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IELTS (International English Language Testing System) education has expanded across 
Vietnam to satisfy various academic and social needs; however, many IELTS learners 
have failed to achieve their desired writing results due to various influencing factors. 
Accordingly, our study examined whether Chat Generative Pre-trained Transformer 
(ChatGPT) enhanced learners’ IELTS writing skills at English training centres in 
Vietnam. It also explored benefits and barriers of using ChatGPT as perceived by EFL 
teachers in IELTS writing instruction, particularly in IELTS Writing Task 2. Two 
instruments were employed to collect data, including a questionnaire administered to 45 
EFL teachers, and semi-structured interviews conducted with five experienced ones. The 
results revealed that ChatGPT contributed to improvements in learners’ IELTS writing 
proficiency. Moreover, the participants identified many advantages of this artificial 
intelligence (AI) chatbot, including 12 benefits for IELTS learners and nine benefits for 
teachers. Numerous challenges in using this tool were also perceived, including ten 
technology-related barriers, nine teacher-related barriers, and nine learner-related 
barriers. Although ChatGPT was recognised as a useful tool in English writing 
education, its drawbacks were perceived to outweigh its benefits. Finally, several 
recommendations are proposed to enhance the effectiveness of integrating ChatGPT 
into IELTS writing instruction in Vietnamese contexts.  

 
Introduction 
 
Global integration has elevated English to the status of a lingua franca, making English 
education a priority in many countries. Learners’ English proficiency is commonly 
assessed through international English examinations such as TOEIC, IELTS, TOEFL 
iBT, and APTIS ESOL, with IELTS being the most preferred choice among many 
Vietnamese learners for different purposes (Nguyen & Nguyen, 2022). This growing 
demand for IELTS preparation courses has led to a remarkable increase in learner 
enrollment at English centres in Vietnam. However, Nguyen and Nguyen (2022) indicated 
that the delivery of IELTS preparation courses in Vietnam still faces many barriers, often 
resulting in unsatisfactory outcomes. One major issue is the neglect of IELTS writing 
skills, which leads to learners’ low writing scores due to inappropriate vocabulary use, 
grammatical errors, and ineffective teaching methods (Arefsadr & Babaii, 2023; Nguyen & 
Nguyen, 2022). Moreover, many learners struggle to generate supporting ideas and 
organise essays because of limited background knowledge (Arefsadr & Babaii, 2023).  
 
Meanwhile, the rapid emergence of AI-integrated technologies, especially ChatGPT, has 
attracted considerable interest from researchers and teachers in English writing education 
(Barrot, 2022; Bonner et al., 2023; Hong, 2023; Nicolas, 2024; Phan, 2023). As the most 
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advanced chatbot, ChatGPT has demonstrated great potential to enhance writing 
instruction and improve learners' IELTS writing skills (Mhlanga, 2023; Song & Song, 
2023; Tseng & Warschauer, 2023). Given the urgent need to raise IELTS scores, and the 
increasing number of IELTS learners at English training centres in Vietnam, the 
utilisation of ChatGPT is both necessary and beneficial. However, its implementation 
remains relatively unfamiliar and insufficiently effective in these centres. Therefore, to 
address this issue, our study was conducted to fully understand EFL teachers' perceptions 
of using ChatGPT, as well as the benefits and barriers that may hinder its adoption, with 
the aim of improving the quality of IELTS writing instruction. 
 
Previous studies have investigated both benefits and challenges of applying ChatGPT in 
EFL education from different perspectives (Barrot, 2023; Nguyen, 2023; Nguyen, 2024; 
Song & Song, 2023). In the Vietnamese context, Nguyen (2023) examined EFL teachers’ 
perceptions of using ChatGPT in English writing instruction at Van Lang University. 
However, research on the integration of ChatGPT into IELTS writing instruction at 
English training centres specialising in IELTS preparation remains limited. Therefore, this 
study was the first attempt to investigate teachers’ perceptions of ChatGPT in this specific 
educational context. Accordingly, the study addressed the three main questions: 
 
1. To what extent do EFL teachers integrate ChatGPT into IELTS writing instruction, 

particularly IELTS Writing Task 2, at English centres in Ho Chi Minh City? 
2. What benefits do the teachers perceive when integrating ChatGPT into IELTS 

writing instruction? 
3. What barriers do the teachers perceive as hindering their effective use of ChatGPT in 

IELTS writing instruction? 
 
Literature review 
 
IELTS Writing Task 2 
 
In IELTS Writing Task 2, test-takers are required to write a formal essay of at least 250 
words on a social issue (IELTS, n.d.). Essays are assessed using four criteria (Pearson, 
2018, p.3): task response; coherence and cohesion; lexical resource; grammatical range and 
accuracy. These criteria evaluate how effectively learners address the prompt and develop 
ideas, organise and link information, use appropriate vocabulary, and demonstrate 
grammar accuracy.  
 
IELTS test-takers have reported their difficulties across all four marking criteria. In 
particular, learners struggle with the ‘task response’ due to their limited background 
knowledge and irrelevant ideas (Arefsadr & Babaii, 2023; Nguyen & Nguyen, 2023). With 
regard to ‘coherence and cohesion’, learners frequently underuse and/or overuse cohesive 
devices to connect ideas within and across sentences (Arefsadr & Babaii, 2023; Panahi & 
Mohammaditabar, 2015). Furthermore, challenges related to ‘lexical resource’ include 
insufficient and improper topic-based vocabulary (Arefsadr & Babaii, 2023; Nguyen & 
Nguyen, 2022) while problems regarding ‘grammatical range and accuracy’ are reflected in 
both over-simplified or overly complex sentence structures, which reduce readability 
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(Panahi & Mohammaditabar, 2015). To address these issues, using ChatGPT has been 
suggested to improve learners’ IELTS writing scores (Song & Song, 2023). 
 
Benefits of using ChatGPT in teaching English writing skills 
 
Benefits for IELTS writing learners 
The use of ChatGPT brings various benefits for IELTS writing learners in different ways. 
First, this AI chatbot helps learners brainstorm novel ideas and organise thoughts logically 
(Fyfe, 2023; Kim et al., 2023; Shahid et al., 2023; Xiao & Zhi, 2023). Thus, learners can 
meet the requirements of ‘task response’ and ‘coherence and cohesion’. However, Su et al. 
(2023) also cautioned that ChatGPT-generated ideas may lack details or contain 
redundancies, so more informed and detailed prompts are required for refinement. 
Second, ChatGPT provides learners with vocabulary explanations, writing samples, and 
grammar corrections, which contribute to greater lexical variety and improvements in 
sentence structures (Dilzhan, 2024; Strobl et al., 2024; Su et al., 2023). Compared with 
Grammarly, ChatGPT is more proactive and interactive in identifying and tackling 
language issues (Mabuan, 2024). However, teachers’ perceptions remain mixed. While 
Nguyen (2023) confirmed its benefits for Vietnamese EFL learners, some teachers remain 
uncertain about its effectiveness compared with traditional instructional methods 
(Mabuan, 2024). Third, ChatGPT has shown potential in creating interactive and engaging 
learning environments, which directly benefits learners’ preparing for IELTS writing. 
Baskara (2023) and Shahid et al. (2023) noted that its natural language capabilities help 
sustain learners’ motivation and engagement during writing lessons, a critical factor in 
improving writing skills. 
 
More specifically, this AI tool can also facilitate group collaboration, enabling learners to 
create strong topic sentences and refine ideas more efficiently (Kasneci et al., 2023; 
Mahapatra, 2024). Ying (2023) highlighted that ChatGPT aligns with Vygotsky’s zone of 
proximal development, acting as a “more knowledgeable other” that assists learners in 
tasks like structuring essays and developing cohesive arguments. Finally, ChatGPT offers 
significant benefits for personalised learning by providing real-time feedback on grammar, 
sentence structure, and idea organisation (Limo et al., 2023). Warschauer et al. (2023) 
further highlight its role in promoting self-reflection, as learners can identify gaps in their 
writing and address them more effectively. However, because ChatGPT’s responses may 
be inaccurate or unsuitable (Fyfe, 2023), learners should be guided to critically evaluate 
and verify its feedback. 
 
Benefits for EFL teachers 
Likewise, the use of ChatGPT offers numerous benefits for EFL teachers. First, this AI 
chatbot helps them develop lesson plans to meet learners’ needs. Previous studies suggest 
that ChatGPT supports teachers in creating adaptable and tailored materials such as 
vocabulary and grammar exercises (Bonner et al., 2023; Dos Santos et al., 2023; Nguyen, 
2023). This can reduce preparation time and address learners' writing weaknesses. Second, 
ChatGPT supports the design of engaging learning activities for IELTS learners. As 
selecting appropriate writing activities can be quite time-consuming (Baskara, 2023), the 
chatbot can assist teachers in creating tasks that incorporate Bloom’s taxonomy, promote 
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active participation, and maximise learner interaction during lessons (Dos Santos et al., 
2023; Mabuan, 2024). Third, ChatGPT helps teachers generate essay outlines. Given that 
planning plays a crucial role in essay development (Ur, 2012), ChatGPT can support 
learners in refining and organising their ideas after initial drafts (Nguyen, 2023; Su et al., 
2023). Fourth, this chatbot can facilitate instructional practices by providing instant 
feedback on learners’ written work (Alsaedi, 2024; Baskara, 2023). To ensure the 
effectiveness, teachers should actively balance their learners’ language proficiency levels 
with personalised feedback strategies (Baskara, 2023; Bonner et al., 2023). Mabuan (2024) 
further highlights the positive impact of ChatGPT-generated feedback on learners’ writing 
skills, particularly in addressing difficulties related to idea development and expression. 
 
Finally, ChatGPT can also assist EFL teachers in evaluating learners’ essays, which is 
often regarded as labour-intensive and time-consuming. Earlier researchers indicated that 
ChatGPT can provide instant scoring and feedback (Cotton et al., 2023; Koraishi, 2023; 
Mizumoto & Eguchi, 2023; Nicolas, 2024). Supporting this claim, Steiss et al. (2024) 
compared ChatGPT’s assessment performance with that of trained examiners. The results 
revealed ChatGPT could outperform human raters in criterion-based assessment, 
indicating its strong potential in this area. However, ChatGPT’s evaluations may be 
inconsistent at times (Su et al., 2023). Therefore, teachers should critically evaluate its 
responses and run essays through ChatGPT multiple times to ensure consistency and 
reliability. Overall, EFL teachers generally consider ChatGPT a time-saving tool that can 
increase learners’ interest and engagement in writing learning.  
 
Disadvantages of using ChatGPT in teaching English writing skills 
 
Technology-related disadvantages 
Although ChatGPT offers instant feedback (Limo et al., 2023), it may generate low-quality 
responses due to its inability to critically evaluate the information in its database (Mhlanga, 
2023). Moreover, ChatGPT sometimes produces biased, inaccurate, and outdated outputs. 
When its training data contain bias, the chatbot’s responses may favor particular 
perspectives (Mhlanga, 2023). Its reliance on its pre-existing data can result in fabricated 
or inaccurate information, posing potential risks for learners who lack the skills to 
critically evaluate and verify its outputs (Fyfe, 2023; Kohnke et al., 2023; Su et al., 2023). 
Furthermore, ChatGPT may struggle to remain up-to-date because it cannot 
independently access websites to retrieve the latest information (Hong, 2023). Moreover, 
the AI chatbot may generate repetitive, lengthy, and nonsensical responses, which are 
often described as wordy and formulaic (Cotton et al., 2023). 
 
Teacher-related disadvantages 
The aforementioned limitations of ChatGPT are further worsened by teachers’ limited 
awareness and their understanding of this tool. First, the use of ChatGPT is constrained 
by teachers’ insufficient understanding of this AI chatbot. As ChatGPT is a relatively new 
technology, many EFL teachers lack the technological proficiency required for its effective 
integration, which hinders its adoption (Kasneci et al., 2023). Teachers also emphasise the 
need for a strong understanding of the tools’ features and limitations to integrate it 
effectively into their teaching practices (Mabuan, 2024). Similarly, Nguyen (2024) reported 
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that EFL teachers demonstrate mixed levels of understanding regarding ChatGPT’s 
capacities and limitations in English language teaching. Moreover, EFL teachers must 
obtain an understanding of ChatGPT-assisted teaching methods. Baskara (2023) noted 
that ChatGPT may not suit all learning activities. While ChatGPT struggles with highly 
creative or original tasks, it performs well with structured exercises like fill-in-the-blanks. 
Therefore, effective use of ChatGPT in writing instruction requires teachers to carefully 
select appropriate tasks, determine suitable levels of guidance, and consider learners’ 
language proficiency. Furthermore, studies by Al-Kadi (2025) and Iqbal et al. (2022) 
indicate that teachers express concerns about classroom integration of ChatGPT, 
primarily due to fears of learner dependency and learning distraction. 
 
Learner-related disadvantages 
IELTS writing learners who use ChatGPT to assist their learning may encounter several 
challenges. First, excessive reliance on ChatGPT can lead to numerous drawbacks in 
IELTS writing classes. Researchers have expressed concerns that the chatbot’s instant 
responses may cause learners’ over-reliance, thereby undermining their critical thinking, 
problem-solving abilities, engagement, and active participation (Alsaedi, 2024; Dilzhan, 
2024; Kasneci et al., 2023). Likewise, Mahapatra (2024) recommended positioning 
ChatGPT as a supportive tool, alongside teacher training, and pedagogical strategies 
designed to maximise its benefits while minimising over-dependence. Second, when 
learners become heavily reliant on the tool, they are likely to use it for academic 
misconduct because it can help learners complete their assignments with minimal 
cognitive effort (Al-Kadi, 2025; Barrot, 2023). Fyfe (2023) similarly noted that learners 
may use AI applications to generate content and incorporate it into their assignments. 
Finally, learners may receive unsuitable responses given by the chatbot. Fyfe (2023) 
reported that 87% of interviewees struggled to integrate ChatGPT's suggestions into their 
writing due to mismatched styles or intentions, often requiring significant fine-tuning. 
Likewise, Alsaedi (2024) observed that language barriers can hinder learners’ 
comprehension of ChatGPT’s responses. Steiss et al. (2024) further indicated that learners 
often need multiple attempts to obtain suitable outputs, reflecting the chatbot’s 
inconsistency. 
 
Method 
 
The purpose of this study was to investigate EFL teachers’ perceptions of the extent of 
usage, benefits and barriers of integrating ChatGPT into IELTS writing instruction. The 
study was conducted at four English centres located in Ho Chi Minh City, Vietnam from 
May to July 2024. A convenience sampling method was employed to recruit suitable 
participants for the study. The questionnaire respondents consisted of 45 teachers who 
were IELTS writing instructors during the data collection period. Among these 
participants, five teachers agreed to participate in follow-up, in-depth interviews. All 
participants had between one and five years of experience teaching IELTS writing, 
reported using ChatGPT in their writing classes, and held IELTS certificates with a 
minimum score of 7.5. Participation was voluntary, and informed consent was obtained 
from all teachers. In addition, permission to access IELTS teachers was granted by the 
managers of four English centres. The study employed a mixed-methods research design 
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to address the three research questions. Data collection occurred in two sequential stages: 
First, quantitative data were gathered through questionnaires. Next, qualitative data were 
collected through in-depth, semi-structured interviews to further clarify the quantitative 
data. This design enabled a more comprehensive and nuanced understanding of teachers' 
perceptions of using ChatGPT in IELTS writing instruction (Creswell & Creswell, 2018). 
 
The questionnaire aimed to collect quantitative data on the teachers’ perceptions of using 
ChatGPT. This instrument can examine “what people think, what they do, what attributes 
they have, and how much knowledge they have about an issue” (Stockemer, 2019, p. 37). 
Thus, it was considered suitable and effective for collecting data on IELTS writing 
teachers’ perceptions in the current study. The questionnaire consisted of three sections, 
equally divided into nine questions. In Section A regarding the extent of ChatGPT 
integration, Question 1 explored the length of time the teachers had applied ChatGPT in 
IELTS writing instruction and was designed as open-ended, allowing for unrestricted 
responses. Question 2 investigated the frequency of ChatGPT use and permitted only one 
response option. Question 3 examined the stages of IELTS writing instruction at which 
the teachers used ChatGPT and allowed multiple responses. 
 
Sections B and C each comprised three questions examining the benefits and barriers of 
using ChatGPT in IELTS writing instruction, respectively. All items in these two sections 
were designed as multiple-choice questions and allowed the participants to select multiple 
response options. An ‘Other(s)’ option was also included to capture additional or 
unanticipated responses from the participants. After obtaining the centre managers’ 
approval, the researcher sent the consent form by email to all EFL teachers who were 
teaching IELTS writing at the four English centres. After that, 45 of the teachers agreed 
to fill in the questionnaire. Thus, printed copies of the questionnaire were sent to those 
participants and collected after approximately 30 minutes. Data analysis involved 
descriptive statistics regarding response frequencies and percentages using 
Microsoft Excel software.  
 
To gain a more in-depth and refined understanding of the three research questions, the 
study employed semi-structured interviews, allowing the participants to freely express 
their thoughts and reflect on their experiences (Creswell, 2012). Interviews are suitably 
conducted to find out “what is on their minds - what they think or how they feel about 
something” (Fraenkel et al., 2012, p. 451). The interview protocol (Appendix B) was 
designed in line with the research focus and main questions of the questionnaire. It 
consisted of 10 open-ended questions along with detailed probes, divided into three 
sections: Section A - participants’ usage of ChatGPT; Section B - their stated benefits; and 
Section C - their stated disadvantages. The researcher sent the consent form to the 45 
questionnaire respondents, and five agreed to participate in follow-up interviews. The 
study employed semi-structured interviews combining predetermined questions with 
probes, which helps gain in-depth details of interviewees while still aligning with the study 
objectives. Each interview lasted about 40 minutes and was conducted in Vietnamese to 
ensure the clarity and accuracy. The responses were recorded, translated into English, and 
securely saved as MP3 files on a password-protected laptop.  
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Subsequently, the researcher conducted a thematic analysis of qualitative data using the 
NVivo 12 software. Findings were analysed and coded according to main themes (parent 
nodes) and sub-themes (child nodes) (Braun & Clarke, 2006). More specifically, three 
main themes (extent of usage; stated benefits; stated disadvantages) were pre-identified 
and closely aligned with the research questions. This approach was useful in this study 
because it allowed for comprehensive and detailed data on the participants’ perceptions 
and experiences of using ChatGPT, which appeared to be complex, unpredictable and 
unobservable.  
 
Finally, ethical considerations were strictly complied with in this study. Informed consent 
forms were sent to the participants before implementing any data collection instruments. 
The questionnaire was piloted to remove any inaccuracies or confusion, and all questions 
in the questionnaire and interview protocol were written in Vietnamese to ensure 
participants’ understanding and relevant responses. The data was stored confidentially and 
only used for research purposes. Furthermore, the study guaranteed the confidentiality 
and anonymity of the participants and their responses.  
 
Findings 
 
The findings of the study were gathered from an analysis of the questionnaire responses 
and semi-structured interviews, which aligned with the three research objectives. 
 
Findings from analysing the questionnaire responses 
 
Teachers’ use of ChatGPT in IELTS writing instruction 
An analysis of the participants’ questionnaire responses revealed the findings regarding the 
teachers’ usage of ChatGPT, perceived benefits, and perceived barriers of this chatbot. 
Most of the participants used ChatGPT in their writing teaching at the frequency rates of 
‘sometimes’ and ‘often’ (Figure 1). 
 

 
Figure 1: Frequency of using ChatGPT in IELTS writing instruction (N=45) 
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In particular, 40% of the teachers reported that they often used the chatbot, while a 
slightly lower proportion (33.3%) indicated that they sometimes used it; 20% of the 
teachers stated that they rarely applied ChatGPT, and only 6.7% reported that they always 
used this technology to enhance their learners’ writing competence. Regarding the lesson 
preparation stage, two-thirds of the participants (n=30, 66.7%) reported using ChatGPT 
to design lesson plans for different learning styles, generate ideas for essay-writing 
instruction, identify strategies and activities to engage learners, and create tests and 
examination questions. During the main stage (in-class teaching), 21 (46.7%) applied this 
AT chatbot to develop detailed essay outlines and ask extra questions to facilitate the 
teaching process. Finally, in the essay evaluation stage, more than half of the teachers 
(n=24, 53.3%) employed ChatGPT to grade essays and provide personalised feedback on 
learners’ work. 
 
Perceived benefits of using ChatGPT in IELTS writing instruction 
Participants perceived two groups of benefits from using ChatGPT in IELTS writing 
classes, both with the same high levels of agreement (n=42, 93.3%): benefits for learners 
and benefits for teachers. Nearly all participants agreed that both their learners and they 
themselves were the main beneficiaries of ChatGPT's use.  
 
Twelve benefits for IELTS writing learners were identified (Table 1), with five of these 
benefits obtaining agreement rates of over 50%. 
 

Table 1: Perceived benefits of using ChatGPT for IELTS Writing learners (N=45) 
 

Perceived benefits n Percent 
ChatGPT supported your learners to improve their essay writing skills 33 73.3% 
ChatGPT helped your learners elicit English vocabulary, expressions and 

grammatical structures 
33 73.3% 

ChatGPT provided your learners with an innovative, supportive and 
interactive learning environment 

27 60.0% 

ChatGPT supported your learners to brainstorm ideas quickly 24 53.3% 
ChatGPT could give personalised feedback instantly to your learners 24 53.3% 
ChatGPT supported your learners to check and correct grammatical mistakes 21 46.7% 
ChatGPT assisted your learners to edit their essays quickly and exactly 21 46.7% 
ChatGPT enabled your learners to learn IELTS writing skills at their own 

pace, and aligned with learning preferences and objectives 
18 40.0% 

ChatGPT enabled your learners to generate practice questions and 
summarise main contents for examination preparation 

18 40.0% 

ChatGPT supported your learners to check spelling mistakes 12 26.7% 
ChatGPT supported your learners to accomplish their essays quickly, so they 

could save learning time 
9 20.0% 

ChatGPT enabled your learners to have full understanding when it helped 
translate English contents and questions quickly 

3 6.7% 

 
Two benefits were agreed by the largest number of participants, including: ‘ChatGPT 
supported your learners to improve their essay writing skills’ (73.3%) and ‘ChatGPT 
helped your learners elicit English vocabulary, expressions and grammatical structures’ 
(73.3%). Three benefits were perceived by more than half of the participants, consisting 
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of: ‘ChatGPT provided your learners with an innovative, supportive and interactive 
learning environment’ (60.0%), ‘ChatGPT supported your learners to brainstorm ideas 
quickly’ (53.3%), and ‘ChatGPT could give personalised feedback instantly to your 
learners’ (53.3%).  
 
Next, four benefits were realised by a bit smaller proportion of the teachers, including: 
‘ChatGPT supported your learners to check and correct grammatical mistakes’ (46.7%), 
‘ChatGPT assisted your learners to edit their essays quickly and exactly’ (46.7%); 
‘ChatGPT enabled your learners to learn IELTS writing skills at their own pace, and 
aligned with learning preferences and objectives’ (40.0%); and ‘ChatGPT enabled your 
learners to generate practice questions and summarise main contents for examination 
preparation’ (40.0%). 
 
Two benefits were perceived by a small number of the participants: ‘ChatGPT supported 
your learners to check spelling mistakes’ (26.7%) and ‘ChatGPT supported your learners 
to accomplish their essays quickly, so they could save learning time’ (20%). The least 
perceived benefit was ‘ChatGPT enabled your learners to have full understanding when it 
helped translate English contents and questions quickly’ (6.7%). 
 
Nine benefits of using ChatGPT for EFL teachers were also perceived (Table 2); 
however, the agreement rates for these benefits were lower than those for the learner-
related benefit group. Overall, the agreement rates were moderate rather than high. 
 

Table 2: Perceived benefits of using ChatGPT for EFL teachers (N = 45) 
 

Perceived benefits n Percent 
ChatGPT supported you to generate constructive feedback on learners’ 

essays 
30 66.7% 

ChatGPT has a free version for you to use in your writing teaching  30 66.7% 
ChatGPT assisted you in designing lesson plans which accommodate 

different learning styles 
27 60.0% 

ChatGPT helped you design or develop engaging learning activities  27 60.0% 
ChatGPT supported you to mark your learners’ essays quickly 27 60.0% 
ChatGPT helped facilitate your writing teaching process by answering any 

questions 
24 53.3% 

ChatGPT enabled you to brainstorm ideas for IELTS writing instruction 21 46.7% 
ChatGPT supported you to make detailed outlines for different types of essays 

quickly 
18 40% 

ChatGPT enabled you to design tests and examination questions quickly 3 6.7% 
 
Six benefits were agreed by more than half of the teachers, including: ‘ChatGPT 
supported you to generate constructive feedback on learners’ essays’ (66.7%); ‘ChatGPT 
has a free version for you to use in your writing teaching’ (66.7%); ‘ChatGPT assisted you 
in designing lesson plans which accommodate different learning styles’ (60.0%); 
‘ChatGPT helped you design or develop engaging learning activities’ (60.0%); ‘ChatGPT 
supported you to mark your learners’ essays quickly’ (60.0%); and ‘ChatGPT helped 
facilitate your writing teaching process by answering any questions’ (53.3%). 
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Two benefits were perceived by nearly half of the participants: ‘ChatGPT enabled you to 
brainstorm ideas for IELTS writing instruction’ (46.7%), and ‘ChatGPT supported you to 
make detailed outlines for different types of essays quickly’ (40%). Finally, the only benefit 
that very few participants perceived was ‘ChatGPT enabled you to design tests and 
examination questions quickly’ (6.7%). 
 
Perceived barriers to using ChatGPT in IELTS writing instruction 
Participants perceived three groups of barriers that hindered the effective use of ChatGPT 
in IELTS writing instruction. Those challenges were related to technology (Table 3), EFL 
teachers (Table 4), and IELTS writing learners (Table 5). First, the participants perceived 
ten barriers related to the features and functions of ChatGPT, with six of these barriers 
obtaining agreement rates of over 50% (Table 3). 
 

Table 3: Perceived technology-related barriers to using 
ChatGPT in IELTS Writing instruction (N = 45) 

 

Perceived technology-related barriers n Percent 
ChatGPT made you and your learners overly reliant on it. 42 93.3% 
ChatGPT might provide you and your learners with inaccurate information 39 86.7% 
ChatGPT sometimes failed to ensure academic integrity 33 73.3% 
ChatGPT decreased your learners’ critical thinking skills and decision-making 

skills 
33 73.3% 

ChatGPT sometimes did not update the latest information 27 60.0% 
ChatGPT sometimes provided you and your learners with wordy, 

nonsensical, or repetitive answers 
24 53.3% 

ChatGPT did not understand and suitably respond to human emotions 15 33.3% 
ChatGPT sometimes provided learners with limited knowledge 9 20.0% 
ChatGPT might provide biased responses 3 6.7% 
ChatGPT could not answer multiple questions simultaneously 3 6.7% 
 
Of those barriers, four were perceived by a large number of the teachers, including: 
‘ChatGPT made you and your learners overly reliant on it’ (93.3%); ‘ChatGPT might 
provide you and your learners with inaccurate information’ (86.7%); ‘ChatGPT sometimes 
failed to ensure academic integrity’ (73.3%); and ‘ChatGPT decreased your learners’ 
critical thinking skills and decision-making skills’ (73.3%). Two other drawbacks were 
perceived by more than half of the participants: ‘ChatGPT sometimes did not update the 
latest information’ (60.0%) and ‘ChatGPT sometimes provided you and your learners with 
wordy, nonsensical, or repetitive answers’ (53.3%). There were two disadvantages 
perceived by one-third or slightly fewer participants, including: ‘ChatGPT did not 
understand and suitably respond to human emotions’ (33.3%) and ‘ChatGPT sometimes 
provided learners with limited knowledge’ (20.0%). Finally, two drawbacks were perceived 
by a small number of participants, including: ‘ChatGPT might provide biased responses’ 
and ‘ChatGPT could not answer multiple questions simultaneously’ (both 6.7%).  
 
Second, the participants perceived nine self-related barriers, two of which recorded 
particularly high agreement rates (Table 4). 
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Table 4: Perceived teacher-related barriers to using 
ChatGPT in IELTS Writing instruction (N = 45) 

 

Perceived teacher-related barriers n Percent 
You doubted about the reliability of ChatGPT 36 80.0% 
You were afraid that your learners might use ChatGPT to cheat on essays 36 80.0% 
You did not have sufficient understanding of ChatGPT 21 46.7% 
You could not master teaching pedagogy with ChatGPT 18 40.0% 
You must pay a fee to access the full version of ChatGPT 15 33.3% 
You were not well awareness of advantages of ChatGPT 12 26.7% 
You did not have sufficient technological competence to use ChatGPT 

effectively 
12 26.7% 

You did not have strong motivation to use ChatGPT in IELTS writing 
classes 

9 20.0% 

You were afraid that your teaching might not be interactive and 
communicative when using ChatGPT 

3 6.7% 

 
Two barriers received the highest level of agreement among teachers, with an identical 
agreement rate of 80%, including: ‘You doubted about the reliability of ChatGPT’ and 
‘You were afraid that your learners might use ChatGPT to cheat on essays’. The other six 
disadvantages were perceived by less than 50% of the participants: ‘You did not have 
sufficient understanding of ChatGPT’ (46.7%); ‘You could not master teaching pedagogy 
with ChatGPT’ (40.0%)’; ‘You must pay a fee to access the full version of ChatGPT’ 
(33.3%); ‘You were not well awareness of advantages of ChatGPT’ (26.7%); ‘You did not 
have sufficient technological competence to use ChatGPT effectively’ (26.7%); and ‘You 
did not have strong motivation to use ChatGPT in IELTS writing classes’ (20.0%). Only 
one drawback was perceived by very few: ‘You were afraid that your teaching might not 
be interactive and communicative when using ChatGPT’ (6.7%).  
 
Finally, the participants perceived nine learner-related barriers (Table 5), two of which 
recorded particularly high agreement rates. 
 
Two barriers were agreed by the largest number of participants, including: ‘Your learners 
received irrelevant or inaccurate information’ and ‘Your learners might use ChatGPT to 
cheat on essays or exams’ with the same agreement rate of 80.0%. Four other 
disadvantages were perceived by less than 50% of the participants; they were: ‘Your 
learners were not fully aware of advantages of ChatGPT’ (46.7%); ‘Your learners did not 
use ChatGPT for academic purposes’ (46.7%); ‘Your learners’ English levels were low’ 
(33.3%); and ‘Your learners were not motivated to learn IELTS writing skills using 
ChatGPT’ (33.3%). Finally, three disadvantages were perceived by very few participants, 
including: ‘Your learners might not be able to access their phones or computers equally 
during IELTS writing learning process’ (13.3%); ‘Your learners had a negative attitude 
toward the use of ChatGPT’ (6.7%); and ‘Your learners did not have sufficient 
technological competence to use ChatGPT effectively’ (6.7%). 
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Table 5: Perceived learner-related disadvantages of using 
ChatGPT in IELTS Writing instruction (N = 45) 

 

Perceived learner-related disadvantages n Percent 
Your learners received irrelevant or inaccurate information 36 80.0% 
Your learners might use ChatGPT to cheat on essays or exams 36 80.0% 
Your learners were not fully aware of advantages of ChatGPT 21 46.7% 
Your learners did not use ChatGPT for academic purposes 21 46.7% 
Your learners’ English levels were low 15 33.3% 
Your learners were not motivated to learn IELTS writing skills using 

ChatGPT 
15 33.3% 

Your learners might not be able to access their phones or computers equally 
during IELTS writing learning process 

6 13.3% 

Your learners had a negative attitude toward the use of ChatGPT  3 6.7% 
Your learners did not have sufficient technological competence to use 

ChatGPT effectively 
3 6.7% 

 
Findings from analysing the interview responses 
 
An analysis of the five interviewees’ responses also revealed the findings regarding the 
teachers’ usage of ChatGPT, benefits and barriers of this chatbot. Generally, the results 
from the interviews were consistent with those from the questionnaire responses. 
 
Teachers’ use of ChatGPT in IELTS writing instruction 
The study revealed that all of the five participants used ChatGPT in three teaching stages 
to serve various purposes such as generating ideas or making an outline. Moreover, the 
teachers reported that they applied ChatGPT in their teaching frequently. For example, 
Interviewee T05 explained that: “... I used ChatGPT about six or seven times during ten class 
sessions”. 
 
Stated benefits for IELTS writing learners 
The five interviewees explained in detail the benefits that ChatGPT brought to learners in 
IELTS writing classes. In particular, they reported that this AI chatbot supported the 
learners in multiple ways, including improving IELTS writing skills; providing instant, 
personalised feedback; creating innovative and interactive learning environments; 
brainstorming ideas; generating English vocabulary and sentence structures; editing essays 
quickly and accurately; finishing essays quickly to save learning time; checking English 
grammatical mistakes; learning IELTS writing skills at their own pace, and in line with 
their objectives and preferences; checking spelling mistakes; and designing practice 
questions and summarising lesson’s main contents. The following interview excerpts 
illustrate these points. 
 

Students can find their answers quickly with the support of ChatGPT. This can 
help them reduce their writing time. (T01) 
 
Thanks to ChatGPT, students can increase their writing scores in line with four 
marking criteria. They use a wide range of structures and make fewer mistakes. 
(T02) 
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The chatbot can give feedback tailored to each student, helping students realise 
specific errors. (T03) 
 
ChatGPT can provide advanced vocabulary that is very suitable to specific 
contexts. It also suggests accurate grammar structures… If students have any 
queries, they just need to ask the chatbot “Why is this incorrect…?” (T05) 

 
Stated benefits for EFL teachers 
The five interviewees also explained in detail benefits that the use of ChatGPT brought to 
EFL teachers in IELTS writing classes. They indicated that this AI chatbot assisted them 
in providing instant, constructive feedback; facilitating the IELTS writing teaching 
process; grading learners’ essays quickly; developing lesson plans that accommodate 
different learning styles; brainstorming ideas for lesson preparation; designing engaging 
learning activities; accessing the free version of ChatGPT; and creating essay outlines 
quickly. For example, some participants said that: 
 

I first identify learning objectives and main contents of the lesson… Then, I use 
ChatGPT to brainstorm ideas and structures. (T01) 
 
ChatGPT can grade students' essays very carefully. I have to mark too many 
essays, so sometimes I miss out few mistakes. (T04) 
 
I only need to send the whole essay to ChatGPT and ask it to check spelling or 
grammatical mistakes. The chatbot can do that instantly. (T05) 

 
Stated barriers to using ChatGPT in IELTS writing instruction 
An analysis of the five interview responses revealed three groups of barriers to using 
ChatGPT, related to technology, EFL teachers, and IELTS writing learners. 
 
Stated barriers related to ChatGPT’s functions and features 
The five interviewees explained in detail the barriers regarding ChatGPT’s functions and 
features. These drawbacks included inaccurate information; a lack of academic integrity; 
outdated and unsourced contents; wordy or repetitive answers; limited knowledge; biased 
and unfocused responses; and robotic evaluation. Moreover, this AI chatbot was said to 
decrease learners’ critical thinking and decision-making skills, did not understand and 
suitably respond to human emotions, could not answer multiple questions simultaneously, 
made students over-reliant on the tool, and could not paraphrase ideas logically. For 
example, some participants stated that: 
 

My students often ask ChatGPT about everything. They don’t try to analyse 
issues thoroughly and brainstorm ideas logically. Thus, they can decrease their 
writing ability. (T01) 
 
ChatGPT can give information that is outdated or inaccurate. It also doesn’t 
show sources of information. (T04) 
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ChatGPT can only rewrite sentences with synonyms and still keep original 
structures. It also does not give any reasons for such word usage. (T05) 

 
Stated barriers related to EFL teachers 
The five interviewees explained in detail the teacher-related barriers of using ChatGPT; 
they were connected with the teachers’ insufficient understanding of ChatGPT; their 
excessive dependence on this AI chatbot; their lack of effective teaching methods; their 
fear of students’ cheating on essay writing; their fear of unreliable or irrelevant contents; 
and the regular fee required to access the full version of ChatGPT. Here are some 
excerpts to clarify these drawbacks. 
 

I now use the paid version of ChatGPT, which costs around $20 monthly. (T01) 
 
I don’t want my students to use ChatGPT to cheat on their essays. In fact, they 
may use ChatGPT to write complete essays. (T03) 

 
Stated barriers related to IELTS writing learners 
All of the interviewees thoroughly explained the learner-related barriers that hindered the 
effective use of ChatGPT in teaching IELTS Writing task 2. These drawbacks included 
the learners’ cheating on examinations; inaccurate or irrelevant contents that the learners 
received; the learners’ lack of full awareness of ChatGPT’s benefits; the learners’ low 
motivation; and their use of Chat GPT for non-academic purposes. For example, some 
participants said that: 
 

I must supervise my learners more closely to check if they are using the chatbot 
for writing essays, or for other private purposes. (T02) 
 
My students use ChatGPT to write their essays. When I read those essays, I can 
recognise AI’s writing tones immediately. (T03) 

 
Discussion 
 
Teachers’ use of ChatGPT in IELTS writing instruction 
 
Although ChatGPT was released in 2022, our study revealed that many teachers have to 
date leveraged this AI tool to enhance the effectiveness of IELTS education. They 
perceived numerous benefits of using ChatGPT for themselves and their learners, 
especially in supporting the learners to improve their essay writing proficiency. However, 
most teachers had used ChatGPT for only a short period, leading to limited understanding 
and underutilisation of its features. ChatGPT was mainly used at three stages of 
instruction: lesson preparation, in-class instruction, and essay evaluation, with lesson 
planning being the most common.  
 
Benefits of using ChatGPT in IELTS writing instruction 
 
The teachers perceived two main stakeholder groups that could benefit from using 
ChatGPT in IELTS writing instruction at the English centres: IELTS writing learners and 
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EFL teachers. First, the study revealed 12 learner-related benefits of using ChatGPT, 
consistent with findings from previous studies. Among these, five benefits were 
particularly dominant, including: improving essay writing skills (Klimova et al., 2024; 
Koraishi, 2023); providing learners with useful vocabulary, expressions and grammatical 
structures (Kohnke et al., 2023; Strobl et al., 2024); creating an interactive learning 
environment (Kasneci et al., 2023); supporting idea brainstorming (Alsaedi, 2024; Kim et 
al., 2023); and offering instant, personalised feedback (Mhlanga, 2023; Nguyen, 2023).  
 
Five learner-related benefits of using ChatGPT do not support the existing literature. 
These included ChatGPT’s ability to check learners’ grammar and sentence structures, 
generate practice questions, summarise key lesson points, correct spelling mistakes, and 
help learners save time in completing writing tasks. These findings highlight potential 
practical uses of ChatGPT underexplored in earlier research. Finally, other benefits were 
perceived by a small number of participants, showing that they were not fully explored 
and realised. Thus, there is a need to take action to increase the awareness and apply 
pedagogical strategies to maximise ChatGPT’s effectiveness in IELTS writing instruction. 
 
Second, the findings identified nine benefits of using ChatGPT for EFL teachers, which 
are consistent with the existing literature. Among these, six benefits were particularly 
prominent, including: providing constructive feedback (Cotton et al., 2023; Mizumoto & 
Eguchi, 2023); accessibility through the free version (Halaweh, 2023; Nguyen, 2023; 
Rudolph et al., 2023); developing lesson plans for diverse learners (Bonner, 2023; 
Koraishi, 2023; Ogurlu & Massholder, 2023); offering strategies to engage learners 
(Baskara, 2023; Kasneci et al., 2023; Shahid et al., 2023); saving time in creating outlines 
and generating ideas (Su et al., 2023); and grading essays based on IELTS criteria (Cotton 
et al., 2023; Koraishi, 2023; Mizumoto & Eguchi, 2023; Nicolas, 2024). Three remaining 
benefits were reported by a small number of participants, indicating that they were not 
fully explored and realised. The benefit of ‘ChatGPT enabled you to design tests and 
examination questions quickly’ was realised by very few participants, and more 
importantly, it does not align with any findings in previous studies. This finding highlights 
the need for training or seminars to enhance EFL teachers’ understanding of these 
benefits and to maximise the effective use of ChatGPT in IELTS writing instruction. 
 
Barriers to using ChatGPT in IELTS writing instruction 
 
First, the findings revealed a wide range of technology-related barriers that the teachers 
faced when integrating ChatGPT into IELTS writing instruction. They align with previous 
research (Al-Kadi, 2025; Mhlanga, 2023; Cotton et al., 2023; Hong et al., 2023; Kasneci et 
al., 2023; Mabuan, 2024; Nguyen, 2023). These results suggest that EFL teachers were well 
aware of the limitations of ChatGPT itself. They pointed out ten technology-related 
barriers of using ChatGPT, which were consistent in both the questionnaire and interview 
data. These findings are consistent with those in the previous studies; for example, four 
most dominant drawbacks included learners’ over-reliance on this tool (Al-Kadi, 2025; 
Mhlanga, 2023; Kasneci et al., 2023); inaccurate responses which can confuse learners 
(Mabuan, 2024; Nguyen, 2023); a lack of academic integrity (Cotton et al., 2023; Al-Kadi, 
2025), and ChatGPT’s negative influence on learners’ decision-making and critical 
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thinking skills (Kasneci et al., 2023; Nguyen, 2023). Two other barriers also were 
perceived by a large number of participants, including the inability to provide up-to-date 
information (Hong, 2023), and the tendency to generate repetitive or nonsensical answers 
(OpenAI, 2022). Some teachers also indicated that ChatGPT occasionally produced 
biased responses (Mhlanga, 2023), which requires considerations to reduce its impacts in 
practice. Additionally, our study identified some challenges that were little reported in 
previous research. They included ChatGPT’s limited knowledge, inability to understand or 
respond to human emotions, lack of focused answers, poor paraphrasing ability, robotic 
evaluation, inability to handle multiple questions, and problems with marking coherence 
and cohesion of essays. Therefore, teachers should consider these drawbacks when 
incorporating this tool into their teaching practice. 
 
Second, the findings revealed many teacher-related barriers to integrating ChatGPT into 
IELTS writing instruction, which are consistent with earlier studies (Mabuan, 2024; 
Nguyen, 2024). This suggests that EFL teachers were aware of various drawbacks of using 
ChatGPT in their teaching practice, highlighting the need for careful consideration when 
applying this AI chatbot. The teachers identified nine barriers related to themselves. Only 
two most dominant drawbacks were perceived by the same largest number of participants, 
including: doubts about ChatGPT’s reliability (Nguyen, 2024), and concerns about 
learners’ cheating on essays. The remaining seven barriers were reported by a small 
number of participants, with the least frequently perceived drawback being the concern 
that teaching might become less interactive and communicative. In addition, the study 
disclosed some teacher-related disadvantages that are not consistent with previous studies, 
including concerns about learners’ misconduct, cost of the full version, over-reliance on 
the tool, limited awareness of ChatGPT’s benefits, insufficient technological skills, low 
motivation to adopt new technologies, and reduced student interaction. Overall, the 
findings indicate that teacher-related barriers were not perceived as major hindrances to 
using ChatGPT in IELTS writing instruction. 
 
Finally, the findings revealed many learner-related barriers to using ChatGPT in IELTS 
writing instruction, which are consistent with previous studies (Alsaedi, 2024; Bozic, 2023; 
Kasneci et al., 2023; Mahapatra, 2024; Steiss et al., 2024). They suggest that EFL teachers 
were aware of the challenges their learners faced when learning writing skills with the 
support of ChatGPT. Overall, nine learner-related disadvantages were identified. Among 
these, two drawbacks were the most dominant drawbacks: learners’ receipt of inaccurate 
or irrelevant information (Steiss et al., 2024), and the misuse of ChatGPT for cheating 
purposes (Alsaedi, 2024; Bozic, 2023; Kasneci et al., 2023; Mahapatra, 2024). The 
remaining seven learner-related disadvantages were identified by a small number of 
participants. This finding does not support the literature, suggesting that learner-related 
barriers were not perceived as major hindrances to using ChatGPT in IELTS writing 
instruction. 
 
Our study revealed a wide range of perceived benefits and barriers of using ChatGPT, 
reflecting teachers’ strong understanding of this chatbot. Notably, several newly identified 
findings filled in theoretical gaps in current literature on ChatGPT integration in IELTS 
writing instruction. The teachers perceived ChatGPT to be more beneficial for their 
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learners than for themselves. Among the reported drawbacks, technology-related 
disadvantages were the most prominent, followed by teacher-related and learner-related 
drawbacks. These findings suggest the need for EFL teachers to take steps to maximise 
ChatGPT’s benefits while minimising its limitations in IELTS writing instruction. 
 
Conclusion 
 
This study examined how the EFL teachers perceived the integration of ChatGPT into 
IELTS writing instruction at four English centres in terms of their extent of usage as well 
as perceived benefits and disadvantages of using this AI tool. The findings revealed that 
the teachers exploited ChatGPT across all teaching stages: lesson preparation stage, in-
class teaching stage, and essay evaluation stage. Those EFL teachers identified nine 
benefits for themselves as well as 12 benefits for their learners, showing their 
understanding to be deeper than has been found in previous studies. On the other hand, 
three groups of barriers, namely 10 technology-related, nine teacher-related, and nine 
learner-related ones, were also revealed. Of these drawbacks, many were little discussed in 
the existing literature. Notably, the disadvantages appeared to outweigh its advantages in 
IELTS writing instruction, highlighting a need for more effective and informed decisions 
about ChatGPT effectiveness in this context. 
 
Recommendations 
 
The findings suggest that ChatGPT can be both beneficial and detrimental to learners’ 
improvement in IELTS writing skills, thereby helping to bridge the theoretical gaps in the 
literature on ChatGPT in relation to IELTS writing education.  
 
This study offers some practical recommendations to enhance the effectiveness of using 
this AI chatbot. For EFL teachers, to minimise its disadvantages, teachers should actively 
design activities in close relation to its current strengths and encourage a positive learners’ 
mindset toward this tool. However, as ChatGPT may not be fully reliable, the teachers 
should critically evaluate its responses and regularly remind learners to verify its content. 
The teachers should also seek feedback from colleagues or attend informative events 
about AI. Lastly, to prevent learners’ over-reliance on this tool, clear warnings about 
misconducts should be given at the start of IELTS writing courses. Moreover, this shift in 
teaching encourages the teachers to reflect on both learners’ academic progress and their 
own development as educators through more openness and adaptability.  
 
EFL learners should view ChatGPT as a virtual assistant, not a substitute for their efforts 
to improve their own writing skills. To do so, they should set clear aims and make 
informed decisions aligned with learning objectives. For managers of English centres, to 
maximise ChatGPT’s effectiveness, they should promote regular training, adopt 
appropriate policies, regularly evaluate the quality of using ChatGPT in the classroom, and 
organise workshops to promote effective use of this AI tool. 
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Limitations and future research 
 
Our study faced some limitations due to resource constraints. The small sample size 
reduced its generalisability to other educational contexts, suggesting a need for future 
research with a larger and more diverse sample. While this study focused on the teachers’ 
perspectives, future research could seek further insights from IELTS writing learners and 
centre managers to gain a more comprehensive understanding. As data were mainly self-
reported, results may be biased. Future research may employ other instruments such as 
classroom observations to gain more in-depth understanding. In conclusion, despite 
several limitations, our study still highlights ChatGPT’s potential to enhance IELTS 
writing skills when this chatbot is applied thoughtfully and strategically into teaching 
practice. 
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Appendix A: Questionnaire 
 
Section A: The extent of ChatGPT integration into IELTS writing instruction 
 
1. How long have you been applying ChatGPT in IELTS writing instruction? 
 ……………………………………………………………………………………… 
2. How often do you use ChatGPT in IELTS writing instruction? (Choose 1 answer) 

A. Always 
B. Often 
C. Sometimes 
D. Rarely 
E. Never 
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3. At which stage(s) of IELTS writing instruction do you most often use ChatGPT? (Choose 
many answers) 
A. Lesson preparation stage 
B. In-class teaching stage 
C. Essay evaluation stage 
D. Other(s): ……………………………………………………………………… 
 

Section B: Benefits of using ChatGPT in IELTS writing instruction 
 
4. Who do you think can benefit from the use of ChatGPT in IELTS writing instruction? 

(Choose many answers) 
A. IELTS writing learners 
B. EFL teachers 
C. Managers of English training centers 
D. Other(s): …………………………………………………………………………… 

5. What benefits do you think using ChatGPT brings to you, an EFL teacher, in IELTS writing 
instruction? (Choose many answers) 
A. It helped you develop lesson plans for various learning styles.  
B. It helped you create essay outlines easily and quickly. 
C. It helped you generate ideas for teaching English writing. 
D. It provided you with engaging activities to encourage students’ participation. 
E. It helped facilitate the writing instruction process. 
F. It helped you grade learners’ essays quickly. 
G. It helped you provide constructive feedback in a timely manner. 
H. It helped you create test questions quickly. 
I. It enabled you to use the free version of ChatGPT. 
J. Other(s): ……………………………………………………………..………….. 

6. What benefits do you think using ChatGPT brings to your learners in learning IELTS writing? 
(Choose many answers) 
A. It helped your learners improve their writing skills. 
B. It created interactive and innovative learning environment. 
C. It helped your learners save time when completing their writing task. 
D. It helped your learners brainstorm ideas easily and quickly. 
E. It provided your learners with English vocabulary, phrases, terms and sentence structures. 
F. It helped your learners check English grammatical errors or sentence structures. 
G. It helped your learners check spelling errors. 
H. It helped your learners edit their essays conveniently. 
I. It provided your learners with personalised feedback instantly. 
J. It provided links to access learning resources. 
K. It enabled your learners to translate English content and questions for their full 

understanding. 
L. It helped your learners learn writing skills at their own pace, according to learning 

objectives, and preferences. 
M. It helped your learners prepare exams through generating practice questions and 

summarising key lesson points. 
N. Other(s): ………………………………………………………………… 
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Section C: Barriers to using ChatGPT in teaching IELTS writing skills 
 
7. What technology-related barriers of using ChatGPT did you perceive in IELTS writing 

instruction? (Choose many answers) 
A. It lacked academic integrity. 
B. It provided inaccurate information. 
C. It provided biased responses.  
D. It provided repetitive, lengthy, or nonsensical answers. 
E. It could not update the latest information. 
F. It provided limited knowledge because it could not access certain information. 
G. It could not answer many questions at the same time.  
H. It could not understand, analyse and respond to human emotions. 
I. It made learners overly reliant on the tool. 
J. It negatively affected learners’ decision-making and critical thinking skills. 
K. Other(s): ……………………………………………………………. 

8. What teacher-related barriers of using ChatGPT did you perceive in IELTS writing 
instruction? (Choose many answers) 
A. You lacked knowledge of ChatGPT. 
B. You did not have full awareness of the benefits of using ChatGPT. 
C. You did not have enough technological literacy and skills. 
D. You were not motivated to apply new technologies such as ChatGPT in writing 

instruction. 
E. You feared that learners use ChatGPT for cheating. 
F. You could not fully understand teaching methods and teaching skills with ChatGPT.  
G. You feared that learners might not interact with each other when using ChatGPT. 
H. You were doubtful about the reliability of ChatGPT. 
I. You had to pay a regular fee for using the full version of ChatGPT. 
J. Other(s):………………………………………………………………. 

9. What learner-related barriers of using ChatGPT did you perceive in IELTS writing 
instruction? (Choose many answers) 
A. Your learners did not have full awareness of benefits of using ChatGPT. 
B. Your learners had low English proficiency levels. 
C. Your learners had low motivation for IELTS learning.  
D. Your learners did not have positive attitude toward ChatGPT. 
E. Your learners did not have enough computer and technological skills. 
F. Your learners forgot the intended purpose of using ChatGPT for learning. 
G. Your learners might use ChatGPT for cheating. 
H. Your learners received information that was inaccurate or unsuitable for their learning 

needs. 
I. Other(s):………………………………………………………………. 

 
Appendix B: Interview protocol 
 
1. How long have you been applying ChatGPT in IELTS writing instruction? 
2. How often do you use ChatGPT in IELTS writing instruction? Please tell me in detail. 
3. At which stage(s) of IELTS writing instruction do you most often use ChatGPT? How do you 

apply it at each stage, and for what purpose? 
4. Who do you think can benefit from the use of ChatGPT in IELTS writing instruction? 
5. What benefits do you think using ChatGPT brings to you in IELTS writing instruction? In 

what ways? Please explain in detail. 
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6. What benefits do you think using ChatGPT brings to your learners in learning IELTS writing? 
In what ways? Please explain in detail.  

7. Have you encountered any difficulties or barriers when using ChatGPT in IELTS writing 
instruction? 

8. What barriers related to the nature and functions of ChatGPT do you often encounter in 
IELTS writing instruction? How do these disadvantages affect your teaching? Please explain 
in detail. 

9. From your perspective as an EFL teacher, what teacher-related barriers do you often 
encounter in IELTS writing instruction? How and why do these occur? Please explain in 
detail. 

10. What barriers related to IELTS writing learners do you often encounter in IELTS writing 
instruction? How? Please explain in detail. 
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