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School music teacher wellbeing: A systematic review
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School music teachers experience unique workload demands that affect their wellbeing,
though they are under-represented in research. A recent alarm has been raised for the
health of professional musicians, many of whom teach in schools as part of their
portfolio careers. To support teacher wellbeing, it is increasingly recognised that
contextualised solutions are needed, and music teachers could benefit from distinctive
support mechanisms. This systematic review used the PRISMA guidelines and aimed to
synthesise and evaluate current knowledge on levels of music teacher wellbeing
wortldwide, factors influencing their wellbeing, recommended support strategies, and the
effectiveness of researched interventions. A comprehensive search was conducted across
nine databases for articles, book chapters, books, reviews, and reports written in English
with no date range. A total of 33 sources were comprehensively analysed out of 1071
sources retrieved and imported into Covidence. We found that music teacher wellbeing is
at risk, with several sources reporting wellbeing levels below other global studies.
Personal and professional self-care is advocated as the most effective and immediate
strategy that music teachers can employ daily to manage their wellbeing and flourishing.
Systemic reform can assist music teacher wellbeing by recognising and alleviating unique
workload pressures, establishing formal inter-school support networks, and valuing the
contribution of music teachers to education. No known study has evaluated the impact
of any proposed support strategy or intervention to support music teacher wellbeing,
highlighting an urgent need for future evaluation research.

Introduction

The wellbeing of schoolteachers has attracted international concern in recent years,
particularly in response to the global teacher shortage (IKim et al., 2022; Pendergast et al.,
2022). Research is emerging that suggests music teachers’ wellbeing is at greater risk
because of their distinctive roles and workload demands (Bautista et al., 2021; Hanson,
2021; Shaw, 2019). This concern is alongside the alarm raised for the health of
professional musicians, many of whom teach in schools as part of their portfolio careers
(Musgrave & Lamis, 2025). It is increasingly recognised that teachers require
contextualised wellbeing solutions (Hartcher et al., 2022). Improvements in teacher
wellbeing are also likely to have a positive effect on music student learning and wellbeing
outcomes (Turner & Theilking, 2019). As such, there is an urgent need to understand how
the unique challenges of school music teachers’ wellbeing can be supported. This
systematic review follows the PRISMA (Preferred Reporting Items for Systematic reviews
and Meta-Analyses) guidelines (Page et al., 2021) and brings together literature from the
tields of music, education, and wellbeing sciences. It synthesises and evaluates existing
knowledge on the wellbeing of school music teachers and provides direction for future
research.
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Background

Wellbeing is a holistic and dynamic concept that encompasses the overall quality of life,
reflecting the positive state of an individual’s physical, mental, and social health. It is
relative to each person and can fluctuate over time depending on their circumstances and
environment (Mercer & Gregersen, 2020). Wellbeing represents a positive state for both
individuals and societies, functioning as a vital resource for daily life that is shaped by
social, economic, and environmental factors, and encompasses not only the quality of life
but also the capacity to contribute meaningfully to the world (World Health Organization,
2024a). At its peak, wellbeing manifests as flourishing, where individuals thrive and reach
their full potential (Seligman, 2011). The PERMA model (Seligman, 2011) is one of the
key theoretical foundations for understanding wellbeing, which proposes that wellbeing is
composed of five elements: Positive emotion, Engagement, Relationships, Meaning, and
Accomplishment (Seligman, 2011). Butler and Kern (2016) further operationalised the
model and developed the PERMA-Profiler, validating its measurement suitability across
different populations and contexts.

Teacher wellbeing has drawn increased attention in recent years, especially since the
outbreak of Covid-19 (Chan et al., 2021; Lemon & Turner, 2024). Poor wellbeing leads to
teacher burnout and may cause teachers to leave the profession (Diasti, 2021).
Furthermore, teachers who are stressed, exhausted, or depressed are likely to have
diminished or insufficient capacity to concentrate on educating and building connections
with their students (Ramberg et al., 2020). Teachers play an essential role in children’s
educational lives, and teacher wellbeing can affect students’ academic and social-emotional
development (Aldridge & McChesney, 2018). Prioritising the wellbeing of teachers is
therefore essential not only to ensuring the retention and productivity of educators but
also to the academic and personal development of their students.

Music and arts teachers are at greater risk of poor wellbeing due to their unique
professional demands. They are frequently the sole teachers of their subjects at a school
and endure professional isolation (Bautista et al., 2021). These teachers typically have
greater demands and accountability placed on them beyond teaching the curriculum,
particularly performances (Meng & Goopy, 2023). They are also impacted by the
marginalisation of the arts and music in schools and diminishing time for engagement
with teachers of other subjects (Shaw, 2019). During the Covid-19 pandemic, music
teachers’” wellbeing suffered because of the increased stress and mental health challenges
(Parkes et al., 2021). These findings suggest that targeted support and collaboration are
urgently needed to enhance the wellbeing of music teachers and ensure that they can
continue to inspire and educate their students effectively. Self-care is increasingly
acknowledged as an effective way to relieve the immediate pressures music teachers face
while broader systemic reforms are underway (Kelley et al.,, 2022; Koner et al., 2023;
Lemon, 2024; Van Klompenberg, 2023; Zabanal, 2022).

The aim of this systematic review was to synthesise and evaluate current knowledge on
school music teacher wellbeing. It is acknowledged that music in schools is delivered in
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various ways by teachers with a range of roles, such as generalist teachers, music
specialists, and arts teachers. All types of educators who deliver music in schools were
sought to be included in this review, including pre-service teachers; however, sources
retrieved were overwhelmingly focused on in-service school music teachers. The review
sought to answer the following questions:

1. What are the reported wellbeing levels of teachers delivering music in schools
internationally?

2. What factors have influenced their wellbeing?

3. What wellbeing strategies are recommended for these teachers?

4. What is the effectiveness of the wellbeing interventions researched?

Methods

This systematic review followed the PRISMA 2020 statement (Page et al., 2021) and the
research strategy was designed in consultation with the University library research services.
The search strategy, screening, extraction, and synthesis approach were registered in a
protocol with the Open Science Framework Registries (Meng & Goopy, 2025). A
comprehensive search was conducted across nine academic databases on 8 January 2024.
These databases were selected in consultation with the University library to ensure a broad
range of sources where included. The following search string was used: “music” AND
“teacher*” OR “educator*” AND “wellbeing” OR “well-being” OR “well being” OR
“flourishing*”. Results were filtered only to retrieve articles, book chapters, books,
reviews, and reports in English from any date. News, conference papers, and dissertations
were not included, to prioritise high methodological quality and dependability of the
included research. Searches were conducted in the title, abstract, and keywords fields, with
abstract if only one field option was available. The search yielded a total of 1071 sources:
EBSCO (267), Emerald (0), Informit (15), ProQuest (400), Sage (19), Scopus (190), Taylor
and Francis (15), Web of Science (162), and Wiley (3). The PRISMA flow diagram (Figure
1) exported from Covidence provides an overview of the identification and screening
process.

The sources were imported into Covidence for screening. 426 duplicate sources were
identified automatically by the software, and an additional three duplicate sources were
manually identified. Subsequently, 642 sources were screened based on title and abstract,
excluding 575 irrelevant sources. Following this initial screening phase, 67 sources were
assessed for full-text eligibility. Of these, 34 sources were excluded for various reasons: 22
did not address teacher (including pre-service teachers) wellbeing, eight superficially
addressed wellbeing, and four did not involve school music education. A total of 33
sources met the inclusion criteria for the review. Appendix 1: Data charting form located at
http://www.iler.org.au/iier36/meng-appendix.pdf presents an overview of the extracted
data from the data charting process.

A narrative synthesis of the extracted data is reported below, structured by the study’s
research questions, followed by a discussion of findings.



Meng, & Goapy

Identification

Screening

Included

Studies from databases/registers (n = 1071)
ProQuest (n =400)
EBSCO (n =267)
Scopus (n =190)
Web of Science (n =162)
Sage (n=19)
Taylor & Francis (n = 15)
Informit (n = 15)
Wiley (n =3)

References from other sources (n =0)
Citation searching (n= 0)
Grey literature (n = 0)

References removed (n = 429)
Duplicates identified manually (n = 3)
Duplicates identified by Covidence (n = 426)
Marked as ineligible by automation tools (n =
0)
Other reasons (n = 0)

Studies screened (n = 642)

Studies excluded (n = 575)

v

Studies sought for retrieval (n = 67)

Studies not retrieved (n= 0)

v

Studies assessed for eligibility (n = 67)

VY

Studies excluded (n = 34)

No findings regarding teacher (including pre-
service teacher) wellbeing (n = 22)

Wellbeing is used superficially (n = 8)

Does not include school music education (n = 4)

Studies included in review (n = 33)

Figure 1: The PRISMA flow diagram for the school music teacher
wellbeing systematic review exported from Covidence.
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Results

RQ1. What are the reported wellbeing levels of teachers delivering music in
schools internationally?

Eleven of the 33 sources reviewed reported on the wellbeing levels of teachers delivering
music in schools. Sources in this review reported mixed levels of wellbeing among music
teachers, though overall, the results suggest that music teacher wellbeing is at risk,
particularly evident in studies conducted during the Covid-19 pandemic, with some
sources reporting levels below those of other significant global studies.

Three sources (Cara et al., 2022; Miksza et al., 2022; Parkes et al., 2021) used the PERMA-
Profiler (Butler & Kern, 2016; Seligman, 2011), and research was conducted during the
coronavirus pandemic in Chile and the U.S. However, Parkes et al. (2021) only utilised the
PERMA-Profiler’s Positive Emotion and Health sub-scales to measure music teacher
wellbeing. Table 2 presents the PERMA-Profiler data of these three sources alongside the
global results from Butler and Kern (2016), which are often used as a benchmark to
compare PERMA-profiler results.

Table 2: PERMA-profiler results

Accom | Overall | Nega-

Posit'ive Engag- RelaFicr Meaning | plish- well- five Physical
Source Context emotion | ement nships ments being | emotion health

M|SDIM|SD|M|SD|M|SD|M|SD|M |SD|M |SD| M |SD
Caraet |First-year music |5.82|1.76(6.87|1.57{6.23| 1.9 [5.95|2.29|5.52|12.37| - | - |6.62|1.77|5.27|2.37

al. (2022) [education univ-
ersity students in
Chile (n=25)

Parkes et|PK-12 school 5271202 - | - | - - - - - -l - -1 -1 - (0617|215
al. (2021) |music teacher,
any category in
USA (n=1325)

Miksza |PK-12 school 5.7711.83|6.51|1.73(7.28| 1.84 [7.29(1.89|6.19|1.55|6.61|1.46(5.26(1.86|6.52|2.02
et al. music teacher of
(2022)  |any category in
the United States
(n = 2023)

Butler & |Global general 6.69|1.97|7.25|1.71{6.90| 1.97 |7.06(2.17|7.21|1.78|7.02|1.66[4.46|2.06|6.94|2.18
Kern adult population
(2016)  |(n = 31,966)

Studies during Covid-19 using the PERMA-Profiler found relatively consistent results
across the elements of positive emotion, engagement, accomplishment, overall wellbeing
and health, namely that the scores for the music teachers are lower than the global
benchmark. Cara et al. (2022) found that music education university students exhibit lower
levels across all six areas of PERMA compared to global benchmarks (Butler & Kern,
2016) and reported higher levels of negative emotion. Parkes et al. (2021) found that PK-
12 music teachers had lower positive emotions and physical health levels than the global
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results. Similarly, Miksza et al. (2022) reported that PK-12 music teachers had lower levels
of positive emotion, engagement, accomplishments, overall wellbeing, and physical health,
but higher levels of relationships, meaning and negative emotion compared to the global
results. Across the sources using the PERMA-Profiler, music teachers were consistently
found to have lower positive emotion, engagement, accomplishments, physical health, and
higher levels of negative emotion compared to the global benchmarks. There were
inconsistent results for relationships and meaning.

Two other sources used the PERMA model as a wellbeing framework, but not the
PERMA-Profiler (Ballantyne & Zhukov, 2017; Koner et al, 2023). Ballantyne and
Zhukov (2017) found that thirteen of their fourteen patticipants met all five "flourishing"
criteria in the PERMA model, while one teacher had consistently negative responses.
Koner et al. (2023) found that the wellbeing of female participants declined across all
aspects of the PERMA model during the Covid-19 pandemic.

Two studies used scales developed by Diener et al. (2010) to assess the wellbeing of music
teachers. A comparison of the results from the two studies with reference values shows
that pre-service music teachers scored lower on measures of wellbeing in pandemic-
related research contexts. The Psychological Wellbeing Scale (PWS; Diener et al., 2010)
(M = 45.4; §D = 6.2) was employed in one study to assess pre-service music teachers’
wellbeing in Turkey during Covid-19 (Onuray Egilmez, 2022), revealing a significantly
lower score (M = 39.34; §D = 8.59) than compared to United States and Singapore
college students before the pandemic. Oguz-Duran and Demirbatir (2020) used the
Flourishing Scale (FS) developed by Diener et al. (2010) (M = 44.97, §D = 6.56) and
reported average levels of flourishing (M = 44.27, §D = 7.03) in 162 pre-service music
teachers in Turkey.

Ballantyne and Retell (2020) used the World Health Organisation-Five Well-being Index
(WHO, 2024) to investigate the wellbeing of music teachers throughout their careers. The
results showed a slight decrease in wellbeing during the first five years of teaching and an
increase in the mid-career from » = -0.175 to » = 0.141. Another source utilised the
Subjective Wellbeing Inventory (SWBI) developed by Sell (1994), which found that
wellbeing scores among music teachers were relatively stable (M = 96.80; SD = 10.6)
(Kang & Yoo, 2019).

Frey-Clark et al. (2023) conducted a qualitative study employing phenomenological
interviews and reported that music teachers were facing high worries about their physical
and emotional wellbeing at the workplace and home in their first year of teaching during
Covid-19. Similatly, another qualitative study by Van Klompenberg (2023) found that the
wellbeing of music teachers declined during the Covid-19 pandemic.

RQ2. What factors have influenced their wellbeing?
Twenty-six sources reported a range of personal and environmental factors influencing

the wellbeing of teachers delivering music in schools, with these factors being typically
either positive, negative, or context dependent.
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Personal factors

At the personal level, studies indicate that music teacher wellbeing is influenced by a
variety of self-regulatory factors. Among these, the positive factors that are most
identified include self-care practices (Kelley et al, 2022; Koner et al, 2023; Van
Klompenberg, 2023; Zabanal, 2022), resilience (Van Klompenberg, 2023), engaging in and
enjoying music (Cara et al., 2022), emotion regulation (Fjellman-Wiklund et al., 2002),
participation in recreational and leisure activities (Joseph & Merrick, 2022), mindfulness
(Varona, 2018), and effective time management (Salas-Ruiz et al., 2023; Zabanal, 2022).

In contrast, two sources reported anxiety as a factor that negatively affected music teacher
wellbeing (Cheng & Lam, 2021; Van Klompenberg, 2023). At the same time, the impact
of certain personal factors is not entirely consistent but varies depending on the teacher’s
specific situation. These factors include relationships between family and friends (Joseph
& Merrick, 2022; Kelley et al., 2022; Onuray Egilmez, 2022; Van Klompenberg, 2023),
physical health (Kelley et al., 2022) and teaching career stages (Ballantyne & Retell, 2020;
Kang & Yoo, 2019; Kelley et al., 2022). varied based on individual circumstances.

Environmental factors

Environmental factors that positively supported music teachers’ wellbeing included being
provided with adequate resources, a positive teaching and learning environment
(Hardwick-Franco, 2018; Joseph, 2019) and a supportive work environment (Gabnyté &
Straksiené, 2014).

By contrast, Covid-19 was reported as a significant negative influence on music teacher
wellbeing as it disrupted teaching and increased stress, including in-person teaching
restrictions, challenges in moving practical group activities online, and strain on teacher-
parent relationships due to constant parent monitoring and expectations during online
classes (Cara et al., 2022; Cheng & Lam, 2021; Frey-Clark et al., 2023; Joseph & Merrick,
2022; Koner et al, 2023; Laidlaw, 2023; Van Klompenberg, 2023). Other negative
influences were student behaviour issues (Ballantyne & Zhukov, 2017; Koner et al., 2023),
heavy workload (Ballantyne & Zhukov, 2017; Berg & Lewin, 2023; Joseph & Merrick,
2022; Kuebel, 2019; Laidlaw, 2023), exhaustion (Ballantyne & Zhukov, 2017), job
insecurity, low morale, being undervalued (Berg & Lewin, 2023; Laidlaw, 2023),
underprepared to teach music from initial teacher education (Ballantyne & Zhukov, 2017),
and isolation of music teaching roles (Ballantyne & Zhukov, 2017; Berg & Lewin, 2023;
Krueger, 2000; Laidlaw, 2023).

Moreover, the influence of environmental factors varies depending on the context and
individual experience, which both positively and negatively influenced music teacher
wellbeing. School community and peer-support was either beneficial or detrimental
depending on the situation (Gabnyté & Straksiené, 2014; Joseph, 2019; Krueger, 2000;
Laidlaw, 2023; Van Klompenberg, 2023). Teachers making music with a perception of
high personal musical ability positively affected wellbeing, whereas teachers making music
with perceived low musical ability negatively affected wellbeing (Cara et al., 2022; Laidlaw,
2023; Pellegrino, 2011, 2015).



Meng, & Goapy 589

RQ3. What wellbeing strategies are recommended for these teachers?

Self-care strategies

Music teachers were encouraged to implement personal and professional self-care
strategies to support their wellbeing. Self-care was suggested to promote work-life balance
(Kelley et al., 2022; Steele et al., 2023; Van Klompenberg, 2023), healthy boundaries, and
valuing self-care over self-sacrifice (Kelley et al., 2022). Kuebel (2019) provided a
comprehensive set of daily self-care strategies for music teachers: positive self-talk,
relaxation techniques (meditation, breathing exercises (Grant, 2020), and guided imagery),
disconnect from digital devices, journal writing, reading for leisure, creative activities, new
learning, procrastination avoidance, realistic goal setting, meal and walk breaks,
engagement in exciting organisations, social activities, practise gratitude, prayer or
attending religious services, identifying meaningful aspects of life, counselling, support
from personal relationships, create a productive work environment, and assess workload
before taking on new tasks (Kuebel, 2019). Other personal self-care suggestions were
practising five-minute stress reduction techniques (Berg & Lewin, 2023), advocating for
oneself, and prioritising revitalisation (Zabanal, 2022). Music teachers were advised to set
long-term objectives, build daily routines, document progress, incorporate new habits, and
engage socially with others (Varona, 2018). Applying positive psychology principles in
daily life was also suggested (Ballantyne & Retell, 2020; Bernhard, 2023).

Self-care strategies that could directly influence music teachers’ professional wellbeing in
the workplace were promoted. One approach was to learn through the Music and Imagery
(MI) program, which involves listening to music for therapeutic benefits (Jerling, 2023).
Additionally, music teachers were encouraged to establish teaching routines and a stable
classroom environment (Laidlaw, 2023), remain professional (Zabanal, 2022), and connect
with colleagues online to share experiences and resources (Singh, 2021).

Systemic support strategies

Twenty sources provided strategies for how schools, universities, and teacher
development could support music teacher wellbeing. For schools, key strategies were
establishing a manageable teaching workload (Zabanal, 2022), providing mentorship, and
creating a supportive network (Ballantyne & Zhukov, 2017; Bernhard, 2023; Frey-Clark et
al., 2023; Laidlaw, 2023; Motrison, 2020; Salas-Ruiz et al., 2023). University initial music
teacher education was encouraged to prioritise wellbeing awareness (Salas-Ruiz et al.,
2023), further bridge the gap between theory and practice (Salas-Ruiz et al., 2023),
emphasise training in healthy musicianship (Salas-Ruiz et al., 2023), and for teacher
educators to set clear and transparent expectations for assessment (Salas-Ruiz et al., 2023).
Eight sources emphasised the importance of music teacher-specific professional
development to support discipline and teaching specific knowledge and skills (Ballantyne
& Retell, 2020; Frey-Clark et al., 2023; Joseph & Merrick, 2022; Kang & Yoo, 2019;
Laidlaw, 2023; Pellegrino, 2011; Steele et al., 2023; Zabanal, 2022).
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RQ4. What is the effectiveness of the wellbeing interventions researched?

In this review, no retrieved research study conducted wellbeing interventions using pre-
and post-testing, meaning the effectiveness of wellbeing interventions could not be
reported.

Discussion
Wellbeing levels

Sources in this review reported a range of music teacher wellbeing levels at and below the
global population means. Of significance is that it was found that music teachers’
wellbeing during COVID-19 was lower than before the pandemic, and lower than other
teachers. Sources using the PERMA-Profiler conducted during the height of the Covid-19
pandemic found music teachers reported lower levels of positive emotion, engagement,
accomplishments, physical health, and overall wellbeing and higher levels of negative
emotions compared to the global benchmarks from pre-pandemic times (Butler & Kern,
2016). Reppa et al. (2023) found that generalist primary teachers’ wellbeing was higher
than that of music teachers in this review, suggesting music teacher wellbeing could be at
greater risk. Possible reasons include more complex barriers faced by music teachers
during Covid-19, such as the difficulty of transferring performance-based education
(Beirnes & Randles, 2023) and physical group activities online (Salvador et al., 2021).

This finding was also observed using the PSW and FS scales. Onuray Egilmez (2022)
reported significantly lower PWS scores among pre-service music teachers in Turkey
during the Covid-19 pandemic, particularly compared to United States and Singapore
college students pre-pandemic. Similarly, Oguz-Duran and Demirbatir (2020) used the FS
scale, an updated version of the PWS, with pre-service music teachers in Turkey in 2019.
While these students in Turkey showed higher wellbeing than those evaluated during the
Covid-19, their scores still remained lower than those of college students from the US and
Singapore. These findings highlight that the pandemic exacerbated wellbeing issues among
music educators globally, and suggest that even in non-pandemic contexts, pre-service
music teachers often experience lower levels of flourishing than other student
populations.

While only a few studies reported on levels of music teacher wellbeing, they reveal that
music teacher wellbeing is overall lower than other categories of teachers and the general
population (Cara et al., 2022; Frey-Clark et al., 2023; Koner et al., 2023; Miksza et al.,
2022; Oguz-Duran & Demirbatir, 2020; Onuray Egilmez, 2022; Parkes et al., 2021; Van
Klompenberg, 2023). Of note is that no study reported music teacher wellbeing levels
above other studies. This review found that music teacher wellbeing may be at risk and
requires further investigation in a broader range of contexts and locations. Further large-
scale research is needed to investigate the level of music teacher wellbeing globally,
especially in the post-Covid era, to understand the long-term effects of the pandemic and
the specific conditions of different contexts.
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Self-care

Self-care emerged as the leading strategy music teachers can use to personally take charge
of their wellbeing. Self-care can be defined as “activities or processes that are initiated and
managed by the worker for the purpose of supporting one’s health and well-being,
attending to one’s needs, or providing stress relief” (Bressi & Vaden, 2017, p. 2). These
strategies encompass both personal self-care, which focuses on individual personal
wellbeing, and professional self-care, which empowers individuals to take control of their
wellbeing within the work environment (Lee & Miller, 2013). In the broader education
and wellbeing literature, self-care has been shown to improve teacher resilience, mental
health, and overall job satisfaction (Lemon, 2024). This does not undermine the
importance of addressing systemic challenges, but self-care provides a practical, immediate
solution to enhance music teacher wellbeing.

Most of the self-care strategies mentioned in this review apply to a broader range of
teachers rather than to support wellbeing specific to music teachers. In the field of music
education, however, music teachers face unique challenges, including performance
pressure (Cupido, 2018), professional isolation (Bautista et al., 2021), and the demands of
constant music-making (Pellegrino, 2015), but also distinct opportunities. Further research
is needed to investigate self-care strategies that specifically address the unique demands of
school music teachers while leveraging their distinct skills.

One possible self-care strategy for music teachers to find personal fulfilment and stress
relief is creative musical expression, which could help them reconnect with their passion
while supporting their wellbeing. An opportunity exists to investigate how making music
can be harnessed as a wellbeing literacy and self-care strategy, allowing music teachers to
maintain emotional balance and a sense of purpose in their demanding roles. The
potential strategies include engaging in personal music-making, whether playing an
instrument, singing, or composing, and allowing teachers to reconnect with their passion
for music outside the classroom. Listening to music for personal enjoyment can also be a
form of relaxation and mental reset. Additionally, joining ensembles or participating in
group music-making provides a social and creative outlet, distinct from their teaching
roles.

System reform

While self-care is a useful strategy for individual teachers, it is not a replacement for much
needed systemic reform. Music teachers face unique challenges that set them apart from
other educators, particularly in terms of workload, professional isolation, and value.
Unlike many other teachers, music educators are expected to coordinate extra-curricular
instrumental and vocal ensembles and conduct rehearsals and performances beyond
regular class hours, often without being accounted for in their workload (Berg & Lewin,
2023; Cheng & Lam, 2021). In many schools, a single music teacher can serve as the sole
music educator, which may involve teaching hundreds of students. This heavy teaching
load is compounded by the fact that they frequently work in isolation without the peer
support that other subject teachers enjoy. Additionally, primary school music teachers, in
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particular, can also be viewed as providing the release time for colleagues, devaluing their
contribution to the school curriculum and a child’s holistic education.

Addressing music teachers’ workload challenges through system reform is critical to
improving their overall wellbeing. Schools should formally account for the additional
responsibilities of rehearsals and performances by providing compensation, additional
planning periods, and resource support. Establishing formalised collaborative support
networks or appointing music coordinators would help mitigate the isolation many music
teachers face, especially those working as the sole music specialists in primary schools.
Reducing the heavy teaching load by assigning fewer grade levels or providing teaching
assistants for large classes would also alleviate stress. Universities must prioritise
integrating wellbeing strategies into initial teacher education, ensuring that future music
teachers are equipped with the tools to manage both their professional duties and personal
wellbeing.

Future studies are needed to examine how systemic reforms, such as workload
management, peer support networks, and enhanced wellbeing training in initial music
teacher education, can help address these challenges. By identifying successful strategies
for improving music teacher wellbeing, research can inform policy changes that better
support this often overlooked group of educators, ensuring their sustainability in the
profession and fostering healthier educational environments.

Evaluation of wellbeing strategies

The absence of pre-and post-testing in the reviewed studies limits the ability to evaluate
the effectiveness of wellbeing strategies for music teachers. Without these comparative
measures, assessing the direct impact of interventions to enhance wellbeing is challenging.
Pre- and post-testing allow researchers to evaluate changes over time, providing insight
into how specific interventions might influence various aspects of wellbeing. Previous
studies explored how school-based positive psychology interventions are delivered to
support teacher wellbeing, including mindfulness, multi-modal programs, and gratitude
interventions, revealing that both the structure and content of the strategies were vital to
their success (Vo & Allen, 2022). Future research in music teacher wellbeing is needed to
evaluate the proposed wellbeing strategies using pre- and post-testing methods to
understand their effectiveness. Such approaches would provide valuable knowledge in
supporting music teacher wellbeing and direct policymakers and institutions to support
music teachers’ wellbeing using evidence-based strategies.

Limitations

It is acknowledged that the provision of music education varies significantly globally, and
music teachers’ value, employment conditions, and pay differ considerably even between
local sectors and jurisdictions. A limitation in current research is the lack of differentiation
between varying roles and contexts of music teachers, such as differences between
specialist and generalist educators, or between primary and secondary school settings.
Variations in provision and working conditions make it challenging to draw universally



Meng, & Goapy 593

applicable conclusions, underscoring the need for context and role-specific research to
better understand music educators’ wellbeing. Another limitation is that the review
focuses solely on English-language contexts, which may result in language bias.

Conclusion

This PRISMA systematic review evaluated and synthesised current knowledge on school
music teachers’ wellbeing levels, influencing factors, supportive strategies, and their
effectiveness. The findings indicated that music teachers’” wellbeing is comparable to or
below those of others studied globally, and was particularly at risk during the Covid-19
pandemic. While personal and professional self-care are recommended as immediate
strategies for managing wellbeing, broader systemic reforms are crucial. These reforms
should focus on reducing workload pressures, establishing formal inter-school support
networks, and recognising the essential role music teachers play in holistic child
development and education. Notably, no known studies have evaluated the effectiveness
of suggested strategies to improve music teacher wellbeing, highlighting a critical research
gap. Future studies should focus on assessing the impact of these strategies to ensure
sustained support for music teacher wellbeing and to enhance the overall quality of music
education.
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