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This study investigated the value of poetry-based exercises for tertiary level EFL
students’ vocabulary learning. To this end, 100 general English students majoring in
different disciplines at an institute of higher education participated in the study. They
were assigned into experimental and control groups of 50. The experimental group
received teaching through poem and the control group through prose exercises. The two
groups were given a pre-test and a post-test, with results analysed using Levene’s test and
one-way ANCOVA. In addition, the experimental (poem) group members were
interviewed to examine their attitudes toward the program. There was a significant
difference in terms of vocabulary learning between those learners who were treated with
poetry-based teaching material and those who were not. Interview findings also indicated
a positive attitude toward poetry-based vocabulary learning.

Introduction

Poetry is langnage at its most distilled and most powerful. (Streitfeld, 1993)

Rita Dove, the American contemporary poet, and essayist, once in the way of describing
the nature of poetry, took a poet to be as one possessing a magic power; some wizard
ability making him or her able to rely on the basic or general structure and rules of the
language, which might be taken to be rigid or not flexible enough at many points, to give
birth into a poetry that expresses in the best manner some pure or exalted piece of
thought or idea. Such a power of literature in general, and poetry in specific might be
taken to be much helpful in teaching a foreign language, as a poem can be considered as
what is the fruit of a high “verbal ability” (as cited in Katz et al., 2023, p. 114): a
highlighted or enriched chunk of language, a cluster of words, grammatical and syntactical
structures and lingual and discursive tools interwoven by the synthetically active mind of
the poet.

Another way, as a critic asserted, poetry can turn to play a major role in an English
teaching class atmosphere by being appealing to students: creating “enjoyment,
involvement and interest” (Susikaran, 2013, p. 17), exposing them to the fact that they are
to discuss and explore in the world of an “authentic text,” and “real language in context”;
a leading struggle to draw on the nature of the foreign language (Brumfit and Carter, 1986,
as cited in Abidi, 2004, p. 75); bringing about a kind of “language awareness” (Suwastini
and Rahmayanti, 2024, p. 1).
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However, for decades, such an important potential for enriching EFL syllabuses has been
ignored up to a great extent at different academic and pedagogic contexts around the
world, because of the dominance of the so-called grammar-translation method (Kuru
Goénen, 2018, p. 28) as well as other existing difficulties and restrictions in teaching
materials and methodologies (Khatib, 2011) and what relatedly might be claimed to have
come from lack of enough inspiration in teachers as a result of institutional/ academic or
contextual barriers not knowing where or how to begin, or simply because of lack of
optimal literary knowledge, insufficient lingual skills, and the way a poetry-based teaching
material can be handled. Teachers have not been able to make use of proper tools for
teaching poetry to an effective level in classroom (Boldireff & Bober, 2022, p. 78).

Relying on the above observations, our study finds it necessary to investigate in a new
light, the importance of the genre of poetry in EFL classes, by conducting an empirical
study of the impact of poetry on vocabulary learning, at the level of a general English
course at a higher education institution. Relatedly, this study investigates the research
questions:

RQ1. Can poetry-based teaching material enhance EFL learners’ vocabulary learning?
RQ2. Do EFL learners have a positive attitude toward poetry-based vocabulary learning?

Literature review

For decades, the place of the genre of poetry in EFL classes has been debated by many
scholars and researchers (e.g., Hiller, 1971; Hyland, 2003; Spack, 1980). This might have
originated from the very nature of poetry; that is, mysterious and undefinable as human
life might be (Hillyer, 1971), or put differently, a far cry from simple everyday language
because of the literary assumptions that might be hard to perceive for EFL learners
(Finch, 2003); as poetry is in essence, of an elliptical, metaphorical and allusive language
(Brindley, 1980). In the same way, another critic has talked about “structural complexity,
lack of conformity to standard grammatical rules and remote cultural perspectives”, as
features which cause poetry to be excluded from EFL/ESL classes (Spack, 1980, p. 704,
as cited in Khatib, 2011, p. 164), by teachers affirming the idea that poetry for their
students is like “a puzzle written in a cryptic and foreign lingo which makes their lives
miserable by having to bear with it until the end of the semester” (Wahyuni, 2012, p. 12).

However, the above-mentioned perspective, which might be taken to be the fruit of the
dominance of the so-called linguistic approach of teaching in the EFL classes, which
would direct attentions to grammar and vocabulary with purpose of mastery over
“syntactic complexity” and “grammatical accuracy” (Hyland, 2003, p. 48), later came to be
replaced by a more cultural approach which would highlight the importance of acquiring
necessary knowledge about the different discursive and generic features of a foreign
language while trying to learn it. The proponents of such a perspective draw attention to
the merits of relying on poetry in EFL class, more than its demerits, and have tried to
elaborate on the matter from different angles by drawing on the nature of poetry and its
language, as well as the ways it might assist the language learning process. In what follows,
some major examples are provided.
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Widdowson (19806) considered poetry to be an ideal task for language learners because of
what he called poetry's tolerance of errors; the quality which provides the language
learners the material for trying their hands at constructing structures of the target
language. Actually, referring to such an issue sheds light on to what extent the structure of
poems chosen for a teachet's syllabus can help the language learners get a schematic view
of syntactic and structural features of the target language.

Maley (1990) believed that poetry is to enhance the experience of existence, providing
good input for learners; what is of optimal plasticity and a transactional language with the
major concern of communicating a utilitarian message. It is also reactional as it makes the
readers react to a poet's verbal sensibility; what is not an end in itself and paves the
ground for them to be creative and to produce output by trying their hands at writing
through imitating that specific rhythmic and playful language of poetry; what can make
the readers familiar with new words, worlds, and ideas. Thus, poetry is motivational in this
sense and significant as well because it does all of these things in a little space on the page
(Maley, 1980, pp. 94-95).

Ladousse-Porter (2001, as cited in Bagherkazemi and Alemi, 2010) asserted that reading
literary works, in general, and poems, in specific, can activate and elevate the readers’
emotional intelligence; what in turn can make such inputs well-suited to the language
classroom as the emotional intelligence is able to make the language learning procedure
fruitful. Abdullah et al. (2007, as cited in Antika, 2016, p. 21) also found a curriculum
enriched with literature and poetry more fruitful, since in such a language learning context
the teacher, readers, and the text are all actively involved in a triad interactional relation.

Williams (2012) focused on the pedagogical and therapeutic potentials of using poetry in
class speaks of the fact that poems as “emotionally intense texts” can provide the students
the opportunity to learn more about themselves and their relationships in the real physical
world. Williams concluded that students’ responses to the poems in class can expand their
“creative capacities” and “emotional experience” (2012, pp. 75-76); what brings about
their active involvement in the process of getting familiar with the forms of the language
those poems provide, and the context in which they were produced.

Geoff Hall (2015, p. 21), in his book, talked about the fact that although much has been
said about the use of poetry and literature in language learning, lack of optimal empirical
studies is felt; what might contribute to greater language proficiency in learners and better
language education programs on a broader level. However, he is not to ignore the fact that
teachers need to include literature and poetry in their programs as an effective language
learning program, under the condition that all linguistic, intercultural, and motivational
concerns are proportioned equally.

Pellicer Ortin and Romo Mayor (2020, p. 29) believed that highlighting poetry in EFL
class, which is equal to “giving emphasis on sounds” and “rhythms”, helping the students
enhance their “phonological awareness”. Another critic claimed that poetry should be
considered as a major component of a language learning curriculum, since it is to make
learners grasp a panoramic view of the language, they are trying to learn through gaining
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mastery over the specific features of that language and the way meaningfully they might be
used in a real context (Mart, 2021). Farrah and Al-Bakri (2022) add that integrating poetry
can help the learners to create a connection between the foreign language they are learning
and its usage as well as providing the chance for interacting and dealing with that language
itself.

The analysis of the existing literature about the issue of poetry and the way it might assist
teachers in their English language teaching programs, sheds light on the fact that some
critics have a deep insight into the matter and try to explain how the nature of poetry and
the existing potentials can help teachers to enrich their English language teaching
programs. In short, they try to elaborate on how relying on poetry can improve the
process of learning by exposing learners to different structures of the language and
facilitating the acquisition of important language skills. For instance, Schultz (1996)
asserted that using poetry on a larger scale in class can be beneficial as it draws the
attention of language learners to grammar rules and lexical forms. Relatedly, Lazar (1996)
claimed that poems have a great potential to enhance the quality of vocabulary learning in
students as these literary pieces can enrich their lexicon. Phillips (1997, p. 9) mentioned
the fact that the rich language of a poem not only provides the chance for a useful reading
comprehension activity, but also can act as a facilitator in the process of acquisition of
new vocabulary items; a good material for exposing students to pronunciation of words
and “grammatical structures and functions”; “a stimulus for writing’” and a “springboard
for speaking activities”; what can open doors to a limitless new resources for language
teachers always eager to make use of “new ideas and new activities.”

Sandra Lee McKay (2001) added that the medium of poetry acts like a stimulant to draw
on poetic themes language learners are to look into “unconventional methods of
expressing” those themes, by relying on the knowledge of English they have acquired up
to the present time. Put differently, poetry makes them use “the English they have, to
express sophisticated ideas, unrestricted by the typical constraints of conventional
discourse” (McKay, 2001, p. 328). In a related study, the feedback obtained from the
language learners as well as the analysis of their journals revealed that the use of poetry
helped them broaden their knowledge of grammar and provided good opportunities for
enhancing their vocabulary knowledge (Kirkg6éz, 2008). In another study, a researcher
asserted that poetry shall be taken as “a source of content-rich reading material”’; what can
act as a model for “creative language” in use; poetry can make students get familiar with
pronunciation of words in English, in an actual context, as they come to know, words’
stress and rhythm (Kallem, 2009, p. 12). Khansir (2012, p. 243), another researcher,
dealing with the same issue, referred to “structure, grammar and vocabulary” and saw
poetry as what reinforces language learners in these three items, having the potential to
provide them a good knowledge of the structure of English at a general level.

Pertinently, Ozen and Mohammadzadeh (2012), conducted a study revolving around the
same issue, providing good experimental clues about the degree to which poetry can
improve EFL learners’ vocabulary learning competence. Reena Mittal (2014, p. 22)
reconfirmed that poetry can expand language learners’ vocabulary, as it exposes them to
“rhyme and rhythm”; that can open many new prospects for both teachers and learners.
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Similarly, focusing on the issue of “Poetry in EFL classroom,” Antika (2016, p. 22)
highlighted the potential of poetry to expose learners to a large amount of vocabulary or
“lexical items” as well as “syntactic items” (2016, p. 22). Mcllroy (2019) studied the issue
from a different angle. She believed that using poetry as teaching material can be
beneficial as it might help language learners to “express their feelings in English”; what
might enhance their knowledge of “conversational strategies” at the first instance and
their “speaking skills” in consequence (Mcllory, 2019, p. 46). Another study, confirming
the findings of the previous ones, disclosed that most of the teachers who advocated the
use of poetry in class saw it as a “means of developing grammar and vocabulary” (Ahern
and Lépez-Medina, 2021, p. 57).

Relevantly, a study by a group of researchers revealed that using poetry in teaching
English may offer an excellent chance for students to learn all the four basic language
skills. They add that, it can also help students develop areas within their linguistic
knowledge, including grammar, vocabulary, and pronunciation (Syed et al., 2020). Another
group of critics focused on the same issue and stated that "... learning a poem may enliven
the class and enrich the learners’ vocabulary through creativity" (Arindora et al., 2021, p.
14). Connectedly, recent research by Zamzami et al. (2023 confirmed that one of the main
benefits of relying on poetry in a class for English language learners is how it makes
possible the “high absorption power to memorize” (p. 6) a larger number of vocabulary
items; what in sequence will have a good impact on the learners since the absorption of a
larger vocabulary is to directly improve their speaking and writing.

Going through the available literature about “poetry in EFL class” sheds light on the fact
that although a good number of researchers have tried to ponder the issue from different
theoretical aspects and have provided a comprehensive record of the benefits of using
poetry in class on the basis of its natural features and potentials, one is still to witness that
relatively few empirical studies have been conducted in this field. Critics, such as Férez
Mora et al. (2020) emphasised the need for new research in this field, noting that the
existing literature primarily focuses on the roles and beliefs of EFL teachers, with less
attention given to students’ beliefs. Another important issue to consider when conducting
reliable research on the topic of ‘poetry in EFL classes’ is the scarcity of optimal related
empirical studies, which, consequently, results in a limited availability of systematic and
reliable methodologies. Among the few existing ones, it can be referred to Lozano del
Amor (2023), Baranzini (2020), Fogal (2015), Gardihewa (2022), Kamaludin & Ismail
(2025), Kabinawa & Santosa (2024), Mardiningrum, & Adriyanthi (2023), Karote Rajan &
Saadat (2024), Mcllroy (2019), Férez Mora et al. (2020), and Ozen & Mohammadzadeh
(2012).

Relatedly, there exist few samples of course books that highlight the material of poetry for
an EFL class or works and provide empirical methods for applying poetry to EFL
learning contexts. Among them are the book Poetry for Langnage Learners by Bill Phillips
(1997), which provides examples of units with centrality of sample poems and pre-task
and post-task activities for learners as well as step-by step guides for the teachers. Ferradas
Moi (2003, p. 412) suggested sample poems and poetry-based exercises like ‘Fill-in-the
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gaps exercises’, and drew on the positive outcome of using such class activities for
developing EFL learners’ competences like vocabulary knowledge. Similarly, in another
study, the researcher drew on how poetry can be relied on for teaching EFL learners, by
providing vocabulary learning material samples (Alabi, 2015). Accordingly, Pellicer-Ortin
and Romo-Mayor (2020) investigated the degree to which using poetry can facilitate the
vocabulary learning process by making use the poeticised version of some well-known
pieces of prose literature, highlighting the effectiveness of rhyme and meter.

Drawing on the studies conducted in the field, it is evident that many critics have
theoretically emphasised the benefits of using poetry for vocabulary learning in EFL
classes. However, this is to highlight the fact that there exists a gap in the body of the
related literature; thus, it justifies the need for more targeted empirical studies to fill in the
gaps. Among the few studies in this area included Frederick (2024), whose study can be
taken as a good practical attempt at an empirical ground for the analysis of the degree of
importance of using poetry for vocabulary learning in EFL classes, by relying on the poem
The Stone, by W. W. Gibson (2013). In another study of the same nature, Sipa Pelu (2022)
attempted to indicate how effective poetry can be for teaching vocabulary to junior high
students, using tests and questionnaires. Similarly, Arvieta (2020) explored how poetry
might help improve English skills for postgraduate students through hands-on exercises,
using observations and interviews.

Noticing a gap in the research, especially at the university level in our region, we decided
to dive deeper into how poetry can boost vocabulary learning for EFL students, paving
the ground for better curricula and more effective EFL programs at universities.

Method
Study design

In order to choose the participants, out of 323 possible general English language course
students at a higher education institution, 117 of them who had accepted to take part in
the study were interviewed before the beginning of the program for the level of English
proficiency through an oral placement test. 17 students from those 117 ones who had
previously attended some private English language institutes for several terms and had
larger vocabulary knowledge were withdrawn from the study. The remaining ones, 100
students, were divided randomly into two groups of 50: the experimental Group A (the
poem group) and the control Group B (the prose group). Firstly, they were given a
quantitative pre-test and post-test of vocabulary before and after performing the program.
Secondly, so as to examine students’ attitudes toward the poetry-based input, the poetry
group was surveyed through a semi-structured interview.

Participants
100 non-native English speaking undergraduate students in a general English course who

were studying different majors (including Accounting, Law, Psychology, Management,
Architecture, Civil Engineering, Mechanical Engineering, and Electrical Engineering) at a
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higher education institution were selected to participate in the study. They were being
taught through Active skills for Reading 2 (3rd edition) by Neil ] Anderson as their course
book. Fifty students from the experimental group also were assigned to participate in
interviews.

Materials

In order to carry out the present study, the poem Stopping by Woods on a Snowy Evening by
Robert Frost and The Moon by Robert Louis Stevenson were used (Appendix 1). Chat
GPT (htttps://chat.openai.com/) was also relied on to provide prose vetsions of these
poems (Appendix 2) that were to be included as the sources for vocabulary items of the
term final exam.

Instruments

A researcher-made achievement vocabulary test was used for the purpose of data
collection. Both tests (pretest and posttest) consisted of 12 questions, including some
multiple choice and fill in the blanks items. Before starting the program, the two groups
were given pretest and at the end, they were given post-test, which was the same as the
pretest. The reliability of the test was estimated using Cronbach’s alpha (o =0.869). For
the purpose of validity, two domain experts and two general English course teachers
reviewed the test and minor revisions were made in order to make it ready for
implementation.

For the poetry group, a semi-structured interview was applied including 10 items on a
Likert type scale with four possible choices: “strongly agree,” “agree,” “disagree,” and
“strongly disagree”, followed by a question seeking the explanation for the chosen
response. The reliability of the Likert-type items was measured by using Cronbach’s alpha
and it showed the level of agreement: 0.712. Two domain experts also checked it for

validity.
Procedure

Before conducting the program at the first instance, the two groups were given the pre-
test. At the next step, Group A learners were exposed to some selected vocabulary items
through the poem Stopping by Woods on a Snowy Evening by Robert Frost at the sixth session
of the university term and at the same time Group B students received the same
vocabulary items through a prose version of the same poem. Chat GPT
(https://chat.openai.com/) was used to provide a prose version of the selected poems.

Furthermore, at the ninth session of the university term, Group A students were exposed
to the poem. The Moon by Robert Louis Stevenson and at the same time Group B students
received the same vocabulary items through a prose version of this poem provided by the
Chat GPT app. Some vocabulary exercises were then designed, by relying on the available
sample poetry-based materials going through the existing related literature, and the
students were to deal with them after being exposed to the related vocabulary inputs. It
shall be mentioned that the vocabulary exercises provided for both groups were fully the
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same. Later, at the end of the term, the level of the proficiency of students in the case of
learning the vocabulary items taught during the sixth and ninth sessions of the term was
measured by the same final exam as the post-test for both Group A and B. The results
from these collected data were then analysed comparatively. The poems adopted to be
relied on in this study, their prose versions, as well as the vocabulary test (pre-test and
post-test) are attached on the Appendixes 1, 2, and 3.

After conducting the exam, group A participants were interviewed, in Persian, on their
attitudes toward the poetry-based input they had received at the sixth and ninth session of
the current university term. In order to save time and make the interviews manageable, 10
Likert type items were designed, and each student was asked orally to choose one of the
four possible answers (i.e., strongly agree, agree, disagree, and strongly disagree) regarding
each item. Then their answers were checked by the interviewer on the interview form.
Following their answers to each item, their explanation for choosing the option were
audio-recorded.

It is worth mentioning that for facility of answering, and considering the level of language
proficiency in learners, the questions were decided to be in Persian, the native language of
the learners. See Appendix 4 for the Persian as well as the English version of the
interview. Moreover, it is necessary to note that the participants were informed about the
fact that no extra marks would to be allocated to this further activity and that they shall fill
it anonymously.

Data analysis

Data were entered into SPSS software (Version 25) for statistical calculations. For
analysing the interview data, first the respondents’ answers to the Likert-type items were
analysed using frequency analysis. Then respondents’ reasons for choosing their option
regarding each item were analysed.

Results

To address RQ1, evaluating whether poetry-based teaching materials can enhance
vocabulary learning for EFL students, the researchers calculated the minimum, maximum,
mean, and standard deviation for both groups in the study, for both the pre-test and post-
test (Table 1).

Table 1: Descriptive statistics (N=50 for each group, pre and post)

Group Minimum  Maximum Mean Std. dev.
Group A Pre 9 16 12.00 1.927
Post 10 19 15.30 2.033
Group B Pre 10 16 11.88 1.769
Post 10 19 13.70 2.288

For the purpose of inferential analysis, Levene’s test of equality of error variances was
calculated (Table 2). The level of indicated significance, 0.140 is higher than 0.05, hence
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the homogeneity of variances is met. The result of the one-way ANCOVA is presented in
Table 3.

Table 2: Levene’s test of equality of error variances (dependent variable: Post)

F dfl df2 Sig.
2.215 1 98 140

Table 3. Tests of between-subjects effects (dependent variable: Post)

Type 1T sum Mean Partial eta
Source of squares df square F Sig. squared
Group 62.588 1 62.588 13.421 .000 122

R squared = .135 (Adjusted R squared = .117)

As depicted in Table 3, the level of significance 0.000, is lower than 0.05, thus there is a
significant difference between the post-test scores. In addition, due to the means of the
post-test scores, it can be concluded that group A (the poetry group) has learned
vocabulary more than group B (the prose group). Thus, the effect of poetry is significant
as compared to the prose group.

To address RQ2, whether EFL learners have a positive attitude towards poetry-based
vocabulary learning, learners’ responses to the Likert-type items of the interview were
analysed by calculating frequencies and percentages. For clearer interpretation, responses
were grouped by combining “strongly agree” and “agree,” as well as “strongly disagree”
and “disagree” for each item. (Table 4)

The average number of respondents who agreed with these items in Table 4 was 47, with
a standard deviation of 2.52. The neutral point, calculated as half of the mean, was 23.5.
Given that the standard deviation was less than the mean score above the neutral point,
we find agreement with our RQZ2. Respondents had a positive attitude towards the poetry-
based learning materials.

Table 4: Learners’ attitude toward the poetry-based vocabulary
learning in terms of frequency (f) and percentage (%) (IN=50)

SA+ A D +SD
f % f %

No. 1 Item

1 The type and manner of presenting new materials was different 50 100 0 0
in the sixth and ninth sessions of the cutrent term

2 The type and manner of presenting new materials in the sixth 45 90 5 10
and ninth sessions of the current term helped to learn new
wortds in these

3 It was difficult to learn new words (vocabulary items) in the 0 0 50 100
sixth and ninth sessions of the current term.
4 The type and manner of presenting new words (vocabulaty 0 0 50 100

items) in the sixth and ninth sessions of the current term was
boring




108 Comparing poetry and prose-based exercises in vocabulary learning by Iranian EFL. students

5  The type and manner of presenting new words (vocabulaty 50 100 O 0
items) in the sixth and ninth sessions of the current term gave
me good feelings

6 1 think I have better learned the meaning of the new words 42 84 8 16
(vocabulary items) presented in the sixth and ninth sessions of
the current term

7 I think the 6th and 9th sessions of the current term were more 47 94 3 6
useful because I recall better the new words (vocabulary items)
I learned in these sessions

8 I think the 6th and 9th sessions of the current term were more 45 90 5 10
useful, because I can use the new words (vocabulary items) 1
learned in these sessions in conversation, writing and sentence
making

9  In my opinion, if new materials were presented in other 45 90 5 10
sessions of the current term, like what was done in the sixth
and ninth sessions, I could learn new words (vocabulary items)
better and remember their meaning more easily

10 In my opinion, if new materials were presented in other 46 92 4 8
sessions of the current term, like the sixth and ninth sessions, I
would be able to remember the meaning of new words
(vocabulary items) for a longer time and use them later in
English writing and conversation

(There are no missing values. Since items 3 and 4 are negative, their results were interpreted in
reverse.)

An analysis of the learners’ spoken explanations regarding their Table 4 responses
revealed notable differences in how they perceived the two poetry-based sessions.
Approximately 86% of participants described these sessions as providing a unique and
engaging learning experience. They highlighted that the use of poetry made the vocabulary
learning process more interesting, engaging, and effective. In contrast, 14% of learners felt
that these sessions were not significantly different from others. Some of these students
cited a lack of interest in literature or poetry as a reason for their disengagement, while
others simply did not enjoy the practice. In contrast, 14% of participants indicated that
these poetry-based sessions did not differ significantly from other lessons. These learners
attributed this feeling to a lack of interest in the subject matter. Despite recognising the
differences in teaching methods and class activities, they felt that their time and energy
spent on these sessions were similar to other sessions of the term.

Finally, about 8% of participants felt that the poetry-based sessions provided different
study materials, but they had mixed opinions on the nature of that difference. Within this
group, 48% reported that the texts used in these sessions were more challenging due to
their complexity or dense content compared to the materials in their standard course
book. In contrast, 53% of these learners felt that the abundance of new vocabulary in the
poetry texts required more focus and practice, both in class and at home, in order to fully
grasp the material. Additionally, 67% of this group mentioned feeling disoriented,
struggling to adjust to the different teaching approach and materials, which made it harder
for them to stay on track compared to the more familiar content covered in other lessons.
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Discussion and conclusion

Our study aimed to investigate the impact of poetry-based teaching materials on
vocabulary learning for English as a foreign language (EFL) learners, as well as to assess
their attitudes towards such materials. The findings presented in the results section
highlight the efficacy of poetry-based methods in enhancing vocabulary acquisition and
fostering positive learner attitudes, and suggest valuable implications for future teaching
practices and curriculum development in EFL contexts.

The primary objective of the study was to evaluate whether poetry-based teaching
materials could enhance vocabulary learning more effectively than traditional prose-based
methods. The results of the descriptive statistics and inferential analysis strongly support
the hypothesis that poetry-based instruction leads to better vocabulary retention. The
analysis of pre-test and post-test scores indicated that the poetry group (Group A)
outperformed the prose group (Group B), with a significant improvement in their
vocabulary acquisition scores.

This finding indicates that poetry-based materials had a tangible impact on vocabulary
learning, suggesting that the unique linguistic features of poetry—such as rhyme, rhythm,
and metaphor—can aid in the retention and recall of new words. The learners in the
poetry group may have found these poetic elements more engaging and memorable,
which contributed to their superior performance in vocabulary acquisition. These results
align with prior research, including studies by Arvieta (2020), Pelu and Sipa (2022),
Frederick (2024), Sibuea et al. (2024) and others, which have demonstrated that poetry
enhances learners’ vocabulary learning by making the language more meaningful and
emotionally engaging. Poetry’s rhythm and structured repetition could have provided a
mnemonic advantage, making it easier for learners to internalise new words and phrases.
Furthermore, the narrative and emotive nature of poetry likely contributed to a deeper
connection with the material, fostering both comprehension and retention.

In addition to evaluating vocabulary acquisition, the study also sought to assess learners’
attitudes toward poetry-based learning. The results from the interview responses provided
compelling evidence of the positive reception of poetry-based teaching materials. Based
on the findings, a large majority of learners (90% and above) agreed that the poetry-based
sessions helped them learn new words more effectively, made vocabulary learning more
enjoyable, and facilitated better recall of new vocabulary items. Moreover, most of them
(92%) believed they could use the new words more confidently in writing and
conversation. Interestingly, the responses indicated that the majority of learners had a very
positive view of the poetry-based learning method, with 100% agreeing that the manner in
which new materials were presented in the poetry sessions was different and engaging.
These results were further corroborated by the fact that no participant reported finding
the poetry sessions boring or difficult. The overwhelmingly positive responses suggest
that poetry can create a more dynamic and motivating learning environment, which
encourages active participation and enhances learners’ enthusiasm for language
acquisition.



110 Comparing poetry and prose-based exercises in vocabulary learning by Iranian EFL. students

In contrast, a small percentage of learners (14%) expressed indifference or a lack of
interest in the poetry-based approach, indicating that the effectiveness of such methods
may depend on individual learner preferences. This finding suggests that while poetry is
beneficial for many, it may not resonate equally with all students, especially those with less
interest in literary forms. However, even these learners acknowledged that the class
activities and teaching methods were different from traditional approaches, implying that
the poetry-based sessions still offered some degree of novelty, even if the students did not
tind them as engaging as others did.

The findings of this study have important implications for teaching English as a foreign
language (TEFL) and curriculum design. First and foremost, the study provides strong
evidence supporting the integration of poetry into EFL instruction as a way to enhance
vocabulary learning. Teachers are encouraged to incorporate poetry-based materials into
their lesson plans, given its demonstrated effectiveness in engaging students and
promoting long-term vocabulary retention. Poetry can serve as an alternative to traditional
prose-based textbooks, offering a more interactive and stimulating way to teach new
words. Teachers can leverage the rhythmic and emotional appeal of poetry to create a
livelier classroom environment, fostering both motivation and learning.

For textbook designers, this study highlights the value of incorporating poetry into
language learning resources. Traditional EFL textbooks often rely heavily on prose and
dialogues, but the inclusion of poetry could provide a more diverse range of language
exposure. Textbook designers might consider integrating poems from various genres and
time periods to offer learners a broader linguistic and cultural perspective. This could help
students build both their vocabulary and cultural awareness, particularly in a globalised
world where understanding different literary traditions is increasingly valuable.

Furthermore, curriculum developers should rethink the traditional reliance on prose-based
materials in EFL programs. While prose is undoubtedly important, integrating poetry into
the curriculum can offer students a richer, more varied learning experience. Given the
positive feedback from the learners in this study, it would be beneficial for language
programs to consider balancing prose-based content with poetry, perhaps by introducing
poetry earlier in the curriculum to build both linguistic and literary skills in tandem.

Limitations and directions for future research

While this study provides useful insights, several limitations must be noted. Its small
sample size and single institutional context restrict the generalisability of the findings;
tuture research should therefore replicate the study across diverse educational settings and
learner groups. Longer poetry-based interventions are also needed to determine whether
the observed gains represent lasting development rather than short-term improvement.

Beyond these methodological refinements, future work should adopt more innovative
pedagogical designs that move beyond small-scale quasi-experimental models.
Learner-driven poetry engagement is one promising direction, allowing students to select,
interpret, and present poems individually or collaboratively, thereby enabling researchers
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to examine how autonomy, personal relevance, and motivation shape vocabulary learning
and engagement.

Research should also investigate multimodal and listening-based approaches, particularly
given the growing availability of professional recordings and high-quality text-to-speech
versions of literary materials. Such work can clarify how learners process digital poetry
resources and how listening input supports vocabulary retention, pronunciation, and
prosodic awareness, as well as how students can be taught to evaluate and select such
materials independently.

Additional studies should explore teachers’ beliefs, strategies, and challenges in
implementing poetry-based instruction, alongside how inquiry-driven, autonomous
learning environments can be fostered. Finally, examining institutional perspectives—
policymakers, curriculum developers, and teacher-education programs—can reveal how
poetry might be systematically integrated into EFL curricula through sustainable,
evidence-based frameworks.
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Appendix 1: Poems
Stopping by Woods on a Snowy Evening

Whose woods these are I think I know.
His house is in the village though;

He will not see me stopping here

To watch his woods fill up with snow.

My little horse must think it queer
To stop without a farmhouse near
Between the woods and frozen lake
The darkest evening of the year.

He gives his harness bells a shake
To ask if there is some mistake.
The only other sound’s the sweep
Of easy wind and downy flake.

The woods are lovely, dark and deep,
But I have promises to keep,

And miles to go before I sleep,

And miles to go before I sleep.

Robert Frost
The Moon

The moon has a face like the clock in the hall;
She shines on thieves on the garden wall,
On streets and fields and harbor quays,
And birdies asleep in the forks of the trees.
The squalling cat and the squeaking mouse,
The howling dog by the door of the house,
The bat that lies in bed at noon,

All love to be out by the light of the moon.
But all of the things that belong to the day
Cuddle to sleep to be out of her way;

And flowers and children close their eyes
Till up in the morning the sun shall arise.

Robert Louis Stevenson
Appendix 2: Prose
Stopping by Woods on a Snowy Evening

I think I know whose woods ate those ones? Though his house is in the village. He will not see me
stopping to watch his woods which are filled up with snow.

My little horse must think it to be queer to stop by the woods and not by a farmhouse near the
woods. It must think it to be queer to stop somewhere between the woods and frozen lake at the
darkest night of the year.
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The horse gives a shake the bells of its harness to ask if there are any mistakes or not? Nothing
besides the sounds of the bells of the harness and the sounds of the blowing winds and snowflakes
falling down can be heard.

The woods are lovely as they are dark and deep. But I cannot stop and have promises to keep. Also
I have to go for miles before I can sleep.

The Moon

The moon's is like the clock hanging in the hallway and it shines upon thieves lurking near garden
walls, as well as streets, fields, and harbor quays. Even it shines on the birdies asleep in the forks of
the trees.

The moon's light is loved by the squalling cat, a squeaking mouse, and a howling dog near the
house's entrance. Even the bat that is slept at noon loves the moon's light. All these animals love to
be outside during the night.

But, all things that belong to daytime prefer to cuddle sleep at night to be out of the way of the
moon at night. Flowers gently close their eye-like petals, while children peacefully shut their eyes,
until the morning and sunrise.

Appendix 3

Choose the correct answer.

1. 'The little girl tried to keep the snow ----- in her hand but it was very cold.
a) flame b) shake c) flake d) shade

2. The child cannot sleep because the dog is ----- .
a) squalling  b) howling c¢) squeaking  d) braying
3. Itwas a hot day in the middle of summer, but suddenly in the afternoon, strong winds started

to ----- .
a) flake b) blow ¢) squeaking  d) make
4. And we saw a group of fishermen catching fish from the ----- .
a) quay b) hood ) way d) petal
5. Climbing ----- is what a mountain-climber needs for safety when coming to this mountain.
a) height b) rise ¢) harness d) root
Fill in the blanks with correct word: frozen woods  lake  village  promises

6.  She failed the exam. She didn’t keep her----- about studying well.
7. They could see a lot of trees and bushes there at the ----- .

8. John worksina ---—-- on a rice field.
9. It was avery cold day. The tiver was ----- .
10. The fishermen went for fishing to that ----- . It was famous for its salmons.

Fill in the blanks with correct word: shining belong hatbor  cuddled bat

11. Mary's grandmother ----- her when arrived at their home. She was away from her for long.
12. It was a hot summer day. The sun was ----- in the sky.
13. 'The money doesn’t ----- to me. You need to find the owner.

14. He went to the ----- to wait for her father who was the Captain of the ship Mary Rose.
15. It was a dark night and the little gitl could see the ----- flying around.
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Appendix 4: Persian and English versions of the interview
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In the Name of God

1. The type and manner of presenting new materials was different in the sixth and ninth sessions
of the current term.
Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O
Explain

2. The type and manner of presenting new materials in the sixth and ninth sessions of the
current term helped to learn new words in these.
Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O
Explain

3. It was difficult to learn new words (vocabulary items) in the sixth and ninth sessions of the
current term.
Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O
Explain

4. The type and manner of presenting new words (vocabulary items) in the sixth and ninth
sessions of the current term was boring and boring.
Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O
Explain

5. The type and manner of presenting new words (vocabulary items) in the sixth and ninth
sessions of the current term gave me good feelings.
Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O
Explain
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I think I have better learned the meaning of the new words (vocabulary items) presented in
the sixth and ninth sessions of the current term.

Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O

Explain

I think the 6th and 9th sessions of the cutrent term were more useful because I recall better
the new words(vocabulary items) I learned in these sessions.

Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O

Explain

I think the 6th and 9th sessions of the cutrrent term were more useful, because I can use the
new words (vocabulary items) I learned in these sessions in conversation, writing and sentence
making.

Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O

Explain

In my opinion, if new materials were presented in other sessions of the current term, like what
was done in the sixth and ninth sessions, I could learn new words (vocabulary items) better
and remember their meaning more easily.

Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O

Explain

In my opinion, if new materials were presented in other sessions of the current term, like the
sixth and ninth sessions, I would be able to remember the meaning of new words (vocabulary
items) for a longer time and use them later in English writing and conversation.

Strongly agree 0 Agree 0 Disagree 0 Strongly disagree O

Explain
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