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Professional development (PD) has become increasingly vital for English as a foreign 
language (EFL) lecturers who teach writing for scholarly publication (TWSP) in 
Indonesian higher education. While academic publishing has gained growing prominence 
as a key indicator of institutional and individual success, limited research has examined 
how PD supports EFL lecturers in developing the pedagogical and scholarly 
competencies required to teach writing for scholarly publication effectively. Addressing 
this gap, our study explores Indonesian EFL lecturers’ lived experiences of PD in TWSP 
from a sociocultural perspective. Drawing on Barkhuizen’s (2008) narrative inquiry 
framework, the data were collected through narrative frames and in-depth semi-
structured interviews with five purposively selected lecturers. Thematic analysis of the 
narratives identified six major PD activities: engagement in communities of practice, self-
initiated professional participation, collaborative and mentorship-based teaching, 
reflective practice, collaborative academic writing, and pursuit of doctoral education. The 
findings also revealed four key impacts of PD: enhancement of professional knowledge 
and skills, improvement of student learning outcomes, development of reflective 
teaching practices, and expansion of professional networks. This study contributes to the 
underexplored area of PD in teaching scholarly writing within Indonesian higher 
education and provides practical insights for designing targeted, sustainable PD 
programs that support EFL lecturers’ academic and pedagogical advancement in both 
local and international contexts.  

 
Introduction  
 
English language learning policy in Indonesian education has seen tremendous 
adjustments and changes over the years (Emilia et al., 2025; Permana & Rohmah, 2024). 
Consequently, higher education in the country has undergone substantial reforms driven 
by economic, political, social, and knowledge-based changes. To meet these demands, 
lecturers are required to comply with competency standards outlined in the Regulation of 
the Minister of Education, Culture, Research, and Technology of the Republic of 
Indonesia Number 53 of 2023 (e.g. Ruhimat et al., 2024). These standards emphasise the 
planned and sustainable improvement of higher education quality. English lecturers 
responsible for TWSP must meet specific competency standards and qualifications to 
fulfill their roles as educators, role models, and learning designers. They are expected to 
demonstrate expertise in pedagogy, personal and professional integrity, social engagement, 
and subject-matter knowledge, thereby ensuring their ability to deliver outcome-based 
education. This includes guiding students in producing and publishing journal articles. To 
achieve these objectives, EFL lecturers are required to engage in PD to continually 
enhance their teaching competence. 
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In response to these demands, universities in Indonesia have developed courses on 
writing for scholarly publication to foster scientific research. The Director General of 
Higher Education issued Circular No. 152/E/T/2012, which outlines strategic efforts to 
increase academic publications in higher education institutions. This initiative has been 
framed as a diplomatic strategy to strengthen the quality of education and science in 
Indonesia. Within this academic context, writing for scholarly publication presents 
significant challenges, as undergraduate, masters, and doctoral students are now required 
to write and publish research articles in national or international journals as part of their 
graduation requirements (Hidayat et al., 2024). Consequently, students dedicate substantial 
time and effort to conducting research and preparing articles for publication. 
 
To address such challenges, EFL lecturers in TWSP must continuously maintain and 
enhance their professional and pedagogical competencies through PD. This is essential to 
keep pace with innovations in teaching practices and meet the growing demand for 
competent EFL lecturers. By engaging in various PD opportunities, EFL lecturers can 
expand their knowledge and teaching skills, ensuring their ability to effectively support 
students and adapt to evolving academic demands throughout their careers. PD has 
become increasingly essential and crucial for EFL lecturers across universities in Indonesia 
to improve and foster the quality of English teaching and learning (Qamariah & Hercz, 
2025). EFL Lecturers are encouraged to participate in ongoing PD with the ongoing 
changes occurring in the educational system, as it is seen to be essential to the success of 
educational reforms (Rosmaladewi et al., 2020). In addition, PD is constantly required for 
purposes related to improving student learning, institutional improvement, and 
educational system standards, in addition to their individual PD. Therefore, 
transformation is mostly an experiential learning process for EFL lecturers. 
 
A considerable number of studies have investigated PD from multiple perspectives. 
Research has examined types and models of PD programs, the impacts of PD on teachers 
and students, and the motivations that drive teachers to engage in PD (Afrilyasanti & 
Basthomi, 2024; Puspitasari et al., 2021; Rozimela et al., 2024; Utami et al., 2019; Uştuk & 
Hu, 2024). Other strands of research have focused on policies and institutional support 
for PD, the integration of ICT in PD practices, and what constitutes effective PD 
initiatives (Smith & Wyness, 2024; Medina Riveros et al., 2022). Scholars have also 
explored teachers’ perceptions, experiences, and needs regarding PD, along with the 
emotional dimensions, challenges, and strategies teachers adopt to sustain their 
professional growth (Amalia et al., 2020; Cirocki & Farrell, 2019; Mehdizadeh et al., 2024; 
Ubaidillah et al., 2023). These studies highlighted the multifaceted nature of PD and its 
critical role in shaping teacher professionalism and enhancing educational outcomes. 
 
Despite significant research on PD (Alhassan & Ali, 2020), important gaps remain, 
particularly in the Indonesian context. Limited attention has been paid to the specific 
experiences of EFL lecturers in developing the skills needed for TWSP. This skill is 
increasingly essential as academic publishing has become an expectation for EFL lecturers. 
In addition, existing research also lacks focus on how PD directly supports lecturers in 
building the specialised competencies required for TWSP. Moreover, while general PD 
challenges have been acknowledged, the unique obstacles faced by EFL lecturers in this 
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area remain underexplored. To address these gaps, our study aims to capture Indonesian 
EFL lecturers’ experiences with PD, particularly in TWSP, and to analyse how these 
experiences shape their teaching practices and the outcomes of their PD. The insights 
gained from this study are expected to assist policymakers and educators in designing 
more effective PD programs tailored to the needs of EFL lecturers, within the framework 
of Indonesia’s ongoing educational reforms. 
 
This study explores EFL lecturers’ experiences with PD for TWSP within Indonesian 
higher education. Their PD activities such as workshops, academic writing training, 
mentoring, research collaboration, and conference participation shape their pedagogical 
practices and professional identities. Using narrative inquiry, we examine how lecturers 
make meaning of these professional development experiences in teaching writing for 
scholarly publication. To guide such objectives, two research questions are formulated: 
 
1. What types of PD activities do EFL lecturers participate in to enhance their capacity 

for teaching writing for scholarly publication (TWSP)? 
2. In what ways do these PD activities influence EFL lecturers’ professional practices and 

their ability to TWSP? 
 
Theoretical frameworks 
 
Professional development (PD) for EFL lecturers 
 
Professional development (PD) has been framed in various ways and has emerged as a 
significant aspect in advancing lecturers' careers. PD has been used synonymously with 
multiple activities, such as teacher professional learning and in-service training. PD is 
defined as systematic and intentional processes and actions aimed to improve educators' 
professional knowledge and skills, and change their attitudes to enhance students’ learning 
outcomes (Guskey, 2000). PD concerns instructors' learning, learning how to learn, and 
putting their knowledge into practice to help their students succeed (Avalos, 2011). PD 
refers to the experiences, relationships, and activities that teachers participate in to gain 
new information and skills, improve their instructional methods, and contribute to their 
social, emotional, and personal development (Desimone, 2011). PD refers to a wide range 
of activities that assist instructors in increasing their knowledge, abilities, and teaching 
methods and contributing to their personal, social, and emotional growth as educators 
(Desimone, 2009). As a result, these PD activities can be formal and structured, such as 
seminars, workshops, professional training courses, and professional meetings, or 
informal, such as reading, self-learning, or informal discussions among teachers about 
their teaching technique (Desimone, 2009). 
 
Various types of PD can support EFL lecturers’ development at various stages of their 
careers. Their choices can vary according to EFL lecturers’ own interests, the time 
available, and, in many cases, the financial support, as well. PD areas of knowledge can be 
divided into two categories: skills, which involve how to do things, and self-knowledge, 
which is the bigger area of self-awareness and the development of understanding and 
beliefs (Hargreaves & Fullan, 1992). PD activities are what the teachers do in order to 
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develop those two types of professional knowledge. To illustrate, for skills, there are 
activities such as reading and attending workshops and conferences, for example, while 
for self-knowledge or developing teachers’ understanding of what ‘being a teacher’ is and 
how they are a teacher, there are activities such as reflection, action research, and so on. 
These sorts of PD activities help teachers reflect on their own work and expand their 
knowledge and skills through using the available resources. They also encourage the 
sharing of ideas with other teachers and the participation in workshops and courses 
relevant to their field. 
 
Although PD encompasses various professional learning activities, it is often 
conceptualised within the broader framework of continuing professional development 
(CPD), which emphasises sustained, career-long professional growth through continuous 
learning and reflection. CPD can be structured and organised in a variety of ways for a 
wide range of purposes. Kennedy (2005) identified nine CPD practice models and offered 
a framework to analyse teachers' CPD activities based on their perceived goals. These 
models of CPD practices are: training, award-bearing, deficit; cascade, standards-based, 
coaching/ mentoring, community of practice, action research/ professional enquiry, and 
transformative. These models strive to identify key characteristics of different types of 
CPD to enable deeper analysis of, and dialogue about, fundamental issues of purpose 
(Kennedy, 2005). We adapt this framework to categorise, compare, and analyse EFL 
lecturers’ experiences on PD in teaching writing for scholarly publication in Indonesia. 
The nine CPD models are arranged according to their perceived goals on a continuum. As 
a result, CPD can be transformative, transmissive, or transitional (or flexible in the more 
recent versions). 
 
Darling-Hammond (2017) described effective CPD as "structured professional learning 
that results in changes to teacher knowledge and practices, and improvements in student 
learning outcomes". As a result, effective CPD causes changes in instructors' knowledge, 
abilities, and attitudes, leading to improved classroom performance and student learning. 
There are two methods for defining what 'effective' implies in terms of CPD 
interventions: (1) the elements or qualities of the CPD; and (2) the transformative process 
of how CPD may lead to better teacher and student learning (Calleja, 2018). Desimone's 
(2009) paradigm adequately captures these two techniques, making it acceptable for our 
investigation. This paradigm also incorporates contextual factors that influence teachers' 
PD methods. 
 
Desimone's (2009) framework consists of three basic components: (1) a description of 
important aspects of effective CPD; (2) an operational theory of how CPD influences 
teacher and student results; and (3) contextual elements that influence CPD. The 
important characteristics of CPD that are required for enhancing teacher knowledge and 
skills in order to improve practice and student accomplishment are topic focus, active 
learning, coherence, duration, and collective engagement (Desimone, 2009). Content 
focus refers to what instructors learn during CPD which must strive to improve teachers' 
subject matter and pedagogical content knowledge of how students learn that topic. 
Desimone (2009) believed that this feature is the most important of all CPD activities. 
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Understanding professional development through sociocultural theory 
 
Understanding PD through the lens of sociocultural theory (SCT) allows us to see PD not 
merely as a set of formal training activities, but as a socially situated process in which 
teachers construct knowledge and professional identities through interactions with 
colleagues, students, and educational contexts. In so doing, we can explore how learning 
and growth are mediated by cultural tools, social interactions, and participation in 
communities of practice, highlighting the inseparable link between teachers’ development 
and the social and cultural environments in which it occurs. 
 
SCT of learning is largely based on the work of Russian psychologist Lev Vygotsky (1978). 
His and his friends' work stretches back to the 1920s and 1930s (John-Steiner and Mahn, 
1996). Since then, the theory has gained recognition and application in a variety of fields 
of research, with additional development by theorists such as John-Steiner and Mahn 
(1996), Lave and Wenger (1991), Lemke (1990) and Rogoff (1990). According to the SCT 
of learning, knowledge is created as individuals engage and interact in social activities with 
other people, things, and events. As a result, knowledge formation cannot be divorced 
from the social, cultural, and historical settings in which it takes place (Johnson, 2009). 
 
Sociocultural theorists thus see knowledge as located in "culturally-specific contexts 
created and developed over time to solve real-life problems that occur within that culture 
and society" (Eun, 2010). According to this perspective, learning is defined as changes in 
engagement in socially organised activities as well as changes in people's use of knowledge 
as part of their participation in social practices (Lave & Wenger, 1991). Effective learning 
depends on learners' ability to use knowledge learned during the learning process to 
address problems in their social situations. Teachers who participate in CPD activities are 
expected to apply the knowledge they receive to real-world situations in their classrooms. 
Within SCT, four notions are commonly employed to explain human growth and learning: 
(1) mediation; (2) tools; (3) ZPD; and (4) community of practice. 
 
Method 
 
Design 
 
This study adopts a narrative inquiry design (Barkhuizen, 2008) to investigate EFL lecturers’ 
PD in TWSP. Narrative inquiry uses storytelling to capture how individuals make sense of 
their lived experiences (Clandinin & Connelly, 2000) and offers insights into how 
accumulated life experiences resurface in professional practices (Conle, 2000). It also 
enables a deeper understanding of both the personal and professional aspects of teacher 
educators’ lives. The design aligns closely with the present study’s focus on a sociocultural 
exploration, as narrative inquiry situates lecturers’ voices within the broader cultural, 
institutional, and social contexts of Indonesian higher education (Riessman, 2008). This 
design also reveals how PD is shaped not only by individual learning but also by collective 
practices, interactions, and cultural expectations. Thus, narrative inquiry enables the study 
to illuminate the meanings lecturers construct from their PD experiences, the ways these 
experiences influence their teaching of scholarly writing, and how sociocultural contexts 
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mediate their professional growth. In this way, the method moves beyond telling stories to 
interpreting how EFL lecturers negotiate identity, competence, and agency within 
Indonesian academic reforms (Ubaidillah et al., 2024). 
 
Participants 
 
The study involved five EFL lecturers from different private universities in East Java, 
Indonesia, who TWSP. Participants were selected through purposive sampling based on 
three main criteria: (1) they had taught writing for publication or a related course for at 
least five years, (2) they had published articles in English language teaching (ELT), and (3) 
they were actively engaged in PD activities. Their willingness to participate was also 
considered. Private university lecturers were chosen because they face distinct professional 
challenges compared to those in public institutions, offering a unique and underexplored 
research context. Their diverse educational and professional backgrounds provided rich 
insights into the complexities of PD in teaching scholarly writing. To protect 
confidentiality, all participants were assigned pseudonyms (Table 1). 
 

Table 1: Participants’ profiles 
 

Participant 
(pseudonym) 

Qual./ Educ. 
Background Gender Teach. 

experience Course Uni. 

Amina Masters in ELT Female 5 years Paper writing A 
Widi PhD in ELT Female 10 years Scientific writing B 

Andik Masters in ELT Male 10 years Scientific writing C 
Wika Masters in ELT Female 7 years Academic writing D 
Aiya PhD in ELT Female 6 years Writing for internat. 

publication 
E 

 
Data collection 
 
The data were collected through narrative frames and in-depth semi-structured interviews 
adopted from Barkhuizen et al. (2014). Each interview session was audio recorded for 
thirty minutes to an hour and had it transcribed word for word. Interview transcripts were 
coded using both descriptive and interpretive codes (Vanassche & Kelchtermans, 2014). 
During the interviews, the researchers asked participants with several questions about 
their experiences in TWSP, particularly their PD activities and its impact for their teaching 
practices. The researchers then asked them how they handled such situations. The data 
obtained from narrative frame and semi-structured in-depth interview was converted into 
a narrative format for further research analysis and displays.  
 
Data analysis 
 
In analysing the narrative data, this study employed thematic analysis (Braun & Clarke, 
2014) through the following steps. First, the researchers familiarised themselves with the 
data by repeatedly listening to the participants’ storied experiences and noting key 
narratives. Second, interview recordings were transcribed and read multiple times to gain a 
comprehensive understanding. This stage also involved validation to ensure accurate 
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interpretation of participants’ teaching experiences. Third, prior to coding, the transcripts 
were re-read to identify recurring patterns aligned with the theoretical framework. Fourth, 
coding was conducted by grouping similar statements, expressions, and phrases into a data 
table. Fifth, themes were developed by reviewing and refining codes, discarding those that 
were irrelevant or overlapping. Finally, the emerging themes were organised into broader 
categories. Table 2 below provides a example analysis of the data using thematic analysis. 
 

Table 2: Example of data analysis 
 

Research 
question 

Themes  
identified 

Illustrative evidence 
(example quotes) 

Summary of  
insights 

RQ1: 
Types of 
PD 
activities 

Community of 
practice 

I regularly participate in 
workshops, seminars, 
conferences, including TEFLIN 
and Asia TEFL. (Widi) 

Workshops, seminars, 
conferences improved 
pedagogical knowledge and 
refreshed teaching competence. 

Self-engagement 
in professional 
communities 

I actively join monthly English 
discussion forums such as 
English education department 
association. (Andik) 

Membership in associations 
provided ongoing training and 
peer learning. 

Collaborative 
and mentorship 
teaching 

Team teaching projects allow 
reciprocal learning and more 
engaging instruction. (Widi) 

Mentoring and collaboration 
scaffolded teaching growth. 

Reflective 
practice 

After teaching, I reflect on what 
I do and ask if it works. (Amina) 

Reflection enhanced self-
evaluation and improved lesson 
design. 

Collaborative 
writing 

I co-authored research with 
colleagues and students, 
integrating findings into 
teaching. (Aiya) 

Research and writing 
collaborations advanced content 
knowledge and teaching practice. 

Continuing 
doctoral studies 

My doctoral program gave me 
broader insights for teaching 
scholarly publication. (Amina) 

Further study strengthened 
academic knowledge and 
pedagogical approaches. 

RQ2: 
Impacts of 
PD 
activities 

Enhanced 
professional 
knowledge and 
skills 

Workshops taught me how to 
find related studies, craft titles, 
and discover research gaps. 
(Wika) 

PD improved pedagogical 
competence and research-
informed teaching. 

Improved 
student 
outcomes 

Revised course materials helped 
students write more structured, 
publishable texts. (Aiya) 

Students gained confidence and 
higher proficiency in academic 
writing. 

Improved 
teaching 
reflexivity 

Reflective teaching helps me 
refine strategies and identify 
student needs. (Andik) 

Reflection promoted adaptability 
and effective teaching. 

Building 
professional 
networks 

Associations connected me with 
educators for joint research and 
co-publications. (Aiya) 

Networking created 
collaboration opportunities and 
long-term support systems. 
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Ethical considerations 
 
In this study, participants were engaged through ongoing conversations inside and outside 
the classroom. They were fully informed about the research purpose, methodology, and 
requirements. Ethical clearance was granted, and participants’ rights were ensured. All 
participants provided informed consent by signing forms confirming their understanding 
and willingness to participate in the study. 
 
Findings 
 
The section is divided into two parts. The first part explains about PD conducted by EFL 
lecturers’ experiences in TWSP, and the second part asserts the impact of PD conducted 
by EFL lecturers' experiences in developing their teaching competences 
 
RQ1: What types of professional development (PD) activities do EFL lecturers 
participate in to enhance their capacity for TWSP? 
 
This section presents the results of the research related to the data analysis that focuses on 
the various types of EFL lecturers’ PD in TWSP experiences in developing their 
competences, as generated through narrative frame and interview data. Furthermore, the 
findings also include the presentation of how PD helps EFL lecturers develop their 
competencies. 
 
Active engagement in communities of practice as a platform for professional learning 
All of the participants joined several workshops, seminars, and conferences that they had 
attended and indicated that these PD activities were generally conducted by non-
governmental organisations. Interviews indicated that they found these activities to be 
very useful as they helped them to improve pedagogical knowledge in TWSP, built on 
their teaching experiences, and helped recharge their professional competence. As 
evidence: 
 

Several years ago, to upgrade my knowledge and ability, I regularly participated in various 
professional development activities, including workshops, seminars, conferences, and 
training. For instance, I have participated in workshops specifically focused on writing 
for publication, one of which was effectively facilitated by Associate Professor Handoyo. 
Additionally, I recently attended the TEFLIN Conference at UPI Bandung and Asia 
TEFL hosted by Chiang Rai University, this year join TEFLIN conference at UB Malang 
and the International Conference at Bali. I participated in professional development 
activities such as in recent years I participated in a short course provided by a large 
private university in the US. I took Rhetoric: The Art of Persuasive Writing and Public Speaking. 
(Widi) 

 
Most participants highly valued these opportunities, as workshops and conferences could 
provide them with new knowledge or help them to refresh and further discuss their prior 
knowledge. Participants were happy to attend workshops or conferences. Aiya adds that: 
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I participated in professional development activities such as academic writing workshops, 
curriculum development training, and national seminars on writing for scholarly 
publication. I also took part in international webinars focusing on digital pedagogy and 
publication strategies. These activities were not only encouraged by my institution but 
also aligned with my personal desire to grow as a more effective and reflective educator. 
(Aiya) 

 
This finding shows that participants are aware to engage in PD activities. There are 
various activities to choose from, such as seminars, workshops, and training, and all these 
programs allow lecturers to engage in PD. 
 
Developing professional commitment through self-initiated involvement in academic communities 
Most participants interviewed recognised the significance of the professional association. 
For that reason, most participants suggested that they join a professional association. 
Andik stated: 
 

I participated in the online training session about research and publishing research-based 
articles conducted by the English Education Department Association. Absolutely, it is a 
monthly English discussion forum. I am actively joining this English Association. This 
association is for Islamic-based universities in East Java. In this training, I learned how to 
effectively manage a classroom, utilise interactive learning media, and design engaging 
and active lesson plans. (Andik) 

 
Other participants also confirmed that joining a professional association helps them 
improve their professional competence. For example: 
 

I have been joining an Indonesian research forum since 2021. I got this information 
about the forum from my dean. And directly, I decided to be a member of this English 
forum. Many researchers from other universities are especially suited to conduct English 
language teaching research. (Wika) 

 
These meetings served as a way for participants to learn from the experienced ones. The 
majority of the interviewees mentioned their need to participate in seminars, workshops, 
and conferences. 
 
Enhancing pedagogical competence through collaborative and mentorship-based teaching practices 
The participants interviewed cited team teaching as well as mentoring from other 
colleagues as one other means by which they developed their PD activities. They 
mentioned team teaching and mentoring at least once a month, discussing research and 
publishing. Participants, through this process of learning, were scaffolded to achieve a 
higher level of development. Teachers relied on more knowledgeable peers to enhance 
performance in the classroom. Widi said that: 
 

I engage in team teaching projects provides a cooperative setting for professional 
development. It enables lecturers to exchange a variety of teaching philosophies, 
approaches, and topics of expertise with others, which promotes reciprocal learning and 
frequently results in more engaging and successful learning opportunities for students. 
(Widi) 
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Another participant described the support she received from her mentor in the teaching 
practice in TWSP:  
 

Absolutely. Aside from the national writing workshop, I joined a mentoring program for 
early-career lecturers where I was paired with a senior academic who reviewed my lesson 
plans and observed my classes. Their feedback was invaluable, especially on how to 
create more interactive and student-centred writing activities. (Aiya) 

 
Participants viewed these kinds of PD as helpful and beneficial to develop their teaching 
knowledge and skills through discussion and sharing.  
 
Reflective practice as a tool for continuous pedagogical improvement and self-assessment 
Reflection was also identified to be part of the participants’ professional practice, where 
periodic assessments were made about professional strengths and weaknesses, and also 
where teachers decided on what to learn, how to transform what was learned, and which 
aspects of practice needed alteration to improve their teaching and their students’ learning. 
This PD activity enriched their teaching methods and teaching approaches. Wika added 
that: 
 

I usually do reflective practice in each meeting by giving the students the Google form to 
comprehend the difficulties and the challenges during the teaching practice at the 
academic writing course. I also ask myself whether what I have already given to my 
students is appropriate material or not. (Wika) 

 
Engaging in regular peer discussions is central to developing professional competencies. 
Most participants interviewed confirmed that organising regular discussions with 
colleagues would greatly benefit their PD. Amina added that: 
 

After teaching a paper writing course, I always make a reflection to explore my own 
teaching practice. I definitely look at what I do in the classroom, thinking about why I do 
it, and thinking about if it works. It is a process of self-observation and self-evaluation 
for me. It consists of my material in the paper writing course. I am afraid that my 
material is too difficult to deliver to my university students during teaching practice. 
(Amina) 

 
Reflective practice shows particular benefits for participants to understand how to design 
a conducive learning process with his/her colleagues. The findings then suggest that 
reflective teaching on instructional issues is a central point in the PD process. 
 
Collaborative research and writing as catalysts for academic growth and knowledge construction 
The participants shared their experience of implementing collaborative writing to improve 
their professional knowledge and skills. Some participants had conducted an inquiry 
individually or in a group to solve problems emerging in their teaching. During the 
process of doing their research project, they were required to review the literature and 
update their knowledge from the literature on current issues related to their research topic, 
and even learn solutions to their teaching problems. Aiya added that:  
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I actively engaged in collaborative research with colleagues across faculties to explore 
innovative approaches to academic writing instruction. Together, we designed 
interdisciplinary modules that integrated classroom-based research findings into teaching 
practices. These research collaborations not only enhanced the relevance of our 
instruction but also created shared spaces for professional growth, curriculum 
development, and co-supervision of student projects. Serving as a reviewer for academic 
journals has given me deeper insight into the criteria of quality scholarly writing. (Aiya) 

 
In addition to becoming journal reviewers, reading articles and analysing them are also 
equally important to improve PD. Amina added: 
 

I have also written several ELT articles and published them in some nationally accredited 
journals. I collaborate with my university students and my colleagues then I submit it to 
an English journal intensively. I decided to conduct collaborative research to create 
impactful research. Besides, I involve of from different fields or institutions working 
together to pursue a common goal in conducting research and publishing the 
manuscript. I became a reviewer of some national English journals. This English journal 
provides academics and practitioners with opportunities to put out their ideas, theoretical 
applications, data analyses, discourses, and literary criticisms. (Amina) 

 
Conducting research increases one’s research skills and increases content knowledge. It is 
also important to note that research is a must-activity that all lecturers should engage with. 
For that reason, all participants must engage in research and publish their research 
findings actively. 
 
Pursuing doctoral education as a form of advanced professional development 
Continuing higher education has been considered one of the most necessary PD activities 
to improve EFL lecturers’ qualifications at tertiary institutions. To illustrate: 
 

I also continue my study into a doctorate program to improve my competence in 
teaching writing for scholarly publication besides reading books and articles about 
research publication. (Andik) 

 
For other participants, participating in a doctoral program proved to be the most 
impactful professional development activity, as it exposed them to diverse knowledge 
from multiple professors and helped them refine their skills in teaching writing for 
scholarly publication. These experiences not only enhanced her competence but also led 
her to rethink her pedagogical approach, prioritising students’ writing content first before 
focusing on grammatical accuracy, such as through tools like Grammarly. Amina added 
that: 
 

Among the professional development activities I participated in, the most effective ones 
were my doctoral program because I gained various knowledge from different professors 
to develop my ability in writing for publication. These experiences changed my approach 
to teaching writing for scholarly publication by focusing on the students’ writing content 
first, then inviting them to check their grammar using Grammarly. (Amina). 
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Amina also confirmed that continuous professional learning was very important for 
lecturers to keep up with the ever-changing world of knowledge. She expressed her big 
concern for doctoral studies in this way. Continuing education not only equipped teachers 
with the opportunities to upgrade their professional knowledge, but it also provided an 
occasion for the assemblage of teachers where professional experiences were shared in 
order to improve practice.  
 
RQ2: In what ways do these PD activities influence EFL lecturers’ professional 
practices and their ability to TWSP? 
 
This section identifies four primary effects of their participation in PD activities: 
improved student outcomes, increased professional knowledge and abilities, improved 
teaching reflexivity, and the development of professional networks.  
 
Strengthening professional knowledge and scholarly writing skills through targeted PD engagement 
Improvements in professional knowledge and skills were delineated by participants as the 
impact of PD activities had brought to EFL lecturers. Participants expressed that certain 
content required specific pedagogies and strategies to help students comprehend. EFL 
lecturers participated in PD as they would like to improve their teaching practice. Amina 
added that: 
 

I take excellent impact as well as the opportunity to get involved with the organisation's 
activities, and attend events. One of the inspiring activities is an international scientific 
article writing as a professional development workshop conducted by this association. 
This workshop presents the material, effective reference search in accredited journal 
sources to avoid discontinuity and rejection. Finding effective references is important to 
prevent me from scrolling through ineffective journals and causing me to miss the 
important essence of the references I am looking for, until I get caught in discontinuity 
and rejection. (Amina) 

 
Participants stated that engaging in PD offered them good opportunities to recognise the 
changes in the demands of the issues in TWSP in general and English teaching and 
learning in particular. Wika stated that: 
 

The workshop and mentoring program made me understand how to find our related 
previous studies from reputable Scopus or WoS journals, how to craft a research title, a 
critical introduction, and a review of literature, and some AI helping us correct our 
grammar, cohesion, and coherence. Furthermore, I also learned trend issues and research 
methodology, how to discover gaps, and the art of the study. (Wika) 

 
It was revealed that participation in a community of practice becomes favoured as they 
stimulated participants to participate actively to think and produce concrete, applicable 
results. Most participants perceived that PD programs allow them to improve teaching 
competence.  
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Facilitating student achievement through the integration of PD-informed teaching strategies 
Participants agreed that PD activities had a considerable impact on their teaching practice 
and improved students’ English proficiency as well. As stated below: 
 

In order to ensure that my students receive lessons that are current and relevant, I 
incorporate innovative teaching techniques and current best practices into my classes by 
maintaining connections with the larger academic community. Through these controlled 
settings, I can keep up with changes in pedagogical techniques and curriculum advances, 
which will immediately improve my teaching methods. This enables me to give students 
the most up-to-date and efficient learning opportunities, which eventually improves their 
academic performance. (Widi) 

 
Participants consistently highlighted that engaging in professional development activities 
had a meaningful impact not only on their teaching practices but also on their students’ 
English proficiency. For Aiya, the primary goal of participating in PD was to strengthen 
student outcomes. Through formal university training, curriculum meetings, and 
collaborative research, she was able to revise her course materials, particularly the Writing 
for Scholarly Publication syllabus, to better meet student needs and institutional 
objectives. These efforts enabled students to gain a clearer understanding of academic 
writing standards, build confidence in producing structured, publishable texts, and engage 
with real-world, research-informed tasks more effectively: 
 

Through the knowledge gained from formal university training and curriculum meetings, 
I was able to revise my course materials, especially the Writing for Scholarly Publication 
syllabus, so that they were better aligned with student needs and institutional goals. As a 
result, students became more aware of academic writing standards and more confident in 
drafting structured, publishable texts. Collaborative research allowed me to develop 
interdisciplinary writing modules that broadened students’ perspectives and enhanced 
their engagement with real-world academic writing tasks. Students benefited from more 
contextualised and research-informed instruction, which improved the depth and 
relevance of their work. (Aiya) 

 
The impact of the PD activities on Aiya’s teaching practice was of significance to her 
because formal university meetings and curriculum meetings made her realise that she 
needed to improve her teaching to make her lessons more interesting and effective. 
 
Advancing reflective teaching practices for continuous instructional improvement 
Participants reported that doing reflective teaching has a beneficial impact on their 
teaching performance in TWSP, for instance: 
 

Reflective teaching helps me to determine what works well for students, refining 
effective instructional strategy best practices, and promotes assessment and adaptation of 
teaching strategies to support student needs. Also, it provides a structured method to 
evaluate one's competencies and identify areas of improvement. In both academic and 
professional settings, individuals are frequently tasked with enhancing their skills and 
knowledge. (Andik) 
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Likewise, Amina reported that her participation in performing reflective practice has 
helped her work more effectively: 
 

By reflecting on my teaching, I identify any barriers to learning that my students have. I 
then create lessons which reteach any content that my students have not been able to 
access, to allow them to overcome any obstacles and develop. It's a continuous process 
of self-assessment, where I consider what they did, why they did it, and whether it was 
effective. (Amina) 

 
The findings indicated that there is a wide range of conceptualisation of what reflective 
practice means among these participants. EFL lecturers can have their own activities that 
they can claim as their ways of developing professionally.  
 
Expanding professional networks to foster collaborative learning and scholarly exchange 
Participants could enlarge their professional networks through engaging in PD activities. 
Aiya revealed networking as another advantage of PD opportunities: 
 

The associations connected me with educators from various institutions who share 
similar goals in writing pedagogy. This community of practice offered continuous 
encouragement, opportunities for collaborative learning, and a sense of belonging that 
strengthened my identity as a reflective teacher and writing mentor. Through joint 
research projects, I built meaningful partnerships with fellow lecturers across 
departments. These collaborations extended beyond teaching, leading to co-authored 
publications, shared mentoring of student research, and participation in institutional 
research initiatives. This network has become an ongoing support system for scholarly 
and instructional advancement. (Aiya) 

 
Wika highlighted the significance of networking with expert colleagues both nationally 
and internationally, noting that participation in professional associations not only 
facilitated professional development resources but also fostered meaningful discussions 
and collaborations across institutions: 
 

That’s an unforgettable moment when I can meet and discuss with expert colleagues 
from other universities, majoring in the English department, both nationally and 
internationally. Joining a professional association can provide a wide range of benefits, 
including networking opportunities and professional development resources. (Wika) 

 
The participants’ experiences indicate that engagement in professional development (PD) 
encompasses multiple interconnected benefits. Primarily, lecturers were motivated by the 
opportunity to enhance their professional knowledge and teaching skills, particularly in 
areas such as writing for scholarly publication, curriculum design, and innovative 
pedagogical practices. These improvements in professional competence translated directly 
into better student outcomes, including heightened awareness of academic writing 
standards, increased confidence in producing structured and publishable texts, and deeper 
engagement with research-informed learning tasks. Beyond these pedagogical gains, PD 
also facilitated the expansion of professional networks, fostering communities of practice 
that offered collaborative learning, mentoring opportunities, and ongoing scholarly 
support. A few participants additionally noted financial incentives as an ancillary benefit. 
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Discussion 
 
This section highlights EFL lecturers’ experiences of PD in teaching writing for scholarly 
publication (TWSP). It focuses on the PD activities undertaken by lecturers and the 
perceived impacts of these activities. The findings show that EFL lecturers engaged in 
numerous formal and informal PD activities. At the time of the study, they had recently 
participated in a variety of structured and unstructured initiatives. These included 
participation in communities of practice, involvement in professional associations, 
collaborative and mentorship teaching, reflective practice, collaborative writing, and 
pursuing doctoral studies. 
 
Interview data revealed a strong awareness among participants of the importance of PD. 
They consistently joined workshops, seminars, conferences, and training at both national 
and international levels to enhance their academic capacity. In particular, article writing 
workshops were regarded as highly beneficial in developing strategies for scholarly 
publication. This shows that PD is closely aligned with lecturers’ professional needs, 
particularly the expectation to be research productive. Participants also embraced global 
learning opportunities by joining online short courses, including those focused on rhetoric 
and public speaking, which supported both technical and soft skills in academic writing. 
Widi’s narrative highlighted her engagement in local and international activities, while 
Aiya’s narrative reflected active participation in academic writing workshops, curriculum 
training, and seminars. This aligns with Kowalczuk-Walędziak & Underwood (2023), who 
noted that international communities of practice provide unique platforms for teacher PD 
through collaboration, sharing, and reflection. Similarly, Sadeghi & Richards (2021) argued 
that PD that is collaborative, ongoing, and practice-oriented is more effective than 
occasional initiatives. 
 
Further, participants reported active involvement in professional associations, such as the 
English Lecturers Association, which organised monthly online forums on research and 
writing research-based articles, especially among Islamic universities in East Java. 
Participation in these forums expanded academic collaboration, professional networks, 
and reflective capacity. For instance, Andik regularly joined online training sessions, while 
Wika became a member of a broader research forum connecting lecturers across 
universities. Such involvement reflects the importance of cross-institutional collaboration 
in enriching research experiences. This finding echoes Hagedoorn et al. (2025), who 
showed that vocational teachers engage in both informal and formal PD, especially 
reflection and collaboration tailored to their work context. Gümüş & Bellibaş (2023) also 
found that mentoring, coaching, and research activities strongly correlate with teacher 
self-efficacy. 
 
Peer collaboration and mentorship played a key role in lecturers’ professional growth. 
Through co-teaching, exchanging practices, and reflective dialogue, lecturers co-
constructed professional knowledge and relied on each other’s strengths. Informal peer 
conversations, both within and outside universities, also provided opportunities for 
reflective dialogue (Chien, 2013; Eraut, 2004). Such dialogues, as Borko (2004) and 
Lieberman (1995) noted, support professional knowledge construction and encourage 
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continuous reflection. Reflective practice was another recurring theme. Participants 
routinely reflected on their teaching to identify challenges and adapt strategies. For 
example, Wika used Google Forms to gather student feedback, while Amina emphasised 
post-class reflection on teaching strategies. These practices align with Uştuk & De Costa 
(2021), who showed that reflection in lesson study supports transformative teacher 
agency, and Efu (2023), who emphasised its role in lifelong learning. Gebhard (2005) and 
Vacilotto and Cummings (2007) similarly argued that reflection and peer teaching are 
central to professional growth. 
 
Collaborative writing was reported as an important PD practice. Aiya’s narrative 
highlighted her involvement in interdisciplinary research, peer reviewing, and curriculum 
development. Amina collaborated with colleagues and students to publish ELT articles 
and served as a reviewer for national journals. These experiences deepened their 
understanding of academic writing standards. Research supports this: Davison (2024) 
found that collaborative writing enhances writing accuracy, while other studies confirm 
that peer interaction and scaffolding foster professional growth. Several participants 
considered doctoral study as the most influential form of PD. Doctoral training improved 
their academic competence, research capacity, and integration of international standards 
into teaching. For example, Andik pursued a PhD to enhance his teaching of writing for 
publication, while Amina described her doctoral journey as transformative for her 
teaching practices. This finding echoes Qamariah and Hercz (2025), who emphasised the 
significant impact of doctoral study on professionalism and the importance of tailored PD 
programs. 
 
Participants reported that PD sharpened their academic writing skills, improved 
methodological knowledge, and enriched pedagogical strategies. Reflective practices 
promoted continuous improvement, while professional networks offered mentorship and 
collaboration opportunities. Amina’s narrative emphasised the value of workshops and 
editorial feedback for improving her writing, while Wika described how training enhanced 
her ability to teach research skills and use AI tools. These findings are consistent with 
Gesel et al. (2021), who showed PD’s positive effects on teacher competence and self-
efficacy, and Geletu (2024), who highlighted mentoring’s impact on pedagogical skills. 
Moreover, Morina et al. (2025) demonstrated that ongoing PD significantly influences 
teachers’ knowledge, attitudes, and classroom practices. 
 
All in all, our study highlights how EFL lecturers engage in diverse PD activities, ranging 
from communities of practice and professional associations to collaborative teaching, 
reflective practice, collaborative writing, and doctoral study, and how these activities shape 
their pedagogical practices in TWSP. The findings show that PD is not merely an 
individual endeavour but a social, collaborative, and context-dependent process that 
strengthens lecturers’ academic competence, reflexivity, and networks. The impacts of PD 
were evident in enhanced writing skills, improved student outcomes, stronger professional 
identities, and expanded academic networks. These outcomes confirm the central role of 
PD in bridging the gap between research expectations and classroom practices, 
particularly in the context of demands for international publication. 
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Conclusion 
 
This study explored EFL lecturers’ experiences of PD in TWSP in Indonesian private 
universities. The findings indicate that PD is both a means of enhancing knowledge and 
competencies and an essential part of lifelong learning. Participants engaged in varied PD 
activities such as communities of practice, professional networks, collaborative and 
mentorship teaching, reflective practice, collaborative writing, and doctoral studies. These 
activities were found to strengthen lecturers’ teaching competence, improve student 
outcomes, enhance reflexivity, and build professional networks. Overall, PD was viewed 
as a sustainable process that benefits both individuals and institutions. Despite these 
contributions, the study has limitations. The small sample of five lecturers from one 
region limits the generalisability of the findings. Data were drawn primarily from 
interviews, without classroom observations or document analysis, which may restrict the 
depth of triangulation. The focus on private universities also means that experiences in 
public institutions remain unexplored. Future research should therefore involve larger and 
more diverse samples across multiple regions and institutions, complemented with 
additional data sources. Policymakers are encouraged to view PD as a long-term, 
continuous process and to design coherent national frameworks while allowing bottom-up 
input from lecturers to ensure relevance and sustainability. 
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Appendix I: Narrative frame for EFL lecturers 
 
Beginning my journey as an English lecturer:  
I began teaching writing for scholarly publication in (year) at (institution). At that time, I 
felt (describe emotions: excited, nervous, uncertain, etc.) because (explain reasons). One 
of the first challenges I faced was (describe a specific challenge), and I tried to overcome it 
by (explain actions taken).  
 
Engaging professional development activities: 
To improve my teaching practices, I participated in professional development activities 
such as (list specific activities: workshops, training programs, mentoring, etc.). I decided to 
join these activities because (explain motivation: institutional requirements, personal 
interest, etc.). During these experiences, I learned (describe key take ways) and felt 
(describe emotions: motivated, overwhelmed, inspired, etc.). 
 
Impact of professional development activities: 
Among the professional development activities I participated in, the most effective ones 
were (specify activities) because (explain why). These experiences changed my approach to 
teaching writing for scholarly publication by (describe changes in teaching methods, 
student engagement, or curriculum development). Moving forward, I plan to (describe 
specific actions: attend more workshops, collaborate with colleagues, implement new 
teaching strategies, etc.) to enhance my teaching of writing for scholarly publication. I 
hope that by doing this, I will (describe expected improvements or goals). 
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Appendix II: Interview protocol 
 
Section 1: Background information 

1. Could you share a little about your teaching background and your role as an EFL 
lecturer in Indonesia? 

2. What is your experience in teaching writing, particularly writing for scholarly 
publication? 

3. What motivated you to engage in teaching writing for scholarly publication? 
Section 2: Professional development experiences 

4. Can you please tell me the story of your journey of learning to teach academic 
writing / writing for scholarly publication from the beginning to where you are 
now? 

5. Can you recall a specific workshop, training, or mentoring experience that 
significantly changed your approach to teaching? What happened in that 
experiences, and how did it impact you? 

6. Were there any workshops, conferences, or mentoring programs that helped 
shape your teaching practice? How were these beneficial to you? 

7. Can you share a time when you felt particularly frustrated or discouraged in your 
professional development? What happened, and how did you navigate that 
situation? 

Section 3: Teaching practices and approaches 
8. How do you approach teaching academic writing for publication? What strategies 

or methods do you find effective? 
9. Could you describe an experience where you successfully guided a student or 

colleague to publish their work? 
10. How do you integrate insights from your professional development experiences 

into your teaching practice? 
Section 4: Institutional and contextual factors 

11. How has the institutional environment (e.g., policies, resources, or support 
systems) influenced your professional development? 

12. Can you describe a time when institutional policies or academic culture either 
supported or hindered your professional growth? How did you respond to that 
situation? 

Section 5: Reflections and recommendations 
13. Reflecting on your journey, how would you describe your growth as an EFL 

writing educator? 
14. What advice would you give to other lecturers aspiring to teach academic writing 

for publication? 
15. What changes or improvements would you recommend for professional 

development program in this field 
Closing 

16. Looking back on your journey, is there a moment that stands out as particularly 
meaningful to you? Why? If you could go back to when you first started teaching 
writing for scholarly publication, what advice would you give yourself? 
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