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This study presents a theory-building analytic synthesis of research on English teacher 
recruitment in Thailand’s secondary education sector, examining how native-speakerism 
and market ideology structure legitimacy and reproduce inequities in teacher hiring. 
Framed as a staffing and governance issue, the synthesis clarifies how legitimacy criteria 
are specified, audited, and normalised in education labour markets. Drawing on a 
systematically assembled corpus of 16 published studies, research was analysed as 
interpretive data to identify convergent evaluative criteria across recruitment discourse, 
policy analysis, and empirical work. The synthesis indicates that recruitment practices 
privilege symbolic markers of nativeness, including nationality, accent, and racialised 
identity, over pedagogical expertise and contextual competence. Simultaneously, 
competence-based criteria—demonstrated language proficiency, pedagogical expertise, 
and intercultural competence—recur across the literature but remain analytically 
fragmented and structurally marginalised within hiring instruments and institutional 
decision-making. To address this fragmentation, our study theorises the extralocal 
teacher of English (ETE) as a second-order analytical classification that consolidates 
these criteria and enables cross-study comparison, independent of nativeness-based 
labels. By advancing ETE as an analytical construct rather than an empirical recruitment 
category, our study offers a transferable framework for education research on 
recruitment inequities in Thailand and comparable schooling systems.  

 
Introduction  
 
Globally, English education operates within entrenched ideological and institutional 
frameworks that shape how foreign English teachers are evaluated and legitimised, with 
direct implications for recruitment practices across diverse contexts (Rose & Galloway, 
2019). Recent scholarship indicates that these dynamics persist across educational 
contexts, with native-speakerism continuing to shape hiring practices, professional 
legitimacy, and labour stratification in English language education globally (Selvi et al., 
2024). Emerging research further suggests that these patterns are intensifying under 
conditions of marketisation and transnational mobility, reinforcing the need to examine 
how legitimacy is operationalised within recruitment systems rather than assumed through 
ideological critique (Chen et al., 2023). 
 
These broad global dynamics become analytically meaningful when examined within 
specific national contexts, where abstract ideologies are translated into concrete 
recruitment practices (Bobadilla & Trakulkasemsuk, 2019; Fithriani, 2018). Recruitment 
practices are therefore rarely neutral, as they are embedded within broader sociopolitical, 
economic, and cultural processes that extend beyond pedagogical considerations and 
directly shape teacher labour stratification, staffing stability, and equity in access to 
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qualified instruction. Recent empirical analysis of recruitment advertisements and 
institutional hiring criteria in Thailand further confirms that these processes are 
operationalised through measurable indicators such as nationality requirements, salary 
stratification, and credential filtering, reinforcing structural inequities in teacher selection 
(Perrodin et al., 2026). 
 
In education systems, recruitment functions as a central workforce-governance process 
through which institutions operationalise ‘quality’ via administratively tractable proxies, 
thereby distributing professional opportunity, stabilising staffing, and legitimising 
institutional claims. Thailand provides a salient illustration of these dynamics. As national 
policies increasingly position English proficiency as a driver of economic competitiveness 
and global integration (Canagarajah, 2016; Putthithanasombat & Walsh, 2013), demand 
for foreign English teachers has expanded across Thailand’s secondary education sector, 
intensified by market-facing reputational pressures, school performance metrics, and 
parental choice. Despite this growth, recruitment practices remain characterised by a 
persistent preference for native English-speaking (NES) teachers, often at the expense of 
professionally competent non-native English-speaking (NNES) teachers whose 
qualifications and classroom effectiveness are well documented (Bobadilla & 
Trakulkasemsuk, 2019; Floris & Renandya, 2020; Ulla, 2019).  
 
This preference reflects not only linguistic assumptions, but also deeper hierarchies of 
legitimacy embedded in global English-language teaching. In Thailand, these hierarchies 
are reinforced through national policy discourses that institutionalise native-speaker norms 
as indicators of quality and legitimacy (Nitsaisook et al., 2025). They also reflect broader 
ideological constructions of language, identity, and authority in English language teaching 
(Holliday, 2015; Lowe, 2020), with direct implications for equitable hiring, professional 
recognition, and the efficient use of public and private education resources. These 
hierarchies are also evident in Thai students’ attitudes toward English accents and 
perceived linguistic acceptability, as well as in learner constructions of the “ideal” English 
teacher, where race and native-speaker status intersect as key markers of legitimacy 
(Ambele, 2023; Comprendio & Jindapitak, 2025). These patterns align with broader global 
dynamics linking teacher legitimacy, language ideology, and professional recognition in 
English language education (Chen et al., 2023). Although this study is situated within 
Thailand’s secondary education sector, these dynamics reflect wider global trends in which 
market-oriented and identity-based criteria mediate teacher legitimacy across national 
contexts. 
 
Within this context, the archetype of the native English speaker functions as symbolic 
linguistic and cultural capital, contributing to the commodification of English teachers in 
both global and local labour markets. Hiring decisions frequently prioritise perceived 
nativeness over pedagogical training, teaching experience, or familiarity with local 
educational contexts, reinforcing identity-based constructions of teacher legitimacy that 
remain central to English language teaching despite ongoing shifts toward global 
Englishes-oriented perspectives (Boonsuk, 2026; Floris & Renandya, 2020). Early 
explanations for this preference were grounded in assumptions of linguistic superiority. 
Influential work by Braine (1999) and Moussu and Llurda (2008) suggested that NES 
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teachers are perceived as possessing an intuitive command of grammar, pronunciation, 
idiomatic usage, and cultural nuance, positioning them as providers of more “authentic” 
exposure to English (Samaranayake, 2015). Subsequent scholarship has reframed this 
preference as ideological credentialing rather than pedagogical evidence, demonstrating 
that such claims function to legitimise exclusionary recruitment practices irrespective of 
professional competence (Moussu & Llurda, 2008). These dynamics reinforce hierarchical 
distinctions that obscure the competencies most closely associated with effective English 
language teaching, even as classroom-based research in Thailand highlights persistent 
tensions between communicative pedagogy and student participation (Chaiyasat & 
Intakaew, 2023). 
 
Beyond native-speakerism, the literature consistently identifies commodification as a 
central structural force shaping English teacher recruitment in Thailand. As English 
consolidates its status as a global lingua franca in commerce, education, and international 
mobility, proficiency is increasingly framed as an economic asset rather than solely an 
educational resource (Canagarajah, 2016; Holliday, 2015; Kogar, 2014). In Thailand, 
national development agendas promote English proficiency as a pathway to economic 
advancement, transforming English teaching into a marketable service that shapes staffing 
criteria rather than a purely pedagogical endeavour (Putthithanasombat & Walsh, 2013). 
Recruitment decisions thus become transactional, oriented toward attributes that are easily 
commodified and communicated, reflecting broader alignments between Global Englishes 
discourse, teacher identity, and market-driven educational practices (Boonsuk & Fang, 
2025; Chen et al., 2023). Within this framework, the NES identity serves as a highly 
visible, easily communicable signal of authenticity and prestige, functioning as a powerful 
symbolic marker regardless of its pedagogical relevance (Jindapitak, 2019). 
 
Although native-speakerism and commodification have been widely critiqued, the 
evaluative criteria through which the legitimacy of foreign English teachers is constructed 
remain analytically fragmented across the literature. Existing studies repeatedly invoke 
competence-based standards—such as language proficiency, pedagogical expertise, and 
intercultural competence—but lack a shared analytical framework for comparing these 
criteria across contexts and methodological traditions. This fragmentation constrains 
cross-study comparison and limits theoretical accumulation, weakening the field’s capacity 
to translate critique into cumulative knowledge about how recruitment systems reproduce 
inequality and how competence-based alternatives are conceptualised. In this sense, 
recruitment functions as a governance mechanism: it determines which forms of expertise 
are rewarded, which teacher profiles become institutionally “credible”, and how schooling 
systems allocate opportunity and status across segmented teacher labour markets, with 
implications for workforce capacity, staffing stability, and equity that extend beyond 
language education. Recent syntheses indicate that these dynamics persist across contexts 
despite decades of critique, underscoring the need to examine how legitimacy is 
operationalised within recruitment systems rather than merely theorised (Selvi et al., 2024). 
 
In response to these analytical limitations, the present study undertakes an analytic 
synthesis of published research on English teacher recruitment in Thailand’s secondary 
education sector. Rather than proposing a new recruitment model or documenting an 
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emergent hiring practice, our study advances the extralocal teacher of English (ETE) as a 
second-order analytical classification derived from qualitative synthesis of convergent 
evaluative criteria across the literature. Analytically, ETE refers to English teachers whose 
professional legitimacy is grounded in demonstrated language proficiency, pedagogical 
expertise, and intercultural competence, rather than nationality, ethnicity, or presumed 
nativeness (Perrodin et al., 2023). Beyond its relevance to English language education, this 
synthesis contributes to international educational research on teacher labour markets by 
conceptualising recruitment as a governance process through which legitimacy, quality, 
and workforce value are administratively defined. Thailand serves as a theoretically 
informative case because it exemplifies how marketisation, credential proxying, and 
identity-based heuristics intersect within systems under the pressures of globalisation and 
staffing shortages. The analytical framework developed in this study is therefore applicable 
to comparative research on teacher recruitment and professional legitimacy in education 
systems beyond the Thai context. 
 
Method 
 
Analytical design and orientation 
 
This study employed an analytic synthesis of secondary literature to examine how English 
teacher legitimacy is constructed within recruitment research on Thailand’s secondary 
education sector (Drisko, 2020). Although the corpus includes diverse methodological 
designs, all studies were analysed qualitatively as interpretive data rather than as aggregable 
empirical outcomes (Snyder, 2019). The synthesis focused on identifying convergent 
evaluative criteria, recruitment practices, and constructions of professional legitimacy 
across the literature, rather than on summarising study-specific findings or estimating 
effects. 
 
Methodologically, the study is best understood as a qualitative evidence synthesis in which 
the unit of analysis is the evaluative reasoning articulated in published research, rather 
than the empirical estimates or outcome measures reported by individual studies. The 
analytic objective was interpretive integration: to identify recurrent evaluative criteria, 
clarify their relationships, and theorise a second-order analytical classification that renders 
those criteria comparable across heterogeneous study designs. This orientation 
differentiates the present study from aggregate systematic reviews or meta-analyses that 
prioritise effect estimation, intervention evaluation, or formal quality appraisal of 
recruitment criteria as institutional and policy phenomena. 
 
Corpus construction and PRISMA positioning 
 
The PRISMA 2020 procedures were used exclusively as a corpus-construction and 
transparency framework to ensure systematic identification, screening, eligibility 
assessment, and documentation of the analytical corpus (Page et al., 2021; Siddaway et al., 
2019). PRISMA was used as a reporting and traceability scaffold for corpus identification 
and documentation rather than as a statement of methodological identity. This positioning 
aligns with established review typologies that distinguish qualitative evidence synthesis and 
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interpretive analytic reviews from aggregative systematic reviews and meta-analyses (Munn 
et al., 2018). Accordingly, PRISMA is employed to ensure transparency in corpus 
construction rather than to imply an aggregative or exhaustive review. 
 
Figure 1 summarises the identification, screening, and inclusion process used to construct 
the analytical corpus, resulting in a final set of 16 published studies that met all eligibility 
criteria. 
 

 
 

Figure 1: PRISMA 2020 flow diagram for corpus 
identification, screening, eligibility, and inclusion 

 
An analytic synthesis approach was selected in place of a new empirical investigation 
because scholarship on English teacher recruitment in Thailand is dispersed across small-
scale qualitative studies, policy analyses, and conceptual critiques. Synthesising this 
fragmented body of work enables the identification of convergent analytical patterns and 
the consolidation of evaluative criteria for constructing teacher legitimacy, without relying 
on a single, localised dataset. 
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Search strategy 
 
To ensure comprehensive coverage of scholarship on English teacher recruitment in 
Thailand, multiple databases spanning education, applied linguistics, and development 
studies were systematically searched. These included ERIC (Education Resources 
Information Center), Google Scholar, Scopus, and the Thai-Journal Citation Index Centre 
(TCI). The inclusion of both international and national databases ensured coverage of 
research published in global venues as well as locally grounded studies that are often 
under-represented in international indexing systems. 
 
The search strategy targeted literature addressing the core analytical foci of this synthesis: 
English teacher recruitment, commodification, and native-speakerism within Thailand’s 
secondary education sector. Search terms were combined using Boolean operators (AND, 
OR) to ensure transparency and replicability. Keywords included commodification, 
English language teaching, teacher recruitment, secondary education, native English-
speaking teachers, non-native English-speaking teachers, and Thailand. Example search 
strings included (“commodification” AND “teacher recruitment” AND “English language 
teaching” AND “Thailand”) and (“native English-speaking teachers” OR “non-native 
English-speaking teachers”) AND “teacher recruitment” AND “Thailand.” 
 
The term extralocal teacher of English (ETE) was included selectively to capture studies 
employing competence-oriented or alternative terminology in discussions of foreign-hire 
English teachers. The search strategy did not presume widespread use of this term; 
instead, it was designed to retrieve studies that implicitly articulated evaluative criteria for 
language proficiency, pedagogical expertise, and intercultural competence, regardless of 
the terminology used. This ensured openness to analytical convergence across diverse 
strands of the literature rather than restriction to predefined labels. 
 
Inclusion and exclusion criteria 
 
Explicit inclusion and exclusion criteria were established to identify relevant studies for 
analytic synthesis, guided by established recommendations for qualitative synthesis in the 
social sciences (Snyder, 2019). Studies were included if they met the following criteria: (1) 
publication primarily within the past ten years, with earlier studies retained only where 
analytically indispensable for tracing recruitment practices, conceptual foundations, or 
policy conditions that persisted into the focal period; (2) focus on English language 
teaching or English teacher recruitment within the Thai educational context; and (3) 
substantive engagement with recruitment practices, commodification, native-speakerism, 
or constructions of teacher legitimacy. The synthesis prioritised studies that linked 
recruitment criteria to institutional decision-making, workforce stratification, policy 
rationales, or equity-relevant outcomes (e.g., access, recognition, or working conditions), 
even when the immediate empirical focus was on language education. 
 
While the review emphasised literature published within the past decade, a limited number 
of earlier studies were included when they were analytically indispensable to understanding 
the structural origins and persistence of recruitment criteria that continue to shape 
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contemporary practices. The temporal framing, therefore, ensured that the analysis 
predominantly captured recruitment dynamics in the post–ASEAN Economic 
Community (AEC) period, while retaining foundational studies necessary for interpretive 
continuity in the synthesis. 
 
Studies were excluded if they were not situated within the Thai educational context or did 
not substantively address English teacher recruitment, commodification, native-
speakerism, or professional legitimacy. Where studies were situated outside secondary 
schooling (e.g., tertiary recruitment), they were retained only when they provided 
analytically transferable evidence on recruitment practices and legitimacy criteria operating 
across educational sectors in Thailand. These studies were treated as contextual evidence 
rather than as sector-equivalent findings.  
 
Studies focusing exclusively on classroom pedagogy, language acquisition outcomes, or 
learner attitudes, without engaging with recruitment or teacher positioning, were also 
excluded. Importantly, inclusion was not contingent on the use of specific teacher labels 
or classifications. Studies were selected based on analytical relevance to recruitment 
practices and evaluative criteria, regardless of whether authors explicitly employed native, 
non-native, or alternative terminology. Where evidence was derived from tertiary or 
language-school contexts, it was interpreted as contextual discourse on recruitment 
practices rather than as sector-equivalent evidence for secondary schooling. 
 
Data extraction and analytic synthesis 
 
Following corpus construction, analytic synthesis was conducted to identify patterns in 
recruitment practices, evaluative criteria, and constructions of English teachers’ legitimacy 
across the selected studies, consistent with guidance on qualitative evidence synthesis that 
emphasises interpretive integration rather than statistical aggregation (Munn et al., 2018). 
 
A standardised data extraction framework was used to ensure consistency and 
transparency. For each included study, extracted information included author(s) and year 
of publication; research focus and guiding questions; methodological approach and data 
sources; key findings related to recruitment practices, commodification, and native-
speakerism; and explicit or implicit evaluative criteria used to define effective English 
teachers, including language proficiency, pedagogical expertise, and intercultural 
competence. Extraction prioritised analytical content relevant to recruitment and 
professional legitimacy rather than descriptive categorisation of teacher types. 
 
All extracted data were compiled into a structured database to facilitate systematic 
comparison across studies. Analytical saturation was reached when iterative comparison 
yielded no additional evaluative criteria beyond language proficiency, pedagogical 
expertise, and intercultural competence. The ETE classification was not employed as an a 
priori coding framework; instead, it was analytically mobilised only after convergent 
evaluative criteria had been identified across the corpus. A structured summary of the 16 
included studies is provided in Appendix 1. 
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Analytic synthesis proceeded through a staged interpretive process. Initial deductive 
coding focused on recruitment practices, commodification, native-speakerism, and 
constructions of teacher legitimacy. Through close reading, these categories were refined 
inductively to capture recurring evaluative criteria and emergent analytical sub-patterns. 
All included studies were reviewed and analytically categorised, with interpretive 
discrepancies discussed and resolved by consensus among the authors. 
 
Through this process, convergent evaluative criteria—particularly language proficiency, 
pedagogical expertise, and intercultural competence—were identified across critiques of 
native-speakerist and commodified recruitment practices. These criteria were consolidated 
into a competence-based analytical classification and applied in the findings to interpret 
patterns of English teachers’ legitimacy in Thailand’s secondary education sector. As the 
included studies vary substantially in their methods, contexts, and focal populations, 
individual study claims were not treated as directly commensurable with one another as 
empirical evidence. Instead, they were analysed as instances of evaluative discourse that 
articulate, contest, or presuppose criteria for teacher legitimacy. This interpretive strategy 
enables analytical convergence at the level of evaluative criteria without implying 
methodological equivalence or statistical comparability across studies.  
 
Consistent with this analytic orientation, the ETE construct is not operationalised in this 
study as a measurable teacher type, recruitment instrument, or policy model. Instead, it is 
used as a second-order analytic classification that consolidates competence-based 
evaluative criteria that are recurrently identified in the literature. In this synthesis, ETE 
functions as an interpretive device to support analytical comparison of how professional 
legitimacy is constructed and evaluated within recruitment discourse, without implying 
institutional adoption or empirical standardisation. Operational specification of ETE is 
therefore left to future empirical research. 
 
Findings and discussion 
 
The synthesis reveals that English teacher recruitment in Thailand is structured through 
three interrelated mechanisms: native-speakerism as a system of legitimacy construction, 
commodification as a market-oriented ideology that shapes hiring criteria, and the partial 
yet consistent emergence of competence-based evaluative standards, consolidated 
analytically through the extralocal teacher of English (ETE) framework. 
 
Native-speakerism and linguistic capital 
 
Across the included studies, native-speakerism emerged as a central organising principle in 
English teacher recruitment practices in Thailand. Recent scholarship reinforces this 
interpretation, demonstrating that native-speakerism continues to function as a structuring 
ideology in hiring practices, shaping institutional expectations and professional hierarchies 
across global contexts of English-language education (Selvi et al., 2024). The literature 
documents a persistent preference for NES teachers, particularly those associated with 
Western countries, positioning nativeness as a primary marker of legitimacy in hiring 
decisions (Bobadilla & Trakulkasemsuk, 2019; Samaranayake, 2015). Recruiter-focused 
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evidence from Thai public universities further indicates that native-speaker status remains 
a salient indicator of employability even when qualifications and teaching experience are 
considered (Thararuedee & Musigrungsi, 2024). Although situated in tertiary education, 
this evidence is used here to contextualise sector-wide recruitment discourse rather than 
to imply direct comparability with secondary hiring. 
 
Synthesised findings indicate that the construction of linguistic and symbolic capital 
underpins this preference. NES status is repeatedly associated with presumed linguistic 
authority, cultural authenticity, and an assumed capacity to transmit proper English, with 
nativeness treated as an intrinsic quality rather than a socially constructed attribute 
(Ruecker & Ives, 2015). This ideological construction is also foregrounded in Thai-
language scholarship, where native-speaker preference is explicitly analysed as nation-
based discrimination and as a manifestation of linguistic imperialism within English-
teaching and recruitment practices (Kasemchok, 2021). 
 
Beyond its role in structuring hiring decisions, this hierarchy also has pedagogical 
implications, as several studies identify. By equating English competence with Western 
native-speaker norms, recruitment practices reinforce a narrow and monolithic conception 
of English that poorly aligns with global patterns of English use (Methanonpphakhun & 
Deocampo, 2016; Rose & Galloway, 2019). This orientation constrains recognition of 
Global Englishes and limits exposure to diverse linguistic forms, reinforcing normative 
expectations of native-speaker models. These expectations persist despite growing 
evidence that learners evaluate teacher effectiveness in more nuanced and context-
dependent ways (Boonsuk, 2025), alongside regional evidence indicating that teacher 
beliefs and attitudes increasingly reflect more pluralistic understandings of English use 
across Asian contexts (Vu, 2023; Wangdi & Dhendup, 2024).  
 
The synthesised evidence indicates that native-speakerism functions not merely as a hiring 
preference but as a mechanism that produces and sustains hierarchies of legitimacy 
grounded in symbolic linguistic capital, while rendering professional competencies 
recurrent yet subordinated in recruitment decision-making (Floris & Renandya, 2020). 
These findings align with recent synthesis research demonstrating that native-speakerism 
continues to structure professional legitimacy across global English language education 
contexts, even where competence-based criteria are formally recognised (Selvi et al., 
2024). 
 
Commodification of English teaching and recruitment criteria 
 
Commodification emerged across the corpus as a dominant structural mechanism shaping 
English teacher recruitment in Thailand. English teaching was repeatedly depicted as 
embedded in market-oriented frameworks in which English proficiency was valued as an 
economic asset and teaching labour was evaluated through exchange-based criteria 
(Comprendio & Savski, 2019; Wintachai et al., 2020). Synthesised findings indicate that 
commodification aligned closely with native-speakerist ideologies by converting nativeness 
into a marketable attribute associated with prestige and consumer appeal, especially in 
private and semi-private educational settings (Putthithanasombat & Walsh, 2013). 
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Several studies document how market ideology shapes hiring instruments. Job 
advertisements and recruitment policies frequently use native-speaker identity as a proxy 
for quality, often operationalised through nationality-based criteria and differentiated 
compensation structures (Boonsuk et al., 2023; Kogar, 2014; Perrodin et al., 2026). These 
patterns suggest that commodification does not merely coexist with native-speakerism but 
stabilises it by translating ideological preferences into market demand. This convergence 
between market demand and identity-based credentialing reflects broader economic 
rationalities within education systems, where symbolic indicators of quality are prioritised 
over substantively evaluated competencies (Chen et al., 2023). 
 
The synthesis also converged on the consequences of this recruitment environment. By 
privileging symbolic linguistic capital over professional expertise, commodified hiring 
practices reinforced labour hierarchies based on nationality and perceived authenticity 
rather than evidence-based teaching competence (Wintachai et al., 2020). Overall, 
commodification served as a structural mechanism explaining why competence-based 
criteria recurred across the literature yet remained subordinated in recruitment decisions.  
 
These patterns indicate that recruitment practices are not merely shaped by market forces 
but structured by a market-oriented recruitment ideology in which administratively 
efficient and symbolically legible proxies are systematically prioritised over substantively 
evaluated professional competence. 
 
Structural marginalisation and the convergence of competence-based criteria 
 
The corpus converged on the finding that NNES teachers, despite relevant qualifications 
and contextual knowledge, were routinely positioned as less legitimate candidates within 
recruitment hierarchies (Bobadilla & Trakulkasemsuk, 2019; Methanonpphakhun & 
Deocampo, 2016). Synthesised evidence suggested that marginalisation operated through 
reinforcing mechanisms: native-speakerist assumptions equated identity with instructional 
quality, while commodified hiring frameworks rewarded marketable symbolic attributes 
more readily associated with native-speaker status (Boonsuk et al., 2023; Comprendio & 
Jindapitak, 2025; Perez-Amurao & Sunanta, 2020). 
 
Several studies described consequences for professional trajectories, including restricted 
opportunities, lower-status appointments, and constrained advancement even where 
pedagogical expertise and local familiarity were evident (Ulla, 2018, 2019). The literature 
also converged on the under-recognition of competencies highly relevant to local learners. 
NNES teachers were often positioned as well placed to mediate between English and 
students’ sociocultural realities, yet this capacity was routinely undervalued in recruitment 
and appraisal practices (Floris & Renandya, 2020).  
 
Notably, although the corpus repeatedly critiqued native-speakerism and 
commodification, it also revealed convergence around competence-based criteria for 
teacher legitimacy. Across diverse studies, legitimacy was repeatedly implied to rest on 
demonstrated language proficiency, pedagogical expertise, and intercultural competence, 
even when these criteria were articulated indirectly or primarily in contrast to nativeness-
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based evaluation. This convergence provided the analytic basis for consolidating a 
competence-based vocabulary to support cross-study comparisons. 
 
Consolidating teacher legitimacy through ETE as an analytical classification 
 
Across the included studies, ETE (extralocal teacher of English) was not taken up as a 
shared analytical framework. Instead, convergence emerged implicitly across critiques of 
native-speakerism, commodification, and professional legitimacy (Bobadilla & 
Trakulkasemsuk, 2019; Floris & Renandya, 2020; Perez-Amurao & Sunanta, 2020; Ulla, 
2018, 2019). Building on this convergence, the present synthesis mobilises ETE as a 
competence-based second-order analytical classification rather than as an empirically 
observed recruitment category (Perrodin et al., 2023). 
 
This convergence around competence-based criteria provides the analytical conditions 
necessary for conceptual consolidation. While competence-based criteria recur across the 
literature, they remain dispersed and inconsistently specified. ETE names and organises 
these criteria—demonstrated language proficiency, pedagogical expertise, and intercultural 
competence—independently of nationality, ethnicity, or presumed nativeness. In doing so, 
it renders comparable what is otherwise fragmented across heterogeneous studies and 
enables more cumulative theory-building on how legitimacy is constructed and contested. 
 
Analytically, the ETE classification integrates the preceding patterns. Native-speakerism 
constructs legitimacy through essentialised identity; commodification converts identity 
into market value; and NNES marginalisation emerges as a structural outcome. ETE 
consolidates the implicit alternative articulated across the corpus: legitimacy grounded in 
professional competence rather than symbolic or racialised markers. The use of ETE does 
not imply that competence-based recruitment frameworks are institutionalised in 
Thailand. Instead, it functions as an interpretive lens that clarifies how legitimacy is 
repeatedly conceptualised across the literature and provides an explicit construct for 
subsequent empirical specification in recruitment research. 
 
From a governance perspective, this consolidation highlights a broader institutional 
tension between administratively efficient indicators of quality and substantively grounded 
evaluations of professional competence. In market-oriented education systems, 
recruitment criteria are often selected not because they are pedagogically valid, but 
because they are easily operationalised, communicated, and justified within bureaucratic 
and competitive environments. This dynamic suggests that native-speakerism persists not 
only as an ideological construct but also as an administrative shortcut that simplifies the 
evaluation of teaching quality. Framing recruitment in these terms shifts the analytical 
focus from bias alone to the structural conditions that sustain it. 
 
Implications, limitations, and directions for future research 
 
This analytic synthesis demonstrates that nationality-based criteria and market-aligned 
recruitment practices remain central mechanisms reproducing inequities in Thailand’s 
secondary education sector. At the policy level, the findings underscore the need for 
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greater transparency in how recruitment criteria are articulated and operationalised, 
particularly regarding qualifications, experience, and demonstrated competence. At the 
institutional level, the competence-based dimensions consolidated through the ETE 
construct provide an analytically coherent framework for interrogating inconsistencies in 
recruitment and appraisal practices, without implying current institutional adoption. More 
broadly, teacher staffing criteria function as de facto policy instruments, shaping 
workforce composition, professional recognition, and the distribution of qualified 
teachers across school types. The ETE construct, therefore, supports comparative policy 
inquiry into how school systems define quality in hiring, how market-facing criteria 
displace competence, and how equity-oriented standards can be specified in auditable 
recruitment instruments, particularly in contexts where English is increasingly positioned 
as a lingua franca. 
 
Several limitations warrant acknowledgment. The analytical corpus comprised 16 studies, 
reflecting a relatively small and fragmented body of research on English teacher 
recruitment in Thailand’s secondary education sector. The predominance of qualitative 
and discursive methodologies precludes causal claims regarding recruitment practices and 
learning outcomes. These constraints reflect structural gaps in the field and point to clear 
priorities for future research. 
 
Future research should prioritise the development and validation of recruitment 
instruments that can distinguish between symbolic and competence-based indicators of 
teacher quality. This is particularly important for advancing mixed-methods and 
longitudinal designs that link hiring criteria to instructional outcomes, as well as 
comparative research across Global South contexts to examine how competence-based 
understandings of teacher legitimacy are enacted or constrained within institutional and 
policy frameworks (Thararuedee & Musigrungsi, 2024).  
 
Such work would clarify whether inequitable recruitment outcomes are driven primarily by 
structural constraints, organisational incentives, or decision-making heuristics embedded 
within school-level governance (Boonsuk et al., 2023; Thararuedee & Musigrungsi, 2024) 
and respond to recent calls to examine how teacher legitimacy is enacted within 
institutional hiring systems rather than assumed through ideological critique (Selvi et al., 
2024). It also raises the possibility that reliance on nationality, accent, and native-speaker 
identity reflects not only structural constraints but an institutional preference for 
administratively efficient proxies, avoiding more complex and professionally demanding 
evaluations of pedagogical expertise, intercultural competence, and formal qualifications. 
In sum, the persistence of native-speakerism in recruitment is not unique to Thailand. 
However, it reflects broader structural tendencies in globalised education systems, where 
market visibility and administrative efficiency frequently displace pedagogical validity in 
teacher evaluation. 
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Conclusion 
 
This study examined English teacher recruitment in Thailand’s secondary education sector 
through an analytic synthesis of existing scholarship, focusing on the intersecting 
ideologies of native-speakerism and commodification. Across the literature, recruitment 
practices consistently privilege symbolic constructions of native-speaker legitimacy over 
pedagogical expertise, intercultural competence, and professional qualifications. These 
patterns indicate that inequitable hiring practices are not incidental or context-specific but 
structurally embedded within market-oriented education systems that reward visibility, 
branding, and symbolic value over demonstrable professional competence. In doing so, 
they shape teacher labour hierarchies and the terms through which schools define 
legitimate expertise. In this respect, the study contributes to international educational 
research by clarifying how teacher recruitment operates as a policy-facing mechanism that 
structures labour markets, professional recognition, and equity across schooling systems. 
By theorising legitimacy as an outcome of how recruitment criteria are specified and 
operationalised, the framework developed here supports comparative inquiry into staffing 
governance in education systems where market ideology and proxy indicators shape 
teacher selection. 
 
Rather than proposing a new recruitment model or documenting institutional change, our 
study advances the extralocal teacher of English (ETE) as a competence-based analytical 
classification that consolidates the implicit definition of professional legitimacy across 
fragmented strands of research and its reproduction through recruitment systems. The 
synthesis demonstrates that language proficiency, pedagogical expertise, and intercultural 
competence recur consistently across critiques of native-speakerist and commodified 
recruitment, yet remain analytically dispersed and structurally subordinated within hiring 
discourse. By naming and organising these convergent criteria, the ETE classification 
provides conceptual clarity while avoiding claims of empirical adoption or policy 
implementation. 
 
The analysis is constrained by the size and methodological diversity of the available 
literature, which limits causal inference regarding recruitment practices and educational 
outcomes. These constraints reflect structural gaps in the field rather than limitations of 
the analytic approach and point to clear priorities for future research. In particular, further 
studies should examine how recruitment criteria, labour conditions, and professional 
competence intersect within institutional and policy contexts, especially through 
longitudinal and mixed-methods designs. 
 
By clarifying how professional legitimacy is constructed and contested in English teacher 
recruitment, this analysis advances ongoing debates on equity, professionalism, and 
legitimacy in global English language education and provides a foundation for future 
empirical, comparative, and policy-oriented inquiry. Because the framework treats 
legitimacy as an outcome of how recruitment criteria are defined and applied, it can also 
be used to interrogate recruitment systems beyond English education, where credentialing, 
marketisation, and identity-based proxy criteria shape teacher selection. The contribution 
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is a transferable analytical framework: ETE consolidates competence-based standards into 
a usable vocabulary for examining how staffing policies are justified, implemented, and 
contested across educational contexts. 
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Appendix 1: Included studies and extracted recruitment-related 
claims and evaluative criteria 
 
No Author(s), date Extracted recruitment-related claims and evaluative criteria 
1 Bobadilla & 

Trakulkasemsuk, 
2019 

• The linguistic capital of native and non-native EFL teachers is valued 
differently, leading to pay disparities in Thailand. 

• Filipino EFL teachers' demand is more for cost efficiency than linguistic 
prowess; their position might change if hiring costs equalise. 

• Filipino EFL teachers need continuous skill development and can 
leverage their unique English learning experiences as teaching resources. 

2 Boonsuk et al., 
2023 

• ELT job advertisements in Thailand and China indicate a strong native-
speakerist bias. 

• Many specify teachers from English-speaking countries like the US, UK, 
and Australia. 

• Advertising often equates native English-speaking with being Caucasian, 
sidelining qualifications. 

3 Comprendio & 
Savski, 2019 

• The study explored perceptions of migrant English teachers in Southern 
Thailand based on 'nativeness'. 

• 'Nativeness' was often equated with whiteness/Westernness, while 'non-
nativeness' was linked to Asianness. 

• Access to 'nativeness' was seen as a privilege for learners with more 
economic capital. 

4 Floris & 
Renandya, 2020 

• NESTs are often perceived as superior to NNESTs despite limited 
evidence that nativeness alone predicts teaching effectiveness. 

• Teachers could be judged by qualifications and experience, not native 
status. 

• ELT professionals could challenge this misconception for fairer 
evaluations. 

5 Jindapitak, 2019 • The study framed English’s regional role as a policy driver shaping school 
and household demand for English. 

• This demand reinforced legitimacy narratives that associated native 
English with quality and status. 

• The analysis supported interpreting recruitment preferences as policy-
facing responses to perceived competitiveness pressures. 

6 Kasemchok, 2021 • The Native Speaker label holds power and privilege, often overshadowing 
non-native teachers' values. 

• Thailand's emphasis on native English identity can marginalise non-native 
teachers and limit the use of diverse teaching methods. 

• The focus on native language in English teaching in Thailand contributes 
to issues of status, discrimination, and language imperialism. 

7 Kogar, 2014 • English is vital for Thailand's future success in the AEC context. 
• WSI ads emphasise English as a key to corporate success and prestige. 
• English proficiency is associated with desirability, while its absence 

hinders career progression. 
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8 Methanonpp-
hakhun & 
Deocampo, 2016  

• Foreign teachers in Thailand share challenges like racial discrimination 
and high expectations. 

• Issues extend to visa problems, language barriers, and remuneration. 
• The study highlights biases based on native status and skin colour. 

9 Perez-Amurao & 
Sunanta, 2020  

• Filipino teachers occupy a significant position within Thailand’s English-
teaching labour market. 

• Schools prefer white, native English speakers, as evidenced by pay gaps. 
• Filipino teachers experience racialised and gendered discrimination. 

10 Perrodin et al., 
2023 

• Thai secondary schools prioritise nationality in the recruitment of English 
teachers. 

• This focus overlooks key factors such as language proficiency and 
experience. 

• The proposed extralocal teacher of English (ETE) designation promotes 
inclusivity over NES/NNES labels. 

11 Putthithanas-
ombat & Walsh, 
2013 

• Schools combine pragmatic recruitment with traditional Thai 
management. 

• Concerns arise over international teachers' approach to employment. 
• Thailand's education sector is underprepared for the ASEAN Economic 

Community. 
12 Ruecker & Ives, 

2015 
• A study of 59 Asian language school sites shows bias for young, White 

native English speakers. 
• Websites emphasise travel and earnings over job specifics. 
• Authors link findings to cultural and racial biases in TESOL. 

13 Samaranayake, 
2015 

• Examines the influence of native English-speaking countries on ELT 
materials in non-native settings. 

• Highlights the status of native speakers seeking teaching roles in 
Thailand. 

• Offers strategies for local EFL teachers to counter English's dominance. 
14 Ulla, 2018 • English teaching is crucial in Thailand, but few studies explore its 

nuances. 
• Filipino teachers find teaching in Thailand challenging due to student 

disinterest and unsuitable curricula. 
• There is a need for better teacher support and curriculum improvements 

in Thai English education. 
15 Ulla, 2019 • Filipino teachers in Bangkok value the opportunity for good salaries and 

diverse experiences. 
• They face professional and personal challenges, including cultural and 

language barriers. 
• Their status as 'non-native speaker teachers' further adds to these 

challenges. 
16 Wintachai et al., 

2020 
• Foreign teachers in Thailand experience differential treatment based on 

their ethnicity and native language status. 
• White native English-speaking teachers often receive more favourable 

treatment than Asian non-native English-speaking teachers. 
• These findings highlight the need for improved recruitment processes, 

work environments, and broader research. 
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