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Literature on teachers’ transformative social-emotional learning (TSEL) is emerging and 
focuses on improving teachers' competency in delivering and implementing equity-
focused SEL among students. Our study is a scoping review aiming to understand the 
characteristics of existing literature regarding teachers’ TSEL, identify gaps, and discuss 
future research directions. It follows JBI guidelines for a scoping review and the 
PRISMA-ScR method for screening the literature. A systematic search was conducted in 
eight databases, and eleven studies were identified. Our findings report the characteristics 
of the studies and explain related concepts. We found that teachers need to be engaged 
in transformative SEL education to implement TSEL among students and build healthy 
teacher-student bonds. Teachers need to incorporate culturally relevant pedagogies in 
SEL to cater for the needs of students from diverse communities. Stretching was 
identified as a strategy to integrate social justice issues into traditional SEL practices to 
make social-emotional learning transformative.  

 
Background of the study 
 
The literature on teacher social-emotional competence and well-being is emerging. 
Teachers' social-emotional competence is closely connected to student social, emotional, 
and academic outcomes. Teachers' knowledge of social-emotional learning (SEL), 
confidence, and behaviour is one of the key elements to implementing successful SEL 
intervention among students (Peddigrew et al., 2022). Teachers who are competent in 
SEL create a secure classroom that assists students in growing socially, emotionally, and 
academically (Sauve & Schonert-Reichl, 2019). Conversely, teachers who are not well-
equipped to manage their social and emotional well-being adversely impact students' 
academic achievement and behaviour. Teaching is considered a stressful occupation, and 
teachers are at risk of low social-emotional well-being. A stressed teacher creates a 
stressful classroom climate that negatively impacts students' academic, social, and 
emotional outcomes. A socially and emotionally competent teacher can contribute to 
student SEL in three ways: establishing healthy bonds with students, creating a secure 
learning context, and effectively implementing student SEL programs (Schonert-Reichl, 
2017). Recently, the traditional SEL programs have received criticism for not representing 
the needs of students from minority communities and propagating dominant culture 
(Stearns, 2016; DeMartino et al., 2022). Hence, an explicit focus on social justice issues 
and inequities in student and teacher SEL programs is needed to create culturally inclusive 
learning contexts.  
 
Transformative social-emotional learning (TSEL) is a kind of SEL that explicitly focuses 
on reflecting inequities and challenges in the context of an individual, and understanding 
the impact on day-to-day experiences. It emphasises building healthy and respectful 
relationships between adults and young people to co-learn and collaboratively negotiate in 
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addressing challenges and inequities (CASEL, n.d.). CASEL identified five competencies 
that contribute to the well-being of an individual, namely self-awareness, self-
management, social awareness, relationship skills, and responsible decision-making. These 
five competencies are linked to transformative expressions such as identity, agency, 
belonging, collaborative problem-solving, and curiosity. These equity-focused 
transformative expressions contribute to active civic engagement among stakeholders 
(Jagers et al., 2019; CASEL, n.d.).  
 
There is an emerging discourse on implementing SEL, with students explicitly focusing on 
equity and culturally responsive practices. For successful implementation, teachers need 
training in TSEL to equip themselves with strategies to develop equitable learning 
environments and culturally relevant teaching strategies, and counter the reproduction of 
racially oppressive practices in schools. Hence, teacher's SEL training should not be 
colour-evasive and should actively reflect on racially discriminatory experiences and 
develop their transformative social-emotional competencies (Legette et al., 2020; Legette 
et al., 2021; Legette et al., 2023). Teachers' transformative social-emotional expressions 
influence students' social, emotional, and academic outcomes (Legette et al., 2020; Warren 
et al., 2020). Teachers' perceptions of race, identity, privilege, disadvantage, and 
perception of power shape their interactions with the students. Teachers' ability to engage 
in a healthy relationship with students impacts students' sense of belongingness, nurtures 
students’ voices to make responsible choices, and positively shapes their identity, 
especially from marginalised sections of society (Warren et al., 2020). Through critical 
introspection of themselves and others, teachers can better support students from 
minority communities (Baek et al., 2024).  
 
Given the research direction toward teacher TSEL and its vast implications on students' 
well-being, the literature in the domain is evolving. A scoping review is preferred over a 
systematic review as the domain is emerging, and there is a need to gain clarity on the 
concept itself (Tricco et al., 2018). Unlike a systematic review, this review does not aim to 
confirm the practice of Teacher TSEL or investigate conflicting empirical results. It aims 
to map the characteristics of the existing literature, define the concepts related to the 
domain, and identify the knowledge gaps (Munn et al., 2018).  
 
Methods 
 
Our review aimed to understand the characteristics of existing literature regarding 
teacher’s transformative social-emotional learning, identify gaps in the literature, and 
discuss the future research agenda. The Joana Briggs Institute (JBI) guidelines for scoping 
review were followed to conduct this review (Peters et al., 2020). As suggested by JBI 
guidelines, PRISMA-ScR guidelines were adopted to screen the literature. A scoping 
review protocol was registered in OSF on 22 May 2024 in the Open Science Framework 
(registration https://doi.org/10.17605/OSF.IO/G28SW). 
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Objectives 
 
• To understand the characteristics of the literature in the domain of teacher’s 

transformative social-emotional learning concerning: 
- Year of publication  
- Publisher 
- Type of study - conceptual or empirical (qualitative, quantitative, or mixed 

methods) 
- Place of the study 

• To identify and discuss the concepts related to teacher transformative social-
emotional learning. 

• To identify knowledge gaps in the domain of teacher TSEL.  
 
Eligibility criteria  
 
The population, concept, and context (PCC) framework was adopted to determine 
eligibility. 
 
Population The population of this study was teachers, both pre-service and in-service 

teachers. Studies that focused exclusively on students, parents, or any other 
stakeholders of the schools were excluded. Teacher educators' perception of 
teacher TSEL was also included in the review. 

Concept Transformative social-emotional learning, as defined by CASEL (n.d.), was 
adopted to differentiate traditional SEL from transformative SEL. TSEL is a 
form of SEL that focuses on building healthy relationships among adults 
and students. It explicitly focuses on critically examining the inequities 
present in society and finding solutions collaboratively to ensure personal, 
social, and community well-being (CASEL, n.d.). 

Context The context of the study was limited to schools and teacher educational 
institutes. 

Types of 
sources 

Studies in English were selected for the review. Grey literature, such as 
conference papers, thesis, newspaper articles, blogs, reports, and web pages, 
were excluded from the study. Conceptual and empirical studies were 
included in the review. Quantitative, qualitative, and mixed methodology 
studies were eligible for inclusion.  

Four stages 1. Searching for literature 
2. Screening of results 
3. Data extraction 
4. Data synthesis 

 
Search strategy 
 
There is a growing emphasis on incorporating equitable teaching practices to guarantee 
equitable learning opportunities for students. Teachers need support and guidance in 
implementing/integrating such approaches. This raises the need for equity-based educator 
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preparation, where teachers are given opportunities to develop skills that match students' 
growing needs (Darling-Hammond & Hyler, 2020). With respect to the domain of SEL, 
the traditional SEL approaches received criticism for not meeting the needs of people 
from marginalised communities (Stearns, 2016; DeMartino et al., 2022). As an outcome of 
this critique, a few alternative approaches have emerged, such as culturally sustaining SEL, 
trauma-informed SEL, social justice-oriented SEL, and transformative SEL (Ramirez et 
al., 2021). 
 
Our study focused on the literature that explored the potential of an approach to SEL 
termed transformative SEL in the teacher education domain. To understand the existing 
conceptualization of TSEL among teachers, the search string "Teacher" AND 
"Transformative Social Emotional Learning" OR "Transformative Social and Emotional 
Learning" OR "transformative SEL" was developed through a preliminary exploration of 
studies conducted by Jagers et al. (2021) and Legette et al. (2023). The term transformative 
was added to the search string as it is representative of the social-emotional learning 
approach through an equity lens. Transformative SEL is important for teachers as it can 
help teachers identify injustices that students are experiencing and equip them to adopt 
equity-oriented teaching practices (Rosari-Ramos et al., 2021; Soutter, 2023). Teachers' 
understanding of transformative SEL and their competence in transformative SEL can 
determine how they implement SEL in a classroom environment. This can be helpful to 
build an inclusive environment in schools.  
 
Hence, to systematically search literature related to teacher TSEL, eight databases (Table 
1) were systematically searched on the 10 March 2024. A total of 152 results appeared in 
the initial search (Table 1). 
 

Table 1: Database results 
 

Database No of results 
SCOPUS 10 
ERIC 10 
Sage 26 
Taylor & Francis 31 
Springer 28 
Science Direct 20 
Wiley Online 14 
Emerald Insights 13 
Total results 152 

 
Screening 
 
After searching the databases, RIS files were imported to Zotero to store the results 
(Zotero, n.d.). To screen the results systematically, the RIS files were imported to Rayyan, 
an AI-led website that helps organise, manage, and screen results (Ouzzani et al., 2016). 
Out of 152 results, 17 duplicates were reported. These 17 studies were manually verified, 
of which 14 duplicates were removed, and three unique studies were found and retained. 
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Two stages of screening were followed - abstract screening and full-text screening. 138 
studies qualified for abstract screening. In the abstract screening process based on the 
eligibility criteria as defined in the PCC framework, 123 studies were excluded at this 
stage, and 15 studies qualified for full-text screening. The full texts of these studies were 
accessed, and four studies were excluded. 11 studies were found in the final review. The 
PRISMA chart explains the reasons for exclusion in Figure 1. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1: PRISMA Chart 
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Data extraction 
 
The authors developed two data extraction instruments (Table 2) for extracting data from 
conceptual/literature reviews and empirical studies. The extracted data was displayed in a 
Microsoft Excel sheet.  
 

Table 2: Data extraction instrument 
 

Conceptual studies Empirical studies 
Title  Title  
Authors Authors 
Type of the study Type of the study 
Publisher Publisher 
Year Year 
Summary of the study Objective of the study 
 Place of the study 
 Research design and method 
 Summary of findings 

 
Data synthesis 
 
The data extracted from the studies were organised using Microsoft Word, collated and 
represented in a tabular format (Tables 3 and 4). The themes were identified from the 
review findings using the Miles and Huberman (1994) analysis technique. The data were 
retrieved from the articles based on the extraction instrument and displayed in a Microsoft 
Excel sheet. Data were condensed by identifying overlapping themes in the literature. 
Once the themes were identified, conclusions were drawn.  
 
Results 
 
Data extracted from studies is given in Tables 3 and 4.  
 

Table 3: Data extracted from conceptual studies 
 

Code Reference Summary of the study 
C1 Jagers et al. 

(2019) 
TSEL is a form of SEL that promotes equity while engaging different stake-
holders of society. It states that positive relations between teachers and students 
can influence students' identity, agency, and belongingness. They focus on 
developing empathy and perspective-taking among pre-service and in-service 
teachers to help them adopt culturally relevant pedagogy and instructional 
strategies. Teachers' cultural orientation, identity, personal efficacy, and 
collective efficacy can influence the development of culturally relevant 
education. 
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C2 Legette et 
al. (2020) 

The schooling experiences of Black students are dehumanising concerning their 
experiences with race. TSEL intervention is a way to create an inclusive school 
environment while focusing on racial oppression. Healthy teacher-student 
relationships can confront the racial oppression around them. The conceptual 
study suggests training teachers in social-emotional learning to humanise 
learning spaces.  

C3 Jagers et al. 
(2021) 

The conceptual study focuses on the meaning of TSEL and highlights the 
importance of TSEL for adults and students. The study highlights that to make 
TSEL a systemic practice in schools, adults need to be engaged in TSEL. 
Teachers need to learn to reflect on their social-emotional and cultural 
competencies critically. Adults in schools need to discard culturally deficit 
perspectives and consider students as change makers. Teachers need to engage 
in co-learning experiences with students through community engagement, 
youth-led participatory action research, and project-based learning. 

C4 Legette et 
al. (2021) 

Student social-emotional learning depends on the teacher's social-emotional 
competencies and the teachers' ability to engage students in SEL. Teacher SEL 
training is often colour-evasive and does not discuss racism and inequalities that 
influence day-to-day experiences. Teachers' competence concerning culturally 
responsive pedagogical practices need to be developed to enhance student SEL. 
Culturally relevant pedagogies actively build positive racial identity development 
and academic knowledge among students. The study identifies and discusses 
principles of culturally relevant pedagogies that teachers can adopt in their 
classrooms. 

C5 Legette et 
al. (2023) 

Teachers' racial bias in perceiving students' academic abilities can lead to 
students experiencing unfair situations and opportunity gaps. To avoid such 
biases, teacher TSEL training needs to focus on racial consciousness integrated 
with their self and social awareness. This can narrow down the opportunity gaps 
among the students. Teachers' self-awareness, social awareness, and racial 
consciousness impact their decision-making, self-management, and student-
teacher relationships. Teachers need to be engaged in TSEL and expected to 
build the following competencies. 
1. Transformative self-awareness 
2. Transformative social awareness 
3. Transformative decision making 
4. Transformative self-management 
5. Transformative relationship skills 
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Table 4: Data extracted from empirical studies. 
 

Code Reference Type of 
study 

Sample details; 
Place of study 

Research 
design and 

method 

Summary of 
findings 

E1 Warren et 
al., (2020) 

Qualit-
ative 

Sample size 3 
teachers; High 
school, non-
selective public 
school, urban 
mid-western 
U.S. city. 

Qualitative 
study - 
interviews, 
focus 
groups, 
document 
analyses, 
video-
recorded 
classroom 
observ-
ations 

Aims to understand urban teachers' 
dispositions/behaviours in classroom 
interactions with Black boys and also 
understand their transformative 
expression of social-emotional 
competence. Teacher interactions and 
transformative expression of SEC with 
students can be shaped by teachers’ 
perceptions of race, identity, privilege, 
disadvantage, and perception of power. 
Teachers believed that shared/ negotiated 
authority with students can contribute to 
positive student outcomes. Teachers need 
to negotiate power and responsibilities 
with students in order to restore students' 
voice, autonomy, and agency and promote 
collective efficacy. 

E2 Rosario-
Ramos et 
al. (2021) 

Qualit-
ative 

Urban 
elementary 
school; Urban 
midwestern 
America 

Qualitative 
study, part 
of a larger 
project that 
followed a 
longitud-
inal mixed 
method. 
Interviews,
field notes 
of class-
room obs-
ervations 

Explains how SEL can promote civic 
engagement among youth from minority 
communities. Focuses on 'stretching' to 
incorporate social justice issues in SEL 
practice. Stretching is how teachers can 
modify traditional SEL instruction to 
equity/social justice/ transformative 
focused SEL by changing teaching 
practices, curriculum, student-teacher 
relationships, and school policies. Can 
promote civic engagement among youth 
and provide ways to incorporate social 
justice issues through SEL practice. 

E3 Goforth et 
al. (2022) 

Qualit-
ative 

1st FDG 5 
educators of 
grades 3-6. 2nd 
FDG 9 
educators of 
junior high 
school  

Qualitative 
community
-based 
participa-
tory 
research. 
Two focus 
group 
discussions 

Explains the process of culturally adapting 
a professional development SEL program 
for educators in an indigenous context to 
enhance their skills to implement and 
deliver culturally responsive student SEL. 
Transformative social-emotional learning 
and tribal critical race theory formed the 
frame-work. Based in the sovereign lands 
of the Confederated Salish and Kootenai 
Tribes, Montana, USA. 
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E4 Baek et al. 
(2024). 

Qualit-
ative 

18 teacher 
educators in 10 
countries  

Qualitative 
study, 
compara-
tive case 
study 
design; 
Individual 
interviews 

Focuses on understanding teacher 
educators' views on equity-based SEL in 
physical teacher education programs. The 
study highlights the importance of adopt-
ing culturally responsive pedagogy, critic-
ally introspecting oneself and others, and 
encouraging equity-focused conversations 
in classrooms. Countries: Australia, Brazil, 
Cyprus, China, Finland, Germany, Ireland, 
New Zealand, South Korea, USA 

E5 Soutter 
(2023) 

Qualit-
ative 

11 teachers; 
United States 

Qualitative 
collective 
case study 
approach; 
Online 
semi-
structured 
interviews 

Focuses on how teachers define their 
success and what they think is the role of 
teacher training in preparing them socially 
and emotionally for their profession. 
Teachers' responses were analysed and 
linked to transformative social-emotional 
learning as conceptualised by Jager et al. 
(2019). Teachers defined success in terms 
of social, emotional, and holistic well-
being. The findings were aligned with the 
Jager et al. (2019) conceptualisation: 
1. Self-awareness  
2. Self-management 
3. Social awareness 
4. Relationship skills  
5. Responsible decision making 

E6 McGovern 
et al. (2023) 

Mixed 
meth-
ods 

1 assistant 
principal, 8 
teachers (5 
interviewed), 
237 students (8 
interview-ed), 
and 4 parents; 
Chicago, USA 

Mixed 
method 
case study. 
student and 
teacher 
interviews; 
classroom 
observati-
ons, quant-
itative data 
from 
surveys 
adminis-
tered to 
students 
and 
teachers 

Focuses on how teachers stretch conven-
tional SEL practices to incorporate trans-
formative SEL highlighting community 
issues and challenges. Teachers pointed 
out that the conventional SEL does not 
discuss issues of injustice and social 
inequalities and does not look at develo-
ping a critical understanding of systems. 
Few teachers have expressed that SEL 
needs to align with the social issues that 
children, families, and communities face. 
Teachers reported that they are comfort-
able engaging students in SEL and comm-
itted to learning about SEL and SEL instr-
uction. Teachers stretch conventional SEL 
to accommodate aspects like student 
identity, community issues, and social 
justice in their SEL instruction. Identified 
strategies through which teachers can 
stretch SEL practice.  
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Characteristics of the study  
 
From our search, the first journal article that discussed teacher TSEL emerged in 2019 
with Jagers et al. (2019). Their study highlighted the relationship between teacher social-
emotional competence and student outcomes. It stressed that teachers' cultural orientation 
and personal and collective efficacy can influence the development of culturally relevant 
education and students' social, emotional, and academic outcomes. In subsequent years, 
publications on teacher TSEL showed a gradual increase. Tables 5 and 6 display year of 
publication and publisher.  
 

Table 5: Year of publication Table 6: Publisher details 
 
Year Study code  Publisher Study code 
2019 C1  Sage E1, C2 
2020 C2, E1  Taylor & Francis E3, E4, C1, C5 
2021 C3, C4, E2  University of Windsor E5 
2022 E3, E4  Elsevier E6 
2023 C5, E5, E6 

 
 American Federation of 

Teachers 
C3 

  Emerald Insights E2, C4 (pub. in same book) 
 
Five of the 11 studies were conceptual (coded "C"), and the remaining six were empirical 
(coded "E"). Among six empirical studies, five were qualitative (E1, E2, E3, E4, E5), and 
one was a mixed methods study (E6). Five (E1, E2, E3, E5, E6) of six empirical studies 
were conducted in the US context. One study (E6) was conducted with teachers from 
different countries to understand how teachers stretch the conventional SEL practices to 
incorporate transformative SEL. More studies are clustered in the American context. One 
reason for such clustering could be the policy-level attention TSEL received, which made 
it feasible to implement the concept in schools in America (Minnesota Department of 
Education, 2021). Five of six empirical studies are qualitative (E1, E2, E3, E4, E5), and 
one (E6) is a mixed methods study. This scenario can be attributed to a lack of 
quantitative measures to measure teacher transformative social-emotional practices and 
competencies. Measures to understand teachers' culturally relevant and equity-focused 
practices are evolving. Rivas-Drake et al. (2024) recently developed a measure to assess 
teachers' engagement in racial equity-focused practices in their classroom-level SEL 
instruction. This measure helps to understand equity-oriented practices teachers engage in 
their SEL instruction concerning awareness of different identities, addressing racial 
injustice, xenophobia, and human rights issues, and encouraging student agency. This 
measure can be adopted by researchers in the future to explore the concept quantitatively. 
 
The publisher (Table 6) and journal name (Table 7) were extracted to identify the 
publication outlet of the literature. Taylor & Francis was the publisher with the largest 
contribution to our selection. 
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Table 7: Journal details 
 

Code Journal name 
E1, C2 Urban Education 

E3 School Psychology Review 
E4 Sport, Education and Society 
E5 Journal of Teaching and Learning 
E6 Social and Emotional Learning: Research, Practice, and Policy 
C1 Educational Psychologist 
C3 American Educator 
C5 Theory Into Practice 

E2, C4 Book name - Motivating the SEL field forward through equity 
 
Findings and discussion 
 
Four themes were synthesised based on the literature – teacher TSEL, teacher-student 
relationship, culturally relevant pedagogy, and stretching conventional to transformative 
SEL. Each of these themes is discussed in the following sections. 
 
Teacher TSEL education 
 
It was found that there is a need to engage teachers in social-emotional learning, where 
issues of racism and inequalities that influence day-to-day school experiences are 
discussed. There is a need to explicitly focus on inequality and racism in teacher education 
programs, as teachers might not realise the impact of their teaching practices and implicit 
biases on students from marginalised backgrounds. This makes teachers less equipped to 
address the challenges associated with race in a learning environment (Davies, 2021). In 
this scenario, there is a need to explicitly focus on racism and oppression in teacher SEL 
programs, devoid of which culturally deficit perceptions could be perpetuated in school 
practices (Legette et al., 2020). Teachers' racial biases can cause students to experience 
unfair situations. Integrating racial consciousness with teacher SEL can reduce the 
opportunity gaps students experience (Legette et al., 2023). Race-focused education needs 
to be integrated into teachers’ careers in the preservice phase. Aronson et al. (2020), in 
their study on disrupting Whiteness in teacher education, expressed their concern about 
colour-evasive approaches to teaching and learning. They stressed actively engaging White 
pre-service teachers to counter-narratives to that of dominant perspectives. It was argued 
that practising colour-evasive approaches cannot bring social justice. 
 
Consciously noticing the implications of race in a classroom can help teachers to actively 
adopt anti-racist pedagogies that can create a secure learning environment for students 
from minority backgrounds (Shah & Coles, 2020). The fundamental focus of teacher 
education needs to be to equip teachers to engage ethnically diverse students by adopting 
culturally responsive teaching practices. Teachers need to be engaged in developing racism 
consciousness that is embedded with self-awareness and social awareness (Legette et al., 
2023). Baek et al. (2024) found that critical introspection of self and others is to be 
integrated into teaching programs, and teachers need to be taught how to integrate the 
same in their classes. Through critical introspection, one can realise their privileges, 
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evaluate their experiences, and understand how they might impact their teaching practices. 
Recruiting pre-service teachers from different backgrounds is also important to represent 
the diversity among students in schools (Baek et al., 2024).  
 
Legette et al. (2020) and Legette et al. (2023) discussed five competencies of teacher TSEL 
- self-awareness, self-management, social awareness, responsible decision-making, and 
relationship skills. As part of self-awareness, teachers can learn to reflect on their implicit 
racial biases and how it impacts their behaviour and emotions toward students. Through 
this awareness, they can build an inclusive environment. As part of self-management, 
teachers must reflect on their emotions, behaviours, thought patterns, and assumptions to 
understand what induces stress and motivates their behaviour. It can help to regulate their 
emotions and help maintain positive relationships with the students. As part of social 
awareness, teachers can work on perspective-taking and empathy. They can become 
conscious of cultural diversity in their setting and understand how their instructional 
strategies meet the needs of students from diverse backgrounds. As part of responsible 
decision-making, teachers can learn to focus on how their perception of race influences 
their decision-making concerning the evaluation of minority students, pedagogy being 
used, and disciplinary practices being followed. As part of relationship skills, teachers can 
learn how to build healthy bonds with students and advocate for racial justice inside and 
outside the school environment. They must learn to create safe spaces for students to 
express and heal from their experiences. Teachers are required to identify ways to 
collaborate with students and co-create knowledge. 
 
Teachers may face challenges in systemically implementing TSEL, as this might lead to 
students critiquing the school, causing discomfort to the school administrators. Teachers 
may experience a loss of power as TSEL stresses student-driven learning and considers 
teachers as co-learners and facilitators. They might also experience discomfort while 
discussing race in school spaces (Jagers et al., 2021). Hence, training teachers to build their 
transformative social-emotional competencies and implement TSEL in schools is vital.  
 
Teacher-student relationship 
 
Teachers’ transformative social-emotional expression influences student-teacher 
relationships and classroom interactions. Positive teacher-student relationships influence 
students’ identity, belongingness, academic development, social-emotional development, 
and participation in the classroom (Ibrahim & Zaatari, 2019; Pastore & Luder, 2021). 
Positive teacher-student relations also help confront racial practices at schools. Teachers' 
experiences with race and how they perceive themselves as part of a system influence how 
they implement a TSEL program among students (Legette et al., 2020). Warren et al. 
(2020) found that the teacher's transformative expression of social-emotional 
competencies in a classroom with Black boys was shaped by teachers’ perceptions of race, 
identity, privilege, disadvantage, and perception of power. Teachers' self-concept, social 
positioning, and experiences with their identities, particularly race and gender, influence 
their interaction with students. Warren et al. (2020) found that teachers' perceptions of 
authority and power influence how they express their transformative social-emotional 
competence. Shared and negotiated authority with students in learning spaces contributes 
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to restoring students' voice, autonomy, and agency and promotes collective efficacy. 
Hence, the major takeaway is incorporating programs on racism, cultural diversity training, 
and self-reflection on their identity to strengthen teacher-student relationships. 
 
Culturally relevant pedagogy 
 
Teachers must build competencies to engage students in learning through culturally 
relevant pedagogies (CRP). Culturally relevant pedagogy integrates students' cultural 
capital into teaching and learning and rejects deficit perspectives related to cultural 
diversity (Howard, 2003). Teachers must adopt CRP to dismantle unfair practices and 
promote social justice in school. Legette et al. (2021) elaborated on CRP principles 
identified by Brown-Jeffy & Cooper (2011) that teachers can incorporate in their teaching-
learning practices. The principle of identity and achievement stresses that teachers need to 
understand their and students' social identities to avoid perpetuating deficit perspectives 
and create an equitable and inclusive classroom climate. Teachers need to critically reflect 
on the biases influencing their interactions with students. The principle of equity and 
excellence requires teachers to engage children in learning driven by a multicultural 
curriculum and instruction. It is vital to create an environment of high expectations for all 
students to fulfill. The principle of developmental appropriateness requires teachers to 
understand the students' social, emotional, and cognitive abilities based on their age and 
stages of development while delivering lessons focused on race and critical consciousness. 
The principle of teaching the whole child requires teachers to understand students' 
experiences at home and in the community and its effect in the classroom. It is important 
to understand the oppressive systems the child is part of and develop lessons to equip 
them to navigate them. The principle of student-teacher relationship requires teachers to 
demonstrate concern and care for students and respect their race/ethnicity. Teachers also 
need to understand how one's socio-cultural biases can define student-teacher 
relationships. They must empathise with the minority students' experiences and promote 
social justice.  
 
Teachers' racial identity, cultural orientation, personal efficacy, and collective efficacy can 
influence the development of culturally relevant education (Jagers et al., 2019). Teachers 
can critically analyse the study material to engage students in culturally relevant learning 
and ensure that the content is relevant and respectful toward all cultures (Ramirez et al., 
2021). Teachers can co-learn experiences with students through instructional strategies 
like youth-led participatory action research, photovoice, and community service learning 
to support students’ voices (Anselma et al., 2020; Zahedi et al., 2023; Aldana et al., 2020).  
 
Stretching - conventional to transformative SEL 
 
Demartino et al. (2022) identified TSEL as too conceptual for implementation in a school 
context. Although there needs to be more direction toward operationalising TSEL in 
schools, stretching offers a solution to integrate equity elements in traditional SEL 
frameworks. Stretching is how teachers modify traditional SEL instruction to 
equity/social justice/transformative-focused SEL. Teachers stretch conventional SEL to 
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integrate matters of student identity, community issues, and social justice into their SEL 
instruction (McGovern et al., 2023). 
 
Rosario-Ramos et al. (2021) identified four ways of stretching. Firstly, schools must 
establish policies that guarantee a safe environment for all students and respect students' 
identities and voices. Secondly, promote positive and healthy stakeholder relationships by 
engaging in peace circles, restorative conversations, and peer council. Thirdly, teachers 
should adopt culturally relevant curriculum material reflecting students' experiences and 
lives. Fourthly, teaching practices should be adopted that encourage students' voices. 
 
McGovern et al. (2023) found the following four forms of stretching. Firstly, language was 
considered a tool for stretching. Teachers encouraged students to use language to express 
their feelings, emotions, and thoughts on social issues. This ensured participation and 
positively shaped students' identity, especially the identity of immigrant and minority 
populations. Students' voices are strengthened, and their participation is ensured by 
allowing them to express themselves in a language they associate with. Secondly, teachers 
connected the existing SEL lessons with social identities of students who might be 
vulnerable. Through talking circles, teachers created a space for students to discuss their 
identities, values, and social experiences. Thirdly, teachers tried integrating social issues 
with SEL lessons by facilitating discussions through vignettes. Teachers facilitated 
discussions where students navigated their personal experiences, collective experiences, 
and the challenges at the community level. They reflected on the interrelations between 
their collective experiences. Fourthly, there is a need to make paths for young people to 
participate in taking action on community issues and express their opinions and voices in 
the community. Stretching can be beneficial as it incorporates social justice issues in SEL 
instruction and promotes civic engagement among youth (Rosario-Ramos et al., 2021). 
 
Limitations 
 
There is a need to acknowledge the limitations of our review. Our focus was limited to 
understanding teachers' TSEL practices as it is a unique approach to SEL that is equity 
situated. The search term we used focused exclusively on transformative SEL, specifically 
focusing on teachers as the study population. This exclusive focus has led to a few 
limitations. Firstly, the studies that focus on students' TSEL have not been discussed in 
this review, as the aim was to understand the potential of the concept with respect to 
teacher practices and education. Secondly, it did not consider including the traditional 
SEL approach for teachers that may have implicit equity elements. They were not 
included as the focus of this study was to understand the explicit integration of equity 
with SEL. There is a scope for future research to explore in detail if the traditional 
approaches have equity elements and how those elements could be leveraged to 
incorporate equity perspectives in SEL programs for teachers. Thirdly, only journal 
articles and book chapters were considered, and grey literature was excluded. Including 
grey literature can help build a better understanding of the domain. Fourthly, eight 
databases were considered for the systematic literature search, and expanding the number 
of databases could result in more studies. Fifthly, the limited number of studies in the 
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domain makes this review an initial attempt to map the literature in the teacher TSEL 
domain. Given the limitations, our review helps understand the initial developments in the 
domain of teacher TSEL and also attempts to map directions for future research.  
 
Future research directions 
 
As the domain of TSEL is gradually evolving, existing studies explore the meaning and 
nature of engaging different stakeholders like students, teachers, security personnel, and 
counsellors in making schools safe spaces for people from diverse communities (Forman 
et al., 2022; Forber-Pratt et al., 2023; Wells, 2022; Cook & Murphy, 2023). In this context, 
our review focused on understanding the characteristics of the studies in the teacher 
TSEL domain. Geographically, more studies have been conducted in the American 
context. It is inferred that the framework of teacher TSEL can be tested and adapted to 
different contexts. It is observed that five out of eleven studies in the domain of teacher 
TSEL were conducted by Legette et al. (2020; 2021; 2023) and Jagers et al. (2019; 2021). 
Such clustering is attributed to the early theory formation stage of TSEL, where these five 
studies are foundational in conceptualising teachers' TSEL. Currently, it appears to be a 
niche area of research in the domain of social-emotional learning contextualised to the 
USA, but it carries the potential to contribute to creating a democratic space for students 
to engage in SEL in various cultural contexts. The evidence of TSEL studies among 
students is growing and being explored in various cultural contexts, such as Tanzania and 
Romania (Cherewick et al., 2021; Cojocaru, 2023). This is an indication of the emerging 
nature of this topic, and the potential it carries demands further exploration with regard to 
integrating TSEL at a larger scale, including teacher education in different cultural 
contexts.  
 
Qualitative studies were more in number in the existing literature. However, there is a 
need to measure the outcomes quantitatively to understand the impact of teacher TSEL 
on student TSEL. To quantitatively explore such a relation, tools are required to assess 
students' transformative social-emotional competence, teachers' transformative social-
emotional competence, and culturally relevant instructional practices at schools. Rivas-
Drake et al. (2024) developed one such measure that assesses racial equity-focused social-
emotional instructional practices teachers adopt in their classrooms. Along with assessing 
student TSEL outcomes, conceptually and empirically, it is also required to understand 
how engaging teachers in TSEL can contribute to their personal and professional well-
being. Methodologically, there is a need to design experimental and longitudinal studies 
that engage teachers in TSEL during their in-service and pre-service programs and 
systematically assess teacher and student outcomes. This will help gather evidence on 
systematically engaging teachers in TSEL and help expand the idea at educational policy 
levels. It was found that although different techniques are identified in how teachers can 
stretch traditional SEL towards TSEL, there is still a need to operationalise and develop 
guidelines to help teachers systematically adopt the stretching practices. Also, a 
guideline/framework charting roles and actions teachers can adopt would strengthen 
TSEL practice in schools. It was also found that youth-led participatory action research, 
project-based learning, and community learning are a few pedagogies that align with TSEL 
and promote co-learning between teacher and student. Hence, there is a need to 
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understand the suitability of these pedagogies and the role of teachers in co-learning 
concerning different age groups. 
  
Conclusion 
 
The existing literature on traditional SEL for teachers is well explored (Oliveira et al., 
2021), but literature focusing on SEL through an equity lens is still at its nascent stage. 
The domain of teacher TSEL is gradually evolving. Establishing and further researching 
the teacher TSEL domain is important to create an equitable, inclusive, democratic, and 
supportive learning environment that benefits students, teachers, and the community as a 
whole. Prioritising teacher TSEL can make it possible to deal with challenges and inequity 
in students' learning opportunities at the school level. Since there is a need to explore the 
existing equitable teaching practices situated in SEL, the literature on teacher TSEL was 
reviewed and synthesised. The findings of the scoping review highlighted four themes: the 
need for teacher TSEL education, teacher-student relationship, culturally relevant 
pedagogy, and stretching towards transformative SEL. 
 
It was found that TSEL training can help teachers adopt culturally relevant practices and 
create an inclusive learning environment. There is a need to include such programs during 
the in-service and pre-service training periods. The teacher TSEL programs can improve 
teacher-student relationships by helping them reflect critically on their perceptions of race, 
identity, privilege, disadvantage, and power. Such training has the potential to equip 
teachers to adopt culturally relevant pedagogies that integrate students' cultural capital into 
their teaching practice and reject deficit perspectives. It is important to acknowledge that 
TSEL is a complex concept, and for successful implementation, more research is needed 
in the direction of operationalising the concept at the school level and assessing its 
feasibility. However, it is observed that stretching is serving as a strategy to modify 
traditional SEL approaches to incorporate equity elements, such as matters on students' 
social identity, community issues, and concepts of social justice. The future research 
agenda maps the need to conduct more empirical and methodologically rigorous studies 
to gather more evidence to establish the domain of teacher TSEL.  
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