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Academic literacy has evolved significantly over the past two decades, expanding beyond 
basic reading and writing skills to include a broad range of competencies essential for 
successful modern education. These competencies - skilled communication, critical 
thinking, collaboration, and digital literacy - are crucial for preparing students to navigate 
the complexities of an interconnected world. However, the integration of these 
competencies into English as a foreign language (EFL) teaching in contemporary 
learning environments remains under-explored. We used an explanatory case study 
design to investigate the integration of academic literacy into an EFL course at a private 
university in East Java, Indonesia. Data collection focused on course lesson plans and 
student worksheets, examining five key aspects: collaboration, skilled communication, 
knowledge construction, real-world problem-solving, and ICT-based learning. The 
findings revealed that academic literacy was effectively integrated throughout the course. 
Students engaged in activities that developed their communication skills, critical thinking 
abilities, and ability to apply knowledge in interdisciplinary and real-world contexts. The 
use of digital tools was particularly significant, enhancing students’ digital literacy and 
preparing them for future academic and professional challenges. This study underscores 
the importance of embedding academic literacy in contemporary EFL learning, 
particularly in the context of digital literacy. The successful integration of these 
competencies will help students develop the skills essential for academic success and 
real-world application, aligning with broader educational objectives. These insights offer 
valuable guidance for educators and policymakers seeking to enhance the effectiveness 
of EFL instruction by incorporating key literacy skills, particularly in contexts requiring 
the application of digital tools and interdisciplinary knowledge.  

 
Introduction  
 
Academic literacy, which is traditionally associated with basic reading and writing skills, 
has undergone a significant transformation over the past two decades (Chell et al., 2021; 
Nallaya et al., 2022). The scope of academic literacy has broadened to encompass various 
competencies such as ICT literacy that are essential for success in modern academic 
environments (Aini et al., 2024; Daflizar & Alfian, 2023; Hudson, 2024). These 
competencies include skilled communication, collaboration, knowledge construction, real-
world problem solving, and ICT-based learning (Keiler, 2018; Pardede, 2020; Pineteh, 
2014). Academic literacy involves the ability to effectively communicate, interpret and 
produce knowledge within an academic context using various forms of literacy, including 
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digital literacy. This shift reflects the increasing importance of engaging critically with 
content, constructing and deconstructing arguments and using language and other 
semiotic resources to achieve academic goals. 
 
However, the evolution of academic literacy demands a rethinking of how it is taught and 
integrated into modern educational practices. The traditional approach of "learning to 
read and write" is no longer sufficient; instead, there is a need to adopt a "reading and 
writing to learn" framework (Roessingh, 2018), where literacy is closely linked to the 
development of advanced communication skills and critical thinking (Boughey, 2014; 
Tugtekin & Koc, 2020). In this expanded view, communicative competence, knowledge 
construction (Calvo et al., 2020; Eybers, 2020; McGowan, 2018), and ICT-based learning 
(Willans et al., 2019; Yi et al., 2019) are recognised as vital components that empower 
students to thrive in academic settings. 
 
Despite the growing body of research on academic literacy, a notable gap exists in the 
understanding of how these competencies are implemented in English language teaching, 
particularly in contemporary learning environments. Modern educational settings 
emphasise global skills, including collaboration, skilled communication, knowledge 
construction, real-world problem solving, and ICT-based learning (Fullan, 2010). These 
prerequisites are critical for students navigating the complexities of an interconnected 
world. Wingate (2018) argued for the importance of embedding academic literacy across 
the curriculum, including in English subjects, to address students' real learning needs. The 
integration of the "6Cs" - communication, collaboration, creativity, critical thinking, 
culture, and connectivity - into English literacy is posited as a strategy for enhancing 
educational effectiveness. However, the practical application of these principles in specific 
educational contexts remains underexplored.  
 
This study seeks to fill this gap by investigating how academic literacy is integrated into 
contemporary learning environments within an Indonesian EFL classroom. Specifically, it 
examines how academic literacy - conceptualised through collaboration, skilled 
communication, critical thinking, problem-solving, knowledge construction, and ICT-
based learning - is incorporated into the key rubrics of contemporary learning. In light of 
the increasingly dynamic and interconnected global landscape, it is imperative for 
educators and students to develop strong interpersonal communication skills, critical 
thinking abilities, and the capacity for real-world problem solving. By addressing these 
needs, our study aims to provide actionable insights for policymakers, educators, and 
students on the integration and importance of academic literacy in modern educational 
settings. 
 
Method 
 
This study employed an explanatory case study design (Creswell, 2014) to explore the 
integration of academic literacy into contemporary learning within an Indonesian EFL 
classroom. The case study approach was chosen to provide an in-depth understanding of 
how academic literacy is embedded in EFL teaching practices.  
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Research context and participants 
 
The research was conducted over one semester (February to July 2024) in the English 
Language Education Department of a private university in East Java, Indonesia. This 
involved 24 undergraduate students (8 males and 16 females) aged 19-21 years, all enrolled 
in an English as a foreign language (EFL) course designed to integrate academic literacy 
into the curriculum. Table 1 summarises the demographic characteristics of the 
participants. 
 

Table 1: Demography of the participants 
 

Attribute Description Count Percentage 
Gender Male 8 33.3% 
 Female 16 66.7% 
Age group 19 years 10 41.7% 
 20 years 9 37.5% 
 21 years 5 20.8% 
Educational level Second-year students 24 100% 
Degree program English language education 24 100% 

 
The Productive Speaking course is a core component of the degree program, designed to 
enhance students' speaking proficiency and literacy skills, which are critical for their roles 
as future EFL teachers in schools. Offered in the second year of the four-year program, it 
is a one-semester unit that accounts for roughly 25% of the total academic workload for a 
full-time student in a semester. The course emphasises advanced communicative skills, 
critical thinking, and the application of ICT tools in learning, aligning with contemporary 
educational practices. Academic literacy development is a primary focus, supported by 
activities such as academic reading and writing, oral presentations, and group discussions 
enhanced through digital tools. 
 
While other units in the program contribute to academic literacy, this course uniquely 
integrates these skills into practical teaching contexts, bridging theory and practice. Its role 
as a cornerstone of the curriculum ensures students gain both the theoretical knowledge 
and practical skills essential for their future teaching careers. 
 
Instrument and data collection 
 
Data were collected through the analysis of course lesson plans and student worksheets 
throughout the semester. A literacy analytic framework was developed to assess the 
integration of academic literacy in the classroom. This framework focused on five key 
aspects of contemporary learning: skilled communication, collaboration, knowledge 
construction, real-world problem solving, and ICT-based learning, each representing 
essential skills for EFL students to develop. The framework was informed by an extensive 
literature review and was refined through a pilot test before the main study. The course 
instructor designed the lesson plans and developed the student worksheets based on these 
five aspects of contemporary learning. 
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Academic literacy activities 
 
For collaboration, students were required to work together, share responsibility, make 
substantive decisions about the content, process, or product of their work, and ensure that 
their work was interdependent. In terms of skilled communication, students are engaged 
in producing multimodal communication, providing supporting references and evidence 
and designing their communication for specific audiences. Knowledge construction 
activities emphasised that learning should be focused on constructing knowledge, applying 
it in new contexts, and ensuring that this construction was interdisciplinary. Real-world 
problem-solving requires students to tackle real-life issues, innovate, and implement their 
ideas in practical settings or communicate them effectively to relevant audiences. ICT-
based learning involved the use of digital tools to support knowledge construction, with 
students creating ICT products for authentic users. 
 
Data collection and analysis for academic literacy activities 
 
The collected data included student worksheet observations and course lesson plans. The 
lesson plans and student outputs were examined to identify the extent and nature of 
academic literacy integration across the five key aspects outlined above. The data collected 
from observations and document analysis were analysed using thematic analysis 
(Lochmiller, 2021). This method involved coding the data, categorising the codes into 
broader categories, and synthesising these categories into themes. Initially, the researchers 
familiarised themselves with the data by thoroughly reading and re-reading the lesson 
plans, student worksheets, and observation notes. This process enabled the identification 
of key features relevant to the study’s focus on academic literacy integration. The next 
step involved systematically coding the data, where specific segments were labeled to 
represent collaboration, skilled communication, and ICT use. The codes were then 
grouped into broader categories and analysed to generate overarching themes. For 
instance, instances of group work and shared decision-making were combined under the 
theme of "Collaboration". The themes were reviewed and refined to ensure they 
accurately captured the data's essence and were distinct from one another. This 
refinement process also involved defining and naming each theme to ensure that the 
themes clearly represented the integration of academic literacy in the EFL classroom. 
Finally, the themes were organised into a coherent narrative, which was used to structure 
the analysis presented in the study. 
 
Results and discussion 
 
This section delves into the integration of academic literacy into the observed EFL course, 
focusing on five key components: collaboration, skilled communication, critical thinking, 
problem-solving, knowledge construction, and ICT-based learning. The course, which is 
structured around three main topics - Product Promotion, Public Speaking, and News 
Reports - offered a comprehensive framework for embedding these components in 
contemporary learning practices. Each topic was designed with specific academic literacy 
activities that aligned with the broader goals of modern education, as discussed by Keiler 
(2018) and Pardede (2020). Table 2 demonstrates how collaboration was a central aspect 
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of the course, which aligns with the notion that modern academic literacy extends beyond 
individual skills to include the ability to work effectively with others (Wingate, 2018). 
 

Table 2: Collaboration 
 

Collaboration: Classroom activities 
Criteria Topic 1:  

Product promotion 
Topic 2:  

Public speaking 
Topic 3:  

News report 
Students are 
required to work 
together  

Students work 
individually but they 
communicate and 
collaborate with people 
from different areas of 
expertise when 
gathering information 
about the products they 
promote  

Students work in pairs 
to do the project  

Students work 
individually, but they 
collab-orate with people 
from different areas of 
expertise when inter-
viewing reliable sources 
related to the news. 

Students share 
responsibility and 
make substantive 
decisions about the 
content, process, or 
product in their 
work.  

Students divide and 
make a list of products 
in which they are going 
to promote. No 
students are allowed to 
have the same products 
with others  

Students divide the job 
descriptions related 
what are going to do in 
the process and make 
decisions in every step 
they take while doing 
the project  

Students discuss and 
make a list of topics or 
news they are going to 
record and report. 
Students cannot have 
the same topics with 
their classmates.  

 
The course required students to engage in collaborative activities that mirrored real-life 
scenarios. For example, in the product promotion and news reports sections, students 
worked individually but collaborated with external sources, such as industry professionals 
and news contacts, to gather relevant information. This reflects a broader trend in 
contemporary education in which collaboration with diverse stakeholders is essential for 
problem-solving and knowledge creation (Fullan, 2011). 
 
In contrast, the topic of public speaking emphasised in-class collaboration, where students 
worked in pairs to complete their projects. This variation in collaborative tasks helped 
students develop a range of skills, from teamwork and communication to decision-making 
and responsibility-sharing. The requirement for students to share responsibilities and 
make substantive decisions about their work further aligns with the critical thinking aspect 
of academic literacy, as students had to evaluate information, make informed choices, and 
justify their decisions (Boughey, 2014). 
 
The collaborative activities also supported the development of communicative 
competence, as students had to listen to others, articulate their ideas clearly, and negotiate 
solutions. This echoes the findings of Calvo et al. (2020), who emphasised the importance 
of communication and collaboration in academic literacy, particularly in multicultural and 
multilingual settings like the EFL classroom. 
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Table 3 provides insights into how skilled communication was integrated into the course. 
The use of extended multimodal communication, in which students combined spoken, 
written, and visual elements, was a key feature. This approach aligns with the expanded 
view of academic literacy, which includes the ability to communicate across multiple 
modes and platforms (Pineteh, 2014). For example, in the product promotion topic, 
students created promotional materials using tools such as Canva or Adobe, which they 
then presented in class. This not only developed their digital literacy but also their ability 
to design and deliver messages tailored to specific audiences. Figure 1 shows examples of 
posters prepared by the students for their presentations. 
 

Table 3: The aspects of skilled communication 
 

Skilled communication: Classroom activities 
Criteria Topic 1: 

Product promotion 
Topic 2: 

Public speaking 
Topic 3: 

News report 
Students are 
required to produce 
extended, 
multimodal 
communication 

Students communicate 
not only by speaking, but 
also by creating products 
with tools like Canva or 
Adobe and bringing them 
into the classroom.  

Students not only write 
the report but also 
present their work on 
PowerPoint slides and 
create a video.  

Students demonstrate 
proficiency in access-
ing information online, 
record the videos of the 
interview with multiple 
sources, play the role of 
a news presenter, and 
present the information 
previously gathered. 

Students are requir-
ed to provide supp-
orting references 
and supporting 
evidences; they 
must explain their 
ideas or support 
with facts or 
examples  

Students find information 
from various sources by 
doing online observation 
to support their 
explanation, provide 
examples of product 
description  

Students provide 
evidence (photos, 
interview recordings, 
and videos) as well as 
supporting facts or 
references (from books, 
articles, or newspapers) 
for the record.  

Students conduct rese-
arch using data from in-
depth fields of study 
and synthesise inform-
ation from multiple 
sources to draw 
conclusions. They also 
provide supporting 
evidence or facts for 
the report.  

Students are requir-
ed to design their 
communication for 
a particular 
audience  

Students design posters 
to inform customers 
about the product. The 
particular audience is the 
customers (students play 
the roles as customers) 

Students set an audi-
ence for their presen-
tation. If the topics is 
about effect of literacy, 
for instance, the audi-
ence might be teachers 
or educators 

Students design the 
news report for 
viewers.  

 
Supporting references and evidence were emphasised in all communication tasks. Students 
were required to research various sources, gather data, and use this information to 
substantiate their presentations and reports. This process of integrating evidence into 
communication tasks aligns with the academic literacy framework discussed by Roessingh 
(2018), in which critical thinking and evidence-based reasoning are central components. 
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Figure 1: Examples of student-created posters for presentations 
[use web reader or PDF reader "zoom in" function to view] 

 
The design of communication for specific audiences, whether for customers in product 
promotion or educators in public speaking, further reinforced the importance of audience 
awareness in academic communication (McGowan, 2018). 
 
The skilled communication activities also highlighted the evolving nature of 
communication in the digital age. As noted by Kim et al. (2020), communication has 
become increasingly multimodal, requiring students to be proficient in using digital tools 
to convey their ideas effectively. The integration of digital literacy into communication 
tasks, as seen in the use of Canva and Adobe, aligns with the contemporary understanding 
of academic literacy as involving not only traditional literacy skills but also the ability to 
navigate and utilise digital platforms (Chen & Cheung, 2022). 
 
Table 4 outlines the knowledge construction activities, which were designed to advance 
beyond traditional rote learning to encourage students to construct and apply knowledge 
in new contexts. This approach reflects the shift from simply acquiring knowledge to 
constructing and applying it in interdisciplinary contexts, as discussed by Eybers (2020). 
Each topic in the course required students to engage in activities that combined linguistic 
skills with other disciplinary knowledge, such as marketing in the Product Promotion 
topic or journalism in the News Report topic. 
 
The emphasis on applying knowledge in new contexts aligns with the "reading and writing 
to learn" framework proposed by Roessingh (2018), where students use literacy as a tool 
for learning and problem-solving. For instance, on the News Report topic, students were 
required to synthesize information from various sources, interpret it critically, and present 
it in a format suitable for news audiences. This process not only developed students with 
critical thinking skills but also their ability to transfer knowledge across different contexts 
and disciplines (Harvey & Russell-Mundine, 2019). 
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Table 4: The aspects of knowledge construction building 
 

Knowledge construction building: Classroom activities  
Criteria Topic 1: 

Product promotion 
Topic 2: 

Public speaking 
Topic 3: 

News report 
The learning 
activity’s main 
requirement is 
knowledge 
construction 

Students observe the 
product and the way it is 
manufactured, interview 
customers, analyse the 
observation results, and 
give clear descriptions 
about the products. 

Students find inform-
ation and construct 
knowledge about the 
topic by visiting area, 
interviewing people in 
charge, observing 
activities and keeping 
track of documentation. 

Students must 
effectively synthesise 
information from in-
depth field studies, find 
it, and interpret it.  

The learning 
activity requires 
students to apply 
their knowledge in 
a new context 

Students are not only 
learning about speaking 
(vocabulary, fluency, 
content and details) but 
also marketing skill 
management. 

Students are required to 
apply the observation 
results outside ELT 
context: traveling, 
entertainment, health, 
food, environment, etc.  

Students apply their 
observation results in 
news reporting and 
journalism. 

The knowledge 
building is 
interdisciplinary  

Speaking skill and 
marketing skill is 
interdisciplinary. 

Students construct 
knowledge ELT context: 
traveling, entertainment, 
health, food, 
environment, etc. 

The knowledge of 
English education and 
journalism is 
interdisciplinary. 

 
The interdisciplinary nature of knowledge construction during the course is also 
noteworthy. By integrating skills from different fields, such as marketing, journalism, and 
English language education, the course reflected the contemporary understanding of 
academic literacy as inherently interdisciplinary (Finn & Avni, 2016). This approach 
prepares students for the complexities of real-life problems, where solutions often require 
knowledge and skills from multiple disciplines (Li, 2022). 
 
Table 5 explores the real-world problem-solving activities embedded in the course. Each 
topic involved addressing issues that students might encounter in real-life situations, 
emphasising the practical application of academic literacy. For example, in the product 
promotion topic, students explored how to market products effectively, considering 
factors such as target audiences, product features, and promotional strategies. This task 
required students to apply their linguistic and digital skills in a business context, reflecting 
the real-world relevance of academic literacy (Mills et al., 2022). 
 
The public speaking and news report topics also focused on real-world problem-solving. 
In the public speaking topic, students were tasked with resolving conflicts in their 
presentations, while in the news report topic, they were required to identify and report on 
current issues, suggesting possible solutions. These activities align with the notion that 
academic literacy should not only involve knowledge construction but also the ability to 
apply this knowledge to solve practical problems (O’Sullivan, Bird & Marshall, 2021). 
Figure 2 shows an example of a public speaking video recorded by students, which was 
submitted via Google Drive and uploaded to their YouTube channel. 
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Table 5: The aspects of real-world problem solving 
 

Real-world problem solving: Classroom activities  
Criteria Topic 1: 

Product promotion 
Topic 2: 

Public speaking 
Topic 3: 

News report 
The learning activity’s 
main requirement is 
problem-solving  

Students need to find a 
way on how to 
promote the product 
effectively and 
interestingly  

The students must 
observe and find out 
how they are going to 
solve the conflicts  

Students find up-to-
date issues in their 
environment, report 
the issues to the audi-
ence, and suggest 
possible solutions for 
the issues. 

The problem is a real-
world problem  

Students must relate 
their product with real-
life issues and observe 
the case (how the 
product is used/ 
consumed) in their 
surrounding 
environment  

Students relate the 
topic with the real-
world problem and 
observe the case in 
their surrounding 
environment  

Students talk about 
issues happening in the 
real world  

Students do innovate. 
They are required to 
implement their ideas 
in the real world or to 
communicate their 
ideas to someone 
outside the academic 
context who can 
implement them.  

Students commun-
icate with their class-
mates, who play the 
role of the customer, 
but they do not really 
present the product 
outside the classroom. 

Students use innova-
tion by uploading 
videos to YouTube so 
that the essence of 
their ideas can be seen 
by people who are 
interested in the area.  

Students record and 
report the news, which 
they then share on 
social media with real 
viewers. 

 
 

 
Figure 2: Examples of student public speaking videos 

[use web reader or PDF reader "zoom in" function to view] 
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Table 6: The aspects of ICT-based learning 
 

ICT-based learning: Classroom activities  
Criteria Topic 1: 

Product promotion 
Topic 2: 

Public speaking 
Topic 3: 

News report 
Students use 
ICT to support 
knowledge 
construction 

Students create the 
poster using Canva / 
Adobe Photoshop  

Students use ICT in 
finding information to 
support their thesis 
statement  

Students use ICT to find 
information related to 
the issues and record the 
interview from trusted 
and reliable sources  

The ICT is 
required for 
constructing this 
knowledge  

Students are required to 
use technology in 
presenting the poster  

Students need ICT in 
documenting the data 
and recording / upload-
ing the video for the 
report  

Students need ICT in 
documenting the inter-
view with the sources 
and uploading the news 
report in social media  

Students create 
an ICT product 
for authentic 
users  

Students create the 
poster using Canva / 
Adobe Photoshop for 
authentic users  

Students upload the 
video documentation on 
YouTube for a specific 
audience based on their 
topic (teacher / traveler 
/ education specialist / 
environmentalist / policy 
makers etc.  

Students upload the news 
report in social media for 
real viewers 

 
The requirement to produce ICT products for real-world users reinforced the connection 
between academic literacy and digital literacy. For instance, in the News Report topic, 
students recorded and edited interviews, which they then shared on social media. This task 
required them to not only construct knowledge but also to use digital tools effectively to 
communicate their findings (Fernando, 2018). 
 
The integration of ICT-based learning into the course also supported the development of 
communicative competence. As students engaged with digital tools, they learned to design 
and deliver messages tailored to specific audiences, whether through posters, videos, or 
social media posts. This aligns with the findings of Yi, Shin, and Cimasko (2019), who 
emphasised the importance of multimodal literacies in contemporary education. 
 
Conclusion 
 
This study explored the integration of academic literacy into contemporary learning within 
an Indonesian EFL classroom, focusing on collaboration, skilled communication, critical 
thinking, problem-solving, knowledge construction, and ICT-based learning. The results 
highlight how the course effectively embedded these components, which is consistent 
with modern educational practices that prioritise the development of global skills essential 
for thriving in complex, interconnected environments. 
 
The collaborative learning environment fostered by the course activities encouraged 
students to engage with peers and external sources, reflecting the importance of teamwork 
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and shared responsibility in academic literacy. This approach mirrors the broader 
educational emphasis on collaborative skills as vital for both academic and professional 
success. The incorporation of multimodal communication tasks, supported by digital 
tools, emphasised the evolving nature of skilled communication in contemporary 
education. Students were not only required to communicate effectively but also to tailor 
their messages for specific audiences, demonstrating the critical role of communication in 
the digital age. 
 
Knowledge construction was a central focus of the course, encouraging students to move 
beyond rote learning and engage in critical thinking. By emphasising the application of 
knowledge in interdisciplinary contexts, the course aligned with the shift towards a more 
dynamic understanding of academic literacy, where knowledge is constructed, interpreted, 
and applied across various domains. The course’s emphasis on real-world problem solving 
highlights the practical relevance of academic literacy. Students were challenged to address 
real-life issues, innovate, and present their solutions using digital platforms, enhancing 
their critical thinking, communication, and digital literacy skills in the process. 
 
The extensive use of ICT tools in the course underscored the integral role of digital 
literacy in modern academic practices. By requiring students to create digital products for 
authentic audiences, the course reinforced the connection between academic literacy and 
the ability to navigate and use digital resources effectively. These findings imply that 
integrating academic literacy into contemporary learning can significantly enhance 
students’ preparedness for the challenges of the 21st century. Educators are encouraged to 
continue adopting and refining teaching strategies that emphasise collaboration, 
multimodal communication, critical thinking, and digital literacy. Policymakers should also 
support ongoing professional development for educators to ensure they can design and 
implement courses that meet the evolving demands of modern education. 
 
This study provides valuable insights into the integration of academic literacy within a 
specific context; its scope was limited to a single course at a single institution. Future 
research could expand on these findings by exploring similar integration across a broader 
range of courses, institutions, and cultural contexts. Additionally, it would be valuable to 
examine student evaluations of the teaching and learning provided in courses specifically 
designed to enhance academic literacy. This could include assessing whether students 
perceive the unit as valuable and engaging and how effectively they feel it prepares them 
for future academic challenges. By gathering direct feedback from students on their 
learning experiences, future studies can provide deeper insights into the impact of 
academic literacy-focused curricula on student motivation, engagement, and long-term 
academic success. Such evaluations could also inform improvements to course design, 
ensuring that academic literacy integration remains relevant and responsive to student 
needs. In conclusion, this study underscores the critical role of academic literacy in 
contemporary education. By embedding key literacy components into the learning 
process, educators can better prepare students to succeed in a complex, digital, and 
globally connected world. 
 



Werdiningsih, Nurhadi, Widiati & Muniroh 391 

References 
 
Aini, N., Kurniarahman, I., Widiati, U., Cahyono, B. Y. & Basthomi, Y. (2024). 

Indonesian university students' perspectives on integrating AIEd into English language 
learning. Issues in Educational Research, 34(3), 803-824. 
http://www.iier.org.au/iier34/aini.pdf 

Boughey, C. (2014). What are we thinking of? A critical overview of approaches to 
developing academic literacy in South African higher education. Journal for Language 
Teaching, 47(2), 25-42. https://doi.org/10.4314/jlt.v47i2.2 

Calvo, S., Celini, L., Morales, A., Martínez, J. M. G. & Utrilla, P. N. C. (2020). Academic 
literacy and student diversity: Evaluating a curriculum-integrated inclusive practice 
intervention in the United Kingdom. Sustainability, 12(3). 
https://doi.org/10.3390/su12031155 

Chell, G., Mikkilä-Erdmann, M., Iiskala, T. & Dillon, A. (2021). A comparative study of 
academic literacy in English medium instruction programs in UAE and Finland. Issues 
in Educational Research, 31(1), 56-75. http://www.iier.org.au/iier31/chell.pdf 

Chen, Z. T. & Cheung, M. (2022). Consumption as extended carnival on Tmall in 
contemporary China: A social semiotic multimodal analysis of interactive banner ads. 
Social Semiotics, 32(2), 163-183. https://doi.org/10.1080/10350330.2020.1720992 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approaches, 4th 
ed. Sage Publications. [6th ed.] https://us.sagepub.com/en-us/nam/research-
design/book270550 

Daflizar & Alfian (2023). Nurturing students’ 21st-century skills in the classroom: 
Indonesian EFL teachers’ perceived practices. Issues in Educational Research, 33(3), 897-
919. http://www.iier.org.au/iier33/daflizar.pdf 

Eybers, O. O. (2020). Intersections of decolonial and global citizenship principles in 
academic literacy curricula. The International Journal of Diversity in Education, 20(1), 1-9. 
https://doi.org/10.18848/2327-0020/CGP/v20i01/1-9 

Fernando, W. (2018). Show me your true colours: Scaffolding formative academic literacy 
assessment through an online learning platform. Assessing Writing, 36, 63-76. 
https://doi.org/10.1016/j.asw.2018.03.005 

Finn, H. B. & Avni, S. (2016). Academic literacy as language policy in community college 
developmental writing. Current Issues in Language Planning, 17(3-4), 369-384. 
https://doi.org/10.1080/14664208.2016.1201188 

Fullan, M. (2010). All systems go: The change imperative for whole system reform. Corwin Press. 
https://doi.org/10.4135/9781452219554 

Fullan, M. (2011). Whole system reform for innovative teaching and learning. In 
Microsoft Partners in Learning & ITL Research (Eds.), Innovative teaching and learning 
research, pp. 30-39. https://www.european-
agency.org/sites/default/files/itlresearh2011findings.pdf 

 
 
 



392 Integrating academic literacy into contemporary learning 

Harvey, A. & Russell-Mundine, G. (2019). Decolonizing the curriculum: Using graduate 
qualities to embed Indigenous knowledge at the academic cultural interface. Teaching in 
Higher Education, 24(6), 789-808. https://doi.org/10.1080/13562517.2018.1508131 

Hudson, J. (2024). Fostering academic literacy in English for academic purposes students 
through online academic communities of practice. Studies in Technology Enhanced 
Learning, 4(2). https://doi.org/10.21428/8c225f6e.c68f5aa2 

Keiler, L. S. (2018). Teachers’ roles and identities in student-centered classrooms. 
International Journal of STEM Education, 5, article 34. https://doi.org/10.1186/s40594-
018-0131-6 

Kim, S., Billinghurst, M. & Kim, K. (2020). Multimodal interfaces and communication 
cues for remote collaboration. Journal on Multimodal User Interfaces, 14(4), 313-319. 
Springer. https://doi.org/10.1007/s12193-020-00346-8 

Li, D. (2022). A review of academic literacy research development: from 2002 to 2019. in 
Asian-Pacific Journal of Second and Foreign Language Education, 7, article 5. 
https://doi.org/10.1186/s40862-022-00130-z 

Lin, L. & Johnson, T. (2021). Shifting to digital: Informing the rapid development, 
deployment, and future of teaching and learning. Educational Technology Research and 
Development, 69(1), 1-5. https://www.jstor.org/stable/27285631 

Lochmiller, C. R. (2021). Conducting thematic analysis with qualitative data. Qualitative 
Report, 26(6). https://doi.org/10.46743/2160-3715/2021.5008 

McGowan, U. (2018). Integrated academic literacy development: Learner teacher 
autonomy for MELTing the barriers. Journal of University Teaching and Learning Practice, 
15(4). https://doi.org/10.53761/1.15.4.6 

Mills, K. A., Scholes, L. & Brown, A. (2022). Virtual reality and embodiment in 
multimodal meaning making. Written Communication, 39(3), 335-369. 
https://doi.org/10.1177/07410883221083517 

Nallaya, S., Hobson, J. E. & Ulpen, T. (2022). An investigation of first year university 
students’ confidence in using academic literacies. Issues in Educational Research, 32(1), 
264-291. http://www.iier.org.au/iier32/nallaya.pdf 

O’Sullivan, K., Bird, N. & Marshall, K. (2021). The DreamSpace STEM-21CLD model as 
an aid to inclusion of pupils with special education needs. European Journal of Special 
Needs Education, 36(3)469-477. https://doi.org/10.1080/08856257.2020.1762989 

Pardede, P. (2020). Integrating the 4Cs into EFL integrated skills learning. Journal of English 
Teaching, 6(1), 71-85. https://doi.org/10.33541/jet.v6i1.190 

Pineteh, E. (2014). An alternative approach for designing and teaching communication 
skills to University of Technology Students. International Journal of Higher Education, 3(2), 
52-62. https://doi.org/10.5430/ijhe.v3n2p52 

Roessingh, H. (2018). Unmasking the early language and literacy needs of ELLs: What K-
3 practitioners need to know and do. BC TEAL Journal, 3(1), 22-36. 
https://doi.org/10.14288/bctj.v3i1.276 

Tugtekin, E. B. & Koc, M. (2020). Understanding the relationship between new media 
literacy, communication skills, and democratic tendency: Model development and 
testing. New Media & Society, 22(10), 1922-1941. 
https://doi.org/10.1177/1461444819887705 

 
 



Werdiningsih, Nurhadi, Widiati & Muniroh 393 

Willans, F., Fonolahi, A., Buadromo, R., Bryce, T., Prasad, R. & Kumari, S. (2019). 
Fostering and evaluating learner engagement with academic literacy support: Making 
the most of Moodle. Journal of University Teaching and Learning Practice, 16(4). 
https://doi.org/10.53761/1.16.4.5 

Wingate, U. (2018). Academic literacy across the curriculum: Towards a collaborative 
instructional approach. Language Teaching, 51(3), 349-364. 
https://doi.org/10.1017/S0261444816000264 

Yi, Y., Shin, D. & Cimasko, T. (2019). Multimodal literacies in teaching and learning 
English in and outside of school. In L. C. de Oliveira (Ed.), The handbook of TESOL in 
K-12. https://doi.org/10.1002/9781119421702.ch11 

 
Disclosure statement 
No potential conflict of interest was reported by the authors. 
 
 

Dr Indah Werdiningsih holds a PhD in English Language Education from Universitas 
Negeri Malang, Indonesia, and is a faculty member in the English Department at 
Universitas Muhammadiyah Jember, Indonesia. She teaches courses on English language 
acquisition and pedagogy, with research interests in teacher and learner autonomy, 
technology-enhanced language learning, EFL teaching strategies, and speaking 
proficiency enhancement. Indah has made significant contributions to academic research 
and teaching practice, focusing on improving educational outcomes for language 
learners. Dedicated to integrating innovative teaching methods and leveraging 
technology, she aims to enhance the language learning experience. 
ORCID: https://orcid.org/0000-0002-7185-3145 
Email: indah_andin@unmuhjember.ac.id 
 
Mr Kardi Nurhadi (corresponding author) is a faculty member at the Department of 
English at the Faculty of Education, Universitas Wiralodra, Indonesia. His research 
interests lie in extensive reading, critical reading and literacy, academic reading, 
exploratory practice in EFL, technology-mediated task-based language teaching 
(TMTBLT), teacher professional development, photovoice in language education and 
emotional geography in language teaching and learning. Currently, he is a PhD student in 
English language education, Faculty of Letters, Universitas Negeri Malang, Indonesia. 
ORCID: https://orcid.org/0000-0002-4548-1317 
Email: kardi.nurhadi.2202219@students.um.ac.id 
 
Dr Utami Widiati is a distinguished professor in the Department of English, Faculty of 
Letters, at Universitas Negeri Malang, Indonesia, and a research fellow in the Faculty of 
Languages and Communication, Universiti Sultan Zainal Abidin, Malaysia. She holds a 
PhD in TESOL from Monash University, Australia, an MA in Primary Education 
(Language Education) from the Institute of Education, University of London, UK, and a 
BA in Teaching English as a Foreign Language from IKIP Malang, Indonesia. Her areas 
of expertise include teacher professional development, teacher education, second 
language acquisition (SLA), and teaching strategies. She teaches courses in SLA, research 
review in English language teaching (ELT), curriculum, and classroom management, 
focusing on advancing ELT practices. 
ORCID: https://orcid.org/0000-0002-8603-4556 
Email: utami.widiati.fs@um.ac.id 
 



394 Integrating academic literacy into contemporary learning 

Dr Siti Muniroh (or "Iroh" for short) is a lecturer at the Department of English 
Language Education, Faculty of Letters, Universitas Negeri Malang (UM), Indonesia, 
with research interests in language teacher cognition, critical thinking, sociocultural 
theory, curriculum, and pedagogy. Iroh has been teaching at UM since 2008 in English 
language skills, especially listening and reading, and in content courses such as 
instructional media and activities in language teaching (IMALTs) and research 
methodology. She earned her PhD in TESOL from Monash University Australia in 
2020, sponsored by an LPDP Scholarship. In 2006-2007, she was awarded an Australia 
Partnership Scholarship for undertaking a masters degree in applied linguistics at the 
University of Queensland (UQ), Australia. She has received the UQ Faculty of Arts 
Dean's Commendation twice for her distinguished achievements. She has published 
some book chapters and journal articles and trained elementary school teachers in critical 
thinking pedagogy for community service. She is an active member of TEFLIN and Asia 
TEFL.  
ORCID: https://orcid.org/0000-0002-3949-7961 
Email: siti.muniroh.fs@um.ac.id 
 
Please cite as: Werdiningsih, I., Nurhadi, K., Widiati, U. & Muniroh, S. (2025). 
Integrating academic literacy into contemporary learning: What we learned from an 
Indonesian EFL classroom. Issues in Educational Research, 35(1), 380-394. 
http://www.iier.org.au/iier35/werdiningsih.pdf 

 


