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Multigrade teaching is a prevalent feature in schools situated in underprivileged rural 
regions globally, primarily attributable to insufficient infrastructure, a shortage of 
qualified teachers, and geographic dispersion. This study aims to examine the impact of 
multigrade teaching on teachers’ wellbeing in Balochistan, Pakistan, and to explore how 
these teachers experience, interpret, and maintain their well-being amid challenges such 
as professional isolation, resource constraints, and systemic issues. We conducted a 
qualitative narrative inquiry study, comprising eight semi-structured interviews with 
multigrade teachers, and grounded narrative identity and self-reflection theories as 
frameworks. The findings underscore persistent challenges such as burnout, chronic 
stress, professional isolation, emotional exhaustion, and limited institutional support, all 
of which contribute to the neglect of teachers’ wellbeing in Balochistan. Notwithstanding 
these difficulties, the study indicates that teachers demonstrate resilience and adaptability 
through peer support, narrative techniques, and innovative pedagogical approaches. By 
adopting a holistic perspective on wellbeing, the research illustrates how teachers 
maintain resilience and a sense of purpose despite adversities, thereby enriching the 
understanding of rural education in Pakistan. Through elevating teachers’ voices, we 
provide practical recommendations for enhancing support systems and retention 
strategies. We advocate policy reforms, including specialised multigrade training, 
emotional wellbeing programs, and greater teacher involvement in decision-making.  

 
Introduction  
 
The phenomenon of multigrade teaching transcends mere teaching arrangements. It 
includes organisational adaptations, pedagogical innovations, socio-cultural practices and 
policy decisions that shape everyday realities for teachers in rural resource-constrained 
settings (Ares-Ferreirós et al., 2025; Rayas et al., 2025). This methodology pertains to a 
segregated school in which one single teacher is responsible for entire school (Rondero & 
Casupanan, 2024; Schlebusch & Pele, 2024). The duties include to teach students from 
more than one grades in a similar classroom often without any support (Parfitt et al., 2025; 
Vigo-Arrazola & Moreno-Pinillos, 2025). While these classrooms are a response to 
systemic problems such as teacher shortage, remote geography, limited student numbers, 
and adequacy of funding for schools (Bagay, 2024), according to Pridmore (2007) they are 
utilised as an alternative instructional strategy for differentiated education that imposes 
considerable demands of unusual norms of schooling. However, in marginalised regions 
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this teaching model can facilitate access to inter-age learners in a cooperative learning 
classroom, fostering cohesion to promote peer teaching rather than conventional teaching 
(Rahmi, 2024). 
 
Previous studies indicate that multigrade teaching serves as a remedial educational solution 
in underdeveloped region. Given the widespread existence of multigrade schools, this 
model offers opportunities for inclusive and equitable education (Soyikwa & Boateng, 
2024). Multigrade challenges include complex pedagogical and emotional burdens to 
navigate multiple age groups, curricula, and administrative tasks (Jakachira et al., 2023). 
Despite its recognition, multigrade teaching in rural Pakistan, particularly in Balochistan, 
adversely affects teacher performance and manifests in challenging and distressing realities 
(Jamaldini et al., 2022). Myriad multigrade elementary schools are managed by only one 
single school teacher, simultaneously teaching six grade levels in marginalised regions of 
Balochistan (Ali et al., 2025; Malik et al., 2023; Qayoom et al., 2024). However, while 
multigrade teaching is prevalent, most studies focus mainly on student learning and 
classroom practices (Fatima et al., 2024; Naparan & Alinsug, 2021) promoting peer 
learning (Mpahla & Makena, 2022) and central to maintaining rural community identity 
(Acatrinei, 2025). The wellbeing of teachers remains an underexplored area in rural 
Pakistan (Arif et al., 2025). Furthermore, multigrade teaching has received less attention in 
education policy discourse, thereby leaving in place additional burdens on teachers 
(Salamet & Majeed, 2025). 
 
This study aims to address this gap by examining teachers’ experiences regarding 
maintaining their wellbeing amid professional isolation and systemic neglect in resource-
constrained regions of Balochistan. The following research questions are formulated to 
guide this study: How does multigrade teaching affect the wellbeing of teachers in 
Balochistan? What coping strategies do these teachers employ to maintain their wellbeing 
within the under-resourced school settings in Balochistan, Pakistan? 
 
This study contributes to a comprehensive understanding of the literature on multigrade 
teachers’ wellbeing in underserved educational settings. The term ‘holistic’ refers to a 
multidimensional perspective on wellbeing that encompasses physical, emotional, social, 
and creative aspects of teachers’ lives, rather than focusing solely on stress or burnout 
(Mäkelä et al., 2025). Furthermore, our study emphasises the resilience of teachers who 
face numerous challenges; despite these, they remain dedicated to their students and 
community. Consequently, it is imperative to amplify their voices. This research aims to 
inform policy and practice by proposing practical strategies to improve working 
conditions, enhance teachers’ wellbeing, and elevate the quality of education. 
 
Literature review 
 
In our research, multigrade teaching is defined as a scenario in which a single teacher 
teaches students of varying ages and grade levels within the same classroom (Little, 2001, 
p. 482).  
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Multigrade teaching 
 
Multigrade teaching is a prevalent practice globally, studies indicating that roughly one-
third of all of classrooms worldwide have adopted this model. It has been implemented by 
countries such as South Africa, Turkey, and the Philippines to address educational 
disparities (Dontogan et al., 2024; Maseko, 2023; Medequillo & Gallardo, 2024). In 
Finland, multigrade classes in primary schools accounted for approximately16% in 2014, 
this was more a pedagogical preference than a necessity (Laurila & Jyrkinen, 2016). In 
Balochistan, multigrade instruction is indispensable due to a chronic shortage of teachers 
in remote areas lacking infrastructure and facing political neglect (Ali et al., 2021). 
Teachers in schools with only one teacher in these settings teach a variety of subjects 
including English, mathematics, science, Islamic studies, and social studies (Arif et al., 
2025). Such teachers also undertake administrative responsibilities, maintain student 
records, liaise with parents, and ensure the smooth operation of schools. Unfortunately, 
policy and planning concerning multigrade teaching have been minimal. Research 
underscores the importance of institutional support to enhance multigrade practices to 
bolster teacher resilience (Jamaldini et al., 2022). 
 
Building on this context, international literature highlights key structural and pedagogical 
challenges in multigrade teaching. Cutamora (2026) noted that teacher education systems 
focused on single-grade instruction leave teachers underprepared for multigrade 
complexities. Similarly, Tahir et al., (2025) identified challenges in managing diverse 
learning levels and instructional demands in rural ESL classrooms. Evidence from Ghana 
shows that multigrade teachers face heavy workloads, limited resources, and inadequate 
institutional support (Kwenin, 2026). The availability of appropriate teaching materials 
also remains a concern in rural schools (Carrete-Marín et al., 2024). Furthermore, Ibourk 
& El Aynaoui (2026) linked multigrade classrooms to broader systemic inequalities in rural 
education. Collectively, these studies suggest that multigrade teaching reflects deeper 
structural constraints, underscoring the importance of examining teacher wellbeing in 
under-resourced contexts such as rural Pakistan. 
 
Wellbeing holistic approach to education  
 
Contemporary models consider teacher wellbeing as a complicated combination of 
physical, psychological, emotional, and social factors (Shareefa, 2021). This suggests that 
beyond stress and burnout, fundamental needs such as rest, healthcare, and social support, 
also influence overall wellbeing. For instance, multigrade teachers usually sacrifice 
personal time including breaks and sleep due to workloads (Reyes & Ching, 2024). 
Teachers tend to derive greater psychological satisfaction from their accomplishments and 
sense of purpose. Studies indicate that neglecting any of these dimensions can adversely 
affect overall wellbeing. Some researchers assert that focusing solely on stress, without 
considering positive experiences and available support, presents a one-sided perspective 
(Mäkelä et al., 2025). For example, a survey of teachers and school staff in the UK found 
that inadequate overall wellbeing was a primary factor prompting teachers to leave the 
profession (CooperGibson Research, 2018). Consequently, it is imperative to prioritise 
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teachers' wellbeing to ensure their retention and enhance the overall quality of education 
(Ozturk et al., 2024). 
 
Wellbeing and mental health of teachers in multigrades 
 
The wellbeing of teachers is a primary determinant of teaching quality, classroom 
atmosphere, and student performance (Nwoko et al., 2023; Redford et al., 2025). 
Multigrade classroom teachers often face stress and burnout due to cognitive stress, 
multitasking, and professional isolation (Galope, 2024). Studies conducted in Turkey 
(Sahin et al., 2022), South Africa (Mpahla & Makena, 2022) and Finland (Karlberg-
Granlund, 2023) have shown that multigrade teachers in disadvantaged districts 
experience high levels of anxiety and lower level job satisfaction. These teachers feel 
demotivated, physically exhausted, and emotionally disengaged, which can negatively 
impact their classroom performance. Based on these findings, implementing mental health 
education is essential to foster resilience and enhance teacher well-being and teaching 
quality (Wiltshire, 2024).  
 
Professional isolation and institutional neglect  
 
Multigrade teachers frequently experience isolation and insufficient ongoing professional 
development, which can result in their marginalisation within the broader educational 
framework and stagnation in their professional advancement (Karlberg-Granlund, 2023). 
In Pakistan, the absence of coherent policies, inadequate governance, and underfunding 
exacerbate the perception of being outsiders amid national educational reforms (Jamaldini 
et al., 2022). In Pakistan, most teacher education models operate on a monograde 
classroom, leaving multigrade without much pedagogical support, lack of mentorship and 
collegiality (Minaz et al., 2024). Critiques of education policy have observed that 
multigrade schools are consistently required to be integrated into national educational 
reforms (Day & Navani, 2025).  
 
Resilience and adaptive pedagogies 
 
Multigrade teachers have demonstrated significant resilience despite numerous challenges. 
They employ strategies such as peer-led instruction, collaborative lesson planning, and 
self-storytelling (Recla & Potane, 2023). Reyes & Ching (2024) noted that multigrade 
teachers develop their problem-solving abilities, classroom management skills, and 
emotional intelligence. The first author's experience in these settings has shown that 
teachers tend to be innovative, driven by the need to adopt creative practices that 
emphasise wellbeing and satisfaction derived from creativity and mastery (Mäkelä et al., 
2025). However, such privileges entail costs, as teachers have to endure more workload 
and experience psychological pressure (Urma & Callo, 2023). These obstacles are evident 
in contexts lacking structural support, underscoring the necessity for ongoing professional 
development (Schlebusch & Pele, 2024).  
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Narrative identity theory 
 
According to narrative identity theory (NIT) developed by McAdams (1997), individuals 
construct and maintain their identities through narration of their stories about their 
experiences. Such personal stories assist people to cope with hardships, deriving meaning 
from their lives and developing a coherent sense of self over time. The theory is 
particularly relevant to multigrade teachers who are likely to feel isolated and neglected in 
professional roles (McAdams, 2011). In this case well-being is directly related to the 
relational trust, engagement, and a sense of services to their community (Yaqoob et al., 
2023). In the absence of institutional support, teachers must rely on personal will, 
patience, and devotion to find fulfillment in their work (Alda & Gementiza, 2023). 
Narrative identity can serve as a tool for teachers to articulate their experiences, thereby 
fostering resilience and personal agency, and enhancing their wellbeing (Laurila & 
Jyrkinen, 2016). 
 
Self-determination theory 
 
Self-determination theory (SDT) formulated by Deci & Ryan (1985) is a complementary 
theory to narrative identity, and offers a motivational approach to wellbeing. SDT 
emphasises that psychological wellbeing comes from the satisfaction of three basic needs: 
autonomy (a sense of choice), competence (a sense of capability), and relatedness (a sense 
of connection). A diminished sense of autonomy and confidence may result from 
insufficient training, resource limitations, and limited opportunities for career 
advancement (Naparan & Alinsug, 2021). Although a rigid curriculum might limit teacher 
agency, teachers often recover autonomy through innovative lesson preparation and 
adaptable pedagogy. Yano (2024) mentioned that even under a strict curriculum, teachers 
who adapted content to their context felt a restoration of agency. Teachers feel more 
effective when parents, community members, or peer networks provide support. However 
professional isolation often tests relatedness, for this purpose grassroot cooperation, 
inclusive leadership, and recognition from students and local stakeholders facilitate its 
restoration (Dontogan et al., 2024). Competence is continually tested when a single 
teacher is required to cover all subjects across multiple grades. The cognitive load and 
absence of formal multigrade training undermine teachers’ sense of efficacy. This aligns 
with findings by Solomons (2023) that inadequate training in multigrade settings hampers 
teachers’ confidence.  
 
Noteworthy, that the holistic wellbeing approach overlaps with SDT’s emphasis; for 
instance, social wellbeing corresponds to relatedness and professional growth relates to 
competence. Thus, using NIT and SDT frameworks provides a multifaceted perspective 
on how multigrade teachers manage challenges, motivation and cultivate resilience in 
limited resources. 
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Figure 1: Conceptual framework 

 
Method 
 
This study employed a qualitative narrative approach to examine the impact of multigrade 
teaching on the wellbeing of teachers, and how they maintain their wellbeing under 
limited resources, isolation and systematic neglect in rural Balochistan. Clandinin (2022) 
described narrative inquiry as a practical method to uncover socially shaped identities to 
reflect the richness of participants experiences. This aligns with research objectives of this 
study to examine how multigrade teachers manage challenges in resource constrained and 
isolated environments. The researcher plays a crucial role in exploring wellbeing of 
multigrade teachers. The meaning is constructed from interaction between researcher and 
participants of study via storytelling. This approach facilitates deeper insights into 
emotional and contextual nuances of single multigrade teachers (Creswell & Poth, 2016).  
 
Research participants 
 
This study was conducted in District Usta Muhammad, a resource constrained area, 
grappling with chronic teacher absenteeism, teacher shortage and inadequate 
infrastructure. During June and July, if electricity is absent, classrooms are uninhabitable 
for educational activities. As a result of this neglect, children in this remote region are 
deprived of education, thereby perpetuating a cycle of illiteracy across generations (Ali et 
al., 2025). This research purposively selected eight teachers, each serving as the sole 
teacher in their own single-teacher multigrade primary school, teaching all 6 grades: Kachi 
+ 1–5. The selection ensured variety in terms of gender, age, minimum ten years 
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multigrade teaching experience and current employment as a single multigrade school 
teacher in a remote rural school setting. The teachers voluntarily consented to share their 
personal and professional experiences for this research, deeming themselves the most 
suitable participants for the study (Creswell & Poth, 2016). Gender balance was ensured 
(four male, four female) facilitating the exploration of different gender perspectives within 
this cultural context, a significant aspect in the literature concerning teacher wellbeing. 
 

Table 1: Demographic information of participants 
 

Participant 
No. Gender Age No. grades 

taught 
Class 
size 

Yrs teaching 
experience 

1 Female 48 6 76 25 
2 Male 55 6 55 32 
3 Female 59 6 63 37 
4 Male 56 6 102 32 
5 Male 46 6 82 26 
6 Female 58 6 55 34 
7 Male 53 6 60 28 
8 Female 49 6 68 28 

 
Data collection 
 
Semi-structured interviews were conducted with multigrade teachers to gather their 
experience regarding workload, mental health, challenges and professional development. 
These interviews were conducted in March and April 2025 at school locations convenient 
for study participants. Each interview session lasted between 60 to 90 minutes. The 
interviews used a story-eliciting method to make participants feel comfortable in their 
native language Balochi. Later all interview transcripts were translated into English 
language. The questions aimed to explore challenges, moments of joy and 
accomplishments in line with a holistic interest in teachers wellbeing.  
 
Data analysis 
 
This study employed a thematic analysis approach for interview transcripts to identify 
codes, analyse themes, and reveal patterns within qualitative data. As shown in Figure 2, 
the analysis followed a six-phase approach (Braun et al., 2023). This method enabled 
researchers to become familiar with data, generate initial codes, search for themes, review 
themes for accuracy and coherence, define and name themes, and present final findings.  
 
Ethical considerations 
 
The study followed ethical guidelines for qualitative research (Lim, 2025). Sebelas Maret 
University IRB approved this study (No. 2941/UN27.02/PK.03.08/2025). Written 
consent was obtained from participants, ensuring confidentiality, anonymity and right to 
withdraw. Data were securely stored, and member checking was used for accuracy and 
participant membership.  
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Figure 2: Six step thematic analysis workflow 
 
Results 
 
This section presents the results of interviews with multigrade teachers. These narratives 
elucidate their pedagogical, emotional and institutional experiences, workplace challenges, 
and their coping strategies.  
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Figure 3: Thematic map of teacher’s wellbeing 
 
This section presents the core multigrade teaching challenges in multiple grades, teaching 
different subjects and managing administrative workload.  
 
Pedagogical overload 
 
Most participants reported significant instructional overload in managing multiple grades 
without specialised teacher training or any sufficient support. Teachers’ narratives reflect a 
contradiction between their passion for teaching and the reality of overwhelming teaching 
demands. As narrated by a participant. 
 

I always aspired to be a teacher. However, I never imagined that I would oversee a class 
comprising students in six grades. I had to acquiree knowledge from my experience since 
there was no formal training in managing a multigrade classroom. (P1) 

 
Another participant further elaborated. 
 

I never expected this journey to culminate in a crowded classroom that simultaneously 
responds to the demands of six distinct grades. (P4)  

 
Similar experience was shared by participant 8. 
 

Each day is an ongoing challenge to meet the diverse needs of my students. Despite 
absence of resources, I provide them with meaningful knowledge through significant 
efforts.  

 
Teachers’ narratives highlight a poignant gap in idealism. They entered the profession with 
strong intrinsic motivation, grand ambitions, a sense of purpose and a passion to make 
meaningful difference to nurture minds. However, multigrade teaching tested their 
passion, left unsupported, exhausted and underprepared. In terms of wellbeing their initial 
sense of purpose (a positive driver of psychological wellbeing) came under strain when 
confronted with overwhelming challenges. However, their passion is not extinguished and 
still coexists. This resonates with the concept of a motivational consonant rhyme in 
teacher wellbeing as they deeply love their job, yet are ready to suffer daily stress.  
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Emotional strain 
 
A noteworthy proportion of participants reported an emotional burden of not meeting all 
students' needs, which generated a guilt among them. 
 

I go between groups but feel great remorse, I felt a profound sense of disorientation. 
(P6) 

 
This reflection reveals not just operational challenges but deep emotional investment in a 
student outcome and a sense of personal responsibility. The experience of guilt is not 
merely situational but is tied to their professional identity, constrained by systematic 
limitations. 
 
Lesson planning 
 
Teachers expressed feelings of frustration that multigrade lesson planning posed 
significant challenges. They compromised academic standards to improvise content to 
deliver without a defined curriculum. 
 

Lesson planning and delivering lessons in a way that keep every student interested felt 
merely impossible. Story telling offered brief moments of relief as their imagination 
quietens the noisy classroom. (P8) 

 
Another participant shared a similar struggle.  
 

I struggle to allocate my time between younger and older students. Younger students 
need more attention to understand fundamental concepts while older students need an 
organised classroom and curriculum to facilitate advancement of studies. (P1) 

 
These reflections explored creative and cognitive expects of teacher wellbeing. Planning 
lessons across grades requires creativity and higher order thinking, so teachers drive a 
sense of fulfilment when they devise workable plans (a form of intellectual satisfaction). 
Ensuring teachers have resources and training for multigrade would amplify creative 
satisfaction and reduce current strains. 
 
Assessment challenges 
 
A majority of respondents described that they often teach to the medial, leaving both high 
and low achieving students underserved. The absence of assessment tools or policy 
guidance exacerbated this problem.  
 

Students in single grade classes received better instruction. However, in multigrade, 
students receive little attention which breaks my heart. (P3) 

 
A teacher reported his frustration. 
 

I cannot give the same test to all students, meanwhile I don’t have time to make various 
test versions, I end up adjusting my expectations instead. (P7) 
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Multigrade teachers struggle with guilt over not giving enough attention to each student. 
Despite their efforts they remain in need of solutions adaptable and flexible assessment 
tools to improve the effectiveness of multigrade education. 
 
Burnout, fatigue and health issues 
 
Most teachers reported account of physical and emotional breakdowns. The severe 
workload directly impacted on their physical and mental health. Many reported symptoms 
of chronic fatigue and anxiety. 
 

The stress bleed into my nights disrupting my sleep and leaving me anxious. I had a little 
energy for self-reflection and my patience wore thin. Though I still care deeply for my 
students but emotional exhaustion made it harder. (P8) 

 
Similar added challenges were described by participants 6. 
 

My head hurt, my eyesight blurred and I collapsed in class. Stress of teaching agrevated 
my diabetes and blood pressure. This is triggered by continuous noise and anarchy. 
However, the real battle starts late night, my heart pounding. 

 
A female teacher reported her health issues. 
 

Over time lower back pain and severe fatigue deteriorated during my pregnancy. With 
limited access to health care, I continue to work in this situation. (P2) 

 
These narratives reveal not only burnout but also chronic illness including hypertension, 
back pain and sleep disturbance. The lack of institutional recognition left many teachers to 
normalise themselves. Teachers reported isolation, physical collapse and chronic illness 
linked to signalling mind and body toll, reflecting burnout.  
 
Institutional neglect and policy disconnect 
 
A majority of teachers mentioned absence of institutional support and policy disconnect 
between the education system and classroom realities. 
 

I received one training covering broad generic teaching strategies without any relevancy 
to multigrade classroom (P2). 

 
Most teachers indicated they lacked institutional support, underscoring a systemic failure, 
leaving them to rely on informal networks to feel comfort. Another teacher reported 
being voiceless undervalued and excluded from policy making process. 
 

Policy makers seem entirely disconnected from the reality of multigrade classrooms. 
Their decisions directly affect our work; our voices are overlooked when policy reforms 
are drafted (P4). 

 
Another teacher identified the issue of resources.  
 

Teachers without proper support in under-resourced regions struggle. Moreover, not just 
teachers but students also suffer. (P1) 
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The teachers experience voicelessness which severely damages their professional identity. 
Being excluded from policy decision making fosters cynicism and demoralisation. Teacher 
involvement in policy framework, curriculum design and education budget allocation can 
improve teacher training, counselling and inclusive policy design. 
 
Coping strategies and resilience 
 
Despite challenges of heavy workloads in lesson planning in assessment, inadequate 
training and institutional support, teachers have demonstrated remarkable resilience 
through various coping strategies.  
 
Creative adaptation 
A noteworthy portion of respondents showed remarkable resilience in multigrade 
teaching. Teachers adopted improvisations, community-based coping strategies, and 
intrinsic commitment to their jobs.  
 

Multigrade teaching forces you to be creative, either you like it or not, but I have learnt 
to think quickly (P4). 

 
Another teacher shared a practical example. 
 

One morning I led all my students to a nearby rice field, turning the outdoors into our 
classroom. I let them know how rice is planted, nurtured and harvested, letting the 
children learn by touching the soil (P7). 

 
This highlights teachers’ commitment to multigrade teaching and emphasises the pressing 
need for targeted support to address challenges while acknowledging their remarkable 
adaptability. 
 
Peer and informal support 
Most teachers expressed concerns over absence of a health support system and teachers 
relying heavily on informal networks. 
 

I share my struggles with those who understand the weight of multigrade teaching, I 
reach out to them for support and their empathy helped me to endure the toughest days 
(P1). 

 
Another teacher viewed their emotional labours in a positive way. Though they enjoy 
teaching students, they feel powerless. 
 

I love my students, their curiosity and unique personalities that brought life to my 
classroom. Multigrade learning speeds. It is hard to feel confident to reach every 
student's different learning needs. (P7) 
 
I rely on self-made story telling method to engage multiple grades in a single classroom. 
(P3) 

 
These narratives highlight the multifaceted emotional and professional realities of 
multigrade. They are facing challenges but show remarkable resilience through peer 
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support and creative pedagogical practices. Teacher’s sense of remorse and guilt about 
serving all grades fully reveal the emotional burden of pedagogical compromises. It is a 
trade-off between breadth and depth that teachers navigate daily. 
 
Family and community engagement  
Most of teachers reported family and community help as vital for their survival.  
 

My son, who recently graduated, has begun helping me voluntarily in teaching to share 
the weight of multiple grades. While his support is a blessing, but it shows failure of 
system where families step in to help teachers. (P8) 

 
Another teacher shared an example.  
 

It is hard for those students who are continually absent from classroom due to family 
support. I visited several students at home and suggested to parents to send the students 
to school for only a half day. Many agreed to and students started attending half day 
school. After school time, most of poor kids help their parents in fields or take animals 
for grazing, and girls stay at home with younger siblings. (P3). 

 
Creativity and resilience are vital but cannot change or replace a system. Without teachers’ 
resilience it is hard to continue schooling in resource constrained regions; this requires 
institutional backup for the entire education system.  
 
Discussion 
 
This article investigated the effect of multigrade teaching on the wellbeing of teachers in 
rural Balochistan, Pakistan. Guided by the narrative identity and self-determination 
theories and using a qualitative narrative inquiry design, the research shows how these 
teachers maintain their wellbeing. The findings provide a theoretically grounded and 
detailed account of emotional, pedagogical, and institutional hurdles faced by teachers 
working in under-resourced and multigrade settings. 
 
Teacher wellbeing and the erosion of psychological needs 
 
Our findings showed that multigrade teaching imposed significant psychological and 
physical demands on teachers, as they are required to manage multiple grades. This leads 
to sleep deprivations, emotional burnout and overwork without pedagogical resources and 
backup, resulting in increased absenteeism, and low morale (Ares-Ferreirós et al., 2025). 
These problems align with SDT, which posits that psychological wellbeing declines when 
basic needs in autonomy, competence, and relatedness are not satisfied (Deci & Ryan, 
1985). These results are consistent with the previous studies observed globally in 
multigrade teaching in China, South Africa, and Turkey (Hu et al., 2023; Mpahla & 
Makena, 2022; Sahin et al., 2022). Furthermore, the lack of scholarly support affects the 
need for relatedness (Haw et al., 2024), so multigrade teachers experience higher levels of 
burnout compared to their single-grade counterparts (Mijakoski et al., 2022; Nitz et al., 
2023). This research contributes to the existing body of knowledge by highlighting the 
psychological challenges faced by multigrade teachers and underscoring the importance of 
prioritising their wellbeing. 
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Professional isolation and the burden of improvisation 
 
This study identified a sense of pervasive abandonment among teachers attributable to 
insufficient training and the lack of resources specific to multigrade. Teachers experience a 
high cognitive load and low self-efficacy, perpetuating a vicious cycle of stress and self-
blame in the absence of teaching practice models and assessment techniques (Xiyun et al., 
2022). This professional deficiency contributes to the relatedness and emotional 
exhaustion problems among teachers. Further support for these findings is provided by 
studies from Africa and South America where isolation of professionals in multigrade 
education is prevalent (Aliaga-Rojas & Del Pino, 2025; Galope, 2024), In Balochistan, the 
absence of multigrade specific training has obliged teachers to develop their own lesson 
plans, thereby increasing cognitive load and reducing self-efficacy. These findings are 
consistent with Maseko (2023) and Nkambule (2022) which revealed rural teachers facing 
similar challenges in balancing curriculum and instruction, thereby perpetuating a cycle of 
professional disheartenment and demotivation. 
 
Assessment challenges and compromised pedagogical integrity 
 
Our study found that multigrade teachers encounter challenges in developing effective 
and grade-level-aligned tests and assessments, in the absence of any formal instructions. 
This affects the quality of instruction; and influences the teachers' sense of professional 
competence, thereby underpinning emotional strain (Ares-Ferreirós et al., 2025). The 
result is consistent with prior research by Urzúa et al. (2024) showing that multigrade 
teachers expressed high improvisational competencies but faced difficulties ensuring 
assessment validity. Multigrade classes need a high degree of flexibility to continually 
monitor progress of the diverse learners. While adaptive capacity of teachers is 
commendable, the lack of systematic approaches renders such improvisations as mere 
stop-gaps, rather than sustainable solutions. Policy interventions informed by these 
findings will include multigrade-specific training programs and standardised assessment 
tools. Such measures can reduce the cognitive load on the teachers and enhance overall 
quality of assessment. 
 
Coping and resilience and identity 
 
Despite these issues, the teachers were not deterred, as this study revealed that they 
exhibit remarkable resilience and employ coping mechanisms that are adaptive, made up 
of peer teaching, improvisation, and emotional support. According to NIT, these findings 
highlight the ways in which teachers construct a meaning in the face of adversity, creating 
narratives centred on endurance, student-centredness, and personal development 
(McAdams, 1997). Even when operating under emotionally and physically stressful 
conditions, the teachers identified themselves as resourceful, devoted, and hopeful. Such 
forms of identity discourse contributed to a psychological buffer, reframing self-worth 
despite ongoing structural neglect. Similar findings were observed in Iligan City (Galope, 
2024) and South Africa (Soyikwa & Boateng, 2024) where storytelling, peer mentorship, 
and self-reinvention were identified to maintain morale in high-stress teaching settings. 
This aligns with the results of Redocto & Sumayo (2024) who noted that multigrade 
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teachers demonstrated greater creativity as compared to their single-grade counterparts. In 
Balochistan, context-responsive practices that foster creative problem-solving emerged 
among untrained multigrade teachers, thereby supporting resilience-building. However, 
the results also indicated that resilience has its limits; emotional exhaustion, dependency 
on medication, and self-perceptions of failure suggest that resilience is not unlimited. 
According to NIT, personal narratives that lack social narratives of value and respect 
often result in identity fragmentation, leading to burnout and disengagement. 
 
Policy neglect 
 
The findings underscore a persistent gap between policy and practice in education. 
Teachers have expressed concerns regarding their lack of involvement in the decision-
making process, remarking that policymakers are unaware of distant classrooms. These 
findings are corroborated by Ali et al. (2024), Yano (2024) and Jakachira et al. (2023), who 
also discovered that schoolteachers are left unconsidered during policy-making. This 
absence of participation in policy making and structural reforms, contribute to the 
escalation of emotional shame, diminished morale, and a loss of professional identity. In 
line with Khokhar (2026), the findings suggest that institutional neglect and policy neglect 
undermine teachers’ sense of relatedness and support, as explained in self-determination 
theory, thereby negatively affecting their wellbeing and professional motivation in 
multigrade classrooms. 
 
Based on the findings of this study, grounded in NIT and SDT frameworks, the practical 
challenges faced by multigrade teachers will be highlighted alongside the psychological 
mechanisms that may lead to burnout. These issues serve as a compelling call to action; 
without large-scale interventions, the wellbeing, effectiveness, and retention of multigrade 
teachers are unlikely to improve. According to these theoretical orientations, reducing 
stress necessitates an increase in job resources, including targeted professional 
development and supportive leadership. To bridge this gap, it is essential to implement 
mechanisms for teacher participation in educational planning at local and provincial levels. 
It is imperative that policymakers listen to those directly involved on the ground, to 
facilitate timely and meaningful change.  
 
Implications for policy and practice 
 
This study contributes practically by acknowledging both the psychological needs and 
identity narratives of teachers. Wellbeing encompasses more than the mere absence of 
stress; it involves structural support, autonomy, and recognition. The teachers involved in 
this research do not resist changing responsibilities; rather, they are already demonstrating 
innovation under pressure. To support multigrade teachers in rural Balochistan, 
policymakers should implement targeted interventions, including multigrade-specific 
training, structured curricula, and access to contemporary teaching resources. This 
approach addresses competence and autonomy; training enhances teachers' skills 
(competence) and provides them with additional tools to manage classrooms (thereby 
reducing overload and increasing autonomy). A structured multigrade curriculum with 
built-in flexibility would alleviate planning stress and ensure consistent student learning.  
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Providing teachers with access to mental health support pertains to emotional and 
psychological wellbeing. Incentive-based retention schemes can mitigate professional 
isolation and burnout, addressing socioeconomic wellbeing by ensuring teachers feel their 
extra efforts are recognised and rewarded. Regular, constructive feedback and 
encouragement from education officers would reduce feelings of estrangement from 
professional development efforts. Fostering a culture that publicly acknowledges the 
efforts of multigrade teachers, recognising their tenacity and selflessness, can enhance 
morale and social appreciation. These recommendations are interconnected and should be 
pursued as a comprehensive package to transform multigrade schools from mere survival 
sites into joyful learning communities where teachers and students thrive. The future of 
multigrade education depends not only on teacher dedication but also on institutional 
investment in teacher wellbeing.  
 
Theoretical contributions 
 
This study makes a dual contribution by integrating self-determination theory (SDT) and 
narrative identity theory (NIT) to develop a more comprehensive understanding of 
teacher wellbeing in multigrade contexts. SDT elucidates how systemic conditions that 
undermine psychological health, specifically autonomy, competence, and relatedness, 
serve as sources of stress, burnout, and deterioration of wellbeing. The NIT framework 
redefines teachers' identity narratives that sustain them, fostering creativity and resilience 
as mechanisms to cope with adversity, even amidst burnout. This integrated model 
underscores the dynamic relationship between institutional neglect and stress, and 
individual processes of meaning-making, an approach that is both theoretically robust and 
practically pertinent. Situating these theories within the context of rural, resource-
constrained Baluchistan provides novel insights into the finite and conditional nature of 
teachers’ resilience. Teachers demonstrate remarkable creativity through peer teaching, 
improvisation, and storytelling; however, these strategies function primarily as stopgap 
measures rather than sustainable solutions. Ultimately, these findings extend beyond 
critique to serve as a call to action. The voices of teachers reveal not only their experiences 
of stress but also their expressions of care, hope, and professionalism. Consequently, this 
synthesis offers an in-depth perspective on teacher wellbeing by linking psychological 
processes with narrative meaning-making. 
 
Conclusion 
 
This study reveals the dual reality of multigrade teaching in Balochistan, wherein teachers 
continuously demonstrate resilience amidst challenging conditions, including pedagogical, 
emotional, and institutional burdens. Despite entering the profession driven by intrinsic 
motivation, systemic neglect significantly undermines their mental wellbeing and physical 
health. According to self-determination theory (SDT), this issue raises substantial 
concerns among teachers, who encounter numerous core challenges, yet remain unheard 
and inadequately considered in policy formulation. The National Institute of Technology 
(NIT) underscores that it is insufficient to examine stress or job satisfaction in isolation; 
instead, it is essential to consider physical health (e.g., fatigue), emotional wellbeing (e.g., 
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feelings of being valued or despair), social support, and a sense of purpose. This approach 
affirms the holistic perspective, indicating that neglect in any domain, such as lack of rest 
or social isolation, can have ripple effects on other areas, ultimately compromising overall 
wellbeing. Conversely, minor improvements in one area, such as a kind word from a peer 
or a short break, could significantly enhance morale. Future initiatives should therefore 
adopt a comprehensive strategy to promote teacher wellbeing.  
 
Future research could build on longitudinal studies that shed light on how multigrade 
teachers' wellbeing and identity are affected. It must investigate factors contributing to 
retention among those who remain compared to those who leave, as teacher retention is a 
critical issue linked to wellbeing. Incorporating diverse perspectives in the research 
process to develop solutions will be vital for creating responsive, context-sensitive 
interventions. Ultimately, the future of multigrade education will depend not only on 
teachers’ resilience but also on institutions’ willingness to transform that resilience into 
systematic support and sustainable change.  
 
Acknowledgements 
 
We are thankful to all participating teachers in this research for their time and their 
insightful stories.  
 
We used Grammarly to enhance the clarity, coherence, and overall language quality of this 
manuscript. All ideas, analyses, and conclusions are entirely our own and original.  
 
Declaration of interest 
The authors declare that they have no known competing financial interests or personal 
relationships that could have appeared to influence reported in this paper.  
 
Funding 
This research did not receive any sort of funding or grants from any public or commercial 
institution or non-government agency.  
 
References 
 
Acatrinei, I.-R. (2025). The role of multi-grade schools in sustaining rural identity and 

community viability. In I. Scheau, D. Opriş & A. Aleksandrov (Eds.), Values, education 
and change. Global perspectives and local realities (pp. 250-256). Editura Eikon. 
https://www.ceeol.com/search/chapter-detail?id=1384780 

Alda, R. & Gementiza, J. I. (2023). Reading instruction in multigrade classes: A narrative 
inquiry. Interdisciplinary Research Review, 18(3), 41-48. 
https://doi.org/10.14456/irr.2023.30 [also https://ph02.tci-
thaijo.org/index.php/jtir/article/download/248620/169241/906703] 

Ali, W., Baloch, N., Faiz, J., Jan, A., Ahmed, M. & Rab, A. (2021). The politics of teachers’ 
associations and its impact on students’ learning outcomes at primary and secondary 
level in Balochistan. Journal of Critical Reviews, 8(2), 1475-1485. 
https://jcreview.com/archives/volume-8/issue-2/8225 



430 Impact of multigrade teaching on primary teachers’ wellbeing in rural Pakistan 

Ali, W., Rahman, A. & Karsidi, R. (2024). Sustainable skill development in Pakistan: 
Bridging gaps in vocational and technical education policy – a systematic literature 
review. Society, 12(2), 656-673. https://doi.org/10.33019/society.v12i2.734 

Ali, W., Rahman, A., Karsidi, R. & Baloch, N. (2025). Political elite influences on 
education in Pakistan’s least developed province: An elite theory analysis. Issues in 
Educational Research, 35(1), 20-41. http://www.iier.org.au/iier35/ali.pdf 

Aliaga-Rojas, J. & Del Pino, M. (2025). Education evaluation policy in Chile: Experience 
at a multigrade rural school as a contribution to social justice. Educational Assessment, 
Evaluation and Accountability, 37, 95-126. https://doi.org/10.1007/s11092-024-09446-5 

Ares-Ferreirós, M., Álvarez Martínez-Iglesias, J. M. & Bernárdez-Gómez, A. (2025). 
Challenges and opportunities of multi-grade teaching: A systematic review of recent 
international studies. Education Sciences, 15(8), article 1052. 
https://doi.org/10.3390/educsci15081052 

Arif, M., Ismail, A. & Li, Y. J. (2025). Teacher resilience in the aftermath of the 2022 
Balochistan floods: Coping strategies and educational continuity in primary schools. 
Current Issues in Comparative Education, 27(1), 44-68. 
https://doi.org/10.52214/cice.v27i1.13329 

Bagay, J. A. (2024). Challenges and adaptive strategies into the multifaceted experiences of 
multigrade teachers: A phenomenological study. AIDE Interdisciplinary Research Journal, 
10(1), 237-260. https://doi.org/10.56648/aide-irj.v10i1.164 

Braun, V., Clarke, V., Hayfield, N., Davey, L. & Jenkinson, E. (2023). Doing reflexive 
thematic analysis. In S. Bager-Charleson & A. McBeath (Eds), Supporting research in 
counselling and psychotherapy: Qualitative, quantitative, and mixed methods research (pp. 19-38). 
Palgrave Macmillan, Cham. https://doi.org/10.1007/978-3-031-13942-0_2 

Carrete-Marín, N., Domingo-Peñafiel, L. & Simó-Gil, N. (2024). Teaching materials for 
rural schools: Challenges and practical considerations from an international 
perspective. International Journal of Educational Research Open, 7, article 100365. 
https://doi.org/10.1016/j.ijedro.2024.100365 

Clandinin, D. J. (2022). Engaging in narrative inquiry. Routledge. 
https://doi.org/10.4324/9781003240143 

CooperGibson Research (2018). Factors affecting teacher retention: Qualitative investigation. 
Department for Education, UK.. 
https://www.gov.uk/government/publications/factors-affecting-teacher-retention-
qualitative-investigation 

Creswell, J. W. & Poth, C. N. (2016). Qualitative inquiry and research design: Choosing among five 
approaches. Sage publications. 5th ed. https://us2.sagepub.com/en-us/nam/qualitative-
inquiry-and-research-design/book266033 

Cutamora, M. (2026). Predictive influence of teacher challenges and school head support 
on teaching effectiveness in multigrade classrooms in Lingig I District, Division of 
Surigao Del Sur; A descriptive-correlational study. International Journal on Education, 
Research, and Innovation Perspectives, 2(2), 30-60. 
https://doi.org/10.5281/zenodo.18475572 

Day, M. & Navani, M. T. (2025). Equity, inclusion and multigrade classrooms in Indian 
context. International Journal of Educational Research, 132, article 102619. 
https://doi.org/10.1016/j.ijer.2025.102619 



Ali, Nurkamto, Gunarhadi, Baloch, Arif & Fenyvesi 431 

Deci, E. L. & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. 
Springer Nature. https://doi.org/10.1007/978-1-4899-2271-7 

Dontogan, T. G., Lunio-Toctocan, C. T., Ricardo, K. C. R. D. & Saldo, M. L. (2024). 
Inclusive pedagogy: Systematic review on exploring stakeholder engagement in 
multigrade classroom teaching. Cognizance Journal of Multidisciplinary Studies, 4(4), 222-
234. https://doi.org/10.47760/cognizance.2024.v04i04.015 

Fatima, N., Mahmood, S. & Noor, A. (2024). Impact of multi-grade teaching on student 
learning. Journal of Educational Research and Social Sciences Review, 4(2), 48-55. 
https://www.ojs.jerssr.org.pk/index.php/jerssr/article/view/265 

Galope, L. J. (2024). Lived experiences of multi-grade teachers in the Division of Iligan 
City. United International Journal for Research & Technology, 06(01), 173-184. 
https://uijrt.com/volume-06-issue-01 [not opening 13 April2-26] 

Haw, J. Y., Nalipay, M. J. N. & King, R. B. (2024). Perceived relatedness-support matters 
most for teacher well-being: A self-determination theory perspective. Teachers and 
Teaching, 30(6), 745-761. https://doi.org/10.1080/13540602.2023.2263736 

Hu, Y., He, G. & Wang, W. (2023). Profiles of Chinese teachers’ emotional labor: 
Evolution and relations with job demands, resources, and burnout. Teaching and Teacher 
Education, 132, article 104230. https://doi.org/10.1016/j.tate.2023.104230 

Ibourk, A. & El Aynaoui, K. (2026). Educational effectiveness in rural areas: What SDIs 
teach us about multigrade classes. International Journal of Educational Development, 120, 
article 103482. https://doi.org/10.1016/j.ijedudev.2025.103482 

Jakachira, G., Chingwanangwana, B. & Chimbunde, P. (2023). Our school leadership 
needs! Voices of teachers in charge of multigrade-satellite primary schools in 
Zimbabwe. Journal of African Education, 4(2), 231-254. https://doi.org/10520/ejc-
aa_jae_v4_n2_a12 [also https://www.researchgate.net/publication/373312539] 

Jamaldini, M. A., Asif, M. & Sultan, G. A. (2022). The negative effect of multi-grade 
teaching on the teachers’ performance at primary school level in District Mastung, 
Balochistan. Pakistan Languages and Humanities Review, 6(1), 140-149. 
https://doi.org/10.47205/plhr.2022(6-I)12 

Karlberg-Granlund, G. (2023). The heart of the small Finnish rural school: Supporting 
roots and wings, solidarity and autonomy. In K.E. Reimer, M. Kaukko, S. Windsor, K. 
Mahon & S. Kemmis (Eds), Living well in a world worth living in for all: Volume 1: Current 
practices of social justice, sustainability and wellbeing (pp. 47-67). Springer Nature Singapore. 
https://doi.org/10.1007/978-981-19-7985-9_4 

Khokhar, A. J. (2026). Lived experiences of religious minority teachers in State and 
Christian private schools in Pakistan. Issues in Educational Research, 36(1), 119-136. 
http://www.iier.org.au/iier36/khokhar.pdf 

Kwenin, I. A. (2026). Multigrade teaching in primary schools in rural and remote areas of 
Assin Central District of the Central Region of Ghana: Teachers’ perspectives. African 
Quarterly Social Science Review, 3(1), 490-499. https://doi.org/10.51867/AQSSR.3.1.40 

Laurila, M. & Jyrkinen, M.-M. (2016). Discovering multigrade classes and their challenges and 
benefits through teachers’ experiences. Masters thesis, Oulu University, Finland. 
https://urn.fi/URN:NBN:fi:oulu-201606042323 

Lim, W. M. (2025). What is qualitative research? An overview and guidelines. Australasian 
Marketing Journal, 33(2), 199-229. https://doi.org/10.1177/14413582241264619 



432 Impact of multigrade teaching on primary teachers’ wellbeing in rural Pakistan 

Little, A. W. (2001). Multigrade teaching: Towards an international research and policy 
agenda. International Journal of Educational Development, 21(6), 481-497. 
https://doi.org/10.1016/S0738-0593(01)00011-6 

Mäkelä, T., Sinnemäki, J., Kankaanranta, M. H., Fenyvesi, K., Meyers, C. & Kreis, Y. 
(2025). Towards a framework for conceptualising holistic wellbeing at schools. 
International Journal of Wellbeing, 15(2), article 4473, 1-21. 
https://doi.org/10.5502/ijw.v15i2.4473 

Malik, M. I., Akram, M. & Munir, F. (2023). Maximizing primary school teachers’ content-
based knowledge in English through professional development training. Pakistan 
Languages and Humanities Review, 7(4), 703-710. https://doi.org/10.47205/plhr.2023(7-
IV)61 

Maseko, S. A. M. (2023). Relational well-being experiences of rural primary school teachers in South 
Africa. MA dissertation, University of Pretoria, South Africa. 
https://doi.org/10.25403/UPresearchdata.23685045 

McAdams, D. P. (1997). The stories we live by: Personal myths and the making of the self. Guilford 
Press. https://www.routledge.com/The-Stories-We-Live-By-Personal-Myths-and-the-
Making-of-the-Self/McAdams/p/book/9781572301887 

McAdams, D. P. (2011). Narrative identity. In S. Schwartz, K. Luyckx & V. Vignoles 
(Eds.), Handbook of identity theory and research (pp. 99-115). Springer. 
https://doi.org/10.1007/978-1-4419-7988-9_5 

Medequillo, A. & Gallardo, R. D. (2024). Multigrade teachers in rural areas: Thoughts to 
ponder. International Journal of Innovative Science and Research Technology, 9(6), 8-13. 
https://doi.org/10.38124/ijisrt/ijisrt24jun026 

Mijakoski, D., Cheptea, D., Marca, S. C., Shoman, Y., Caglayan, C., Bugge, M. D., Gnesi, 
M., Godderis, L., Kiran, S., McElvenny, D. M., Mediouni, Z., Mesot, O., Minov, J., 
Nena, E., Otelea, M., Pranjic, N., Mehlum, I. S., van der Molen H. F. & Canu, I. G. 
(2022). Determinants of burnout among teachers: A systematic review of longitudinal 
studies. International Journal of Environmental Research and Public Health, 19(9), 5776. 
https://doi.org/10.3390/ijerph19095776 

Minaz, M., Baig, G. N. & Ali, M. (2024). The pedagogical competencies of multi-grade 
teachers: A literature review. ProScholar Insights, 3(1), 78-86. 
https://doi.org/10.62997/psi.2024a-31019 

Mpahla, N. & Makena, B. (2022). Teacher education for single-grade teaching disqualifies 
multi-grade teaching for rural education. PUPIL: International Journal of Teaching, 
Education and Learning, 6(1), 192-201. https://doi.org/10.20319/pijtel.2022.61.192201 

Naparan, G. B. & Alinsug, V. G. (2021). Classroom strategies of multigrade teachers. 
Social Sciences & Humanities Open, 3(1), article 100109. 
https://doi.org/10.1016/j.ssaho.2021.100109 

Nitz, J., Brack, F., Hertel, S., Krull, J., Stephan, H., Hennemann, T. & Hanisch, C. (2023). 
Multi-tiered systems of support with focus on behavioral modification in elementary 
schools: A systematic review. Heliyon, 9(6), article e17506. 
https://doi.org/10.1016/j.heliyon.2023.e17506 

Nkambule, T. (2022). Exploring working conditions in selected rural schools: Teachers’ 
experiences. South African Journal of Education, 42(1). 
https://doi.org/10.15700/saje.v42n1a2013 



Ali, Nurkamto, Gunarhadi, Baloch, Arif & Fenyvesi 433 

Nwoko, J. C., Emeto, T. I., Malau-Aduli, A. E. O. & Malau-Aduli, B. S. (2023). A 
systematic review of the factors that influence teachers’ occupational wellbeing. 
International Journal of Environmental Research and Public Health, 20(12), 6070. 
https://doi.org/10.3390/ijerph20126070 

Ozturk, M., Wigelsworth, M. & Squires, G. (2024). A systematic review of teacher 
wellbeing: Room for a holistic approach. Frontiers in Psychology, 15, article 1358424. 
https://doi.org/10.3389/fpsyg.2024.1358424 

Parfitt, A., Gristy, C., Read, S. & Garland, M. C. (2025). Multigrade teaching and learning: 
Developing theoretical frameworks through mapping conceptual territories with an 
inclusive education lens. International Journal of Educational Research, 133, article 102675. 
https://doi.org/10.1016/j.ijer.2025.102675 

Prat-Sala, M. & Redford, P. (2010). The interplay between motivation, self-efficacy, and 
approaches to studying. British Journal of Educational Psychology, 80(2), 283-305. 
https://doi.org/10.1348/000709909X480563 

Pridmore, P. (2007). Adapting the primary-school curriculum for multigrade classes in 
developing countries: A five-step plan and an agenda for change. Journal of Curriculum 
Studies, 39(5), 559-576. https://doi.org/10.1080/00220270701488093 [also 
https://www.researchgate.net/publication/233587199] 

Qayoom, A., Aziz, A., Akram, M. & Khan, M. F. (2024). Multi-grade teaching and its 
detrimental effects on the performance of primary school teachers in District Hub, 
Balochistan. International Journal of Social Science & Entrepreneurship, 4(1), 271-284. 
https://doi.org/10.58661/ijsse.v4i1.263 

Rahmi, K. H. (2024). Teachers’ mental health and well-being in education: What can be 
improved for the education system in Indonesia? Multidisciplinary Reviews, 7(12), article 
2024301. https://doi.org/10.31893/multirev.2024301 

Rayas, R. M. C., Inciso, H. R., Servano, K. J. B., Ranille, J. M., Sumeguin, R. A. S. & 
Espiritu, M. G. (2025). Exploring diverse factors affecting teachers in teaching multi-
grade classes. East Asian Journal of Multidisciplinary Research, 4(6), 2421-2436. 
https://doi.org/10.55927/eajmr.v4i6.194 

Recla, L. C. B. & Potane, J. D. (2023). Teachers’ challenges and practices in handling 
multigrade classes: A systematic review. ASEAN Journal of Open and Distance Learning, 
15(1), 73-87. 
https://ajodl.oum.edu.my/archive/document/Previous/Volume15.N0.1_2023/06. 
Teachers Challegnes_Final.pdf 

Redford, M., Coker, H. & Paterson, A. (2025). A professional journey: Capturing the 
complicated relationship between rural teacher agency, multigrade classes and local 
communities. International Journal of Educational Research, 131, article 102599. 
https://doi.org/10.1016/j.ijer.2025.102599 

Redocto, S. B. & Sumayo, G. S. (2024). The teaching-learning process in madrasah 
multigrade classes during the pandemic: A phenomenological investigation. Al-Ishlah 
Jurnal Pendidikan, 16(1), 14-26. https://doi.org/10.35445/alishlah.v16i1.5110 

Reyes, R. R. & Ching, D. A. (2024). Opportunities and challenges of a multigrade teacher: 
Inputs for a proposed professional development action plan. TWIST, 19(3), 445-455. 
https://twistjournal.net/twist/article/view/425 



434 Impact of multigrade teaching on primary teachers’ wellbeing in rural Pakistan 

Rondero, C. P. M. G. & Casupanan, I. H. (2024). Challenges and opportunities in 
multigrade teaching: Experiences of primary school teachers in far-flung schools. 
International Journal of Multidisciplinary: Applied Business and Education Research, 5(12), 5162–
5174. https://doi.org/10.11594/ijmaber.05.12.19 

Sahin, A., Sag, R., Yilmaz, F., Kartal, A. & Karaman, G. (2022). Impact evaluation of the 
multi-grade classroom readiness program for prospective teachers: The First Step to 
Villages Schools (FSVS) Program. Pakistan Journal of Distance and Online Learning, 8(1), 1-
34. https://files.eric.ed.gov/fulltext/EJ1356206.pdf 

Salamet, R. & Majeed, A. (2025). Multigrade teaching environment: Unleashing the impact 
on students’ literacy outcomes in under resource areas. International Journal of Literacy 
Theory and Practice, 3(1), 1-16. https://doi.org/10.30971/ijltp.v3i1.2938 

Schlebusch, G. & Pele, M. (2024). Multi-grade teaching and learning in rural South Africa. 
Revista de Educação PUC-Campinas, 29. http://educa.fcc.org.br/pdf/edpuc/v29/2318-
0870-edpuc-29-e2412024.pdf [also 
https://www.researchgate.net/publication/386158150] 

Shareefa, M. (2021). Using differentiated instruction in multigrade classes: A case of a 
small school. Asia Pacific Journal of Education, 41(1), 167-181. 
https://doi.org/10.1080/02188791.2020.1749559 

Solomons, L. D. (2023). Multimodal modelling of self-directed reading comprehension strategies in the 
Foundation Phase to improve comprehension skills. MEd thesis, North-West University, South 
Africa. https://repository.nwu.ac.za/handle/10394/42231 

Soyikwa, L. & Boateng, S. (2024). Teaching physical sciences in South African rural high 
schools: Learner and teacher views about the challenges. Issues in Educational Research, 
34(4), 1573-1595. http://www.iier.org.au/iier34/soyikwa.pdf 

Tahir, N. A., Saad, M. A., Razak, R. N. N. R. A. & Satimin, O. (2025). Pedagogical 
challenges in rural ESL multigrade classrooms in Malaysia: teachers’ perspectives 
teaching across grades. Quantum Journal of Social Sciences and Humanities, 6(4), 79-91. 
https://doi.org/10.55197/qjssh.v6i4.741 

Urma, C. R. & Callo, E. C. (2023). Pedagogical challenges and teaching practices of 
multigrade teachers in rural public elementary schools. Advances in Social Sciences Research 
Journal, 10(12), 219-226. https://doi.org/10.14738/assrj.1012.16017 

Urzúa, C. A. C., Ranjan, R., Saavedra, R. A. & Philominraj, A. (2024). Levels of teacher 
performance in formative assessment in multigrade and single-grade classrooms. 
Journal of Education and Learning (EduLearn), 18(2), 579-587. 
https://doi.org/10.11591/edulearn.v18i2.21154 

Vigo-Arrazola, B. & Moreno-Pinillos, C. (2025). Creative and inclusive teaching practices 
in multigrade schools. An ethnographic study on the use of digital media. International 
Journal of Educational Research, 131, article 102596. 
https://doi.org/10.1016/j.ijer.2025.102596 

Wiltshire, C. A. (2024). Early childhood education teacher workforce: Stress in relation to 
identity and choices. Early Childhood Education Journal, 52(4), 655-668. 
https://doi.org/10.1007/s10643-023-01468-w 

Xiyun, S., Fathi, J., Shirbagi, N. & Mohammaddokht, F. (2022). A structural model of 
teacher self-efficacy, emotion regulation, and psychological wellbeing among English 
teachers. Frontiers in Psychology, 13, article 904151. 
https://doi.org/10.3389/fpsyg.2022.904151 



Ali, Nurkamto, Gunarhadi, Baloch, Arif & Fenyvesi 435 

Yano, T. (2024). Teachers’ motivation in public primary schools in Lao PDR: A case study 
of Vientiane Capital. Education 3-13, 52(2), 169-184. 
https://doi.org/10.1080/03004279.2022.2075908 

Yaqoob, N., Ali, Z., Ahmed, I., Saba, F. & Ikhlaq, M. (2023). Narratives of school 
leadership to support the well-being of teachers in Karachi Pakistan. Voyage Journal of 
Educational Studies, 3(4), 135-154. https://doi.org/10.58622/vjes.v3i4.99 

 
Appendix A: Interview questionnaire 
 
I am Wazir Ali, a PhD Educational Science student at Sebelas Maret University Indonesia. I am 
conducting a study on multigrade teachers’ roles in schools and its impact on their mental health 
and wellbeing. Thank you for participating in this study. This interview aims to explore your 
experiences, challenges, and coping strategies as a multigrade teacher in Balochistan. Your 
responses will be kept confidential and used solely for research purposes. 
 
Background and teaching experience 
Can you share a bit about your background and how you became a teacher? 
How long have you been teaching, and how many years have you spent in a multigrade classroom? 
What grade levels do you currently teach, and how many students are in your class? 
Did you receive any formal training for multigrade teaching? If not, how did you adapt? 
 
Challenges of multigrade teaching 
What are the biggest challenges you face in managing multiple grade levels in a single classroom? 
How do you handle lesson planning and delivering instruction to students of different ages and 

learning levels? 
What strategies do you use to assess student progress fairly and effectively? 
Have you faced any difficulties in maintaining discipline and classroom management in a 

multigrade setting? 
 
Mental health and wellbeing 
How has multigrade teaching affected your mental health and overall well-being? 
Can you describe a particularly stressful or overwhelming experience you have had as a multigrade 

teacher? 
Have you ever felt burnout or emotional exhaustion due to your teaching responsibilities? How do 

you cope with it? 
What support systems (formal or informal) do you rely on when dealing with stress? 
Have you ever considered leaving the teaching profession due to the pressures of multigrade 

teaching? Why or why not? 
 
Coping strategies and recommendations 
What personal strategies do you use to manage stress and maintain motivation? 
How do your colleagues support you in dealing with the challenges of multigrade teaching? 
What kind of institutional or policy support do you think would improve your well-being and job 

satisfaction? 
Have you had access to any mental health or well-being support programs? If not, would you find 

such support helpful? 
Despite the challenges, what do you enjoy most about multigrade teaching? 
Do you believe multigrade teaching has helped you grow as a professional? If so, in what ways? 
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What changes would you like to see in the education system to better support multigrade teachers 
in Balochistan? 

Is there anything else you would like to share about your experiences as a multigrade teacher and its 
impact on your well-being? 

 
Thank you for your time and valuable insights! Your responses will contribute to understanding 
and improving multigrade teaching conditions in Balochistan. 
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