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The ubiquity of Moodle and similar learning management systems has transformed 
education, offering opportunities for personalised and adaptive learning. Moodle enables 
teachers to customise instructional materials and methods to meet diverse student needs. 
Despite its potential, limited research has explored how teachers use Moodle to exercise 
autonomy in teaching. This study investigates how teachers utilise Moodle, a well-known 
learning management system, to practice autonomy in contemporary education. Using a 
case study approach, we examine eight teachers and the English courses they teach at a 
university in East Java, Indonesia. Data were collected through a Moodle analytic 
framework to analyse usage patterns, and open-ended questionnaires to capture teachers’ 
experiences. Thematic analysis revealed that teachers use Moodle to customise resources, 
create interactive lessons, design collaborative activities, and implement flexible 
assessments. Teachers valued the flexibility offered by Moodle, which enabled diverse 
teaching strategies and personalised learning. However, challenges such as technological 
issues and restrictive institutional policies hindered its full potential. Our research 
highlights the role of Moodle in fostering teacher autonomy while emphasising the need 
for technical training and professional development to address barriers. By overcoming 
these challenges, teachers can better utilise Moodle to support innovative, student-
centred learning.  

 
Introduction  
 
Contemporary education signifies a dynamic and evolving landscape that integrates 
technological advancements, fosters personalised learning experiences, and emphasises the 
importance of teacher autonomy in adapting pedagogical practices (Haleem et al., 2023; 
Samarguliani, 2017). As one of the prominent models of learning management systems 
(LMS), Moodle is at the forefront of this transformation, acting as a central hub for 
managing and delivering educational content. LMS systems offer many tools and 
resources that facilitate various aspects of teaching and learning, including content 
delivery, communication, assessment, and collaboration (Al-Nuaimi & Al-Emran, 2021; 
Pinthurat et al., 2024; Turnbull et al., 2020). The ubiquity of Moodle and other LMS in 
contemporary education settings has reshaped traditional educational practices, offering 
new possibilities for enhancing the teaching and learning experience. As the adoption of 
Moodle continues to grow, it is crucial to examine how these systems impact the roles and 
responsibilities of teachers, particularly their autonomy. 
 
Teacher autonomy, defined as the capacity of teachers to make independent decisions 
about their teaching practices, is critical for effective teaching (Cirocki & Anam, 2024; 
Narayanan et al., 2023; Salokangas et al., 2020). This independence fosters innovation and 
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creativity, allowing teachers to adapt their methods to the unique needs and abilities of 
their students. In traditional settings, autonomy includes choosing materials, creating 
lesson plans, and developing classroom strategies (Chen et al., 2024; Cheon et al., 2020; 
Patzak & Zhang, 2025; Vieira, 2020). In the context of Moodle, teacher autonomy takes 
on new dimensions. Moodle allows teachers to choose digital tools that support their 
teaching goals, such as multimedia resources and automated grading systems (Shurygin et 
al., 2021). This choice allows for a dynamic and engaging learning environment. 
Additionally, Moodle provides flexibility in course content design, enabling teachers to 
structure courses, integrate multimedia, and create interactive activities, promoting 
student-centred learning and critical thinking skills (Aldosari et al., 2022; Alia, 2022). 
 
However, the interplay between Moodle and teacher autonomy is complex and 
multifaceted. While Moodle offers significant advantages like enhanced content delivery 
and interactive learning, it also presents challenges that can impact teacher autonomy. For 
instance, the pre-configured nature of some Moodle features may limit the extent to 
which teachers can customise their courses (Cahyono et al., 2023). Additionally, 
institutional policies and administrative controls over Moodle usage can constrain 
teachers' ability to exercise their professional judgement fully (Pinthurat et al., 2024). The 
need for technical proficiency in using Moodle can affect teachers' confidence and 
willingness to experiment with new tools and approaches. Teachers may require ongoing 
professional development and support to effectively leverage Moodle features while 
maintaining their autonomy. Given these capabilities, it is essential to explore the impact 
of Moodle on teacher autonomy. Balancing the advantages of Moodle with the need to 
preserve teacher autonomy requires a nuanced understanding of how these systems 
influence teaching practices (Bradley, 2021). 
 
There has been a surge of research delving into Moodle and teacher autonomy. For 
example, Luna-Urquizo (2019) investigated how Moodle tools impact teachers' decision-
making processes and their ability to customise course content. His findings suggested 
that while Moodle provides valuable resources, they can also impose constraints due to 
standardised templates and administrative controls. Similarly, Dindar et al. (2021) and 
Simon et al. (2023) examined the relationship between Moodle use and teacher 
satisfaction with their professional autonomy. Their studies highlighted that teachers who 
received adequate training and support felt more autonomous and confident in utilising 
Moodle features. Other recent studies, such as those conducted by Engeness (2021), have 
explored specific aspects of teacher autonomy in digital learning environments. Her 
research focused on the autonomy teachers experience in selecting assessment methods 
within Moodle, revealing that flexibility in assessment design is crucial for maintaining 
teacher autonomy. Alserhan and Yahaya’s (2021) research examined how Moodle 
customisation options affect teachers' instructional strategies, showing that greater 
customisation capabilities correlate with higher levels of perceived autonomy. However, 
few studies comprehensively examine the collective impact of various Moodle features on 
teacher autonomy. 
 
This dynamic is also evident in the Indonesian educational landscape, where Moodle 
adoption is widespread. To the best of our knowledge, there has been no research 
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reported in reputable journals that discusses Moodle and teacher autonomy in the 
Indonesian context. It is true that scholars have delved into Moodle and autonomy, 
however, most of this research has only focused on the functional and technical aspects of 
Moodle. For example, Aman et al. (2020) investigated the effectiveness of Moodle in 
enhancing teachers' instructional methods and found that while Moodle offered valuable 
resources, it also imposed certain constraints on teachers' autonomy due to rigid platform 
structures. Setiawan et al. (2023) examined teachers' satisfaction with Moodle and 
highlighted that while many appreciated the streamlined administrative tasks, they often 
felt restricted by the lack of customisation options available in Moodle. The perspective of 
teachers in this research, especially regarding their autonomy in using Moodle, remains 
underexplored. This gap in the literature underscores the need for a comprehensive 
examination of how teachers exercise their autonomy within Moodle and their 
perceptions of this autonomy. Understanding these dynamics is crucial for developing 
strategies that support and enhance teacher autonomy, ensuring that Moodle can be used 
effectively to improve educational outcomes in Indonesia. 
 
Our study aims to address this gap by exploring how teachers exercise autonomy within 
Moodle in contemporary education settings, and how they perceive their autonomy in 
using these systems. Specifically, it seeks to answer the following research questions: (1) 
How do teachers exercise autonomy within Moodle in contemporary education settings? 
and (2) How do teachers perceive their autonomy in Moodle? By exploring these 
questions, this research aims to contribute to the existing body of knowledge on Moodle 
and teacher autonomy. It intends to provide a deeper understanding of how digital tools 
can empower or constrain teachers. The findings of this study will have practical 
implications for educational institutions, policymakers, and Moodle developers, informing 
strategies to enhance teacher autonomy and ultimately improve the quality of education. 
By capturing the voices of teachers, our research will shed light on the complexities of 
teaching in digital environments and offer recommendations for fostering teacher 
autonomy in the age of technology-enhanced learning. 
 
Literature review 
 
Teacher autonomy in contemporary education 
 
Teacher autonomy in contemporary education serves as a fundamental concept for 
cultivating dynamic and responsive educational settings (Nguyen, 2023; Pan et al., 2023). 
Teachers are free to design their courses using a mix of synchronous and asynchronous 
modules available in LMS platforms (Bumblauskas & Vyas, 2021). Historically, the 
concept of teacher autonomy has been linked with educational philosophies that 
emphasise teacher empowerment and learner-centred approaches. The concept of 
"teacher autonomy" was introduced into language education by Little (1995) as a 
precursor to developing learner autonomy. Little defined teachers' role in the teacher 
autonomy framework as a facilitator of learning and manager of learning resources, while 
Benson (1996, 2008, 2010, 2016) described the role of the teacher within the teacher 
autonomy framework as a facilitator, helper, coordinator, counselor, consultant, adviser, 
and resource. Building on these prior studies, our study defines teacher autonomy as the 
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extent to which teachers have the authority to design learning and take actions 
professionally within Moodle. 
 
Research indicates that the online learning environment substantially enhances both 
teacher and student autonomy by offering flexibility and individualisation, facilitating 
greater independence in using digital resources (Ludwig & Tassinari, 2023). Additionally, 
teachers who engage regularly with Moodle report a higher perception of autonomy, 
which enables them to effectively utilise fully the platform's capabilities. This stands in 
contrast to those who are infrequent users, who often feel less autonomous and may not 
fully exploit the available Moodle features (Cao, 2023). Cao also noted that the availability 
of support is crucial for perceived autonomy. Teachers with readily accessible support feel 
more empowered to independently tackle challenges, whereas those with limited support 
experience increased dependency and diminished problem-solving skills. In terms of 
training, adequate Moodle training is found to be crucial in boosting teachers' confidence 
and effectiveness in classroom management, leading to a greater sense of autonomy. 
Conversely, insufficient training is associated with reduced confidence and lesser 
effectiveness in using Moodle tools, which affects their autonomy negatively (Martha et 
al., 2021). Ultimately, fostering teacher autonomy within online learning environments 
leads to enhanced teaching practices, benefiting both teachers and students by promoting 
greater learning independence and more effective use of digital tools. 
 
Research method 
 
In addressing Research Question 1 (RQ1), a single-case study approach was employed. 
The English Department served as the primary case, with eight Moodle courses and their 
respective teachers examined as smaller units (Chiu, 2021). This approach enabled a 
detailed exploration of how teachers utilised LMS tools to select resources, design 
interactive learning experiences, foster collaboration, and customise assessments, 
providing valuable insights into their autonomy practices (Bradley, 2021). 
 
For Research Question 2 (RQ2), the case study method captured teachers’ perspectives on 
the use of Moodle, highlighting how the platform influenced their teaching autonomy 
(Cunningham, 2021; Silva et al., 2022). It examined teachers’ experiences, challenges, and 
expectations in integrating technology into their instructional practices. Overall, the study 
provided a comprehensive understanding of both the practical application of Moodle 
tools and teachers’ perceptions of their control over teaching methods and content, 
offering insights to inform future improvements in Moodle design and implementation.  
 
Research context and participants 
 
The setting of the research is a private university in East Java, located in a suburban area. 
This university was chosen because it represents a typical higher education institution in 
the region, that integrates Moodle into its curriculum, providing a relevant context for 
examining teacher autonomy in contemporary learning environments. The university has 
been using Moodle since February 2020, offering a consistent and ongoing platform for 
digital learning integration to the present day. Notably, the participants did not experience 
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any emergency remote teaching (online teaching implemented at very short notice due to 
campus closures aimed at reducing the spread of COVID-19) since teaching activities 
continued as planned without such abrupt transitions. Additionally, the university's diverse 
course offerings and faculty expertise in English language teaching (ELT) and information 
technology made it an ideal setting for this study. The study involved eight participants, 
comprising an equal number of males and females, aged between 37 and 53 years. These 
participants had a range of teaching experience from 10 to 20 years and varied levels of 
experience with Moodle, spanning from 3 to 5 years. The participants taught diverse 
Moodle courses (Table 1). 
 

Table 1: Demography of the participants 
 

Teacher 
ID Gender Age 

(years) 

Teaching 
experience  

(years) 

Moodle 
experience 

(years) 

LMS course 
taught 

(pseudonym) 
T1 Female 39 13 3 C1 
T2 Female 45 15 5 C2 
T3 Female 32 10 4 C3 
T4 Female 45 18 5 C4 
T5 Female 39 11 5 C5 
T6 Male 53 20 4 C6 
T7 Male 45 14 4 C7 
T8 Female 37 10 3 C8 

 
Purposive sampling techniques were employed to ensure the inclusion of individuals with 
substantial teaching and Moodle experience, allowing the study to delve into the specific 
strategies teachers use to exercise autonomy within Moodle and assess whether the 
platform facilitates this autonomy. Ethical considerations were thoroughly addressed, with 
all participants providing informed consent prior to their involvement. The consent 
process included clear information on the research’s purpose, procedures, potential risks, 
benefits, and the measures taken to ensure confidentiality and anonymity. Participants 
were also informed of their right to withdraw from the study at any point, ensuring their 
voluntary participation and upholding the highest ethical standards in the research 
process. 
 
Research instruments 
 
Two research instruments were used to gather the data: Moodle Analytic Framework and an 
open-ended questionnaire. The Moodle Analytic Framework is a structured evaluative tool 
designed by the researcher to systematically examine the functions and features of Moodle 
in relation to specific pedagogical objectives, in this case, teacher autonomy. It organises 
analysis into key modules such as Resources, Tools, Collaborative activities, and Assessment, 
allowing for consistent, criteria-based evaluation of how each component supports or 
constrains teaching practices. Addressing RQ1, the Moodle Analytic Framework was 
employed to assess the extent to which these modules facilitated or limited teacher 
autonomy. The framework was developed based on a review of literature addressing 
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autonomy practices in digital education. Foundational studies, such as those by Shahidi 
Hamedani et al. (2024), informed the autonomy indicators for resource management, 
while works by Simelane-Mnisi (2023) provided insights into tool usability and 
collaborative activities. 
 
To complement the Moodle Analytic Framework, an open-ended questionnaire was 
designed to capture teachers' perceptions of their autonomy when using Moodle. The 
questionnaire addressed four key topics: resource utilisation, tool accessibility, 
collaborative activities, and assessment flexibility. Addressing RQ2, the questionnaire 
enabled teachers to reflect on their autonomy in managing content, engaging students, and 
applying diverse teaching methods. Addressing RQ1, the Moodle Analytic Framework 
was employed to systematically evaluate how Moodle modules—Resources, Tools, 
Collaborative activities, and Assessment—facilitated or constrained teacher autonomy. The 
framework was developed based on the review of literature addressing autonomy practices 
in digital education.  
 
Data collection 
 
The first phase of data collection focused on systematically evaluating the autonomy-
supportive features of Moodle using the Moodle Analytic Framework. Two analysts 
independently logged into the platform and assessed four key modules: Resources, Tools, 
Collaborative activities, and Assessment. The analysts documented their findings in a Google 
Sheet, supplemented by screenshots and annotations that highlighted how Moodle features 
either supported or constrained teacher autonomy. For instance, the analysts assessed 
teachers' capacity to manage materials in the Resources module and their flexibility in 
customising tests and feedback in the Assessment module. To ensure the accuracy and 
reliability of the analysis, the analysts cross-verified their evaluations, collaboratively 
resolving any discrepancies that emerged during the process.  
 
The second phase used the open-ended questionnaire to gather teachers' insights, 
complementing the objective data from the Moodle Analytic Framework with real-world 
experiences. Data were collected during May to June 2024. The questionnaire was written 
and completed in English, as all participants were English language teachers with 
sufficient proficiency to read and respond without difficulty. Consequently, no translation 
of responses was required for analysis or reporting. Distributed online via Google Forms, 
the questionnaire ensured anonymity to encourage honest and thoughtful feedback. It 
focused on capturing teachers’ perceptions of how Moodle features supported or 
restricted their autonomy. Teachers provided specific examples, reflecting on their ability 
to adapt teaching materials, facilitate collaborative activities, and customise assessments to 
address diverse student needs. Structured prompts guided their responses, ensuring the 
data was detailed, relevant, and aligned with the study’s objectives. This phase provided 
valuable qualitative insights into the practical implications of Moodle features for teaching 
autonomy. 
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Data analysis 
 
The Moodle analysis followed a structured, multi-step approach to ensure a 
comprehensive evaluation of teacher autonomy within the platform. As illustrated in 
Figure 1, the process involved four key stages. First, an independent analysis of Moodle 
modules was conducted, where analysts examined features related to resource 
management, tool accessibility, collaborative activities, and assessment flexibility to assess 
their role in supporting teacher autonomy. Second, a collaborative review and 
consolidation of findings took place, allowing analysts to compare observations, resolve 
discrepancies, and refine assessments to enhance accuracy and reliability. Third, a thematic 
analysis and pattern identification process was carried out to categorise recurring themes, 
highlighting both the strengths and limitations of Moodle in facilitating instructional 
practices. Fourth, a summary of findings was compiled, consolidating key insights and 
offering actionable recommendations to improve Moodle functionality and better support 
teacher autonomy.  

 
Figure 1: Data analysis procedure for LMS analytic framework 

 
Simultaneously, a thematic analysis of the open-ended questionnaire was performed. 
Figure 2 outlines the stages of analysing the open-ended questionnaire. It began with the 
initial coding of responses, identifying key concepts and patterns. Next, a thematic analysis 
was performed to refine these codes and establish recurring themes. The third stage 
involved synthesising themes and identifying gaps, where patterns in the data were 
analysed to highlight both strengths and limitations of Moodle, such as challenges with 
collaborative tools versus satisfaction with assessment customisation. Finally, 
recommendations for autonomy and Moodle enhancements were formulated based on 
these insights, suggesting improvements to better support teacher autonomy and optimise 
Moodle functionality. This structured approach ensured a comprehensive understanding 
of how teachers interact with Moodle and where enhancements are needed. 
 

 
Figure 2: Data analysis procedure for open-ended questionnaire 
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Findings and discussion 
 
Teacher autonomy in Moodle 
 
This section presents findings from the Moodle Analytic Framework, illustrating how 
teachers exercise autonomy through resources management, tools utilisation, collaborative 
activities, and assessments flexibility. The analysis, conducted across eight Moodle courses, 
provides insights into how teachers leverage Moodle features to enhance their teaching 
autonomy. 
 
Resources 
The ability to upload, modify, and organise different types of resources such as files, 
videos, and external links is a significant aspect of teacher autonomy in the resources 
module. Teachers utilised Moodle resources to customise and organise instructional 
materials. Many uploaded and modified files, videos, and external links to create dynamic 
and adaptable content. Some tailored resources to student needs, ensuring materials 
aligned with diverse learning styles. Others curated a comprehensive mix of multimedia 
elements for an enriched learning experience. However, in some cases, Moodle was used 
primarily for assignment submissions and student collaboration rather than resource 
management. Table 2 highlights how teachers leverage the flexibility provided by Moodle 
to customise their teaching materials. 
 

Table 2: Teacher autonomy practices in Resources module 
 

Courses Findings 
C1 Teacher uploaded and organised files, videos, and links to fit their teaching needs. 
C2 Teacher integrated and updated pictures and videos to enhance lessons. 
C3 Teacher uploaded and modified PDFs, PowerPoints, links, and videos. 
C4 Teacher did not upload materials; Moodle was used for assignments and collaboration. 
C5 Teacher customised resources based on student needs, modifying them as required. 
C6 Teacher organised diverse materials to support different learning styles. 
C7 Teacher used PDFs, videos, pictures, and links for comprehensive learning.  
C8 Teacher selected and updated files, videos, and links to keep content relevant. 

 
Teachers actively refresh and tailor teaching materials to maintain relevance and 
engagement. They integrate educational technology to create interactive and adaptable 
course content, ensuring alignment with diverse learning styles and current academic 
standards. Regular updates, including resource modifications and content revisions, 
enhance student learning experiences by keeping materials dynamic and stimulating (Raj & 
Renumol, 2022). The incorporation of the latest educational technologies fosters 
interactive learning environments, making lessons more engaging and effective (Ismailov 
& Chiu, 2022). This strategy aligns with contemporary educational standards and 
practices, ensuring a high-quality education for students. 
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Tools 
Various Moodle tools serve as essential components to facilitate communication, 
streamline administrative tasks, and enhance student engagement. Teachers effectively 
leveraged Moodle tools to enhance communication, manage student engagement, and 
facilitate course administration. Web conferencing platforms such as Zoom and Google 
Meet were widely used for live lectures, speaking practice, presentations, and Q&A 
sessions. Announcements served as a primary communication tool, keeping students 
informed about course updates, deadlines, and instructional guidelines. Some teachers 
integrated online attendance lists and QR codes to streamline attendance tracking, while 
others incorporated gamification elements to encourage self-study and engagement. Table 
3 details how teachers use various Moodle tools to support their teaching practices. 
 

Table 3: Teacher autonomy practices in Tools module 
 

Courses Findings 
C1 Teacher used Zoom and Google Meet for live lectures, speaking practice, presentations, 

and Q&A sessions. 
C2 Teacher utilised online attendance lists, announcements, and web meetings for direct 

interaction. 
C3 Teacher used QR codes for attendance, announcements for course updates, and 

gamification for self-study. 
C4 Teacher used announcements to share messages and updates with students. 
C5 Teacher used announcements and web meetings for effective communication and 

speaking practice. 
C6 Teacher utilised announcements to deliver messages, updates, and instructions. 
C7 Teacher used announcements for course updates and deadlines, QR codes for 

attendance, and Zoom for live discussions. 
C8 Teacher configured announcements to keep students informed and aligned with 

learning objectives. 
 
Teachers create interactive learning environments by skillfully navigating the learning tools 
associated with Moodle. Tools such as Zoom and Google Meet enable real-time speaking 
practice, presentations, and Q&A sessions, fostering direct interaction and improving 
student participation, especially in language learning contexts (Werdiningsih & 
Mukminatien, 2023). Moodle-integrated features like announcements and attendance 
tracking support structured communication, with teachers using them to provide timely 
updates on course activities and deadlines, reducing uncertainty and enhancing 
engagement. Innovative strategies, such as using QR codes for attendance and 
incorporating gamification elements like quizzes and self-study activities, further promote 
motivation and active learning. The ability to select and customise Moodle tools 
demonstrates how technology supports teacher autonomy, enabling teachers to align 
teaching strategies with pedagogical goals (Darwin et al., 2023) 
 
Collaborative activities 
Collaborative activities helped create a sense of community and collaboration among 
students. Teachers leveraged collaborative activities to enhance critical thinking, 
communication, and engagement through structured activities. Various strategies, 
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including panel discussions, debates, job interview exercises, and interactive forums, 
encouraged student participation and teamwork. Some teachers integrated chat rooms and 
e-collaboration tools to facilitate real-time interaction and provide online feedback. 
Additionally, group structures and activities were adjusted as needed to optimise 
collaboration and ensure meaningful learning experiences. Table 4 outlines how teachers 
designed and implemented collaborative activities across different courses within Moodle. 
 

Table 4: Teacher autonomy practices in Collaborative activities module 
 

Courses Findings 
C1 Teacher designed group discussions and peer feedback to develop critical thinking and 

communication skills. 
C2 Teacher organised group projects and pair work, adjusting structures to enhance 

collaboration. 
C3 Teacher encouraged group work, pair activities, and e-collaboration tools, providing 

online feedback. 
C4 Teacher used group discussions to review assignments and mid-semester results, 

modifying group structures as needed. 
C5 Teacher implemented panel discussions, debates, and job interview exercises to foster 

collaboration. 
C6 Teacher created group discussions, projects, and presentations, ensuring active 

participation. 
C7 Teacher utilised discussion forums and chat rooms for debates, peer feedback, and 

interactive learning. 
C8 Teacher managed discussion forums, posting topics to promote critical thinking and 

engagement. 
 
Teachers play a vital role in fostering student engagement, critical thinking, and 
interpersonal skills by designing group projects and collaborative activities. These activities 
encourage meaningful interactions, allowing students to learn from one another and apply 
their knowledge in practical contexts. The findings indicate that teachers frequently 
implement group discussions, peer reviews, and collaborative projects to create interactive 
learning experiences. This practice not only enhances student learning outcomes but also 
reflects a high degree of teacher autonomy, as teachers have the flexibility to design and 
structure these activities based on their professional judgment and student needs. By 
continuously assessing and adapting their methods, teachers ensure that educational 
objectives are met while maintaining student collaboration (Hnoievska et al., 2022). This 
demonstrates the teachers' commitment to leveraging technology to enhance collaboration 
and students’ motivation. 
 
Assessments 
Teachers employed diverse and flexible assessment methods to evaluate student learning, 
integrating customisable assignments, pre-tests, continuous assessments, and post-tests 
with regular feedback. Many utilised personalised grading rubrics to ensure comprehensive 
evaluation. Some incorporated video recordings and discussions to assess performance in 
practical contexts, while others provided detailed video feedback for individualised 
support. The use of self-set criteria and continuous assessments allowed for personalised 
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evaluation. Table 5 presents how teachers used various assessment methods to evaluate 
student performance across different courses. 
 

Table 5: Teacher autonomy practices in Assessments module 
 

Courses Findings 
C1 Teacher created customisable assignments with personalised feedback and external 

links for assessment. 
C2 Teacher conducted pre-tests, continuous assessments, and post-tests with regular 

feedback. 
C3 Teacher used diverse assessments, including projects, presentations, quizzes, and self-

set grading rubrics. 
C4 Teacher implemented tasks, projects, and exams to evaluate student progress 

throughout the course. 
C5 Teacher used video recordings, discussions, and motion analysis, setting personalised 

grading criteria. 
C6 Teacher developed various assessment methods, including projects, programs, and 

tests, for a comprehensive evaluation. 
C7 Teacher created relevant projects and provided detailed video feedback for 

individualised student support. 
C8 Teacher conducted continuous assessments, including speaking assignments, with 

personalised feedback and self-set rubrics. 
 
The findings indicate that teachers had significant control over assessment design, aligning 
evaluations with course objectives while ensuring individualised student support. Teachers 
go beyond traditional testing by using diverse assessment strategies that provide a more 
comprehensive understanding of student learning. Their approach aligns with formative 
assessment principles, which emphasise ongoing feedback and instructional adjustments 
to support student growth (Irons & Elkington, 2021). By incorporating customisable 
assignments, pre-tests, continuous assessments, and personalised feedback, teachers can 
address individual learning needs and help students develop essential skills (Ryan et al., 
2023). These findings highlight the importance of teacher autonomy in shaping 
meaningful, student-centred assessments that truly reflect learning progress. Moodle plays 
a key role in supporting this process by giving teachers the freedom to design and 
implement flexible evaluations that align with their instructional goals. Enhancing Moodle 
to offer more adaptive and innovative assessment options would further empower 
teachers, making it easier to create engaging, personalised learning experiences that drive 
better outcomes for students. 
 
Teachers' views on their autonomy in LMS 
 
The next key finding of this research is how EFL teachers perceive their autonomy in 
using Moodle. Our findings revealed three main issues. First, EFL teachers report a 
positive perception of their autonomy when using Moodle to deliver courses. This 
highlights the empowerment EFL teachers feel through the use of Moodle, allowing them 
to exercise significant control over their teaching methods and materials. The following 
quotations are drawn from teachers’ responses. 
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[…] The platform allows me to update and customise materials according to the needs of 
my students. […] I appreciate the flexibility to integrate external resources and modify 
content whenever necessary. This freedom enhances my ability to deliver a dynamic and 
engaging learning experience [...] (T1) 
 
[...] I perceive my autonomy in Moodle positively. The platform is user-friendly and 
allows me to set up group projects and collaborative activities efficiently. […] I can 
continuously assess students' progress and adapt my teaching methods accordingly. This 
level of control helps me tailor the course to meet the specific needs of my students […] 
(T4) 

 
These reflections underscore the positive impact of autonomy on EFL teachers' 
experiences with Moodle. The ability to update, customise, and integrate various resources 
fosters a more dynamic and tailored teaching environment. The positive perception of 
autonomy is bolstered by the flexibility and user-friendliness of the platform, enabling 
teachers to tailor their courses to better meet student needs. The ability to efficiently set 
up projects and continuously assess and adapt their approaches underscores the dynamic 
and responsive nature of their teaching (Miller et al., 2021). This autonomy enhances the 
quality of education, and promotes a more engaging and personalised learning experience 
for students (Reeve & Cheon, 2021).  
 
While some EFL teachers perceived Moodle positively, many expressed contrary views. 
These quotes illustrate their replies. 
 

[…] Institutional policies sometimes restrict my ability to use certain features or 
tools. For example, I need approval for significant changes, which can delay my 
plans and hinder my flexibility […] (T3) 
 
[…] The platform supports a variety of tools and resources that I can integrate 
seamlessly. However, technological issues do arise occasionally, such as slow 
loading times and software glitches, which can be frustrating […] (T6) 
 
[…] Institutional policies sometimes limit my ability to experiment with new 
tools or approaches. Additionally, Moodle interface can be difficult to navigate, 
which impacts my ability to make quick updates or modifications […] (T7) 
 
[…] I feel that my autonomy in the LMS is somewhat restricted. While I can 
make basic updates and changes, more significant modifications require 
administrative approval. This policy slows down my ability to adapt the course 
content to immediate student needs […] (T8) 

 
Teachers highlighted technological issues and restrictive institutional policies as major 
drawbacks. Technological problems, such as system slowness and crashes, disrupt real-
time updates and hinder the seamless integration of Moodle into their teaching practices. 
Moreover, institutional policies restrict experimentation with new tools and approaches, 
and the requirement for administrative approval for significant modifications limits 
teachers' autonomy, making it difficult to implement innovative teaching strategies. This 
reveals a significant divide in teacher perceptions of Moodle, with many finding the 
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technological and institutional hurdles to be substantial obstacles. Technological issues 
disrupt the flow of teaching, making it difficult for teachers to fully leverage Moodle 
capabilities (Mohammadi et al., 2021). Restrictive institutional policies further exacerbate 
the problem by curbing teachers' freedom to explore and adopt new educational tools and 
methods. The necessity for administrative approval for substantial changes adds another 
layer of difficulty, stifling innovation and reducing teachers' ability to tailor their teaching 
strategies to better meet student needs (Stamatiou et al., 2022). This underscores the need 
for more supportive and flexible institutional frameworks and robust technological 
infrastructure to maximise the benefits of Moodle in education. 
 
Teachers have mixed perceptions about their autonomy in using Moodle. Some teachers 
appreciate the flexibility offered by Moodle, which allows them to design and implement 
their own assessment methods. This autonomy in crafting assessments is seen as a 
significant advantage. However, teachers also express concerns about the adaptability of 
Moodle. Specific features are not as customisable as needed, which restricts their ability to 
tailor the learning experience to their pedagogical preferences. Moreover, mastering some 
advanced features of Moodle involves a steep learning curve, adding to their frustration. 
The following excerpts are derived from their responses. 
 

[…] I have mixed feelings about my autonomy in Moodle. […] While I can design and 
implement my own assessment methods, the adaptability of the LMS can be an issue. 
Some features are not as customisable as I would like, which limits my ability to tailor the 
learning experience. Moreover, the learning curve for using some advanced features is 
quite steep […] (T5) 
 
[…] My perception of autonomy in Moodle is generally positive, but there are challenges 
Moodle interface can be difficult to navigate, which impacts my ability to make quick 
updates or modifications. Despite these issues, I appreciate the overall flexibility the 
platform offers […] (T2) 

 
On one hand, the flexibility to design personalised assessments empowers teachers, 
enhancing their ability to create effective and tailored educational experiences. This 
autonomy is seen as a major benefit, fostering innovation and responsiveness in teaching 
(Gleason & Cherrez, 2021). On the other hand, the limited customisability of certain 
Moodle features and the difficulty in mastering advanced functionalities pose significant 
challenges. These issues can hinder teachers' ability to fully utilise Moodle, leading to 
frustration and potentially limiting the effectiveness of their teaching methods (Kant et al., 
2021). These mixed perceptions highlight the dual nature of using Moodle in 
contemporary teaching environments. While the systems provide a certain degree of 
freedom in course delivery, technological limitations and interface complexities can hinder 
the full exercise of teacher autonomy. This suggests a need for more customisable Moodle 
features and better training for teachers to navigate advanced functionalities, ensuring they 
can maximise the system's potential.  
 
The findings of this research have practical implications for various stakeholders in 
education. For teachers, they highlight the need for ongoing professional development to 
enhance Moodle proficiency, fostering greater autonomy and engagement in digital 
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learning. Institutions should reconsider restrictive policies and provide teachers with more 
flexibility to experiment with new strategies and tools, encouraging innovation in teaching 
practices. Moodle administrators should focus on improving platform functionality by 
enhancing technological robustness and customisation to better support diverse 
educational needs. Addressing these issues collectively will contribute to a more adaptive 
and technology-driven learning environment (Ivone et al., 2020; Putra et al., 2020; 
Werdiningsih et al., 2024). 
 
However, this study has limitations that should be acknowledged. First, the limited sample 
size may not fully capture the diverse experiences of EFL teachers across different 
institutions and regions, affecting the generalisability of the findings. Second, reliance on 
self-reported data may introduce bias, as participants might unintentionally present their 
experiences more favourably or inaccurately recall details. To address these limitations, 
future research should expand the sample to include a broader range of institutions and 
regions. Additionally, a mixed-methods approach—combining self-reported data with 
observational and objective measures—would provide a more comprehensive 
understanding of teacher autonomy in Moodle. Integrating classroom observations, 
interviews, and Moodle usage data analysis would help triangulate findings and minimise 
self-reporting bias, offering deeper insights into digital pedagogy and teacher autonomy. 
 
Conclusion 
 
This study offers valuable insights into how Moodle effectively supports teacher 
autonomy in contemporary education by exploring how teachers exercise and perceive 
their autonomy within Moodle environments. Teachers exercise autonomy by customising 
resources, using interactive tools, designing collaborative activities, and personalising 
assessments. Resource customisation allows them to tailor content, add multimedia, and 
align resources with their teaching goals. Additionally, teachers design collaborative activities 
and personalised assessments within Moodle modules, utilising various tools to create 
engaging lessons, support teaching practices, enhance communication, and provide timely 
feedback. Our study finds that teachers generally perceive their autonomy within Moodle 
positively, appreciating the flexibility and adaptability that Moodle offers in supporting 
various teaching strategies and meeting students' diverse needs. Despite these positive 
perceptions, addressing technical challenges remains crucial to maximising the benefits of 
Moodle. The findings underscore the importance of providing comprehensive support 
and continuous professional development for teachers to fully realise the potential of 
Moodle in enhancing educational practices. 
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