes, create inclusive environments that respect one another, appreciate 
cultural differences, communicate effectively, and generate enthusiasm for learning about 
other cultures.  
 
Second, both quantitative and qualitative data highlight that the lecturers have made 
various efforts to internalise IC during learning activities. Such efforts included using 
intercultural materials by integrating cultural diversity into the learning process. They 
facilitate cross-cultural discussions by encouraging active participation and creating 
positive benefits in students' learning experiences. They use responsive language and 
teaching styles that cater to cultural variations. They present materials on cultural 
sensitivity by teaching cultural diversity through informative and reflective approaches. 
They provide practical cross-cultural experiences through meetings with individuals from 
different cultures. They give constructive feedback on interactions and tasks involving IC. 
Lastly, they promote cross-cultural collaborations within students’ workgroups or 
projects.  
 
Further research on the internalisation of IC can be enhanced by conducting cross-
regional or cross-cultural comparative studies, analysing barriers with deep approaches, 
and involving both lecturers and students as case studies.  
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Appendix A: Questionnaire 
 

Indicator No. Item 
Scale 

SD D N S SA 
Openness to cultural 
diversity 

1 I feel comfortable interacting with people 
from various cultural backgrounds. 

 
    

2 I enjoy and am interested in learning about 
other people's cultures. 

 
    

3 I believe that cultural diversity is a richness 
that should be appreciated. 

 
    

Awareness and 
acceptance of cultural 
stereotypes 

4 I am able to recognise cultural stereotypes 
and strive to avoid prejudice. 

 
    

5 I do not easily believe or spread negative 
stereotypes about certain cultures. 

 
    

6 I appreciate the complexity and uniqueness 
behind every culture. 
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Intercultural 
communication skills 

7 I can communicate clearly and effectively 
with people from other cultures. 

 
    

8 I am able to express my ideas and opinions 
while respecting cultural differences. 

 
    

9 I am open to listening to and understanding 
the perspectives of people from different 
cultural backgrounds. 

 
    

Intercultural conflict 
resolution skills 

10 I am capable of resolving disagreements or 
conflicts arising from cultural differences. 

 
    

11 I strive to find solutions that benefit all 
parties without harming or demeaning any 
particular culture. 

 
    

12 I can maintain positive relationships even 
when facing cultural conflicts. 

 
    

Sensitivity to cultural 
norms and values 

13 I am aware of different cultural norms and 
values in various situations. 

 
    

14 I respect and follow cultural norms when I 
am in different cultural settings. 

 
    

15 I avoid actions or behaviours that may be 
considered inappropriate or offensive to 
certain cultures. 

 
    

Cultural flexibility 16 I easily adapt to new environments that 
have cultures different from my own 
background. 

 
    

17 I am willing to change my behaviour or 
habits to align with the cultural norms in a 
new place. 

 
    

18 I feel comfortable with cultural differences 
and do not struggle in facing them. 

 
    

Willingness to learn 
from other cultures 

19 I am interested in learning from the 
experiences of people from different 
cultures. 

 
    

20 I value the knowledge and wisdom I can 
gain from other cultures. 

 
    

21 I feel that learning about other cultures can 
open my mind and make me more 
understanding. 

 
    

Use of intercultural 
materials and 
examples 

22 I successfully integrate content that includes 
various cultures into my teaching. 

 
    

23 I frequently present examples or case 
studies from different cultures to illustrate 
specific concepts. 

 
    

Facilitation of 
intercultural 
discussions 

24 I actively encourage students to participate 
in discussions involving perspectives and 
experiences from various cultures. 

 
    

25 The classroom environment I create allows 
students to feel comfortable sharing their 
thoughts on cultural differences. 
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Use of culturally 
responsive language 
and teaching style 

26 I use inclusive language and avoid terms or 
expressions that may offend certain 
cultures. 

 
    

27 I use various teaching styles to 
accommodate diverse learning 
preferences of students from different 
cultural backgrounds. 

 
    

Presentation of 
content on cultural 
sensitivity 

28 I teach content on sensitivity to different 
cultural norms, values, and ethics. 

 
    

29 I actively discuss the importance of 
respecting and valuing cultural differences 
in both academic and social contexts. 

 
    

Providing practical 
intercultural 
experiences 

30 I create opportunities for students to 
interact with people from different 
cultures through projects, field activities, 
or meetings with guests from diverse 
backgrounds. 

 
    

31 The activities I design allow students to 
learn directly about other cultures and 
practice intercultural skills. 

 
    

Providing feedback to 
support intercultural 
competence 
development 

32 I provide constructive feedback to students 
regarding interactions or assignments 
involving intercultural competence. 

 
    

33 I encourage students to reflect on their 
intercultural experiences and help them 
identify areas for improvement. 

 
    

Collaboration with 
faculty and students 
from different cultural 
backgrounds 

34 I engage in academic collaboration with 
faculty members from different cultural 
backgrounds. 

 
    

35 I support intercultural collaboration in 
student group work or projects. 

 
    

Note: SD Strongly disagree = 1; D Disagree = 2; N Neutral; = 3, A Agree =4;  
SA Strongly agree = 5 
 

 

Appendix B: Interview protocol 
 
Indicator No. Interview question 
Openness to cultural 
diversity 

1 How do you interpret and internalise cultural diversity within the 
academic environment? 

2 How do you respond to cultural differences among students and 
fellow lecturers in daily interactions? 

Awareness and 
acceptance of cultural 
stereotypes 

3 How do you respond to cultural stereotypes that may arise among 
students or colleagues? 

4 How do you ensure that you do not fall into prejudice or avoid 
spreading negative stereotypes about certain cultures? 

Intercultural 
communication skills 

5 How do you handle challenges in communicating with students or 
colleagues from cultural backgrounds different from your own? 

6 How do you maintain effective and meaningful communication 
when interacting with people from different cultures? 
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Intercultural conflict 
resolution skills 

7 How do you manage conflicts that may arise due to cultural 
differences in the classroom or other academic settings? 

8 How do you ensure that the solutions sought respect all parties 
involved and do not disadvantage any particular culture? 

Sensitivity to cultural 
norms and values 

9 How do you demonstrate respect and sensitivity toward different 
cultural norms and values in your interactions with students or 
colleagues? 

10 How do you avoid actions or behaviours that might be considered 
inappropriate or offensive to certain cultures? 

Cultural flexibility 11 How do you deal with cultural differences when you are in an 
environment different from your own cultural background? 

12 How do you adapt to new norms and customs when teaching or 
engaging in interactions in a country or region with a different 
culture? 

Willingness to learn 
from other cultures 

13 How do you motivate yourself to continuously learn from the 
experiences of people from different cultures? 

14 How do you integrate the knowledge you gain from other cultures 
into your teaching approach or academic collaborations? 

 
Appendix C: Observation guidance 
 
Indicator No. Observation guidelines 
Use of intercultural 
materials and examples 

1 Observe whether the lecturer uses instructional materials that include 
various cultures in the learning process. 

2 Note whether the lecturer presents examples or case studies from 
different cultures to illustrate specific concepts. 

Facilitation of 
intercultural 
discussions 

3 Record whether the lecturer actively encourages students to 
participate in discussions involving perspectives and experiences 
from various cultures. 

4 Observe whether the classroom environment created by the lecturer 
allows students to feel comfortable sharing their thoughts on cultural 
differences. 

Use of culturally 
responsive language 
and teaching style 

5 Observe whether the lecturer uses inclusive language and avoids 
terms or expressions that could be offensive to certain cultures. 

6 Note how the lecturer takes into account the diversity of students’ 
learning preferences from different cultural backgrounds through 
their teaching style. 

Presentation of 
content on cultural 
sensitivity 

7 Record how the lecturer teaches content related to sensitivity toward 
different cultural norms, values, and ethics. 

8 Observe how the lecturer facilitates discussions about the 
importance of respecting and valuing cultural differences in 
academic and social contexts. 

Providing practical 
intercultural 
experiences 

9 Observe whether the lecturer creates opportunities for students to 
interact with people from different cultures through projects, field 
activities, or guest sessions with people from diverse cultural 
backgrounds. 

10 Note how the lecturer designs activities that allow students to 
directly learn about other cultures and practice intercultural skills. 
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Providing feedback to 
support the 
development of 
intercultural 
competence 

11 Record how the lecturer provides constructive feedback to students 
related to interactions or assignments involving intercultural 
competence. 

12 Observe how the lecturer encourages students to reflect on their 
intercultural experiences and helps them identify areas for 
improvement. 

Collaboration with 
faculty and students 
from different cultural 
backgrounds 

13 Observe whether the lecturer engages in academic collaboration with 
colleagues from different cultural backgrounds. 

14 Note how the lecturer supports intercultural collaboration in student 
group work or projects. 
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